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I'd like to thank David Stokes, Janet Dynak, and the organisers of the Distinguished Scholar in Resident Program at Westminster College of Salt Lake City, for the invitation to spend this week with you. My program began with a tour of the campus with Revellie and a meeting with David, Joyce, Grace and Peggy to talk about the use of action research in the graduate program. The lunch reception was followed by a graduate seminar with David on action research. Wednesday’s lunch and educational faculty meeting gave me the opportunity to explore the potential for the integration of action research into your undergraduate program. The visit to Lincoln elementary with Heidi and her students enabled me to understand how the students used  video-case studies of their classroom practice and how they constructed their portfolios.

Thursday’s program enabled me to meet the students in Traditions of Education (section 1 and 2) and in Language Arts Methods. I was also delighted to see Nedra Crow, Associate Dean of the University of Utah, in the Gore Auditorium, just before my public presentation on Action Research for Educators.  Nedra showed me a grant application for a project on ‘Action Research State Initiative’, which emphasized the importance of action research for professional development:

“Action research or teacher inquiry is a powerful model of professional development in which school practitioners systematically study their own teaching and school practices. This project will develop a network of support for teaching action research classes to participants in all regions of the state. Additionally, the project leaders will organize and conduct a state-wide action research conference.” (Crow, 1999)

I am grateful to Janet for her suggestion that I might like to attend the Conference on Creating Inclusive Communities, organized by the Utah Association of Teacher Educators on 10th March. This gave me the opportunity of listening to the captivating keynote by Mara Sapon-Shevin. I also participated in the well attended and lively workshop on ‘How Adept Are You at Adapting’, presented by Carolyn Jenkins and Lorel Huhnke from Westminster. I also attended, along with Sue and Carolyn, the presentation by Peter Chan on ‘Using Video Case Study in Teacher Education in China’. The CD-Rom used in this presentation was one of the ‘Harris Video Cases’ from Brigham Young University. I want to stress the importance of  Carl Harris’ work below.

Before I offer you some suggestions for the future, let me say a few words on how I distinguished myself on my last visit to Utah by shooting myself in the head. The concussion may still be showing. I came over in 1993 to Brigham Young University and was taken out for a shooting lesson with the seven year old son of one of the professors. No one told this novice shooter that the eyepiece for the telescopic lenses should not be held firmly to the eye. The recoil left a wonderfully symmetrical bruise the size of a 25 cent piece in the centre of my forehead. I can’t remember what I said at the session on action research later that day, but I can remember the look of total distain on the youngster’s face that I couldn’t even shoot properly. My week began with a phone call from Stefinee Pinnegar of Brigham Young University asking me if I would like to visit her Mum. Some 600 miles later, after fifteen minutes with her Mum in Saint George, I arrived back at the Distinguished Resident Apartment very clear about some cultural differences between England and Utah about the meaning of ‘Visiting Mum’. 

Before bringing me to the apartment, Stefinee showed me some of her latest work on a CD-Rom, ‘The Derek Rentz Case – A video ethnography of 7th Grade Persuasive Writing’ (Harris, Pinnegar, Rentz & Baker, 1999). I want to recommend this work to you and I will return later to the work of Carl Harris at Brigham Young University, on multi-media forms of representation, and explain how I think you could build on Harris’ creativity in developing your own unique contributions to the knowledge-base of teacher-educators. 

The Distinguished Resident Apartment at Westminster College is remarkable for its impressive collection of books donated by previous visitors. In one text I found a statement on the educational goals of Wesminster College and checked your mission statement for 2000. Here is what it says:

Westminster College seeks to create an environment that encourages intellectual, spiritual, cultural and social growth by developing the following attributes and abilities in students:

· The capacity for independent analytical thought

· Effective problem solving and effective communication skills

· An understanding of social, scientific, and natural environments

· A critical appreciation of the arts and humanities

· An understanding of the foundations of ethical, moral, and spiritual values

· A sensitivity to global and international concerns

· An awareness of the ideas and events that have shaped the past and will shape the future

· Imagination and creativity

· The depth of understanding and expertise necessary for mastery of a discipline or field of study.                    


(Pelikan, 1991; Westminster College, 2000)

In Douglas Brakenridge’s (1998) excellent book on Westminster College of Salt Lake City, he draws attention to your President Peggy Stock’s inaugural address of October 19, 1996:

“In her inaugural address, Stock charted a course for Westminster College as it approaches its 125 year anniversary, in the year 2000. Recognizing the dramatic changes taking place in higher education, Stock asked, ‘ Why shouldn’t Westminster College lead the transformation of higher education in the Intermountain West?’. She offered her response: ‘Our size, our mission, and our governance structure make it much easier for us to try new things. We do have the opportunity and the flexibility. The question is, do we have the courage and the gumption? I think we do. Why not?’ Using the theme of change Stock challenged the institution to reevaluate assumptions about educational process and provide leadership for a revitalized and renewed curriculum that would address the needs of a new century. ‘It is our responsibility to those we serve to lead educational reform. It is, in fact our duty’.” (Brackenridge, p.246, 1998).

What I want to consider is how your own action research for educators might be of help in living Westminster College’s Educational Goals more fully in State, Inter-State and Global contexts.

In our discussions I heard you express your interests in developing Action Research for K-12 educators and teacher educators in the region. I also heard of your interest in collaborating with consultants from the State Office of Education who promote the use of school-based action research as the primary form of evaluation for state-level grant-funded projects.  You also expressed an interest in building on David’s work in developing the use of action research for professional development at the pre-service and in-service levels. 

At this point it might be helpful if I give a  brief response to the question:

What is Action Research for Educators?

Definitions have played an important part of my life in education. Questions of the kind, ‘What is it?’, ‘What is action research?’, are always asked at my workshops on action research, usually after I think I’ve clearly explained what I think it is!  For those asking such questions in 1953, only a few sources could be found in the literature. For educators, Stephen Corey’s (1953) Action Research to Improve School Practices, would be one of the only text books available. Today, you can count the sources in the thousands with the latest being The Handbook for Action Research edited by Peter Reason and Hilary Bradbury ( Reason & Bradbury, 2000). Indeed Selener’s (1997) text on Participatory Action Research and Social Change includes a bibliography of more than 1000 sources. 

Here is a point of view I particularly like from the International Symposium on Action Research in Higher Education, Government and Industry (Zuber-Skerrit, 1990)

“Definitions are rooted in specific (ethnic and social) cultures which give them particular meaning and significance. To be understood by other cultures, it is necessary to do more than produce a literal, verbal translation of the idea into the language and cultural frameworks of the new culture. The idea must be appropriated in an active process of deconstructing the old definitions and models and of reconstructing and re-enacting them in relation to the specific settings, circumstances, values and interests of the ‘host culture’. Thus, an understanding is gradually developed which can be expressed in definitions and practices indigenous to the specific context. To put the point at its most general: in order to fulfil its ‘pragmatic function’ the ‘normative function’ of a definition must not be defended too closely.” (Altrichter, Kemmis, McTaggart, Zuber-Skerritt pp. 15/16 (1990).

Working definition of action research:

If yours is a situation in which
People reflect and improve (or develop) their own work and their own situations.

By tightly interlinking their reflection and action.

And also making their experience public not only to other participants but also to other persons interested in and concerned about the work and the situation, i.e. their (public) theories and practices of the work and the situation.

And if yours is a situation in which there is increasingly:

Data-gathering by participants themselves (or with the help of others) in relation to their own questions.

Participation (in problem-posing and in answering questions) in decision-making.

Power-sharing and the relative suspension of hierarchical ways of working towards industrial democracy.

Collaboration among members of the group as a ‘critical community’.

Self-reflection, self-evaluation and self-management by autonomous and responsible persons and groups.

Learning progressively (and publicly) by doing and by making mistakes in a’self-reflective spiral’ of planning, acting, observing, reflecting, replanning etc.

Reflection which supports the idea of the ‘(self-) reflective practitioner’.

Then   Yours is a situation in which ACTION RESEARCH is occurring.

(Altrichter, Kemmis, McTaggart, Zuber-Skerritt, 1999, pp. 15/16)
For me, the self-reflective spiral has the form of an educational enquiry:

 ‘How do I improve what I am doing?’:
I express a concern when my values are not being lived fully in my practice.

I imagine what I might do and decide to act

I act and gather data to enable me to make a judgement on my actions

I evaluate the effectiveness of my actions in relation to my values, skills and understandings.

I modify my concerns, ideas and actions in the light of my evaluations.

In the action research programs on my homepage, especially in the master section on portfolio assessment and in the living theory section, you will find three other ideas which may be helpful as you develop your own enquiries.

The inclusion of ‘I’ as a living contradiction in the above action reflection cycle. 

For me, the experience of seeing myself, my ‘I’ as a living contradiction, on video-tapes of my teaching in 1971, was transformatory. I could see that, while I held certain values, I could also be seen to be denying the values in my practice. This ‘living contradiction’ created a tension. The tension stimulated my imagination as I worked out ways of living my values more fully in my practice. The desire to live my values more fully, moved me into the above action-reflection cycles.  I then began to see the potential of action research to transform what counted as educational theory as I explained my professional learning in terms of my own living educational theories.

The development of living educational theories

I use the idea of ‘living educational theories’ to emphasise that individuals can create their own educational theories in the descriptions and explanations they produce for their own learning. I use the idea of ‘living theory’ to emphasise that the explanations of a present practice include both an evaluation of past learning and an intention to create something better which is not yet in existence. In other words the creation of your living theories involves a ‘projection’ of yourself into a future which you are helping to create.

The most recent development in my action research (Whitehead, 2000a) is the understanding of how to construct my own discipline of education as I ‘discipline’ my educational enquiries using my values of originality of mind and critical judgment.

The creation by each educator of their own discipline of education, using their own standards of originality of mind and critical judgment.

Space and time do not permit me to give a full account of how individuals can create their own discipline of education in their educational enquiries. You can however download my account of the creation of my own discipline of education from the living theory section of my homepage.(Whitehead 1999).  

I know that your main interest is in your undergraduate teaching. You can access, in the pre-service section of my homepage, a guide to action research and the action research accounts of students of education in the Department of Education of the University of Bath. The pre-service, masters program and living theory sections cover pre-service and in-service programs at a variety of levels of accreditation.

Let me now stress the importance of your own creativity and the exercise of your integrity in resisting the ‘passive acceptance’ of anyone’s definition of ‘action research for educators’. For me, the Nobel prize-winning poet, Seamus Heaney, (1999) explains his use of ‘So.’, in his introduction to his poetic interpretation of Beowulf, in the way I want to address Action Research for Educators:

So. The Spear-Danes in days gone by

And the kings who ruled them had courage and greatness.

We have heard of those princes’ heroic campaigns.

“.. ‘so’ came naturally to the rescue, because in that idiom ‘so’ operates as an expression that obliterates all previous discourse and narrative, and at the same time functions as an exclamation calling for immediate attention. So, ‘so’ it was.” (Heaney, p. xxvii, 1999)

The word ‘So’ emphasizes the importance of your own creativity in defining for yourselves your own meaning of action research for educators.  Coming into your culture from my own I wonder if I might bring to you information and ideas which might help you to fulfil your educational values more fully in your practice. I wonder if I might bring to you stories of enquiries by educators, (some victorious, others involving some painful mistakes) which might captivate your imaginations and be useful in the creation and testing of your own professional knowledge-base. 

My understanding of your context is limited. I know some of the pioneering work from Brigham Young University on partnerships in Teacher Education. I’ve enjoyed Russell Osguthorpe’s ‘The Education of the Heart: Rediscovering the Spiritual Roots of Learning’ (1996) and Stefinee Pinnegar’s (1995) contributions to the Self-Study and Living Educational Theory issue of The Teacher Education Quarterly. I think Carl Harris’ video cases are inspirational and of fundamental importance for both professional development and for the creation of an epistemology of practice for the new scholarship in teacher education research (Schon, 1995, Zeichner, 1999, Whitehead, 1999).  I think that Nedra Cole’s (1999) work, at the University of Utah, on the development of networks of support for teaching action research classes, offers hope for systemic change in the continuing development of professional educators in Utah.  Robert Bullough, Jr.’s and Andrew Gitlin’s (1995) collaboration at the University of Utah produced the inspiring text,  ‘Becoming a Student of Teaching: Methodologies for exploring self and school context’.  

It appears to me that you might draw collaboratively on each others strengths in developing action research for the educators of Utah.

In thinking about the relevance of my action research for educators for your contexts in Utah, I am sure that this will be influenced by the policies and power operating in your particular contexts. Let me share some of my insights about such policies and power in Utah, England and Ontario.

PRESENT CONTEXTS OF GOVERNMENT POLICY AND POWER IN UTAH, ENGLAND AND ONTARIO.

Ernest Boyer (1990) in his ground breaking work on ‘Scholarship Reconsidered: Priorities of the Professoriate’, makes the following point about Kenneth E. Eble, of the University of Utah, in capturing the spirit of ‘creating new knowledge’, ‘connecting knowledge to other knowledge’, ‘making specialized knowledge publicly accessible and usable’, and ‘ communicating… experience through artistic works or performance’:

“Kenneth E. Eble, of the University of Utah, in capturing this spirit, urged that faculty ‘seek to broaden definitions of professional competence and humanize the means by which we arrive at such judgements’. He went on to offer some useful prescriptions: ‘ put less stress on evaluating what we have done and more on stimulating what we might do. Do less counting of our own and our colleagues’ publications and more thinking about what we do day-to-day which will never be published. Do less longing to arrive at the higher goals of academe and more about making wherever you are a liveable and interesting and compassionate community.’  Where such conditions exist, the wide range of faculty talent will be tapped, students will be well served, and scholarship, in a richer, fuller sense, will be affirmed.” (Boyer, p. 41, 1990)

Because I always try to take into account the influence of context and culture on the creation of living theories through action research, let me see if I have understood your present context and culture in relation to the Licensing of Educators in Utah which comes into force on the 1 July 2000. I will then suggest that what is happening in England and Ontario has implications for the professional development of Educators in Utah especially in relation to action research approaches to portfolio assessment.

UTAH

The Licensing of Educators in Utah

As far as I understand your Licensing Laws, The Utah State Board of Education offers three levels of licensure:

A Level 1 license  is issued to educators who are beginning their professional careers. It is valid for three years, but may be renewed one time, for a total of six years. A Level 2  license is issued after satisfaction of all requirements for a level 1 license, and successful experience as an educator. It is valid for five years. A Level 3 license is issued to an educator who holds a current level 2 license and has also received, in the educator’s field of practice, National Board certification or a doctorate from an accredited institution. It is valid for seven years.

Requirements to Renew a Level 2 Educator License.

There are two steps to complete the professional development requirement.

First Step: Design a Professional Development Plan

Obtain a Utah Educator License Renewal folder from your principal/supervisor. Design a Professional Development Plan through which you can accumulate a minimum of 100 points in a five year period. The plan should be based on goals that will be valuable to your development. Record the plan in the folder and have it reviewed by your principal/supervisor or their designee. The plan may be adjusted as circumstances dictate.

Your plan must meet state laws and rules. Activities in the plan must relate to your current assignment or an anticipated change in assignment. Activities much enhance your professional knowledge, competency, performance, and effectiveness, with emphasis toward improving educational experiences for students.

Up to 100 points may be earned in either or both categories 1 and 2

1. College or university courses or State Approved Inservice.

2. Conferences, workshops, institutes, symposia, or staff-development programs.

3. Service in professional activities in an educational institution.

4. Service in a leadership role in a professional organization

5. Educational research and innovation

6. Other professional development.

If unique circumstances exist, the license holder may apply for permission to design a Professional Development Plan that differs from those described.

Step Two: Complete and Document Your Activities

As each approved activity is completed, place the substantiating evidence in the Utah Educator License Renewal folder. It is your responsibility to maintain the file and keep evidence of completion of your Professional Development Plan.

When you have completed the activities necessary to accrue a minimum of 100 license points, have your principal/supervisor or designee verify the successful completion of the activities and sign the submission form.

Attach confirmation of the Professional Service Requirement from your school or district.

Submit the Professional Educator License Renewal Form to the USOE between January 1st and June 30th of the fifth year of your renewal cycle. Be sure to have all the pertinent signatures. Keep the documentation in your possession until your license is renewed.

Renewal Timeline

Educator License – Level 2

WHAT: The Educator Licensing and Professional Practices Act requires License Level 2 educators to engage in professional development activities for license renewal. License renewal embraces the concept of lifelong learning.

WHO: Educators with a current Standard Certificate (new term: Educator License – Level 2) as of July 1, 2000 are required to renew their license every five years.

ONTARIO AND ENGLAND

I think you might be experiencing a tension which is shared by other educators in our global context. I am thinking of a tension which is focused on the power to impose structures on the professional development of educators and the power of educators to control their own professional development. 

I think the exercise of such power and the experience of such tensions is a characteristic of teacher education in Utah, Ontario and England. Here is an extract from a letter the Minister of Education, in Ontario, sent to the Ontario College of Teachers, dated 10th Nov. 1999 which suggests that Ontario may be moving in a similar direction to Utah.


"………I know you share, as the government does, a commitment to quality education and accountability.


Therefore, as one of the important steps in proceeding with this commitment, I am seeking the advice of the College on how to implement a program for teacher testing which is cost effective and within the following parameters:

· regular assessment of teachers' knowledge and skills

· methodologies which include both written and other assessment techniques

· a link to re-certification

· remediation for those who fail assessments

· de-certification as a consequence if remediation is unsuccessful.”

This emphasis on re-certification, remediation and de-certification, reeks of impositional control at the expense of supporting creative educators.

The Ontario College of Teachers’  consultative response includes the following statements on portfolio assessment. Utah has implemented a system of portfolio assessment ahead of colleagues in Ontario:

"Organized around both the Standards of Practice for the Teaching Profession and the Ethical Standards for the Teaching Profession, a standardized electronic format portfolio, with an optional hard-copy component, would be developed by the College of Teachers for use by all members. The Professional Learning Framework of the College would determine general expectations of the portfolio and the professional learning recorded in the portfolio would reflect the actual work assignment of the member." (OCT, 1999)

In England and Wales the Teacher Training Agency, a body with similar interests to the Ontario College of Teachers has produced a framework for the professional development of teachers. At the present time it includes some 63  standards of practice which  novice teachers must meet for them to be awarded their credentials of Qualified Teacher Status. For novice teachers, training for early years education, there are over 800 standards! Professor Ted Wragg (1998) of Exeter University in England has highlighted the problem when he talks of:

... the zombie method of training heads or teachers, whereby complex human behaviour is atomised into discrete particulars, or  'competencies'. This mechanical approach, much favoured by the hapless Teacher Training Agency, is an unmitigated disaster....... The tyranny of brain-corroding bureaucracy must end.... Most important of all is to support creativity and imagination, collegiality and trust, not just foster the mechanical implementation of dreary, externally driven missives.

Jim Graham (1998) in an excellent article on teacher professionalism has added his voice to the growing criticism of the negative influences of the Teacher Training Agency when he says:

For teacher professionalism, the over-prescribed, centralist regulation by the TTA established a technicist model of teaching at variance with the autonomy, flexibility, collegiality necessary to create the learning organisations required to socialise the new generation of knowledge workers.  (Graham, p. 17, 1998).

In contrast to the errors of the Teacher Training Agency in imposing standards on teacher professionalism I want to recommend the work of  the Ontario College of Teachers  as it develops its standards of practice and ethical framework. 

Fran Squire  (1998) works with Linda Grant of the Ontario College of Teachers on the development of standards of practice. Her enquiries, are focused on the questions, 

What implications arise when standards of practice are linked to action research endeavours?

How do we keep the spontaneity and individualism inherent in action research as we establish criteria for its recognition in the educational community?

The reason I think that  the work of Fran Squire, Linda Grant and the Ontario College of Teachers is so important is that they are developing, to use Jean McNiff's phrase, a 'generative' form of action research. Unlike the Teacher Training Agency, they appear to understand that the standards of professional practice are the living values used by teachers in their educative relationships with their pupils. 

I think the generatively described by Jean McNiff (1993) is understood by the Ontario Action Researcher (http://www.unipissing.ca/oar/) with its current issue edited by Cheryl Black and Peter Rosokas and with contributions on the following topics from Heather Knill-Griesser, Janet Trull and Lori Wiens.

- ONTARIO ACTION RESEARCHER -
Current Issue

- GUEST EDITORS - Cheryl Black and Peter Rasokas

V. 3.11 - Improving Math Attitudes Through Action Research: Attitude is the Key to Success
Heather Knill-Griesser


V. 3.12 - Action Research: A Personal Inquiry Into Early Literacy
Janet Trull

V. 3.13 - An Action Research Approach: Engaging Parents in the Assessment Process For Increasing Mathematical Achievement:
Lori Wiens

Yet, there is a tension between the imposition of teacher testing by the Ontario Government implied in the commitments to establish:

· regular assessment of teachers' knowledge and skills

· methodologies which include both written and other assessment techniques

· a link to re-certification

· remediation for those who fail assessments

· de-certification as a consequence if remediation is unsuccessful,

and the creativity of educators in controlling their own professional development. I like John Elliott’s (1998) phrase, creative compliance in recognising both the force of externally imposed standards and the creativity of professional educators.

CREATIVELY COMPLYING WITH IMPOSED STANDARDS
Let me show you how I responded with ‘creative compliance’ to the standards imposed on me, for the evaluation of an action research workshop. I would like you to concentrate on the transformation of the general questions in the imposed questionnaire into personal questions in my own questionnaire. I am thinking of the differences between questions  which are formed by placing a question mark at the end of a statement of the kind, ‘The content was pitched at an appropriate level’  and the personal questions involving ‘I’ responses, in the two evaluation questionnaires below.

The post-graduate workshop session on Action Research at my University took place in February 2000.  Our Faculty of Humanities and Social Sciences issue an Evaluation Questionnaire for students to complete after the session. The students are requested to respond on a five point scale: Here are questions:

The web page description of the workshop matched the content delivered?

The content was pitched at an appropriate level for post-graduate students?

The workshop was interesting?

The workshop was clearly presented?

The content of the workshop was relevant to post-graduate students?

There was chance for the whole group to get involved and contribute?

Were any topics missing from the workshop?

What did you find least useful about this workshop?

What did you find most useful about this workshop?
On receiving the questionnaires to distribute, my first response was simply to accept that this was how my workshop was going to be evaluated. I then asked myself if responses to the above questions could constitute an educational evaluation in relation to my values. I concluded that it couldn’t and decided to ask additional questions which would enable me to get some feedback from the students in relation to my educational intentions. Here are the questions I asked:

An educational evaluation of the action research workshop with Jack Whitehead on 10 Feb. 2000.

To what extent did the session:

 Develop my understanding of Action-reflection cycles?





Show me how I could create my own living theory of my own learning?

Develop my capacity to answer questions about:

i) 
Validity?





ii)
Generalisability?





iii)
Objectivity?





iv)
Values as standards of judgement? 



Captivate my imagination? 




Stimulate my critical judgements? 




Connect with my values? 





Focus my attention on questions of the kind, ‘How do I improve what I am doing?’

Convince me of the significance of the politics of educational knowledge?
Other comments.

It took some effort not to simply accept the given, externally imposed standards. I think it was the commitment to keep in touch with the educational values I use as my living standards, which moved me to creatively comply with my institutional requirements!

I believe that each individual has a unique constellation of values, skills, practices and understandings which constitute their unique image of themselves as a professional educator. I wouldn't want this uniqueness to be distorted by a 'standardised portfolio', ‘externally imposed standards’ or a ‘mission statement’ which is not owned by Faculty and Students. As a counter-weight to ‘standardisation’ perhaps it is worth stressing the points about ‘variation’ in professional learning in the consultation document from the Ontario College of Teachers:

"……Professional learning is at the heart of teacher professionalism. The content of the professional learning may vary. The rationale and resources for professional learning may vary. The way in which members of the College engage in professional learning may vary. The constant will be that these programs included in the professional learning framework directly support the Standards of Practice for the Teaching Profession and the Ethical Standards for the Teaching Profession. Through the professional learning framework, the Ontario College of Teachers meets its legislated mandate to "provide for the ongoing education of members of the College".

(Ontario College of Teachers, 1999b)

For compelling evidence of the variation in the 'images' of themselves as teachers you might like to look at the action research accounts, published since 1996, in the Living Theory section of the homepage, http://www.actionresearch.net  . 

ACCESS TO THE LIVING THEORIES ON THE INTERNET

You have only to look at the prologue of Moira Laidlaw's Ph.D. in the Living Theory section of the above homepage, where she uses the poem of the Ancient Mariner as a metaphor for her life as a professional educator and then to read the accounts of John Loftus, Kevin Eames, Moyra Evans, Hilary Shobbrook, Erica Holley and Ben Cunningham, to see the extent of the variations in their approaches to their professional learning and their 'images' of themselves.

In Part Four of Moira Laidlaw’s thesis you will find the 14 year old pupils designing their own action research programmes and co-creating their educational standards of judgement with their peers and teacher. This may be of value to those educators who want to hear their pupils’ voices in their accounts of their professional learning.

Here is a brief extract from Moira’s reflections on her work with a 14 year old pupil, Claire , from her Ph.D. Thesis, ‘How can I create my own living educational theory as I offer you an account of my educational development?  (Laidlaw, 1996. Part Four. p. 489-491). You can access this in the living theory section of the action research homepage. I am hoping that the evidence provided by the pupils from Moira Laidlaw’s classroom will inspire you to form your own educational enquiries. I am thinking of enquiries which will include the values in Westminster College’s Mission Statements and relate directly to your influence with your students, as they work at improving the quality of learning with their pupils.  I will conclude with some suggestions on how to form your own questions in relation to your values and practices as teacher-educators.  I want to emphasise that the following extract is from the work of Moira Laidlaw and her pupil, Claire. I am including this extract because it shows that pupils can co-create their own standards of judgment with a teacher who is working at enhancing her pupils’ imagination and creativity.

********

“At this time, Claire also produced a list of criteria by which she wanted her work to be judged:

1) Presentation;

2) Understanding of the concept;

3) Originality;

4) relation - to the source;

5) Theme - point (putting it across);

6) Enjoyment;

7) Effort and time;

8) Amount of concentration;

9) Creativity (helps to explain the originality);

10) Appropriate to the occasion;

11) Poetic use of language.

It was, however, at this time, that a breakthrough occurred in terms of Claire’s own original response to the task of articulating the standards of judgement, although I was happy with criterion 9. I believe that this suggested a connectedness which I felt was educational, and that Claire had given this criterion careful thought.

Claire spent much of her lesson time in the art room constructing a model of T.S. Eliot’s world, revealing through it her own sense of what it meant to her to be free and an individual. As a result of a conversation about the standards of judgement we had whilst I was visiting her in the Art Room on 6.7.95. I went back to the classroom and wrote the following which I gave to her at the end of the lesson:

‘Dear Claire, There’s something enormously exciting about your work at the moment - not just the clay work itself, but in particular about the standards of judgement that you’re devising. And that’s what’s so unusual! When was the last time you heard a pupil saying not only what her work was to be, but how it was to be judged too? And your standard of judgement is also new - a ‘heartfelt’ criterion! I don’t want to put an added burden on you, but I do want to ask whether you would reflect - as it happens - on what it feels like to have this freedom. I know you have alluded to it - but to focus on the processes you are going through. What is ‘heartfelt’ about it? Why does it matter to you? How/What are you learning? Does it matter to you to set your own criteria? Why? Why not?...I would argue that your activities are educational because you are learning things of value about areas you have chosen, in a context which can learn from you. I want you to teach us what it means to you to take such enormous responsibility for your own learning. Can we talk about this? I’m so excited about your insights. Very well done. Best wishes, Miss Laidlaw.’

Claire responded the next day with this:

‘The cage door has been unlocked although I must push it open. I do not rush as I do not know what lies beyond. A whole world waiting to be explored but few will be given the chance. Others will waste their chance plucking at the bars repeating something they have done for many years, a few may not even bother to look up they have no desire to explore the unknown. However, I have found the door each day opening it a little more as the chains from around my feet slowly crumble to dust leaving me with a new opportunity to fly free! I do not know what lies ahead as I express my feelings in a new way. How I wish everyone could be given the same chance as I, however if they had never been captured they would not be grateful for their freedom. I worked hard for my freedom setting myself targets and judging my achievements and faults. Nobody else could have done that for me, no rule could have accommodated for me as well as for everyone else. We are all different and should be treated accordingly. It would be no good telling everyone in the cage to look up at the unlocked door if some have no desire for freedom. Each person is their own person an individual and different to the next it would be wrong to treat them the same.’

I was overwhelmed by this piece of writing because it represents an authentic voice of someone arguing on her own behalf, with acknowledgement to the differences between human beings, and also compassion for those who cannot understand what she now understands as being so valuable. I am reminded here of the educational standards of judgement I set myself in the previous article which I wanted to fulfil in this action enquiry cycle and which I alluded to earlier in this article:

One of the chief things which I am concerned to promote is the pupils’ own voices... I want them to be able to talk about what concerns them in English, and to be able to come up (in negotiation) with their own solutions to their own concerns. In addition I want them to feel encouraged to discuss their ideas with me and others in the group and to feel that they are taken seriously as individuals. I also wish them to be able to challenge my conclusions and teaching methods in a spirit of enquiry. In my own experience, I ask most of the questions and I want the girls to feel that there is an enquiring environment within the classroom, one which encourages them to challenge themselves, each other and me. (p.6).”

*******

THE VALUE OF SELF-STUDIES BY EDUCATORS IN UTAH IN CREATING THEIR OWN KNOWLEDGE AND GETTING THEIR 100 LICENSE POINTS

In 1998 I enjoyed Ken Zeichner’s Vice-presidential address to Division K of AERA on The New Scholarship of Teacher Education (Zeichner, 1999). He emphasised the importance of the Self-Study of Teacher Education Practices, Special Interest Group, which was formed in AERA in 1992:

“Contrary to the frequent image of the writings of teacher-educators in the wider educational research community as shallow, under-theorized, self-promotional, and inconsequential, much of this work has provided a deep and critical look at practices and structures in teacher education. This work can both inform the practices of the teacher educators who conduct it and contribute to knowledge and understanding of teacher education for the larger community of scholars and educators……  This disciplined and systematic inquiry into one’s own teaching practice provides a model for prospective teachers and for teachers of the kind of inquiry that more and more teacher educators are hoping their students employ. These studies represent a whole new genre of work by practitioners that we will be hearing a lot more about in the years to come.” (Zeichner, p. 11, 1999)

Two founder members of S-STEP,  Pinnegar and Hamilton (1995) make the following point about self-study and the creation of living educational theories:

“Whitehead, in his 1994 AERA address, raised the need for living educational theory. We have thought about this phrase often and assert that this book generally and self-study specifically is indeed an example of living educational theory in two ways. It is living because, as people engage in understanding it, they learn more and their theory changes as they understand more. Further, because they are living what they learn new knowledge emerges. The work in the special issues of Teacher Education Quarterly (Pinnegar & Russell, 1995) provides one example of that, while McNiff’s Teaching as Learning (1993) is another good example. McNiff explains action research techniques that might be used to not just create better classroom practice and thus learn as one teaches, but also to conduct systematic study of the practice using action research principles to that educational theory continues to grow”. (Hamilton & Pinnegar, p. 243, 1998).

I do agree with these points about the importance, for our global communities of educators, of sharing our living educational theories. I see such theories as the descriptions and explanations we, as educators, offer for our own professional learning as we ask, research and answer questions of the kind, ‘How do I improve what I am doing?’. One of the four original contributions I may have made to educational scholarship is in establishing the academic legitimacy of including ‘I’ as a living contradiction in claims to educational knowledge. The other three are related to educational enquiries:  the use of an action reflection cycle which includes ‘I’ as a living contradiction; the idea that individual educators can create their own living educational theories; the idea that each educator can create their own discipline of education as they explore the implication of living their own values in their educational practices. There isn’t time to go fully into the implications of these ideas for the new scholarship of educational enquiry. However, you will find a detailed analysis in the living theory section of my homepage, in the thesis, ‘How do I improve my practice? Creating a discipline of education through educational enquiry.’ (Whitehead, 1999). 

I want to stress the importance of strengthening our learning communities as professional educators. The first group of educators to complete the portfolio assessment module at Bath University recently submitted their portfolios. Gill Hewlett a secondary teacher, allowed me to put her commentary from her portfolio on my homepage in the masters programme section. I do hope you will download it.  Moira Laidlaw is one of the group of Bath teacher researchers who have inspired many educators around the world with the quality of their accounts of their educative influence with their students. You can access three of Moira's papers, which describe and explain how she worked at living more fully her values of equal opportunities with her pupils, in the Values section of the homepage. 

John Loftus, a primary school principal has just finished a five year action research study of his work as a principal. I think you will enjoy chapters 2 and 3 of his account on action research and leadership. Ben Cunningham, a former secondary school principal, has another inspiring account of action research in the appendix of his account on ‘How do I come to know my spirituality as I create my own living educational theory?’ (Cunningham, 2000) in the Living Theory of the homepage. I do hope you will access some of this work and contact the writers. In the Masters Programme section you will also find a dissertation by a learning support teacher,Teresa Burke, who asked, researched and answered the question, 'How can I improve my practice as a learning support teacher?', with Jean McNiff (1993) in Ireland.

Let me conclude with a word of warning about rhetoric and 'conforming' to externally set standards. In Montreal last April I attended a presentation at the American Educational Research Association Conference. Elliot Eisner was on the platform with Maxine Greene (AERA, 1999). Both researchers are leaders in their fields. I was struck by a certain sadness in Elliot Eisner when he asked Maxine Greene why it was that with all their rhetorical power they hadn't had more influence on practice.  I want to suggest that we use our rhetoric as a stimulus to our own creativity as we search for ways of living more fully our own values in our educative relations with our students. 

It seems to me that Educators in Utah could help the rest of us to enhance our professionalism by producing portfolios of professional lives which show how to live standards of professional practice in relation to the voices and learning of those we teach. I want to participate in this journey with you and I've made a start by putting my account of my educational practices in the living theory section of my homepage. I'm hoping that you will see that this account has arrived somewhat later than those of my students, each one of whom has been recognised by the Academy as making their own original contribution to the knowledge-base of education. I'm hoping that we can continue to meet like this to share our educational journeys. In communities such as this I certainly find the mutual support and pleasure which energises me and helps to sustain my enthusiasm for education. I think this energy is connected to celebrations of being together as we work towards the recognition of the educational values expressed in both our students' voices and learning, and our own. I would like to end with the quote from my recent keynote on Creating Our Own Knowledge (Whitehead, 2000b) to the Act, Reflect Revise IV Conference in Ontario. We could bear Rachel Kessler's point in mind from a recent paper in the Canadian Journal, Orbit (Kessler, 1999):

Perhaps most important, as teachers, we can honor the quest of each student to find what gives their life meaning and integrity, and what allows them to feel connected to what is most precious for them. In the search itself, in loving the questions, in the deep yearning they let themselves feel, young people will discover what is sacred in life, what is sacred in their own lives, and what allows them to bring their most sacred gift to nourish the world. (Kessler, 1999, p. 33).

It may well be that action research for educators in Utah could help to share some profoundly important learning in relation to the educational goals of those of you who constitute the life of Westminster College. May I commend to you action enquiries of the kind, ‘How am I contributing to the living values of my College?’. 

You might find the time at a Faculty, or more informal, meetings, to talk together with a partner about what matters most to you in your work as an educator. You could encourage each other to ask questions which would enable you to live your values more fully in your practice. I am also thinking of questions which would include the educational goals of your College and relate directly to your work with your students. Questions which might serve this purpose could be:

How can I help to enhance your capacity for independent analytic thought?

How can I help you to enhance your critical appreciation of the arts and humanities? 

How can I stimulate your imagination in the creation of your own living theories of your practice as student educators?

How can I enhance my contribution to shaping the future of Westminster College in ways which can enhance my colleagues’ capacities to live their values more fully in their work as professional educators?

A question which I have found to be a powerful motivator in sustaining educational enquiries within the action research community at Bath is:

What evidence can I bring to you, in a description and explanation of my own professional learning, which can be used to test the validity of my claims to know my own learning and my educative influence with my students?   

I am thinking of your learning as you develop your originality of mind and critical judgment in the service of your educational values. In gathering data in your practice I think you will find it helpful to have access to digital video-cameras. I would recommend that you look at a CD-Rom from the Harris Video Cases (see Harris et. al. 1999) and explore the potential of this form of multi-media representation for the presentation of your accounts of your educational enquiries as educators.

In meeting Faculty and students this week there has been unanimous praise for your President, Peggy Stock. This praise has focused on her energy and total commitment to Westminster. I know it may come as a surprise to some of you that she is not perfect. She told me this herself in her inaugural address! (Stock, 1996). At the risk of being lynched let me suggest that she could get closer to perfection (and then some!) by  looking beyond the influence of Wesminster College in the transformation of higher education in the Intermountain West. 

I am thinking of the significance, of the values in the mission statement of Westminster College, for our global communities of educators. I am thinking of the potential significance, of your action research accounts, as  Educators, of Westminster College, for inspiring others as they seek to live such values more fully in the world.  I am looking forward to seeing the growth of Westminster’s influence as you develop and share your own action research in our global contexts. I see you thinking more globally as you continue to act locally, in the service of these educational values. I know just how much you are stretched as you focus on sustaining the high level of education of your students. 

Another thought which occurs to me is that you could convene a seminar with the supporters of action research in Utah to share your expertise and to work out ways in which you could support each others’ enquiries. It may be that this visitor from England has served his purpose if his visit helps to draw together, in a closer collaboration, those educators in Utah who are developing action research in ways which enhance the creativity and critical capacities of their students and themselves. 

I don’t want to end with a rhetorical flourish. I want to end with the hard-nosed recognition of the importance of the economic and political context in which your values as educators are being lived. The extension of your commitments, into a collaboration which supports your individual action research, will require financial, moral and spiritual support from your central administration. It may be that you could encourage your educational administrators to develop their own action research into how they are supporting your enquiries into living the values of the Westminster College more fully in your educative relationships with your students.

My thanks for the pleasure of your company and do let me know how you are getting on at edsajw@bath.ac.uk      





Jack 11/03/00
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