Mo Griffiths asks, in relation to  social justice for education: What kind of theory is needed? (Paper published in The School Field, Vol. XII, No. 1/2, pp. 25-41). She also asks two subsidiary questions: 

(a) What might a useful theory (or theories) look like (For instance is a set of principles the answer? Or perhaps a series of little stories? Or definitions?) 

(b) How should such theory be generated? 
In responding to Mo's questions my own answers include two different kinds of theory. The first kind presents explanations of educational practice within interconnected sets of propositions and conforms to the following definition:

" 'Theory' would seem to have the following features. It refers to a set of propositions which are stated with sufficient generality yet precision that they explain the behaviour of a range of phenomena and predict which would happen in the future. An understanding of these propositions includes an understanding of what would refute them." (Pring, p. 127).
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The second kind presents explanations in terms of the embodied values of educational practitioners and can be understood as 'living' theory. Living theory is constituted by the descriptions and explanations of individuals for their own learning in enquiries of the kind, 'how do I improve what I am doing?'

It takes philosophical imagination to see that in what an individual is doing there is an infinitude of knowledge previous to all deduction. I am thinking of the knowledge in what you, I and others are doing, whose values-based, mediated connections of intentional implication are entirely intuitive and resistant to representation within interconnected sets of propositions. I am thinking of the embodied knowledge and values that we can make public through enquiries of the kind, 'How do I improve what I am doing?' Transforming embodied knowledge into public knowledge, that can be tested for validity in living educational theories, requires standards of judgement. Embodied values can be transformed into these standards in the process of their emergence and clarification in enquiries of the above kind.  For example in the enquiry, 'How do I live my values of social justice more fully in practice?' the embodied value of social justice becomes a living standards of judgement and explanatory principle in the creation and testing of living educational theory. We can use such values-based standards of judgement in accounting to ourselves and to others for our own learning, our educational influences with others and in our influences in the education of social formations. So, as part of my answer to Mo I will be seeking to show that two kinds of theory, propositional theories and living theories can be usefully connected in bringing social justice more fully into the world through our educational practices.

