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Abstract  

A doctoral thesis is essentially a recognisable and original contribution of knowledge to an 

academic field. The originality of my thesis is in the presentation of a Living Educational 

Theory research approach to continual professional development in education.  The 

originality includes educational practitioners accepting educational responsibility for their 

living professionalism. Two new, Living Educational Theory master’s degrees have been 

designed and awarded university validation during this research. These enable a given 

curriculum to support educational practitioners to create their own living curriculum as they 

generate their own living-educational-theories. These living-educational-theories are 

explanations of the individual’s educational influences in their own learning and in the 

learning of others. An analysis of the literature on Living Educational Theory research 

reveals a weakness in the explanations of educational influences in the learning of social 

formations. An explanatory principle of   ~i~we~I~us~ relationships is proposed to overcome 

this weakness. Spirals and living interactive posters are presented as two research methods 

that have emerged in the course of this Living Educational Theory research, rather than 

being derived from other methodologies. 

 

Introduction to Transfer Paper 
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My transfer paper will provide evidence of: 

• My doctoral potential 

• My doctoral potential of my research project 

• Probability of my timely completion within the period of registration 

The evidence I provide here is in the form of a first full draft of my introductory chapter to 

my thesis. This will provide: 

• Abstract 

• Introduction that locates and provides a rationale for my research 

• Evidence of critical and creative engagement with literature 

• An outline of my research methodology and methods 

• The outline of my PhD thesis with an indictive list of chapters 

• An illustrative bibliography, which includes the references of the introductory 

chapter and in addition to those references, I have included some of the key texts I 

will draw on in my thesis 

Examples of my outputs to date are as follows: 

• Timescale for remaining work will be completing by June 2022 

• Illustrative Bibliography 

 

Introductory Chapter to my Thesis 

Introduction  

This introductory chapter to my thesis will locate my research area and the importance of 

my original contributions to knowledge to the professional knowledge-base. I will explore 

why this research is needed, the limitations my thesis addresses and my research questions, 

which clarify the problem this thesis addresses. The value of this contribution to the field 

will also be explored through identifying the central arguments, the aims of the research 

and locating the research in current academic research and literature. My world-view will 

clarify social-ontological, epistemological and methodological inventiveness (Dadds and 

Hart, 2001, p. 166) and stance, whilst also introducing the methods used.  The structure of 

the thesis will also be outlined for the reader.  

The contribution, relevance and significance of my research will be clarified in this 

introduction.  

My introduction is organised as follows 

1. Introduction to this Chapter briefly Identifying Thesis Aims, Research Questions, 

Original Contributions to Knowledge and Outcomes 

2. Locating my Research within the area of the Professional Development of 

Educational Practitioners and Identifying the Limitations my Thesis will Address 
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3. My Research Journey  

4. Definition of Key Terms 

5. Locating my Research in current Academic Research and the Issues that will be 

Addressed 

6. Importance and Relevance of my Research to the Profession of Educational 

Practitioners  

7. My World-view, Social-Ontological, Epistemological and Methodological 

Inventiveness (Dadds and Hart, 2001, p.166) 

8. Methodology and Methods Used 

9. Original Contributions to Knowledge 

10. Structure of my Thesis 
 

1. Introduction to this Chapter briefly Identifying Thesis Aims, Research Questions, 

Original Contributions to Knowledge and Outcomes 
 

The original contributions to educational knowledge made by my thesis are focused in the 

sphere of the continual, professional development of educational practitioners.  

The aim of my research is to create a new form of continual professional development for 

educational practitioners accepting educational responsibility, addressing limitations 

identified in Living Educational Theory as a professional way of life. 

As an educational practitioner I explore the implications of accepting my educational 

responsibility for my research-led continual professional development. The originality is 

focused on my clarification and communication of my meanings of educational practitioner 

and accepting educational responsibility, as I explore these implications. At the heart of the 

originality of my thesis is the use of my epistemological value of Living Educational Theory 

research ‘as a professional way of life’, in my explanation of my educational influences in my 

own learning, in the learning of others, and importantly in the learning of social formations. 

This third area of educational influence in learning in social formations is demonstrated in 

the nature of (~i~we~I~) ~us~ relationships. Gaining academic accreditation for two Living 

Educational Theory Master’s degrees with Newman University, and a Living Educational 

Theory Master’s degree apprenticeship with The Learning Institute, demonstrates the 

transformational nature of the social formations understanding of the Given Curriculum and 

Living Curriculum with ~i~we~I~us~ relationships as an explanatory principle. My original 

contribution includes Spirals as a research method, a living-archive used to capture 

educational influences in learning.   

I also offer as an original contribution Living Interactive Posters as a research method and 

form of master’s level assessment within my relational value of ~i~we~I~us~ relationships. 
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The relational dynamic between my original contributions to knowledge, are drawn upon in 

the creation of a living-educational-theory research methodology, central to the continual 

professional development of educational practitioners. 

Key questions I address in my thesis:  

How can I address limitations identified in Living Educational Theory research to explore the 

educational influences in social formations? 

How can I support educational practitioners to engage in values-led continual professional 

development? 

What research methods can be utilised by Living Educational Theory researchers that are 

derived from this methodology and not others? 

How can I contribute to the continual professional development of educational 

practitioners? 

 

2. Locating my Research  
A doctoral thesis is essentially an original contribution to knowledge. The originality of my 
thesis can be understood in terms of overcoming limitations and mistakes in the present 
state of a Living Educational Theory research to continuing professional development in 
education.  
 
The originality of my thesis is my presentation of Living Educational Theory research as a 
continual process of professional development by educational practitioners accepting 
educational responsibility for their living professionalism. 
A Living Educational Theory research approach to the continual professional development of 

teachers has been proposed by Whitehead and Huxtable (2016). This was based on 

Whitehead’s (1989) original idea that professional educators could generate and share their 

explanations of their educational influences in their own professional learning, in the 

learning of others and in the learning of the social formations that influenced practice and 

understandings.  However, an analysis of the literature on a Living Educational Theory 

research approach to continual professional development in education reveals weaknesses, 

including the explanations of educational influences in the learning of social formations. My 

thesis addresses this weakness and shows how it can be overcome using ~i~we~I~us~ 

relationships as an explanatory principle. 

Here are the limitations and errors that are transcended in my thesis: 
 
1. Living Educational Theory research has been mistakenly abbreviated to Living 

Theory. 
 
Whitehead’s books and papers show how Living Educational Theory research has been 
mistakenly abbreviated to Living Theory 
 



5 | P a g e  
 

2. Living Educational Theory research has not been clearly distinguished from other 
methodologies. 
 

Whitehead’s individual and joint publications demonstrate how Living Educational Theory 
research has been mistakenly subsumed and hidden within Action Research.  

 
3. Using methods from other methodologies has masked the distinct methods 

generated in Living Educational Theory research. 
 

The thesis presents the distinct methods of spirals and interactive living-posters for use in 
Living Educational Theory research. These methods have not been derived from other 
methodologies. 
 

4. In his 54 years of professional engagement in education, 49 of which were spent in 
Higher Education, Whitehead did not manage to gain academic legitimacy for a 
curriculum of continuing professional development in education grounded in Living 
Educational Theory research. 
 

The thesis presents Living Educational Theory research in values-led master’s programmes, 
for continuing professional development in education, that have been legitimated in two 
Universities. 
 

5. The emphasise on explaining the educational influences of individuals in their own 
learning and in the learning of others has deflected attention on the importance of 
clarifying the explanatory principles that can explain an individual’s contribution to 
their educational influences in the learning of a social formation. 

 
The thesis presents meanings of ~us~  in ~i~we~I~us~ relationships as an explanatory 
principle that can address the issue of Living Educational Theory research in social 
formations.  
 
 

3. My Research Journey 

“.. . bringing more fully into the world the expression of a loving, life-affirming energy, of 

justice, of compassion, of freedom, of gift, of talent and of knowledge creation.” 

(Whitehead, 2007) 

 

My doctoral research is focused on the creation and academic legitimation of my living-

educational-theory research methodology drawing from my practice as a teacher 

researcher, as a head teacher researcher and now as a higher education lecturer and 

researcher. Over the years I have been part of different educational communities both 

virtual and physical. This has included various designated roles, a teacher, deputy and head 

teacher working in primary schools located in three English counties. More recently within 

higher education my role as Designated Safeguarding Lead, MA Course Leader, Leadership 
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Apprenticeship Lead, Module Tutor Level 4,5,6,7 and Professional Academic Tutor has 

supported my research.  

Studying for a Master’s degree was something I arranged outside of my school-based 

professional development. As practitioner researchers we became a group of energised and 

passionate educational practitioners researching our practice using a Living Educational 

Theory Research methodology with Prof. Jack Whitehead, at Bath University. This group 

gave me space to focus on improving teaching and learning for my pupils through focusing 

on my practice. I looked at the living-contradictions (Whitehead, 2019) in my practice and 

reflected on them as a focus and direction for my research. Living Educational Theory 

research enabled me to create my own living-educational-theory research methodology, in 

which I clarified my social-ontological and epistemological values which I drew on as my 

explanatory principles and standards by which I judged my practice.  As an educational 

practitioner this process was transformational for my professional resilience and integrity in 

a period of tight government control, to my sense of making a difference to my pupils and 

to my own well-being and sense of professional commitment. The feeling of being part of a 

community of like-minded practitioners eager to challenge, question and research their 

practice was energising and gave me an insight into many settings, both within the fields of 

health and education. This journey became a shared research journey with my pupils, not 

drawing on them as a data set but as co-researchers, our research journey is captured 

within my master’s assignment and dissertation (Mounter, 2012).  

Reflecting back over many years as a researcher there have been two major and significant 

moments in my research journey, both have profoundly impacted my practice, my thinking 

and my way of being:  

I. Discovering Living Educational Theory (Whitehead, 1989) as a research 

methodology, but also as the lens I look through at life. Living Educational Theory 

research methodology as a way of life. 

 

II. The second moment was as a teacher with my class of 6/7/8-year olds. I was telling 

them we are all learners and about my research for my Master’s degree when child 

A asked a simple, but profound question, “How can grown-ups write about learning 

without us?” “We can help,” piped up a second voice. I cannot emphasise enough 

the profound impact those two statements had on me and the resonance that has 

remained as my professional journey continues. This changed my thinking, my way 

of researching and writing, from ‘I’ to ‘~i~we~I~us~’. The children as researchers had 

a passionate belief in making a difference (M.A.D) and transforming the ‘we’ to ‘us’, 

having an educational influence in the learning beyond their class and school for 

other children and grown-ups, through influencing social formations. As an 

educational practitioner within ~i~we~I~us~ I accepted my educational responsibility 

to ask ‘How can ~i~we~I~ improve learning and our practice and share across ~us~. 

 



7 | P a g e  
 

The two points I have highlighted above are intrinsically intertwined and have led to the 

path my research took through my Master’s assignments and dissertation (Mounter, 2012) 

and to the focus of my thesis and its creation. 

“How often am I guilty of conjuring up a bright and fanciful show 

in the classroom only to realize that I am putting my students to 

sleep? How often do I make unilateral decisions about what is 

important and should be integrated into their lives?”  

(McNamee,2006. p1) 

 

 

4. Definition of Key Terms  

Educational Practitioner – a practitioner research. Child or adult who accepts educational 

responsibility for their educational practice through undertaking Living Educational Theory 

research and holding their values as explanatory principles and standards of judgement. 

Practitioners who contribute to the flourishing of humanity and the professional knowledge-

base. 

Accepting Educational Responsibility – educational practitioners accepting educational 

responsibility carry out values-led Living Educational Theory research with a commitment to 

contribute to the flourishing f humanity and to the professional knowledge-base.  

Living Professionalism – Educational practitioners accept educational responsibility for their 

living professionalism, an international standard of professionalism. 

Living Educational Theory Research – a research methodology first published in 1989 by 

Jack Whitehead. Educational practitioners research their educational influences in their own 

learning, the learning of others and the learning of social formations. Practitioners clarify 

their ontological values through their research and use these as their explanatory principles 

and standards of judgement.   

Spirals – a research method and original contribution to knowledge enabling educational 

practitioners of any age to capture and continually engage with data from their educational 

practice and research. Spirals was developed from and for Living Educational Theory 

research and not adapted from another methodology. 

Living Interactive Posters – a research method and form of Master’s level assessment, 

Living Interactive Posters require practitioners to create a multi-media academic 

presentation of their research engaging the reader. This is a snap shot in time, a moment in 

the continual cycle of Living Educational Theory research.  

Nurturing Responsiveness deepening to Nurturing Connectiveness – This is the energy 

captured in the tilde~ in the relational value of ~i~we~I~us~. Nurturing responsiveness is the 

connection with another that explores the given curriculum, research focus. Nurturing 

connectiveness is a deeper connection and energy within the tilde~ where the living 
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curriculum is offered and shared, the values that define us, our reflections and connections, 

ideas and understandings.  

~i~we~I~us~ as a relational value – represents the connections found within a Living 

Educational Theory research Peer Validation group. Living Educational Theory requires the 

practitioner to consider the educational influences ~ in their own learning ~i~I~, the learning 

of others ~we~ and in the social formations they are part of ~us~. 

World view – social-ontological values, epistemological values and methodological 

inventiveness (Dadds and Hart, 2001, p.166) in Living Educational Theory  

 

5. Locating my Research in current Academic Research 

The rationale for my research is related to its contribution in fulfilling the new standard for 

teachers’ professional development of the Teachers’ Professional Development Expert 

Group (2016) in their description of effective practice in the professional development of 

teachers:  

High-quality professional development requires workplaces to be steeped in 

rigorous scholarship, with professionals continually developing and supporting each 

other. (Professional Development Expert Group, 2016, p. Preamble) 

Amanda Spielman (2019), the Chief Inspector of OFSTED in her Twitter feed stated: 

“Two words sum up my ambition for the framework and which underlie everything 

  we have published today: substance and integrity.”  

 

From this perspective of integrity and focus on substance in education, the Ethical 

Leadership Commission (2019) in the, ‘Navigating the Moral Maze’, report also highlight 

values as an integral requirement to retain leaders for the future of schools.  

This call for integrity and moral purpose by school leaders in the new OFSTED framework, 

which came into schools in September 2019, will require space for the development and 

reflection on the ontological and epistemological values that drive the individual leader’s 

moral purpose. Within a framework of research, that forms the heart of a practitioner’s 

professional development, a methodology is needed that enables them to clarify and 

nurture their own constellation of embodied values and identify the embodiment of 

professional integrity. Living Educational Theory Research (LTR) methodology (Whitehead, 

2010) enables the researcher to identify their life-affirming values and use these as their 

explanatory principles and standards of judgement when creating their own living-

educational-theory and their living-educational-theory methodology. The educational 

practitioner’s values are clarified and nurtured through the process. As the educational-

practitioner generates their own living-educational-theory they find where they are living 

contradictions (places in their practice where their values are contradicted) or are not living 
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their values as fully as they can, and try to find ways of improving. This can also help to 

engender the belief of the educational practitioner that they can make an educational 

difference. 

Whether newly qualified or an experienced teacher the amount of educational research 

papers that are read, drops significantly once qualified. This can be seen in Pretlow, 1903, p. 

341; Wilde, 1903, p. 348, Johnson, 1963 and Johnson, 1966, p. 78 all cited in Zeuli 1992. This 

is also reflected in the anecdotal data I have gathered from training sessions I have run 

2015-2017. I am interested in exploring this further with the greater focus on educational 

research as part of practitioners’ continual professional development through my thesis. 

Maclellan (2016) discusses the problem of getting research into classrooms and believes 

time and the language of research papers can cause an accessibility barrier. He argues, “It 

comes down to that disconnect between the two audiences.” This highlights the need for 

educational research, undertaken by educational practitioners, as well as research by those 

concerned with the disciplines of education such as sociologists, philosophers, historians 

and psychologists. Educational research is that undertaken by educational practitioners 

researching their practice to understand, improve and generate values-based explanations 

of their educational influence in learning.  

My belief, one also held by Day (1999), is that practitioner Continual Professional 

Development should be intrinsically motivating and inspiring, part of a practitioner’s 

professional and personal growth and transformation which are interconnected.  

At a recent ATEE conference Snoek et al (2019) presented a keynote paper on reframing the 

teaching profession. The paper focuses on professional development as well as a general 

overview of the perceptions of teachers and teaching and emphasising a difference in the 

qualities of a good teacher and good teaching. The focus on career progression and how this 

should run vertically and horizontally within the profession highlights the breadth of skills a 

teacher has, and that we should not just look at the teaching aspect through a reductionist 

lens. Snoek et al identify strengthening the profession comes through a defined competence 

framework with clear career progression, which they believe will attract high-quality 

candidates. Attracting these high-quality candidates will depend on the perceived 

“attractiveness of the profession” (Snoek et al, 2019, p. 2). I would challenge Snoek et al’s 

perception that a competency framework and sideways progression paths will ultimately 

make the profession more appealing to potential practitioners. I would argue the focus 

should also be on developing the competence and skills of the practitioners already in the 

profession and ensuring their well-being, commitment and energy. The exodus of teachers 

from the profession has been the focus of recruitment drives in recent years, as a fifth of 

teacher’s state they do not plan to still be teaching in the next two years (Guardian, 2019).  

Teaching is discussed as a 'dynamic profession' but Snoek et al do not clearly define what 

they mean by this term. Do they mean one full of energy, purpose and commitment? 
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Anecdotally from learners and practitioners I talk to, I do not believe this is what they will 

find at the moment!  

 

6. Importance and Relevance of my Research 

My original contributions to knowledge and the importance of the relational dynamic 

between them makes a contribution to the integrity of my thesis as a whole, defining the 

importance of my research. The relevance is contained within addressing limitations 

identified in Living Educational Theory research as a professional way of life where 

educational practitioners accept educational responsibility for their Living Professionalism. 

 

 

 

  

 

 

 

 

 

7. My World-view 

Social-Ontological, Epistemological and Methodological Inventiveness (Dadds and Hart, 2001, p.166) 

combine to create my world view defined in my thesis.  

 

8. Methodology and Methods Used 
As an educational practitioner I use a Living Educational Theory research methodology (Whitehead, 

1989). Living Educational Theory as a research methodology was first introduced into the Academy 

in 1989 by Jack Whitehead. Throughout the years Whitehead has linked Living Educational Theory 

research to what he calls a ‘constellation’ of theories, one of these includes Action research. My 

value of Living Educational Theory research as a professional way of life challenges Whitehead’s 

understanding of this theory as a cycle of action, to a way of professional life and continual 

Professional development. A lens through which an educational practitioner from 7 years of age 

(start of KS2) can accept educational responsibility and make a difference in the world through the 

iii. ~i~we~I~us~ relationships 

as a relational value 

(chap. 4) 

iv. Given 

Curriculum to a  

Living Curriculum 

of professional 

development  

ii. Accepting educational 

responsibility for Living 

Professionalism (chap. 3) 

i. Keystone- Living Educational Theory research as an 

epistemological value and way of life 

(chap. 2) 

 

v. Spirals as a continual 

research method 

(chap. 7A) 
vi. Living Interactive Posters as a 

research method and form of 

Master’s level assessment 

(chap. 7B) 
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living-educational-theories they offer the educational knowledge-base, research from practitioners 

who are values-led in their practice. Living Educational Theory Research is the only research 

methodology where a practitioner’s values act as explanatory principles and standards by which we 

judge our practice. Whitehead (2018) defines this as educational research – research which “the 

realisation of one’s own life-affirming and life-enhancing values in practice”, adds to the educational 

knowledge base and flourishing of humanity. Living Educational Theory research methodology 

(Whitehead, 1989) highlights how researchers explore the educational influences in learning they 

have in their own learning, in the learning of others and in the social formations they are part of. An 

important epistemological value, Living Educational Theory research as a way of life, is a continual 

process of research and reflection, enabling me to engage with my world and my practice as 

continual professional (and personal) development.  

This continual journey of research is captured and reflected on in Spirals, a research method 

explored in my thesis for all educational practitioners regardless of age, child or adult. I also include 

cycles of research and reflection drawn from Action Research and narrative as a form of 

communicating my research from Narrative Enquiry. I use these aspects as methods in my research, 

not additional methodologies as they do not influence my ontological or epistemological world-view.  

 

9. Original Contributions to Knowledge 

I use the concept of ‘living professionalism’ to distinguish this Living Educational Theory 

research approach to continuing professional development. Through exploring the 

implications of asking, researching and answering my question ‘How do I contribute to 

enhancing the professional development of educational practitioners?’ I clarify meanings of, 

educational practitioner and accepting educational responsibility in living professionalism. I 

outline the design and contents of two Living Educational Theory masters programmes that 

I have negotiated University accreditation for, from my position as Masters Lead at The 

Learning institute. This includes the two methods of Spirals and Living Interactive Posters 

that have been generated from Living Educational Theory research, rather than being 

derived from other methodological approaches to educational research. The contents and 

assessment of these two Master Degrees explain how a given curriculum can be 

transformed into a living curriculum in the generation of an individual’s living-educational-

theory of their professional development.  Hence the organisation of my thesis is designed 

to support the claims in the Abstract and highlight the part played by each of the following 

chapters to the thesis as a whole:  

i. Living professionalism: a Living Educational Theory research approach to 

continuing professional development – educational practice -     

ii. educational practitioner 

iii. accepting educational responsibility 

iv. ~i~we~I~us~ relationships as explanatory principles 

v. Two Living Educational Theory master’s programmes 

vi. Given Curriculum to a Living Curriculum 

vii. Spirals and living interactive posters  
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Living Professionalism is an original contribution to knowledge. In my exploration of 

professionalism and professional development of educational practitioners. I have clarified 

the following aspects of Living Professionalism: 

 

• Accepting educational responsibility for a personalised career structure 

• Epistemological and social-ontological values-led educational practice clarified 

through a Living Educational Theory research methodology 

• Membership of international, research Peer Validation Groups of intellectual and 

scholarly discourse  

• Given-curriculum of professional development comprising skills and knowledge 

defined by professional standards and government targets 

• Educational practitioners and students/pupils co-creating values-led explanations of 

educational influence in their own learning, the learning of others and in the social 

formations they are part of creating a holistic perspective from teacher and learner 

• Values that contribute to the flourishing of humanity and a global social movement 

• Creating a reflective record of their research and living curriculum 

• Requirement to contribute to the educational knowledge-base – publish living-

theory-research papers, attend and present at educational conferences 

• Knowledge equality and knowledge democracy 

• Living Educational Theory Master’s Degree study to enable the development of Living 

Professionalism 

 

An educational practitioner I define as someone regardless of age (age 7 – KS2 upwards) 

that is researching their educational practice and learning, drawing on their ontological 

values as explanatory principles and standards of judgement. Living Educational Theory 

research is a form of practitioner research that identifies those values a practitioner tries to 

embody in their practice and they use these as explanatory principles and standards of 

judgement in their research. When I use the term ‘educational’ this is the definition I am 

referring to.  

 

Accepting educational responsibility is an original contribution that explores the 

implications of educational practitioners ‘accepting educational responsibility’ for their own 

continual professional development using a Living Educational Theory research 

methodology. I ground this contribution to knowledge in the forefront of research in this 

field drawing on the America Educational Research Association’s presidential welcome for 

the 2021 AERA conference on Accepting Educational Responsibility. Professor Harper (2020) 

speaks of educational research being held within the academy, supporting professional 

development of practitioners through engagement with research. He describes his 

understandings moving from research used to support evidenced-based practice to 

evidence-informed practice. This slight movement is limiting. In chapter two of my thesis I 
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take this understanding forward with educational practitioners accepting educational 

responsibility for their own values-led, educational, professional development highlighting 

research-led practice.   

 

As part of Initial Teacher Training which I am involved with at The Learning Institute, 

trainees have a responsibility to meet the standards for teachers set out in England by the 

government (DfE, 2016). It is my responsibility as the MA Course Leader to support the 

trainees to meet these standards in their practice and to continue to do so throughout their 

career. A standard that does not alter or raise as practitioners gain further experience and 

skills, this I question. I believe this is the minimum professional requirement. The first 

couple of years as a teacher are tough, there is a steep learning curve teaching all day long, 

independently and having responsibility for the class(es) you teach.  

 

Responsibility: Educational Responsibility: 

Set out in my contract Set out in my living-educational-theory 

methodology 

To teach knowledge and skills outlined in 

National (Given) Curriculum 

To support the generation of a Living 

Curriculum  

To meet or surpass assessment targets, 

SATs, Performance Management targets 

To inspire a love of educational research as 

a way of life and commitment to M.A.D. 

Uphold policies in the setting, ie. behaviour To move from requirements to inspiration, 

creativity, passion, commitment to 

something bigger than ourselves 

Uphold national guidelines, ie. SEND, 

Teacher Standards, Headteacher Standards 

To be a knowledge creator, adding to the 

professional knowledge-base  

 

~i~we~I~us~ as a relational value is key to understanding my thesis and a thread that 

permeates through each aspect of my original contributions to knowledge. ~i~we~I~us~ is a 

relationally dynamic ontological value and epistemological, living standard of judgement 

This is a written linear representation of a non-linear, dialectical dynamic process of 

relational interactions through nurturing responsiveness deepening to nurturing 

connectiveness. ~i~we~I~us~ as a relational value also addresses the limitation identified in 

the explanations of educational influences in social formations in Living Educational Theory 

research. ~i~we~I~us~ the understanding we ‘grow’ and ‘become’ as part of the world, 

connected and with a sense of place through the growth and transformation found in 

‘others’. Relationships with self through others, the flow of energy, learning and growth 

shared ‘in community’ defined within ~i~we~I~us~ relationships leading to personal growth 

and transformation and community growth and transformation.  
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In chapter five of my thesis I introduce the reader to Living Educational Theory research ‘as 

a way of life’ through research-led professional development offered in the two Master’s 

degrees and a Master’s degree apprenticeship I have developed and validated through 

Newman University. My exploration and understanding of educational research-led 

professionalism is examined through a ‘given curriculum and living curriculum’ as an original 

contribution to knowledge and to the professional knowledge-base. This original 

contribution to knowledge refines my understanding of a curriculum, focusing on a Given 

Curriculum of professional development designed and written to enable educational 

practitioners to create their own Living Curriculum through a Living Educational Theory 

approach. A Given Curriculum is defined by the requirements of the organisation setting it, 

whether the Government and the National Curriculum (DfE, 2016) or a curriculum of 

professional development for educational practitioners developed by The Learning Institute; 

Living Educational Theory Master’s: MA: Values-led Leadership, MA: Inclusion and Special 

Educational Needs and Disability and a  Master’s degree apprenticeship. Defined within the 

Given Curriculum are the knowledge, skills and attainment targets to be met. In contrast the 

Living Curriculum is generated by the practitioner themselves and runs beneath the Given 

Curriculum. This is further developed and explored in chapter two of my thesis. Creating 

their own Living Curriculum helps practitioners to find their place in the world, supporting 

~i~we~I~us~ relationships, as Reiss and White (2003, p.1) describe:  

• to lead a life that is personally flourishing,  

• to help others to do so, too. 

A Living Curriculum is captured and understood within Spirals, a research method and an 

educational practitioner’s living-archive. To explain a Living Curriculum in my thesis I will use 

an ostensive definition of this tacit knowledge, as a clear understanding requires more than 

a lexical definition. Tacit knowledge is personal, implicit knowledge fully grounded in 

practice that it cannot be fully explained by a simple lexical definition (Horvath et al.,1999). 

Introduced by Polanyi (1958), tacit knowledge is acquired in relation to others, linking nicely 

to ~i~we~I~us~ relationships in community. As Living Educational Theory research is a way 

of life for educational practitioners the data captured can be vast and needs recording and 

storing carefully, on-going access is a necessity in the living aspect of the research journey 

and reflections. Spirals was created through co-researching with my pupils as a living-

archive research method. A vast multi-media compilation of data, on-going analysis, 

thoughts, new connections, memories, profound questions and conclusions, values and 

links. The strength and use of multi-media data will be explored in chapter six of my thesis. 

As an analogy for my thesis and the importance of Living Educational Theory research, my 

key epistemological value as a way of life, I envisage a stone archway. When built an 

archway has a keystone at the peak and centre of the arch, this not only holds the arch in 

place and alignment but also enables it to bare weight.  

 



15 | P a g e  
 

                                 ‘A keystone is the wedge-shaped stone at the apex of a 

                                 masonry arch…. at the apex of arch. …..it is the final piece  

                                 placed during construction and locks all the stones into position,  

                                 allowing the arch or vault to bear weight.’ (Wikipedia, 2020) 

 

I have struggled with my thesis making sense of my data and analysis, seeing the parts and 

how they come together to create a meaningful thesis. I appreciate I have quoted from 

Wikipedia above, something I would criticise of my students, however the point made in the 

quote resonates and is important. It talks of the keystone being vital to the whole, but the 

last stone laid in place. This is the same for my thesis. I have only found clarity of the whole 

at the end of identifying my original contributions to knowledge. Living Educational Theory 

research ‘as a way of life’ is my keystone, holding the other 5 original contributions together 

as educational practitioner continual professional development. This diagram is being 

explained and appears twice in this chapter as it is the foundation of my thesis.  

 

 

 

 

My thesis is a contribution to educational practitioners professional development through 

my epistemological value of Living Educational Theory research as a way of life. This 

supports the development of a relational dynamic between the following contributions to 

knowledge, which includes the clarification of ~i~we~I~us~ relationships, accepting 

educational responsibility, Given Curriculum to a Living Curriculum, Living Interactive 

Posters and Spirals as a research method. 

 

iii. ~i~we~I~us~ relationships 

as a relational value 

(chap. 4) 

iv. Given 

Curriculum to a  

Living Curriculum 

of professional 

development 

ii. Accepting educational 

responsibility for Living 

Professionalism (chap. 3) 

i. Keystone- Living Educational Theory research as an 

epistemological value and way of life 

(chap. 2) 

 

v. Spirals as a continual 

research method 

(chap. 7A) 
vi. Living Interactive Posters as a 

research method and form of 

Master’s level assessment 

(chap. 7B) 
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10. Structure of my Thesis 

Chapter 1. Introduction 

1.1 Introduction to this Chapter 

1.2 Locating my Research                                         

1.3 My Research Journey 

1.4 Definition of Key Terms 

1.5 Locating my Research in current Academic Research 

1.6 Importance and Relevance of my Research 

1.7 My World-view 

1.8 Methodology and Methods Used 

1.9 Original Contributions to knowledge 

1.10 Structure of my Thesis 

 

Chapter 2. Living Educational Theory as an Epistemological Value and Way of Life 

2.1 Living Educational Theory research as a epistemological value and way of Life 

2.2 The Keystone 

Chapter 3. Educational practitioners Accepting Educational Responsibility for Living 

                    Professionalism  

3.1 Education Practitioners Continual Professional Development 

3.2 Accepting Educational Responsibility  

            3.3 Going Beyond Professional Standards – Challenging Orthodoxies 

3.4 Educational Practitioners Living Professionalism 

3.5 International Teacher Research Standards 

Chapter 4. ~i~we~I~us~ as a Relational Value 

4.1 Non-linear Representation 

4.2 ~i~we~I~ and the tilde between 

4.3 Nurturing Responsiveness to Nurturing Connectiveness 

4.4  ~us~ in Social Formations Contributing to the Flourishing of Humanity 

Chapter 5. A Given Curriculum to a Living Curriculum of Professional Development 
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5.1 Enhancing Educational influences in Learning in Social Formations – MA: Values 

led Leadership, MA: Special Educational Needs & Disabilities 

5.2 Given Curriculum of professional development 

5.3 A Given Curriculum to a Living Curriculum 

 Chapter 6. Methodology 

6.1 Meaning of Research Methodology and Method  

6.2 What Characterises Living Educational Theory as a Research Methodology and 

Distinguishes it from other Methodologies? 

6.3 Epistemology – Standards of Judgment, Unit of Appraisal, Logic 

6.4 Ontology 

6.5 Developing my living-educational-theory research methodology 

6.5.i Methodologies and Methods drawn on: 

6.5.ii Narrative Enquiry 

6.5.iii Action Research 

6.5.iv Self-Study Practitioner Research 

6.6 Ethics and Values 

6.7 Issues of Validity, Rigour... 

6.8 Data Use, Collection and Analysis 

6.9 Logics - Philosophies. 

6.10 Living Educational Theory research and Professionalism  

Chapter 7A Methods – Spirals and Living Interactive Posters 

7.1 The Creative Research Method of Spirals 

7.2 Self-identity Motivation 

Chapter 7B 

7.3 Living Interactive Posters as a Research Method and an Assessment Strategy 

encouraging ~i~we~I~us~ Relationships 

Chapter 8 Multimedia Data Gathering and Analysis 

8.1 Multi-media Data 

8.2 Clarifying Meanings of Values and their use in an Analysis of the Data  

8.3 Including the Data as Evidence in Explanations of Educational Influence in 
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      Learning 

8.4. Challenges for Validity and Rigour 

8.5 Ethics 

Chapter 9 Findings  

Chapter 10 Conclusions, Implications and imagined possibilities 

 

 

Timescale for the Remaining Work 

The table below provides an illustrative timetable for creating my thesis.  
 
 

Illustrative timetable for submitting and successfully defending my thesis by June 2022 

2021 

April • Submission of my Transfer Paper 
 

May • Draft Chapter 2 

June     • Draft Chapter 3 

July/ August  • Draft Chapter 4 

September • Draft Chapter 5 

October • Draft Chapter 6  

• Share with peer validation group 

November • Draft Chapter 7 

• Plan to present my research at a 
Conference  

December • Draft Chapter 8 

• Share with peer validation groups 
2022 

January  • Draft Chapter 9 

February    • Draft Chapter 10 

March  • Editing of final draft 

April  • Edit and refine thesis ready for 
submission and practise for viva 

May • Edit and refine thesis ready for 
submission and practise for viva 

June 

• Submission of my thesis and 
continue to prepare for via 
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