Touch

PROLOGUE

Writing creatively and freely fills me with pleasure. I can smell a story, breathe it in through my nostrils, revel in its heady scents for a while and then I exhale very slowly. It is the precise moment before I let out that first bit of air that I snatch at the vital component of the story.  What does the vital component contain? It contains perspiration, tears, laughter, vulnerability, deep personal reflections and profound affirming nods. It contains learning.

The surface of my writing seeks to entertain and give pleasure; just as a glass of wine gives pleasure. But inside my writing, there is personal development, intellectual filigree and values of scholarship in management education. 

I entered the wine industry in 1999 with the notion that through my knowledge of wine I could give pleasure to other drinkers: knowledge is pleasure. I developed my own knowledge, my own style of presentation and my own passion for wine with the soul purpose of giving pleasure to others. My energy could be conveyed through the medium of wine. What I knew then, but didn’t have the language to articulate, is that I embodied a knowledge of the changing discourse of organization theory that has only recently included a language of aesthetics (Strati, 1999.)

“I shall illustrate the specific features of the aesthetic category of 

the beautiful with reference to the organization considered as a whole…

Only seldom do they pass aesthetic judgment on their organization as a 

whole, saying, for example, ‘I work for a fine organization,’ ‘For a beautiful organization,’ or something like, ‘ours is a beautiful organization,’ 

‘We want this to be a beautiful organization for all those who visit it and also for those who work in it. ‘” (p122)

In my dissertation I attempt to show how Susi Madron’s organization took seriously the aesthetic judgment of beauty as we were encouraged to reach out and touch our clients so that they knew they had met beauty. 

While beauty, as an aesthetic judgment or category, is important for Strati, I am aware that the aesthetic judgment of category that guides me in the analysis of my placement with Susi Madron is beauty’s partner: Eros and the erotic. 

(Botting, 1997; Eleanor Lohr, 2003, Ph.D. in progress, Eros and Organization,  Doctoral Thesis, Department of Education, University of Bath, UK)

I take Batailles’ notion of eroticism being an assent to life up to the point of death. Where I exceed Bataille’s meaning is that I also show how my sexual energy and life is an essential manifestation of my assent to life. Eros within eroticism. 

Writing about sex through the lens of my sexuality might scare, when actually I am writing about what is sacred in organization and not about what is scary. 

In this I am aware that I am producing a transgressive text (hooks, 1994).

I have a duty as a scholarly researcher to leave the transgression intact, where it does its job, while taking care to explain that the transgression is productive and creative, and not destructive, so there is nothing for a reader to be alarmed about. This prologue is written to help you, the reader, travel beyond the sensation of alarm, encouraging you to seek the comfort in storytelling.

I transgress because I care for my reader. 

Organizations and aesthetics is a relatively novel discourse in organization theory per se.  

An MBA dissertation taking aesthetics as an organizational theme and exploding it through the prismatic lens of creative writing connected in consciousness to creative scholarship, might well go some way to satisfying Eisner (1993), Richardson (2000) and Lather (2000) in their encouragement of new and dangerous forms of representation. My concern is; where might this theme leave my agricultural college school of business supervisor? It might, given that we are operating within different fields of knowledge creation, leave my supervisor a long way from my meanings and the value of aesthetics for organization theory that I am crafting through my text!

This is why it is important to present the genealogy of my scholarship and show in which paradigms of research, and fields of knowledge my scholarship can be located without reducing the ‘whole’ to a series of desiccated and discrete parts.

Symbiosis of scholar and writer

So, I joined the wine trade in 1999 and I left the wine trade in 2002 because I felt that the pleasure I wanted to give to humanity, through wine, did not also embody my values. Greed, exclusion (as elitism) and dishonesty are rife in the wine industry and I decided to cut myself off from this trade. If I work within the wine trade, I work without the realization of the truth of my values. The wine trade and I part company….for the time being at least.

So I turn to education and writing. Narrative writing becomes my medium for expression; for my desire to give pleasure to those around me; and for my own intellectual discovery. I also turn to writing for a path into The Academy. And hence this dissertation.

My dissertation needs to be set in context. My dissertation needs explanation. My dissertation needs a reaffirming of my aims as an MBA scholar. I need to validate my discovery and contextualise it within (not without) the framework set by the examination board for the MBA programme at The Royal Agricultural College. I owe this to myself, to my supervisor and to my reader. 

I think my dissertation could be presented in a way that makes it difficult for readers to understand. I make no apologies for this apparent difficulty as I am choosing a form of representation (Eisner, 1993) in creative crystalline writing (Richardson, 2000) that makes my meanings clear to me in terms of my aesthetics as standards of judgment.

I believe, though, that I also have a responsibility as a scholarly writer to keep my reader in mind. The sense of keeping my reader in mind is that of framing my inquiry in such a way that a reader can appreciatively engage (D’Arcy, 2003) with my embodied knowledge of organization and aesthetic(s). 

I also believe that learning for the reader is contained within the ability to look beyond the words to find meaning (Barthes and Coverdale, 1991). In looking there is pleasure, in finding there is learning, and in reaching beyond the author and into the meanings evoked by the text I demonstrate what Roland Barthes means when he talks about the death of the author. 

I now invite you into the comfort of the author’s prologue as a prelude to you finding your own meanings beyond my text.

The map: explaining the territory

While the territory of my dissertation text is my map, I am writing this section to enable my reader to get most from the terrain. For wine readers, I am using the idea of terroir to enhance the particular enjoyment and significance within my creative text.

I care for my reader so I map out the terrain.  

I am stepping ‘out’ from the excitement of my writerly-I extending a greeting and welcome to my reader as I keep in mind accessibility and engagement with my creative writing. In this sense I am using my critical judgment as a Masters student to enact accessibility of my text for a reader. 

I am taking this opportunity to ‘frame’ my inquiry for a reader so that my claims to knowledge, and my methodological inventiveness (Dadds and Hart, 2000) are accessible and understandable. 

By producing a ‘frame’ I enact my claim to care for my reader.

How I intend to enhance the accessibility of the creative text for The Academy

I care that you read my text.

I care that you read my text so that you can find your own meanings. 

Please don’t recoil from my text, or become flustered, confused or impatient because you are unable to locate my meanings within what is a creatively transgressive text (hooks, 1994.)

The first step I might need to take is to let go of my writerly-I as I produce a readerly text. 

The second step is to reassure my reader that I have chosen a form of representation that is established in the canon of qualitative research (Denzin and Lincoln, 2000). Qualitative research epistemology not only peppers but seduces my text. (Richardson, 2000. Janesick, 2000. Ellis & Bochner, 2000. Stake, 2000. Gergen & Gergen, 2000)

That is to say that while my text is creatively transgressive it also observes a protocol of ‘creative compliance’.

In a three-way discussion with Dr. Jack Whitehead and my supervisor, Paul Murray, the idea of creative compliance emerged as a way of enabling me to ‘curb’ the licence of my creativity, while complying with the academic protocols of writing a recognizable, theory-related dissertation. 

Listening to these ideas raised some concern for me. Compliance has negative connotations. It means shedding the Goddess and turning to the passive servant (Capra, 1982). This feels like a violation of my woman/person-hood.  Yet, I find that I can combine passive servant, as I extend my invitation to you as reader, with goddess, as creative writer, to satisfy academic requirements while simultaneously satisfying my aesthetics of scholarship.

I am using a perspective called narrative or storytelling as I express and explain my meanings (Reason and Hawkins, 1989).  

The main body of my text employs the notion that multiple stories (Eisner, 1997) when taken together, form a loose coupling of narrative connectivity in which themes and insights are tightly interwoven. I consider mine to be an important research approach within ‘new paradigm’ Human Inquiry (Reason and Rowan, 1981):

“In addition to stories, pictures, diagrams, maps and theatre, we use demonstrations, often encumbered by language, to show to others how something is done” (Eisner, 1997, p.5)

My stories arise from my organizational placement within the thriving and entrepreneurial business set up by Susi Madron, known a Cycling for Softies.

The company operates in the hospitality and leisure business sector, combining cycling holidays in rural France with gastronomy and oenology: wine tasting from the bicycle saddle! This is an exciting niche-market in which the aesthetic of the personal touch that Susi Madron sustains in her company seems to be the key to the door of ‘repeat business’ and an excellent network of 'word-of-mouth' referrals. Aesthetics also becomes both the metaphorical device that I use as the focus for my creative writing, as well as the leitmotif for my dissertation. Susi Madron’s company sustains an aesthetic of touch that is marvelously synchronistic in terms of my own sexuality, my own identity, and my values of living an aesthetic life.  

This brings me to a further explanation for the reader. 

Many writers focus on the organization as aesthetics in very powerful ways as Strati (1999) indicates:

“My reason for beginning my discussion of aesthetics in organizations by recounting the episode of the riddle on the organizational artifact is that it enables me to highlight the heuristic process based on evocation. Involved here is a form of knowledge that relies not on evidence or proof, but on imagination and intuition” (page 11)

I share this value of qualitative research with Strati and it is an important signal to my reader. 

If you approach the body of my text, the creative thread of my stories, with an over[t]ly rationalistic gaze, I am sure that you will not see the kind of knowledge that you want to see. I think you might feel disappointed. 

To engage appreciatively with my text (D’Arcy 2003) with my meanings in my claims to knowledge, I am certain as an artistic management education researcher that you will have to rely heavily on your readerly imagination and intuition. This brings us to a crucial crossroads. It is here that we encounter our first challenge.

The Challenge to Write at the Limits of Representation 

Denzin and Lincoln (2000) remind us of the crisis in legitimacy as paradigms proliferate. New forms of representation seem to ‘mushroom’ out of the coalescence of new ways of knowing and new ways of researching knowledge as a creative process.

Management Education has been experiencing paradigm shift and movement (Burrell and Morgan, 1979) and new forms of representation that accompany shifts in metaphor for organization and the disturbance within paradigms (Morgan, Images of Organization, 199?).

In one sense, postmodernity is being expressed and experienced as the out break of local narratives within the grand narrative, as new voices speak and new ideas roam within what might be termed an epistemological relativism (Murray, 2003, Doctoral Thesis, University of Bath, UK). 

Each local narrative seeks its own form of verification and validation. The validity criteria of the ‘traditional modernist canon’ are no longer adequate, seem to be adequate, or apply to new forms of representation that are emerging (Richardson, 2000).

As a Masters level researcher within the field of management education I recognize that paradigm shift and paradigm proliferation has given way to what Carter (1993) refers to as ‘paradigm wars’. 

Paradigm Wars is a phrase I use because I recognize its impact in The Academy, even though I don’t particularly feel comfortable with it. 

Paradigm Wars are usually experienced when a claim to knowledge is not recognized as such, and when the rules or protocols of a different research or knowledge-creating tradition (i.e. paradigm) are applied to it.

In his 1993 Presidential address to the American Educational Research Association, Elliot Eisner called for new forms of understanding in the context of the future of educational research. In this paper, Eisner brings to attention three key issues that have influenced my courage in writing postexperimentally (Richardson, 2000). 

The first is his belief that “experience is the bedrock upon which meaning is constructed and that experience in significant degree depends on our ability to get in touch with the qualitative world we inhabit.” (Eisner, 1993, p5)

My MBA dissertation is entitled ‘Touch’. My stories represent a phenomenological account of my own business placement experience. Susi Madron runs a successful business in which her aesthetic of ‘being touched’ prevails. Feedback sheets suggest that our clients feel ‘touched,’ as in affectionately affected, by how we are encouraged to host their holiday. Being playful with this metaphor, Susi Madron insists on the client remembering their holiday as a tactile experience of being held, or hugged, or more gently fleetingly touched by the subtle tactile glance of the culture of the company. My creative text flows from the permission that Susi Madron's culture afforded me. 

What became apparent (to me) in my placement is how I felt at ease as my own tactile, sexual aesthetic flowed, in coalescence, in confluence with the company culture and the clients' own growing need for an aesthetics of life in the Loire Valley. My ability to get in touch with the qualitative world I inhabit through my body as feeling, as tactile pleasure, as beautifully sexual. In my seeming nudity within the text, showing vulnerable yet feeling comfortable, I hope that my reader isn’t laid bare.

The second aspect that sparked my critical imagination in Eisner’s paper is the idea that, 

“Experience, however, is private. For experience to become public, we must find some means to represent it.” (p.7)

I took this up as my challenge. This is my challenge: How best could I be faithful to an expression of how I inhabit my qualitative world, how my life wraps itself around my qualitative world and is at one with it, enhanced in turn by the qualitative nature of my world? 

I realized that I would find a form of representation that was literary narrative and story: in essence, a creative piece of writing. 

My challenge has been to accept that my Way of Seeing the world is through the lens of art and humanities as well as science and mechanization and that I would need to find a form of representation that is “inclusional” (Rayner, 2003). 

This is an artistic act in which I embrace the responsibility of poiesis. 

The third meaning in Eisner’s paper that captivated my attention was in the form of an exhortation:

“As the relevance of different forms of representation for understanding schooling grows, schools of education will be hard pressed to develop programs that help students learn how to use them….Thus the refinement of both artistic and scientific sensibilities…is relevant for enlarging human understanding. Another offshoot of this development deals with the features of acceptable dissertations. In the future they are likely to take on forms that only a few now possess. One of my doctoral students once asked me if Stanford’s School of Education would accept a novel as a dissertation. At the time she raised the question, about a decade ago, I could only answer in the negative. Today I am more optimistic, not because all my Stanford colleagues share my convictions, but because the climate for exploring new forms of research is more generous today than it was then. “(p9) 

I believe that my thesis is an attempt to find a new form of representation that is relevant for enlarging human understanding of the aesthetic and the spiritual in organization and business.

The dynamic of the business world reveals a growing demand for the aesthetic and spiritual contained within the human world. I believe that humans feed business. I, as a management education scholar, demonstrate my awareness of the demand dynamic through my dissertation's aesthetic display.

What might stop my text from being understood in this way? I do believe there will be those who might refuse to understand my text and I do want to speak to you. Though I know there are perils and problems strewn across our path(s).

The Perils and Problems of Writing at the Limits of Representation

I have written a transgressive text (hooks, 1994). I write about sex, my sexual feelings and experiences. I hold this as central to the texture and grain of my text as I explore the complexity of aesthetics and eroticism in organization not through metaphor or allusion, rather through the touch of my narrative sexuality, and my sexual narrative.

Haste’s (1993) work on the sexual metaphor enlarged my confidence to locate my sexuality within my thesis:

“ (Sexual) Metaphor is the bridge between individual thinker and social context, between existing ideas and new ideas, between where the person in and where the interlocutor wants to take the person.” (p.11)

In my story sexuality is more than a metaphor; it is who I am as a woman. It is my skin. As Claudia Llanes-Canedo, at the University of Guadalajara expresses this poignantly – ‘sometimes I might feel out of place and uncomfortable, but I never feel out of place in my skin’ (e-paper presented within a seminar on postcolonial identity in the Bath Educational Action Research Group, Bath, March 2003)

I have chosen to do this as I realize and take control of my practice of freedom within my management education program of the MBA.

bell hooks captures this for me in this phrase – “With these essays, I add my voice to the collective call for renewal and rejuvenation in our teaching practices. Urging all of us to open our minds and hearts so that we can know beyond the boundaries of what is acceptable, so that we can think and rethink, so that we can create new visions. I celebrate teaching that enables transgressions – a movement against and beyond boundaries. It is that movement which makes education the practice off freedom.”

Eisner (1997) suggests that there are problems as we attempt to realize the practice of freedom that bell hooks has in mind. 

I recognize the perils and problems of writing new forms of representation in terms of the Paradigm Wars that now seem to engulf The Academy. 

Understanding, in my understanding, is the perilous precipice of the problem:

"One of the basic questions scholars are now raising is how we perform the magical feat of transforming the contents of our consciousness into a public form that others can understand." (Eisner, 1997, p. 4)

I recognize that if I don’t explain my ‘colors’ to a reader who is located in a very different knowledge paradigm to me, they might imagine that my writing was mere drivel. 

Perhaps counting for no more than creative stories without purpose beyond entertaining fictions, or worse yet, a misunderstanding of the criteria for an MBA dissertation.

However, Stacey (2002) in his work Strategic Management and Organization Dynamics, points out the importance of stories for understanding the organization as a complex and reinforcing interconnection of meanings, interpretations and social contradictions.

What I have drawn from Eisner’s account is the courage to be a postexperimental writer looking from Tillich’s world, alongside the prudence to explain the nature of my approach for a reader. 

With this explanation a reader can be invited, warmly, towards the meanings in my text.

Patti Lather (2000) outlines the significance of contributing to the small pool of feminist experimental ethnographies in an AERA paper available at http://www.coe.ohio-state.edu/plather/AERA2000/advocacy.htm  

My dissertation is in one sense a small contribution to this growing pool. The first peril in these times of Paradigm Wars seems to me, in my experience, getting to know that you are involved in a war that is humming all around you. Whether I like it or not, my dissertation has joined in the lyricality of the hum.

Foley (1998) suggests that the dominance of scientific realism dies hard. A second peril is assuming that my reader will be able to recognize that scientific realism permeate the educational judgments s/he brings to my text.

I have been really en-couraged by Lather’s aim in her research:

“Hence our focus was on narrative and voice as limit and the possibilities of interruptive textual practices that work out of the familiar, but twist, queer, cross codes in order to foreground how we are, in Foucault’s (1988) words, ‘freer than we feel’ (p.3)

My thesis is a creative attempt in the practice of freedom as Lather suggests. 

I have enjoyed a critical playfulness with the idea of my narrative actually pushing the very limits and possibilities of representation, for me as scholar, and now, as writer. 

I have tried to produce an interruptive text that signals my freedom to practice my management research. I have conceded to this in terms of McIntyres notion of constrained disagreement (1987) – indeed I feel the roughness but am finding a way of living with it productively and with dignity, in order to rub the smooth internal side.

How I work out of the familiar, and twist, queer and cross codes related to research is also how I write in ways that transgress.

Writing about sexuality in metaphor is one thing (Haste, 1993); though writing about the aesthetics and spirituality of my life through an explicit sexual gaze is transgressive and might frighten the reader. But don't give into fear.

Freedom requires vulnerability. 

I must reveal my vulnerability in order to be true to my text. In truth there is freedom. In freedom there is true text.

As an inquirer in management education I share the view of Clandinnin and Connolly (2000) that I live a storied life, and that I live my story of practice.

Fay (1996) captures this in a different, though complementary spirit, when he refers to our storied lives and asks through his concept of narrativism and suggests that our identities as agents embody narratives.  We tell our stories and we live by them. 

I am struck by my reading of Fay in which I relate to my identity as embodying narrative. 

I can value my own thesis as a form of representation of my life and experience as an ‘embodied narrative’. This has a strikingly close relationship to Jack Whitehead’s research with teaching practitioners in higher and school education as they explore and formulate their embodied knowledge (www.actionresearch.net)

The problem that arises from this recognition is associated with artistically creating a form of representation that satisfies my writerly-I, while also enabling a reader to access it. I am learning much about what it takes to be effective in both arenas, simultaneously.

How am I trying to avoid the perils and problems of my chosen form of representation that might take my reader to the limits?

I am drawing a thin line of fine linkage between the importance of storytelling in organization as an epistemology of organization behavior (Gabriel, 2000), and my own creative story of the aesthetic and spiritual nature of organization, held in the metaphor, Touch. 

In drawing this thin line I am hoping to achieve four helpful connections for the reader: 

First I am exploring my own methodological inventiveness (Dadds and Hart, 2000) which I incorporate as a key educational standard of judgment by which I would like to be held accountable in terms of demonstrating my originality of mind.

Second, I am contributing to an epistemology of organization and aesthetics (Strati, 1999).

Third, I am extending my management education on the MBA program as the practice of freedom as I use my MBA to enter the teaching world through my current PGCE program (hooks, 1994)

Four, I am exploring the limits of representation of my meanings about organization, aesthetic and my life while taking myself seriously as an artistic-researcher. (Bresler and Davidson, 1995, Arts and Knowledge: A Discussion; Eisner, 1995, What Artistically Crafted Research Can Help Us Understand About Schools, in Educational Theory, Winter 1995, Volume 45, Number 1)

By clearly explaining my approach I am hoping to relax the reader from the usual dictates of a rationalistic or scientific world view. I do not want a reader to be hurried into imagining that they must apply inappropriate standards of validity to my work, when I am taking Richardson’s (2000) view that triangulation of validity can be replaced by seeking validation of one’s account through the multiple surfaces of crystalline writing. 

I would like the reader to carefully evaluate Guy Claxton’s (199?) belief in the educability of intuition alongside my belief that educable intuition has a place within organizational and management education discourses and life in general. 

Claxton reminds us that:

“In a classic study of creativity in artists, Getzels and Csikszentmihalyi (1976) found that the best still-life pictures were produced by those painters who played more slowly and creatively with the different elements of the composition, and who delayed foreclosing on their idea of what the painting was going to be, even until they were already part of the way through painting it.” (p.49)

Singing for Inclusion

My dissertation is crafted through music. I sing songs and their lyrics are captured as the text. I would like the reader to hear the songs; sing them if you like. It is important, though, that the songs are tuneful and thus bring pleasure to the ear. I urge you just to listen; music is an international language that blurs many boundaries. If you want to hear the words contained within my text, then you will.

I would like to bring this prologue to a close, so that my dissertation text can fall open. I hear the lyrics from a song:

"If I were a painter I would paint my river blue 

If that's the only way for me to be with you…

I am dreaming of a place where I could see your face 

And I think my brush would take me there 

But only if I were a painter…

I climb inside the swirling skies to be with you…" 

(Jones, 2002)

Norah Jones's voice is given resonance through the scholarly meaning of Eisner's words when he recollects Gombrich's warning of creative forms of data representation:

" Artists do not paint what they see, 

they see what they know how to paint." 

I am an artist that avoids this trap through my aesthetic spirituality, my transgressional willingness, my knowledge of organizational management, my regard for qualitative research epistemology and my hearing of Lyotard's words:

"A postmodern artist or writer is in the position of a philosopher: the text he writes, the work he produces are not in principle governed by pre-established rules, and they cannot be judged according to a determined judgment, by applying familiar categories to the text or to the work. Those rules and categories are what the work of art itself is looking for. The artist and the writer, then, are working without rules in order to formulate the rules of what will have been done." Lyotard (1984)

I invite my reader to experience my dissertation. 

To ‘experience’ requires an understanding that I am a postmodern writer and see myself as such. 

Paraphrasing Jack Whitehead (2003), Postmodern writing is part of my educational discourse as management education student, and trainee teacher on a PGCE programme. 

My postmodern writing is one of the ways in which I give a form to my life. I see myself as an artistic –educator and researcher who is giving a form to my own life through my creative, aesthetic and productive work. In forming my life, and understanding what is important for me as a postmodern writer, Lyotard helps me to see that I am working without rules in order to formulate the rule of what has already been done.

Be prepared to engage.
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