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Abstract:
This research aims to uncover my Living Theory of Adlerian practice as an educating
supervisor of therapeutic practitioners who work with children and young people. By
clarifying my explanation of what I am doing I expect to understand, improve, test and explain
values motivating my approach in the combined influences of Living Educational Theory and
Adlerian psychology.

As socially just and authentic research, my living values, as my way of being and existence,
are embedded in its ontology. Through the research process my values are applied as
standards of judgement and evolve as explanatory principles (Whitehead 2009, p110)
alongside two key Adlerian concepts; social interest and community feeling (Adler 1998, p3),
to explain how I influence my learning, the learning of others and the learning of the social
formations within which I/we live and work.

How do I improve my practice and explain the dynamics of practice improvement within
the supervisory alliance?” By that I mean; my methodology is sensitive to the ebbs and
flows of my practice as well as going beyond the constraints of qualitative methodologies
through methodological inventiveness (Dadds and Hart, 2001, p168). The methods described
in the paper have been chosen to assist me in critically explaining my influence and come
from qualitative and self-study methodologies for example, methods from: Narrative
Research, Autoethnographic Research, Photo Elicitation, Multi-Media, Narratives and Action
Research.

Creative and critical engagement with literature relevant to my profession, research approach
and theoretical stances of practice, support the research process in the creation of
explanations and comprehensibility throughout the thesis, rather than as a separate section.
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This is illustrated in the following paper. There is an outline of the thesis and key texts that
will be used, included.
(291 words)

1. Introduction:
Research Question: “How do I improve my practice and explain the dynamics of
practice improvement within the supervisory alliance?”
I am an Adlerian practicing as a UKCP registered integrative psychotherapist and clinical
supervisor in private practice. I work in West and Central Scotland, providing supervision
for practitioners who support children and young people as counsellors, psychotherapists,
play therapists and children’s and young people’s bereavement support workers. I also
supervise trainee play therapists, however the focus of my research is on supervision with
qualified colleagues. I will be inviting eighteen of my colleagues to engage as co-researchers.
My research aim is to create my unique living Living Theory (LT) of my Adlerian approach to
clinical supervision which can stand up to public critique, through tests of relevance, rigour
and validity.

A principle Edith Eger (2017) captures in her writings about her practice as a psychotherapist
resonates with mine because she acknowledges the capacity people have to self-determine
their path to healing:
“…time doesn’t heal. It’s what you do with the time. Healing is possible when we chose to
take responsibility, when we take risks and finally, to let go of the past or grief” (Eger 2017, p.
21).

The problem I am tackling is twofold. The first is in addressing my effectiveness and
continuous professional development as an experienced practitioner which (Rousmaniere et
al 2017) linked to motivation to improve. Recent research highlights this as an issue for the
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profession. The second is enabling the supervisory alliance I form with my supervisees to be
a relationship imbued by my values of honesty, encouragement and equity creating an
atmosphere in which they feel safe to bring the mistakes they make and the negative impact
their client work creates in their lives as well as their joys and successes. Addressing issues
of competence and safety is an overriding concern in the field of clinical supervision (Lahad
2000; Carroll and Tholstrup 2001; Kearns 2007; Henderson et al 2014; Wallace and Cooper
2015)

The importance of this research is the emphasis placed on my lived experience as clinical
supervisor in “the science of expertise” (Gilbert and Evans 2000) and recognition of
effectiveness as dependent on a relationship between me and my supervisees as human
beings as well as, as professionals. Clinical supervision is primary to qualified practice,
respectively and yet the main emphasis in measuring the effectiveness of therapy is on outcome measures (McLeod 2017, p99). My research, by its very nature enables what lives in
the clinical supervisor’s room to become visible and explicable, outside it.

Identifying living contradiction, forms an aspect of LT methodology (Whitehead 2018, p13).
Where I claim to hold my values of honesty, encouragement and equity, but at the same time
negate them, highlights where I need to address my effectiveness. I have come to associate
my periodic existence as a living contradiction with a loss of congruence, where I convey a
lack of acceptance to my supervisees through my tone of voice and or embodied expressions
(Gilbert and Evans 2000, p 93).

My research will have practical applicability, unlike the outcomes of the research reviewed
by Brambling and King (2014) in highlighting the paucity of research applied to predict the
creation of “positive supervision outcome” linked to supervisor characteristics (Brambling
and King 2014, p. 257). I appreciate the way they acknowledge the importance of research
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into supervision, specifically the interpersonal element and links to the development of the
supervisory alliance and the learning environment for supervisees (p.261). The limitations of
applicability other than to advise supervisors to focus on the supervisory alliance as a way to
maximise a supervisees’ experience, whereas my research gives examples of how this
happens.

My research not only seeks explanations of the actions that improve my expressions of social
interest as active engagement in the tasks of supervision, but also how encouragement can
be used to enact social interest and applied as a self-evaluative process alongside my other
overarching values of honesty and equity. To fit this use of social interest as a way to improve
my practice, I define it in the same way as Barry (1998) in his introduction to Adler’s book
written in 1938, the year after Adler’s death. He says:
“On a more general level Adler believed that social interest is the process by which
each individual strives to behave or act in a socially healthy way.” (Barry 1998, p3)
I will demonstrate how improving supervisor and supervisee practice within a professional
relationship hold an encouraging presence; expresses: “…safety, trust, honesty, risk,
openness, psychological contact and boundaries” (Henderson 2009, p. 30) and how that
happens in practice, as I strive to practice in the spirit of social interest.

The first stage of focusing my research process has been the development of the research
question, which flowed from my commitment to my Adlerian approach, alongside my
appreciation of the meaning and purpose of social interest and community feeling as unique
Adlerian concepts. I will be looking to explain educational influences on my learning, the
learning of my supervisees and colleagues and the social formations within which we live and
work. My values of honesty, encouragement and equity emerge a step further on after
engaging a reflexive process, what I mean is by drilling down into my self-awareness using
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video diaries and conversations with my Adlerian Skype Research Group (ASRG) to discover
what is most important to me.

Theriault and Gazzola (2018), on the one hand, discovered concerns about supervisors’
feelings of confidence in their practice within “dynamics of the supervision dyad” (p24). In the
detail of their research they unearthed five themes they suggested affect supervisor
confidence. On the other hand, Taylor and Neimyer (2017, p.235), whose work was also
included in Rosemaniere et al’s (2017) research, affirmed the need for practitioner self-care
and courage, acknowledging the impact of therapists’ experience of inter-connection
between their personal and professional lives. These discoveries are useful in stimulating my
inquiry and assisting me in my explaining of values of my research as well as growing my
confidence in it.

Finally, I discovered that Etherington (2017) argues for the value of critical reflexivity within
counselling and psychotherapy research (p.85). She highlights the use of encouragement in
her role as mentor for practitioners using reflexive narrative in their research methodology.
Her use of encouragement and feelings of thrill and inspiration resonate for me in terms of
community feeling.

1.2.

My Original Contribution to Knowledge

My research rests on two philosophical and values-based theories which I determine as
compatible; Living Educational Theory (LT) and Adlerian Psychology, as I break new ground
in researching clinical supervision. Adler called “Individual Psychology”, the term he used in
his life time, a “psychology of values” (Adler 1998, p36) “Adlerian Psychology” is the name
more widely used in the UK and North America.
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I acknowledge that practice values are influenced in choice and application by my personal
values, created within my unique field of life experience, bringing meaning and purpose to
my life. In supervision literature discussing unconscious influences on the therapist are
explained in terms of transference, countertransference and parallel process (Orlans V. and
Edwards, D, (2001, p44, Henderson (2014) , p 87; ), when they lose relational contact, which
can adversely impact their practice and wellbeing. In my MA I articulated that ”what we see
in the external world holds reflections of what we know in ourselves.” I went on to recognise
that self-awareness is the key to holding relational contact and a crucial aspect of
professional development. Values-led supervision expressed in my Adlerian approach to
supervisory practice, will be revealed as my living theory unfolds.

A. Demonstrating the transformative power of encouragement, to engage social interest
and community feeling in the supervisory relationship. This will be explained and validated
as my unique contribution and the part my values of; honesty, encouragement and equity,
play in my motivation and the scope of my educational influence.
A. The recognition that acting with social interest embodies “life affirming energy”. What is
observed in a video of social interest in action demonstrates values expressed as embodied
knowledge, embodied knowledge that evokes Gemeinschaftsgefühl (community feeling). It is
explained as a flow of energy evoked by an in-depth supervisory relationship when groups
and individuals experience congruence.
B. Knowledge of social interest and community feeling will be my way of validating how I
influence social formations as I share personal and professional growth for the betterment of
those within my sphere of influence of my living values of honesty, encouragement and
equity, that I embody.
C. . The recognition of a method for clinical professionals can use for progressive selfevaluation, based on the values and explanatory principles of this research.
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2.

Literature Review

Figure 1. Mind-map to show creative engagement with literature that is integrated into the
text of the thesis.
The literature review will illustrate where I stand in relation to the wider world of theory and
research. From writing it I will I reflect, synthesise, inter-relate, discern, interrogate,
contemplate, evaluate and critique relevant and where it sits in the context of my LT research.
This mind-map is my response to the probability of writing my thesis differently in accordance
with practice in LT research. It depicts what I anticipate will afford me the opportunity to
follow what resonates with my wider values as Honan and Bright (2011, p734) conclude. The
use of minor literature in educational research enables the research to be free to use the
dominant discourse of the thesis to fully express their perspective, fully, while maintaining
the stability of the of the research process. For me as researcher I see this creative freedom
compatible with “methodological inventiveness” (Dadds and Hart 2001, p168) the unique and
living theory which evolves as it is integrated into the explanations of influence, while meeting
the requirements of creative and critical engagement.
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The creative process of my LT research is emerging, primarily from my practice in the past
and present, influenced by a multitude of writers, researchers, theorists, philosophers and
colleagues, past and present. Not only have I been distilling information and experiences
from a wide variety of new and recent sources but also, from my previous inquiries and
writings. The inter-connections I have discovered led to the creation of my research question.

2.1. Emergence of my Living Values as Explanatory Principles
LT and Adlerian Psychology (AP), my chosen practice approach, are underpinned by values
in common. Data collected from diaries, note taking, videoed conversations with Adlerian
colleagues, preparation for, notes and videos from presentations, resources I have developed
and self-reflexive journals and videos, as well as exploring historical documents from my
practice of the past thirteen years, have revealed my overarching values of honesty,
encouragement and equity. I tested each against lists of values until I had captured what
brought me a sense of internal resonance.

In a LT context, educational influence depends on an acceptance by the researcher of their
unique capacity to self-determine what is influential on their practice and how that influence
demonstrates “creative responsiveness” which leads to increased practice effectiveness.
Instead of the researcher illustrating influence as “drives for action” that cannot be explained
through causality (Whitehead, 2018, p 103), educational influence stems from an acceptance
of “educational responsibility” (ibid, p103). This perspective is completely in agreement with
my Adlerian approach as well as my practice values and ethical code (Bond 2000, p75).

Tracking back in my professional history I discovered that my named values first
emerged, in a definable form that could be linked to social interest and community feeling,
when I was
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first introduced to Adlerian Family Counselling in 1982. I quickly embraced the Adlerian
values: social equality; people freely self-determining; social responsibility sitting
alongside personal freedom; social equality between adults and children; democracy,
including the democracy of knowledge; dignity and worth; encouragement and
belonging.
Whitehead (2018) acknowledges the influence Buber (1947) has had on his explanations
around his meaning of educational influence and where it sits between educator and
students. In my claim I am drawing together my two identities as practitioner-researcher, as
an Adlerian and LT researcher, influence both by the work of Alfred Adler and of Jack
Whitehead. To illustrate what I mean I have taken an idea I saw, developed by Kopp (2003, p
437). Kopp was undertaking a comparison of the similarities and differences between two
conceptual psychotherapeutic modalities relating to early childhood development. As he did, I
have created a comparison table, Table 1, with ideas from Ansbacher and Ansbacher (1956,
p4-5) and Whitehead (2008). Table 1 Harmonies between AP and LT
Adlerian Psychology

Living Theory

Values-led

Values-rich explanatory principles

Social interest

Strives for the flourishing of humanity

Community feeling

Acknowledges people’s autonomy

“Energy that flows from outside the social
through the cosmos into my educational
relationships”
Encourages researchers’ autonomy

Affirms people’s creative capacity

Encourages creative engagement

Accepts phenomenology
Field theory

Affirms phenomenology – “an individual
claiming originality”
Social formations

Learning by organisation and insight

Learning through researching influence

Organ Dialect

Embodied knowledge

Functional relativity

Exercise judgement responsibly with
universal intent
Research methodology

Therapeutic
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The values I elude to above, have endured through promotions in the teaching profession, to
become a headteacher, between 1994 and 2001. This self-knowledge is used here to
illustrate its role as a data source, alongside other documentary evidence that illustrate the
principle of “reflexive critique”, an example of a form of rigour I am applying in my inquiry
(Kok 199, p77). More about this in the section on methodology.

The process of identification and explanation of my values in action serve a duel role. Firstly,
my values become standards of judgement that test my consistency and highlight the
presence of living contradiction. Secondly my values are used as explanatory principles to
enable me to create meaning around what brings meaning and purpose to my life and work;
what is of most importance to me. These then assist me to create a guiding framework I can
apply to evaluating my practice and theorise about it. (Laidlaw 2008, p74).
3. Methodology/Methods
How do I explain my influence in my Adlerian Approach to Supervision as I enact social
interest and evoke community feeling?
Adler said: “All human judgements of value and success are founded, in the end, upon
cooperation: this is great, shared commonplace of the human race.” (Ansbacher and
Ansbacher, 1964, p255)
Within my Adlerian approach this is one of my guiding principles and holds true as I move
forward to outline the creation of my chosen LT methodology, as distinct from the research
methods or techniques of data collection that comprise it.

A LT methodology emerges once the inquiry has got underway as part of the livingeducational-theory that is created. (Whitehead 2018, p3). It has many functions to perform
including forming a basis from which to show the true nature of the research activity.
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3.1. Living Educational Theory Methodology
In practice, this research grew out of my lived experiences of LT’s original concepts
(Whitehead 2018) during a succession of weekly research conversations which began in the
Spring of 2016 and continuing since then. Ten years after I had completed my second
Masters level research using qualitative phenomenological methodology, I discovered an
inner courage to extend that experience to PhD level.

LT methodology offers me the opportunity to create a living an epistemology of my practice,
an epistemology being defined as a theory of knowledge. A set of questions emanating from
my experience as a clinical supervisor, contained in Appendix 2 of this paper, illustrates how
I came to identify specific methods to include in my methodology.

The ontology of my research is defined as a being concerned with what exists. My
understanding of ontology in the context of my research is its relationship to what is real in
my way of living as expressed through my values and way of being in the world (Corsini and
Wedding 2000, p467). This is where ontological consistency becomes important. Ontological
consistency is a process that seeks my consistent truth to remain coherent throughout my
research as it is tested by my methodology, particularly the methods I have chosen for my
data collection, analysis and rigour. This is where the application of my living values as
standards of judgement, which are already developing into explanatory principles, connect
into my methodology.

Looking into the history of humanistic psychotherapy one finds that Adler and his
contemporaries lived a process of creating original theories of knowledge. Adler explained
his view of theory creation as: “...an outgrowth of the person's style of life as it was a
statement of 'truth'." When Adler spoke about the "style of life" he meant personality
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beliefs and their unique biases out of which assumptions emerge as generalised beliefs about
the world. Furthermore, in Adlerian theory, basic assumptions are not seen as "ends" but
instead, they are; the "means to an end." (Mosak and Maniacci 1999, p. 13). This means that
the origins of apperception become biased by a child’s prejudices of self-interest (Ansbacher
and Ansbacher 1956, p198) that has become embedded in a groove that strives toward a
hidden, but consistent end-goal that is fictitious, called “fictional finalisms”. Such core beliefs
are held outside conscious awareness (Ansbacher and Ansbacher 1956, p88).

My Living Theory methodology is equipped to uncover unconscious motivations through the
application of the concept of living contradiction (Whitehead 2018, p13), what I do not know
consciously, yet know unconsciously and revealed in an embodied form as organ jargon,
defined below.

Another harmony between LT and Adlerian Psychology that Influenced my choice of
methodology rests in a fundamental overlap of Adler’s own values as expressed as “social
interest” or “community feeling” and paralleled with LT’s intention to positively influence the
future wellbeing of humanity (Whitehead, 2008, p103 ).

An important concept in Adlerian Psychology, which is useful in my practice, is known as
organ dialect and based on the premise that: “Each individual’s body speaks in a language
of its own” (Ansbacher and Ansbacher 1956, p225), defined below. LT methodology
recognises the relational as a flow of energy from the social realm into educational influence
in relationship (Whitehead 2008).

LT research methodology recognises the value of multimedia video evidence. This
overcomes the potential loss of valuable knowledge expressed in the fine detail of embodied
behaviour and actions (Whitehead 2018, p82). Such physical evidence has the power, not
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only to enhance explanations of influence in the supervisory alliance, but also the
comprehensibility of non-verbal communication, thus increasing in-depth appreciation of the
lived experience of each participant. McVey et al (2015) argue for the “unique value and
contribution” practitioner-research offers to therapeutic research and practice (p147). I have
concluded that LT methodology offers this too.

LT methodology offers a freedom of creative engagement with data collection methods, that
are varied and creatively engaged (Dadds and Hart 2001, p168). For example, studying
therapy related relationships from an Adlerian perspective requires an approach that accepts
phenomenology (Adler 1956), that embraces sensitivity to moment by moment relational
dynamics. Phenomenological research takes individual experiences and distils the “essence
of every day experience”, delineated by practitioners (McLeod 2003, p37).

Petrῡska Clarkson (2003, p329) investigated research methodology into the “nature of the
therapeutic relationship”, also relevant to supervisory alliance. She noted the importance of
affirming what a researcher wants to know and understand, as a valid stance for a research
question (p330). LT is not recognised as a form of qualitative inquiry in the traditional sense,
given its connections with action research (Whitehead and McNiff, 2006), however it can
embrace phenomenological methods in its methodology. I wanted that freedom of choice of
method.

Moustakas (1994) noted that it was the human inquiry that Carl Rogers and his
contemporaries carried out that enabled "theoretical and conceptual" depth to be added to
the paradigm of research into the humanistic therapies. For the purposes of this research, I
am optimistic that the freedom to create my methodology is enabling me to validate a critical
interpersonal dimension of human relationship I describe as the "supervisory alliance" i.e. the
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relational connection between us. Through an interdependence of my personal and
professional values, which I deem to be synonymous.

For example, my engagement with the creation of this methodology as I identify many of the
methods recognised in qualitative research, brought together. I discovered the
phenomenological methodology I adopted in my MA research. Although Cresswell (1998)
argues that phenomenological research facilitates a flow of data collection, however used as
one of a number of methods, it is also complementary to the overall research process.

McLeod (2002) pointed out that humanistic researchers have historically used both
“controlled trials and open-ended exploratory” qualitative investigations (ibid, p261). In
choosing LT methodology I aim to capture my actions as I interpret my relational world from
an “ideographic” perspective (Cohen and Manion 1994, p8). A crucial philosophical principle
in this context is that humanistic therapies, in common with Adlerian approaches (Henderson
et al, 2014 p12), seek explanations through interactive relationships by incorporating and
tuning into the manner in which: “…individuals re-create past patterns and experiences in
the present.” (Gold, 1996, p13).

As I create my epistemology I will interpret my relational capacity to hold awareness of how
myself and my supervisees engage their authority and power within the supervisory alliance.
This is an area where our humanity brings potential of interactive contradictions to ontological
consistency in relationship and into my research. Where our respective life priorities of
perfection, control, moral superiority or avoidance, explained by Kfir (2010), could interrupt
the supervisory alliance.

My methodology does not strive to take my findings into the realms of a propositional
relationship between higher supervisor social skills scores and higher supervisee-rated
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supervisory alliance scores, as Brambling and King’s (2014) research methodology did. My
results will be subject to scrutiny by other Adlerian practitioners and so, as is common in LT
research methodology, generated from what Whitehead (2018) describes: “…being
generated from the practices of individuals it has the capacity to be directly related to those
practices.” Such as my Adlerian approach to supervision with applicability to other Adlerians
as well as other humanistic practitioners who are also supervisors as my process and findings
become public.

The unique qualities of LT research methodology can accommodate and utilise the
proposition that perceptions of the past, rather than fact or objective evidence, guide a
person’s conclusions (Adler 1956). Mosak and Maniacci (1999) outline how people,
influenced by their perception of the facts, then draw conclusions from them. Humanistic
psychologists, Rogers and Maslow, also influenced by Adler (Lundin 1989), adopted key
principles that nothing in a person’s life was determined from causation but held an “as if”
principle that “every phenomenon could have been different” (Adler 1956, p91). Spinelli
(1989) held a similar view, that the world has been interpreted by “human perception”. His
proposition was founded on two key variables, genetic inheritance and experience, just as
Adler’s was (Dreikurs 1989, p 34). The resultant interpretative processes reach
phenomenological conclusions (ibid, p46). Drawn together as a whole these points of view
support my practitioner-researcher experience as I address, not only my individual lived
phenomena, but also the lived phenomenology of my supervisees and ASRG who participate
in the research.

Whitehead (2014) also highlights the need to create a difference of definition between a
standalone ‘I’ and an ‘I’ in relationship to being represented as ‘I~we’ (p82). In accepting the
idea ‘I~we’ in a relationship as a truth, creates acknowledgement of “mutual influence
between with other/s in relational contexts.” (ibid). This view is completely consistent with an
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Adlerian perspective on relationships, embodied in the supervisory alliance, when mutual
responsibility and respect are present as social interest.

In my introduction I argued for a compatibility between Adlerian Psychology and Living
Theory and how I envisaged a synthesis of the two approaches emerging in my research. I
have since discovered, as my research has progressed, that my choice of LT excites me.
More and more I am coming to believe that the process will mean that a critical interpersonal
dimension of human relationship, present in the supervisory alliance and engagement with
my participants and co-researcher-participants, my colleagues in the ASRG who also form
my validation group. The educational influences on us, will systematically become known. I
chose to invite my colleagues as co-researchers to recognise my values of equity and
encouragement to research their own practice.

My choice of LT methodology was a leap of faith in the early days. I had to take it on trust
that I would be able to apply the principles of methodological inventiveness (Dadds and Hart
2001, p 168) and create my methodology from within the early processes of my research,
which I have.

3.2. Data Collection Methods can be read in conjunction with my Ethics Submission in Appendix 1

John McLeod’s (2017, p.99) argues that data collection made by counsellors in the context
of their day to day practice means that they take up the role of practitioner-researcher.
However, in LT the practitioner-researcher is released from the confines of predetermined or
analytic categorisations or themes, which are traditionally used in qualitative research
methodologies, e.g. grounded theory, phenomenological research, narrative inquiries, per se
(Cresswell 1994). However methodological inventiveness, once again becomes possible.
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Below are examples of the range of methods, some of which I have already been using as I
acknowledge what Dadds and Hart (2001) said about professional intent, my intent as a practitioner,
not to present my methodology as fixed or inflexible, but to draw on my growing professional
knowledge as developmental critique, as well as to explicate it (ibid p169).

These are some of the methods identified and applied, so far:

• Creation of videos to capture embodied expressions of encouragement, social interest, community
feeling and emergence of unexpected phenomena, agreement and contradiction with other
researchers and Adlerians. (an illustration of data analysis is included later in this paper)

• Videos also provide the opportunity to validate meanings of values as they are lived as well as
relating the meanings created to the creation of epistemological principles. This use of video as a
method refers to, for example, visual reflections through diaries, blogs, and revisiting early
recollections that inform patterns of contradiction

• Reflective mind maps to facilitate the reflexive processes around the emergence of my values
• Field notes to create an emerging picture through time
• Exploratory, reflective writing, to highlight the emergence of meaning from narrative inquiry
• Photos to elicit metaphor that aids the research’s comprehensibility
• Action reflection cycles, specifically to demonstrate cycles of improvement, some are specifically
linked to self-encouragement (see Appendix 4). This date will be explored in co-researching with the
key stakeholder group in this inquiry, my supervisees

• Historical evidence from my practice archive

The ‘how’ of this enquiry is the crux of its Living Theory methodology, alongside the ‘what’ and
‘why’. Adlerian theory provides insight into human nature that is understandable to ordinary people
(Wadsley 2011, p 20). The video data I generate will present and support the case for what lies beneath
my passion to validate my Adlerian values and beliefs. It will test the presence of my values and that I
act as I claim and the authenticity of my practice.
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LT recognises the importance of reflexive practice in enabling practitioners to uncover their unique
living values, some of which will be lexically the same as those in the HEA framework of professional
development, but unique in how they are expressed in practice. One of the most important elements
of LT is the engagement of reflexive processes, which strengthened my choice of it.

The

benefits

of

reflective

practice

are

widely

acknowledged.

However,

reflexive

practitioner/researchers become aware of the deeper meanings of their values and beliefs, the
phenomenology around them and the part they play in their work relationships and how their values
influence the way they work. This happens through practice reflections taken to a depth of selfknowledge that transcends the literal and plumbs the depth of the psyche. Such knowledge becomes
the basis for identifying the part values play in the influence they engender in themselves, historically,
enabling discovery of what needs to be explored, evaluated, explained and in some cases,
transformed. In my research, for example, I have explored some early recollections in depth, alongside
my ASRG. It is an Adlerian technique for identifying the coherent guiding principles of my life that
reveal how I strive for meaning and purpose in overcoming my natural sense of inferiority.

Collecting visual data offers, not only an opportunity to witness relational interactions but to plumb the
depths of the supervisory alliance through adopting a process of reflexivity within the research,
including both the supervisor and supervisee's inner worlds. Using visual data opens an opportunity
to witness a living contradiction where values are held in a relationship, but behaviour speaks
otherwise (Whitehead, 2018, p. 13). I would argue that using visual data and the discovery of the value
of metaphor as visual creative expressions that carry meaning from “one mental domain in terms of
another (Lakoff 1993, p203), methodological inventiveness is once again manifest.

3.3 Rigour and the role of data analysis as a validation process
I have concluded that LT data remains open to infinite possibilities for harnessing rigour, just
as it benefits from “methodological inventiveness”. In defending Action Research (AR) in the
debate around knowledge creation, Winter argues that AR uses criteria (Winter 1998, p59).
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For example, my research question in association with my overarching values provide six
specific criteria, congruent with my Adlerian approach and that I can use to demonstrate
rigour: “social interest”; “community feeling”; “honesty”, “encouragement” and “equity”. Kok
(1991) took Winter’s (1989) six principles of rigour from action research; reflexive and dialectic
critique (p77 and 79), risk, plural structure, multiple resource and theory practice
transformation. The three I am focusing on at this stage are; reflexive and dialectic critique
and risk, to acknowledge the risk I am taking in opening my data analysis to the scrutiny of
my peers.

Explaining “community feeling” (Gemeinschaftsgefϋhl) as a relational concept is essential for
addressing the research question and supporting this data analysis. Dreikurs (1989)
described

the

degree

to

which

a

person

can

express

“community

feeling” (Gemeinschaftsgefϋhl) being an indicator of the: “…extent he can adapt himself to
others and, whether he is capable of feeling with and understanding other members.” (p5). I
experience community feeling as an awareness of feeling at one with humanity and
appreciate a description of inclusionality as: “a relationally dynamic awareness of space and
boundaries as continuous, connective, reflective and co-created.”, which explains more fully
what I mean “feeling at one with humanity”, Whitehead 2018, p107).

3.4 My Illustrative data Analysis: Rigour in Action
In this section I have engaged a process of video data analysis that addresses the use of
subjective and objective data as I engage my ASRG in a process of inter-subjective criticism,
which was generalised into: “…the idea of mutual relational control by critical discussion.”
(Popper 1975, p44). From our discourse emerged the application of triangulation, consulting
documentary evidence in association with the multimedia conversations stimulated by
sharing a video and its description. Triangulation as described by McLeod (2003, p. 86) takes
data through a “sifting and sorting” process to discover data convergence and consistency.
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I asked the social validation group to critque a clip of video data for: comprehensibility,
authenticity, cultural awareness in terms of my educational influence and embodiment of my
value. This was done alongside my explanation of what is happening in the video, especially
my response to the person with whom I am interacting. Appendix 3 outlines the full Illustrative
data analysis process.

Use of the six criteria I have outlined were not constrained among pre-set criteria,
one of my criticisms of traditional trends in qualitative research in the therapeutic
professions are exemplified, but emerged from the initial stages of this research. The
questions used were based on questions that support the creation of valid
explanations of experience created in the form of social validation (Habermas 1976,
p2-3). By integrating the narratives that emerge from my methods I am testing that I
act as I claim through alongside a jury of my peers. Here is the link to a brief
conversation on triangulation made by the validation group:

https://youtu.be/8xNsk8wkEoo

The progressive development of data analysis over time will identify the consistencies of how
I practice and so highlighting the authenticity of my findings and the evidence base for the
living theory that emerges.

4. Outline of Intended Thesis:
Prologue and Chapter One: What is important to me in my development as a mature
researcher; a story of forty years? Now that I am a Living Theory researcher, how did I
discover the thread that links all my research, it is my concern for young lives?
Chapter Two: How do I respond to and work with my concern for young lives? How is this
reflected in my research and resonate with my motivation to encourage others, living my
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overarching values of honesty, encouragement and equity? Where does selfencouragement and self-care as an expression of social interest, fit into the mix?
Chapter Three: How does my research sit in relation to the ethics of continuous
improvement in my practice, the practice of other supervisors and contemporary research
in clinical practice: influences, Adlerian approach, ontology, constructivism and integration.
Chapter Four: How do I explain my practice values, what has influenced my development
and how do these connect with my educational influence and that which brings meaning
and purpose to my life as a clinical supervisor?
Chapter Five: What is within my embodied knowledge as a clinical supervisor? The
discovery and application of my LT methodology and data collection and emergence of my
findings.
Chapter Six: How does social interest, community feeling, alongside my values of honesty,
encouragement and equity, sit in relation to my emergent living theory of my Adlerian
approach to supervision? Integrating my data analyses to reveal my living theory of my
Adlerian approach to clinical supervision?
Chapter Seven: Challenging dominant discourse in the therapeutic world. What application
does the discovery of living contradiction offer as a process in therapeutic practice? Selfencouragement as a professional tool of inquiry aimed at continuous personal and
professional development and self-care.
Chapter Eight: What is my research legacy, what does look like, feel like and how will it
happen in reality? What are the implications for creating continuous professional
development in clinical supervision and the future creation of LT methodology and research
within the therapeutic profession.
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5. Outputs: (some go back before my current research but link to my research question)
September 2003 Keynote lecture - Encouragement for the Beginnings of Life Adlerian Society
and Institute of Individual Psychology Residential St Hilda’s College Oxford
April 2007 Workshop delivered to the Adlerian Society of Arizona – Promoting Social
Interest in Children with ADHD and ODD
6th September 2008 Presented Key-note lecture Securing social equality in the adult-child
relationship: ASIIP Annual Residential - St Hilda’s College Oxford
Wadsley, M. C. (2006) Promoting Social Interest in Young Children with ADHD and ODD,
CCYP Journal of BACP June 2006 .
Summer 2011 A Man of Our Time: the quiet force behind the humanistic movement COSCA
Counselling in Scotland p20-13
20th September 2012 Presentation: Dru Yoga Meets the Four capacities Scottish Learning
Festival SECC Glasgow
30th May 2015 NASAP presentation in Philadelphia: Encouraging Kids: Capturing Social
Interest Through Dru Yoga
11th June 2014 Provided guest demonstration and supervision at the Northern Arizona
University for trainee school counsellors in association with Prof J DeVoss
30th May 2015 Delivered workshop Encouraging Kids: Capturing Social Interest Through
Dru Yoga NASAP 63rd Annual Conference Philadelphia USA
14th March 2017 Breath~Body~Mind Practices to Enhance Adler’s Holistic Approach to
Wellbeing ASIIP Conway Hall Red Lion Square Holborn London
12th July 2018 Validating Embodied Knowledge Experienced as Social Interest University of
Cumbria Research Student Conference
4th December 2018 Can We Breathe Out Anxiety and Boost Our Resilience? A Challenge for
Mind and Body ASIIP Conway Hall Red Lion Square Holborn London
January to April 2019 – Lead Tutor on a 60 hour: Introductory Certificate in Adlerian Family
Counselling course Validated by the Institute for Individual Psychology (UK) and which was
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delivered at the Tom Allan Counselling Centre in Glasgow It is anticipated that the course
will run again next year.
24th March 2019 Co-presenter on at the Adlerian Society and Institute of Individual
Psychology Workshop on Research Practice
30th May 2019 Creating Safe Learning Environments Through Social Interest and the Magic
of Encouragement Pima County School Board Conference Presentation Tucson Marriot
Hotel Arizona. 120 teachers from Pima County School Board, conference within a
Conference with 67th NASAP Conference Tucson Marriot Hotel, Tucson Arizona
31st May 2019 Researching Adlerian Psychology to Validate its Effectiveness in the 21st
Century Conference Presentation North American Society of Adlerian Psychology, Tucson
Marriot Hotel, Tucson Arizona
26th June 2019 A Hopeful and Loving Educational Activism in Living Theories for Social
Transformation – Paper presented within this symposium of living theorists with Jack
Whitehead acting as the Discussant, ARNA conference McGill University Montreal 26th-28th
June 2019
28th June 2019 Self-encouragement as a Tool of Inquiry – my individual presentation at the
ARNA conference McGill University Montreal 26th-28th June 2019
11th July 2019 Self-encouragement as a Tool of Inquiry – University of Cumbria Student
Research Conference 2019
6. Timescale for Submission
I am monitoring my time frame using the Quick Plan App for iPad. Overall, I anticipate 2-3
years which includes:
Data collection:
October 2019 – June 2021
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Data sources:
I began the data collection process early in my research and continue to create sources of
data in the forms of my research diary, video diaries, regular recordings of meetings and
presentations as a basis for evidencing my on-going professional development and
effectiveness through “conversation café” with my ASRG and the Living Theory PhD group
that meet weekly.
The recording of supervision sessions will begin in October 2019, I hope, once the Transfer
Process is complete. I decided to begin this process after Transfer as I had been able to
collect sufficient data to fine tune the creation of my evolving methodology at this stage. It
has given me the opportunity to be much more specific about the information to provide the
eighteen colleagues, who I will be inviting to become co-researchers. Clarity was mentioned
in the feedback from the Ethics committee (Appendix 1).
Data Analysis:
My data analysis will run alongside the data collection, enabling my epistemology to continue
to evolve as I write the early chapters.
Write Up of the Thesis:
I will begin the write-up in the spring of 2020. Before that I have the symposium paper I wrote
for the ARNA Conference in Montreal, to complete and submit to the Educational Journal of
Living Theories. My intention is to be ready to submit my thesis by Summer 2022.

7. Illustrative Bibliography:
Abramson, Z. (2016) Freud and Adler: Differences, Journal of Individual Psychology.
2016;72(2):pp140-147
Adler A. (1998) Social Interest: Adler’s key to the meaning of life, One World Publications,
Oxford

26

Margaret Wadsley Transfer Paper 2019

Adler A. 2005, Edited Journal Articles 1931-1937 USA, Seatle: ; Stein H. T., ed. The
Collected Classical Clinical Works of Alfred Adler; No. 7 2005.
Adler, K., A. (1993) Socialist Influences on Adlerian Psychology 19th International Congress
of Individual Psychology, Budapest August 1-5 1993
Andersson L, King R, Lalande L. (2010) Dialogical mindfulness in supervision role‐
play. Counselling and Psychotherapy Research. 2010;10(4):pp287-294. doi:
10.1080/14733141003599500.
Ansbacher, H. L. and Ansbacher, R. R. (1956) The Individual Psychology of Alfred Adler,
New York Harper Collins
Anthony F. J. (2016) What detoxifies shame in integrative psychotherapy? an interpretative
phenomenological analysis. British Journal of Psychotherapy. 2016;32(4):pp532-546
5 http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=a9h&AN=1189
41375&site=ehost-live&custid=s3824264. doi: 10.1111/bjp.12246.
Arthur P. (2018) How do you take care of yourself? THERAPY TODAY.
2018;29(5):pp44. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=
rzh&AN=130221273&site=ehost-live&custid=s3824264
Barlow, Patrick J. Tobin, David J., and Schmidt, Melissa. (2009) Social interest and Positive
Psychology: Positively aligned. Journal of Individual Psychology. 2009;65(3):pp191-202.
BERA (2018) Ethical Guidelines for Educational Research, fourth edition
https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018
Bond T. (2004) Ethical guidelines for researching counselling and
psychotherapy. Counselling and Psychotherapy Research. 2004;4(2):1019. http://www.tandfonline.com/doi/abs/10.1080/14733140412331383893. doi:
10.1080/14733140412331383893.

27

Margaret Wadsley Transfer Paper 2019

Brambling, M. and King, R. (2014) Supervisor Social Skill and Supervision Outcome,
Counselling and Psychotherapy Research, 2014;14(4):pp256-262
Bitter, J. (2007) Am I An Adlerian? Journal of Individual Psychology. 2007;63(1):pp3-31.
Briganti, A. (2015). Generating my own living-theory: An interim report, Educational Journal
of Living Theories, vol. 8, pp. 76-99, 2015. https://ejolts.net/node/262
Buber, M. (1947) Between Man and Man, London: Kegan Paul
Capacchione, L. (1991). Recovery of your inner child. 1st ed. New York: Simon and
Schuster; 1991:pp288.
Carlson, J. (2008) The brain-mind-relationship connection: An interview with Dan
Siegel. Journal of Individual Psychology. 2008;64(1):pp67-82.
Clarkson, P.(2003) The Therapeutic Relationship, 2nd Edition, London: Whurr Publishers
Cohen, L., & Manion, L. (1994) Research Methods in Education (4th ed.) London Routledge
Corsini, R. J. and Wedding, D. (eds.) (2000) Current Psychotherapies (6th Edition), USA
Thomson/Brooks/Cole
Cotter, A. (2017) Moving and being moved through time: Autoethnographic reflections on
first-person research and its development over 30 years. Counselling and Psychotherapy
Research. 2017;17(2):pp104-112. https://search.proquest.com/docview/1915227462. doi:
10.1002/capr.12098.
Cresswell, J., W. (1998) Qualitative Inquiry and Research Design London: Sage
Croake J. W. (2017) A phrase that Adler spoke frequently but rarely wrote. Journal of
Individual Psychology. 2017;73(3):pp4-7.
Dadds, M. (2008). Empathic validity in Practitioner-research. Educational Action Research,
16 (2),pp 279-290

28

Margaret Wadsley Transfer Paper 2019

Dadds, M. and Hart, S. Crotty T. (2001) Doing Practitioner Research Differently, London:
Routledge Falmer
Day C. R. (2018) A case study: Claiming equity using early story and metaphor. Journal of
Individual Psychology. 2018;74(1):55-74
Dodds J. (2019) In Praise of Supervision; Counselling in Scotland. 2019(Spring 2019):pp26.
Dinkmeyer D.C., Losoncy L. (1996) The skills of encouragement. Delray Beach, Florida: St.
Lucie Press 1996:pp 231.
Dreikurs Sadie (1986) Cows can be purple. 1st ed. Chicago USA: ; 1986:pp145
Eger, E. (2017) The Choice, UK: Penguin
Erickson B, Nosanchuk T. (1992) Understanding data. 2nd ed. S. l. : Open University Press;
1992.
Emery M. (2018) HOW DO YOU TAKE CARE OF YOURSELF? Mark Emery replenishes his
resources by guerrilla gardening. THERAPY TODAY.
2018;29(4):pp32. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=
rzh&AN=129424943&site=ehost-live&custid=s3824264.
Etherington K. (2017) Personal experience and critical reflexivity in counselling and
psychotherapy research. Counselling and Psychotherapy Research. 2017;17(2):pp8594. https://onlinelibrary.wiley.com/doi/abs/10.1002/capr.12080. doi: 10.1002/capr.12080.
Frank, M., L. and Shoshana, A. (2019) "It was a kind of togetherness feeling" an exploration
of social interest in early recollections. Journal of Individual Psychology. 2019;75(1):pp42-57
Frankl, V. E. (1984) Man’s Search for Meaning Revised and Updated. New York:
Washington Square Press
Friedman V. (2002) Action research in organizations. Management Learning.
2002;33(4):pp525-530. doi: 10.1177/1350507602334008.

29

Margaret Wadsley Transfer Paper 2019

Garza, Y., Kinsworthy, S. and Bennett, M., M. Supervision in group play therapy: A skills
checklist. Journal of Individual Psychology. 2014;70(1):pp31-44.
Gilbert, M. C. and Evans, K. (2001) Psychotherapy Supervision: an integrative relational
approach to psychotherapy supervision, Buckingham: Open University Press
Gold, J. R. (1996) Key Concepts in Psychotherapy Integration New York: Plenium
Graham K. (2019) I call it the Velcro effect - a myriad of hooks collecting other people's
stuff. New Psychotherapist. 2019;1(70):pp50-51.
Habermas, J. (1976) Communication and the Evolution of Society. London; Heinemann.
Harpaz S. R., Sarig N., Eldar Orit O., Peiser G., Leiman A., Ginsberg Z., Kohn E., Kerem Y.
and Lavo . A dance of group members' lifestyles: Supervision of an Adlerian peer group
using early recollections. Journal of Individual Psychology. 2018;74(4):pp404-420
Harris, I. and Spong, S. Secondary school counselling supervision and the impact of the
work environment. Counselling and Psychotherapy Research. 2017;17(2):pp148156. http://web.a.ebscohost.com/ehost/detail/detail?vid=2&sid=9e902df2-64c4-43f5-bcebc117f3162b4f%40sessionmgr4010&bdata=JkF1dGhUeXBlPXNoaWImc2l0ZT1laG9zdC1sa
XZl#AN=122344390&db=rzh.
Henderson P. (2006) Learning to take supervisory authority. Adlerian Year Book. 2006:pp4
Henderson P. (2009) A Different Wisdom, London: Karnac books
Henderson, P.; Holloway, J. and Millar, A. (2014) Practical Supervision, London Jessica
Kingsley
Jackson A.Y., Bright N.G., Manchester H, Allendyke S. Spaces of power/knowledge: A
Foucauldian methodology for qualitative inquiry. Qualitative Inquiry. 2013;19(10):pp839-847.
doi: 10.1177/1077800413503803.

30

Margaret Wadsley Transfer Paper 2019

Huxtable M. (2016) Integrating personal, political, and professional educational practice that
gives meaning and purpose to my life and work. .
2016. https://www.openaire.eu/search/publication?articleId=core_ac_uk__::f2b2dbd3f5d7f
b0632d0ff73939c8264.
Jackson A.Y., St.Pierre E. A., Taguchi H. L. (2017) Thinking without method. Qualitative
Inquiry. 2017;23(9):pp666-674. doi: 10.1177/1077800417725355.
Johansen, T. ((2017) Wellbeing therapy and Adlerian psychology: Revisiting the task of
self. Journal of Individual Psychology. 2017;73(3):pp234-242
Kaufman G. (1993) The Psychology of Shame. 2nd ed. London: Routledge; 1993:pp 353.
Kaufman W. (2003) Freud, Adler and Jung: Discovering the Mind Series, 3, New Jersey
Transaction Publishers
Khanna S. Review: Jean McNiff & Jack Whitehead (2006). All you need to know about
action research. Forum : Qualitative Social Research. 2007;8(3).
Kearns (2007) The Mirror Cracked, In Kearns Ed. When the Mirror Cracked: When good
enough therapy goes wrong and other cautionary tales for humanistic practitioners,
London: Karnac Books
Kfir N. (2010) Personality & Priorities, Oxon: Beatie Publishing
Kok, P. (1991) Rigour in an Action Research Account, Paper presented to the International
Conference of the Classroom Action Research Network, University of Nottingham, 19-21
April 1991
Kopp, R. R. (2003) Toward a Developmental Theory of Lifestyle and Social Interest in the
First Three Years of Life Journal of individual Psychology. 59(4) 2003 pp 437-451
Lahad, M. (2000) Creative Supervision, London: Jessica Kingsley

31

Margaret Wadsley Transfer Paper 2019

Laidlaw, M. (2008) In Pursuit of Counterpoint: an educational journey Educational Journal of
Living Theories vol. 1 (1) :pp69-102
Lakoff, G. (1993), eds. The contemporary theory of metaphor. 2nd ed. Cambridge:
Cambridge University Press; 1993 Metaphor and Thought.
La Voy S. Kathleen, B., Matthew J. L. and McFadden C. R. (2013) An important message
from our past with significance for our future: Gemeinschaftsgefuhl. Journal of Individual
Psychology. 2013;69(4):pp180-293
Lahad M. (2000) Creative supervision. London: Jessica Kingsley
Lamberson K. A. and Wester K. L. (2018) Feelings of inferiority: A first attempt to define the
construct empirically. 2018;74(2): pp172-187.
Lawley J, Tompkins P. (2011) Metaphors in Mind. Repr. ed. London: Developing Company
Press; 2011:pp316.
Lemberger M.E. (2017) Adler as a preceptor of humanistic psychotherapy. Journal of
Individual Psychology. 2017;73(2):pp124-138.
Lundin, R. W. (1989) Alfred Adler’s Basic Concepts and Implications USA: Accelerated
Development
Mandela, N. (1995) Long Walk to Freedom, Little Brown & Co.
Meany‐Walen K.K., Bratton S.C., Kottman T. (2014) Effects of Adlerian play therapy on
reducing students' disruptive behaviours. Journal of Counselling & Development.
2014;92(1):pp47-56. https://onlinelibrary.wiley.com/doi/abs/10.1002/j.15566676.2014.00129.x. doi: 10.1002/j.1556-6676.2014.00129.x.
McLeod J. (2001) Qualitative research in counselling and psychotherapy. London: SAGE;
2001.

32

Margaret Wadsley Transfer Paper 2019

McLeod, J. (2002) Research in Person Centred Experiential and Humanistic Counselling
and Psychotherapy: meeting new challenges, Counselling and Psychotherapy Research
Vol. 2, No. 4 2002 pp 259-262
McLeod, J. (2003) Doing Counselling Research London: Sage
McLeod J. (2011) Counselling skills a practical guide for counsellors and helping
professionals. 2nd ed. Maidenhead: Open University Press; 2011.
McLeod, J. (2017) Qualitative Methods for Routine Outcome Measurement, In:
Rousmaniere et al. Eds. The Cycle of Excellence, West Sussex: Wiley Blackwell pp99-122
McLeod J. (2018) RESEARCH MATTERS: The purpose of research is not only to provide
answers, but also to ask questions. research can challenge us to look at our practice in new
ways, writes john McLeod. THERAPY TODAY. 2018;29(3):pp4041. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=rzh&AN=1288
69533&site=ehost-live&custid=s3824264
McLeod, J. (2018) RESEARCH MATTERS: Research studies that explore therapist
professional knowledge and experience can help us to learn from each other, THER
TODAY. 2018;29(4):pp3839. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=rzh&AN=1294
24946&site=ehost-live&custid=s3824264
McLeod, J. (2018) Case study research that explores how therapy unfolds over time offers
highly relevant knowledge for practice; Research matters. THER TODAY. 2018;29(5):3839. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=rzh&AN=1302
21270&site=ehost-live&custid=s3824264
McLeod J. (2018) RESEARCH MATTERS: Research evidence makes a unique and
important contribution to conversations about crucial issues for the future of the profession,
writes john McLeod. THERAPY TODAY. 2018;29(6):38-

33

Margaret Wadsley Transfer Paper 2019

39. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=rzh&AN=1312
69671&site=ehost-live&custid=s3824264.
McLeod J. (2018) RESEARCH MATTERS: Little things can make a difference. research can
contribute to therapist development and the effectiveness of client work by identifying small
ways of enhancing the process of learning and change. THER TODAY. 2018;29(7):pp4041. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=rzh&AN=1324
45554&site=ehost-live&custid=s3824264.
McLeod J. (2018) RESEARCH MATTERS: Making sense of research findings requires
perspective and access to the counter-arguments. THER TODAY. 2018;29(10):pp4041. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=rzh&AN=1332
31794&site=ehost-live&custid=s3824264.
McNiff, J. and Whitehead, J. (2010) You and Your Action Research Project 3rd Edition.
London: Routledge.
McNiff J., Edvardsen O., Steinholt M. (2018) 'Impact', educational influence and the
practice of shared expertise. Educational Action Research. 2018;26(5):803-819. doi:
10.1080/09650792.2018.1426469.
Mcvey, L., Lees, J. and Nolan, G. (2015) Practitioner Based Research and Qualitative
Interviewing: Using Therapeutic Skills to Enrich Research in Counselling and
Psychotherapy, Counselling and Psychotherapy research,15(2) pp147-154, BACP
Millar, A. (2008) Encouragement and the essential elements of Adlerian practice; Adlerian
Year Book. 2008:11-30.
Mosak, H. and Maniacci, M. (1999) A Primer of Adlerian Psychology, London Taylor and
Francis
Mosak, H and Di Pietro. R. (2006) Early Recollections, Oxon: Routledge

34

Margaret Wadsley Transfer Paper 2019

Moursund, J., P. and Erskine, R., G. (2004) Integrative Psychotherapy the Art and Science
of Relationship. 1st ed. Pacific Grove CA USA: Brooks/Cole; 2004:276.
Moustakas, C. (1994) Phenomenological Research Methods, London: Sage
Moustakim M. (2016) Using living theory methodology to improve educational practice.
2016. http://methods.sagepub.com/case/using-living-theory-methodology-to-improveeducational-practice. doi: 10.4135/978144627305015595382. 95. Memoir. 1971.
Muller, . (2005) Videoing what happens: Do we dare? Therapy Today. 2005;16(08):42-43
NASAP Central Tenets of Adlerian Psychology: www.alfredadler.org/mission (accessed
2015)
North American Society of Adlerian Psychology (2018) Evidenced-based Adlerian Therapy:
Special Issue (2018) Editor’s Note: Journal of individual psychology. Journal of Individual
Psychology. 2018;74(3):245-246.
North G. J. (2013) Recording supervision: Educational, therapeutic, and enhances the
supervisory working alliance? Counselling and Psychotherapy Research. 2013;13(1):pp6170. doi: 10.1080/14733145.2012.687386.
Ooijen, E. and Spencer, L. (2017) Practitioners' perspectives on how supervision training
has impacted their practice. Counselling and Psychotherapy Research. 2017;17(4):pp283290. https://onlinelibrary.wiley.com/doi/abs/10.1002/capr.12128. doi: 10.1002/capr.12128.
Orlans, V. and Edwards, D. (2001) A Collaborative Model of Supervision, In Carroll, M. and
Tholsthrup, M. (2001) Eds. Integrative Approaches to Supervision, London: Jessica Kingsley
Popper, K. (1975) The Logic of Scientific Discovery, London: Hutchinson & Co.
Owen - Pugh V, Symons C. (2013) Roth and pilling's competence framework for clinical
supervision: How generalisable is it? Counselling and Psychotherapy Research.
2013;13(2):pp126-135. doi: 10.1080/14733145.2012.707218.

35

Margaret Wadsley Transfer Paper 2019

Smith M.E., Bird D. (2014) Fairy tales, landscapes and metaphor in supervision: An
exploratory study. Counselling and Psychotherapy Research. 2014;14(1):2-9. doi:
10.1080/14733145.2013.779732.
Peluso, P. (2018) Adlerian Evidenced Based Practice Research: A response to Sperry 2018
Journal of individual Psychology 74(3) pp265-271
Pichler A, Säätelä S. (2006) Wittgenstein the philosopher and his works. 2nd ed. Frankfurt:
Ontos Verlag; 2006.
Popper, K. (1975) The Logic of Scientific Discovery, London: Hutchinson & Co.
Pound Robyn. Every time the phone rings the twins climb on the table. Adlerian Yearbook peer reviewed by Adlerians. 2001;2001:165.
Porges, S. W. (2011) The Polyvagal Theory, London: Norton and Co.
Pound, R. (2003) How Can I Improve My Health Visiting Support Of Parenting? The Creation
of an Alongside Epistemology Through Action Enquiry. Doctoral Thesis, University of West
of England. Retrieved 21 August 2019, from
http://www.actionresearch.net/living/pound.shtml.
Rasmussen, P.R. (2010) The quest to feel good. New York, NY [u.a.]: Routledge; 2010
Rasmussen, P. R. and Howell, R, H. (2018) Why achieving evidence-based status is
needed: A response to Sperry. 2018 74(3) pp272-276
Rattner J. Alfred Adler (2000). Vol 189 : Rororo-Bildmonographien. 11. Aufl. ed. Reinbeck
bei Hamburg: Rowohlt; 2000.
Rousemaniere, T. Goodyear, R. K.; Miller, S. D.; Wamplod, B.E. (2017) eds. The Cycle of
Excellence: Using Deliberate Practice to Improve Supervision and Training, West Sussex:
Wiley Blackwell

36

Margaret Wadsley Transfer Paper 2019

Santos, B. S. (2014) Epistemologies of the South: Justice against Epistemicide Oxon:
Taylor Frances accessed at http://unescochaircbrsr.org/pdf/resource/Epistemologies_of_the_South.pdf 22.09.19
Siddique S. (2011) Being in‐between: The relevance of ethnography and auto‐ethnography
for psychotherapy research. Counselling and Psychotherapy Research. 2011;11(4):pp310316. doi: 10.1080/14733145.2010.533779.
Sonstegard M. A. and Bitter J. with Peggy Pelonis. (2004) Adlerian group counselling and
therapy. East Sussex: Brunner Routldege
Spinelli, E. (1989) The Interpreted World, London: Sage
Stone Mark H. Friedrich (2015), Nietzsche and Alfred Adler. Journal of Individual
Psychology. 2015;71(4):pp415-425.
St.Pierre, E.A. (2017) Haecceity: Laying out a plane for post qualitative inquiry. Qualitative
Inquiry. 2017;23(9):686-698. doi: 10.1177/1077800417727764.
Taguchi HL, St Pierre E. A. (2017) Using concept as method in educational and social
science inquiry. Qualitative Inquiry. 2017;23(9):pp643-648. doi:
10.1177/1077800417732634.
Taylor D., D., Gungor A., Blount, A., J. and Mullen, P. R. (2013), Personality priorities and
perceived wellness among CounsellingTrainees nbsp; . Journal of Individual Psychology
2013;69(4):pp188-208.
Taylor, J. M. and Neimeyer, G. J. (2017) The Ongoing Evolution of Continuing Education, In
Rousmaniere et al. The Cycle of Excellence, West Sussex: Wiley Blackwell
Terner J. and Pew W.L. (1978) The Courage to be Imperfect: The Life and Works of Rudolf
Dreikurs, New York Hawthorn Books

37

Margaret Wadsley Transfer Paper 2019

Thériault A, and Gazzola N. (2017) Dilemmas that undermine supervisor
confidence. Counselling and Psychotherapy Research. 2017;18(1):pp1425. https://onlinelibrary.wiley.com/doi/abs/10.1002/capr.12153. doi: 10.1002/capr.12153.
Thomson, P. ed. (2008) Doing Visual research With children and Young People, Oxon:
Routledge
Todman L. C. and Mansager E. (2009) Social justice: Addressing social exclusion by means
of social interest and social responsibility. Journal of Individual Psychology.
2009;65(4):pp311-318
Wadsley M. (2011) Alfred Adler, man of our time: The quiet force behind the humanistic
movement, Counselling in Scotland. 2011; (Summer):20-23
Wallace, K. and Cooper, M. (2014) Development of Supervision Personalisation Forms: A
qualitative study of the dimensions along which supervisors’ practices vary, Counselling
and Psychotherapy Research: Linking Research, With Practice Vo. 15 No. 1 March 2015
BACP pp31-40
Watkins .C.E., Scaturo D.J. (2013) Toward an integrative, learning-based model of
psychotherapy supervision: Supervisory alliance, educational interventions, and supervisee
learning/relearning. Journal of Psychotherapy Integration. 2013;23(1):7595. http://search.ebscohost.com/login.aspx?direct=true&AuthType=shib&db=pdh&AN=201
3-06973-005&site=ehost-live&custid=s3824264. doi: 10.1037/a0031330.
Whitehead, J. and McNiff, J. (2006) Action Research Living Theory, London: Sage
Whitehead, J. (2008) Using a Living Theory Methodology in Improving Practice and
Generating Educational Knowledge in Living Theories, Educational Journal of Living
Theories, (EJOLTS) 1 (1) pp103-126, 2008
Whitehead J. (2009) How do I Influence the Generation of Living Educational Theories for
Personal and Social Accountability in Improving Practice? In Tidwell, D. Heston, M. and

38

Margaret Wadsley Transfer Paper 2019

Fitzgerald, L. Eds. Research Methods for the Self-Study of Practice, pp173-194 New York:
Springer
Whitehead, J. (2014) Research Memoir Enacting Educational Reflexivity in Supervising
Research into Creating Living-Educational-Theories. Educational Research for Social
Change (ERSC) 3 (2), pp.81-93.
Whitehead, J. (2018) Living Theory as a Way of Life, Bath: Brown Dog Books
Wilkinson R.G, Pickett K. The Spirit Level. 1. publ. ed. London [u.a.]: Pengiun; 2010:pp 346.
Winnicott, D. W. (2002) Playing and Reality, East Sussex: Brunner-Routledge
Wosket, V. and Page, S. (2001) The Cyclical Model of Supervision, In Carroll, M. and
Tholsthrup, M. (2001) Eds. Integrative Approaches to Supervision, London: Jessica Kingsley
pp13-31

39

