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 Constructing the Meaning of Teacher Educator

 Knowledge base for teacher educators. Washington, DC: American Association of
 Colleges for Teacher Education.

 Richardson, V. (1989). The evolution of reflective teaching and teacher education. In R.
 Cliff, W.R. Houston, and M. Rugach (Eds.), Encouraging reflective practice: An
 examination of issues and exemplars. Chicago, IL: Teachers College Press.

 Short, K., & Burke, C. ( 1989). New potentials for teacher education: Teaching and Learning
 as inquiry. Elementary School Journal, 90, 194-206.

 Spradley, J. (1980). Participant observation. New York: Holt.
 Tabachnick, B., & Zeichner, K. (1991). Issues and practices in inquiry-oriented teacher

 education. London, UK: The Falmer Press.
 Tobin, K. (1992). Constructi vist perspectives on educational research. Paper presented at the

 annual meeting of the American Educational Research Association, San Francisco.
 Vygotsky, L. S. (1978). Mind in society. Cambridge, MA: Harvard University Press.
 Weiler, K. (1988). Women teaching for change: Gender, Class & Power. Granby, MA:

 Bergin and Garvey.
 Whitehead, J. (1993). The growth of educational knowledge: Creating your own living

 educational theories. Bournemouth, UK: Hyde Publications.
 Wilson, S. (1989). The secret garden of teacher education. East Lansing, MI: National

 Center for Research on Teacher Education, Craft Paper 89-2.
 Woods, P. (1986). Inside schools: Ethnography in educational research. London, UK:

 Routledge & Kagan Paul.

 Comments by jack Whitehead Jack Whitehead
 I have four of Karen's papers in front of me: (1) Learning about teaching/

 learning as a teacher educator: "I get a lot of help from my friends" (1992), (2)
 Constructing the meaning of teacher educator: Learning the roles, (3) Finding out
 more than I want to know: Teacher research and critical pedagogy in teacher
 education (1994), and (4) Examining the research process: A self-study using
 participatory/feminist methodology (1994).

 In Learning about teaching/learning as a teacher educator; "I get a lot of help
 from my friends, " you start with some quotations from your students and say that,

 "These struggling voices are those of beginning teachers. Entering the world of
 teaching is sometimes a 'painful' experience. Beginning teachers may become
 overwhelmed with all the various expectations " (p. 2). Then on the last page of your

 paper you say that, "These voices support my view of the classroom as a caring
 community, my need to make connections with my
 students, and my commitment to teaching/learning.

 Jack Whitehead They make 'the struggle ' worth the pain. They
 convenes the Action strengthen my beliefthat I can make a difference and
 Research in Educational change will happen. "
 Theory Research Group In Constructing the meaning of teacher educator:
 at the University of Bath, Learning the roles, you begin with the negative
 United Kingdom. statement from your graduate faculty appointment
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 Guilfoyle

 subcommittee on your application for full membership. Your paper shows an
 increased attention to the politics of change. Whilst it contains illustrations from
 your own journals, there is a noticeable lack of dialogue that shows you making
 connection with your students.

 In Finding out more than I want to know: Teacher research and critical
 pedagogy in teacher education, there is a clear commitment to, andpropositional
 understanding of, a feminist perspective and to the legitimization of "other ways of

 knowing. " In espousing a clear ideological position, I wonder if it has masked your
 initial central concern that, "These voices support my view of the classroom as a
 caring community, my need to make connections with my students, and my
 commitment to teaching/learning" (Guilfoyle, 1992).

 I can identify a similar tendency in my own work which, from 1973-76, was
 focused on improving the quality of students ' learning. Following the University's
 attempt in 1976 to terminate my employment, my research increasingly focused on
 the power relations that legitimized particular views of knowledge and truth. It was
 only in 1991, through the aesthetic power of my student Peggy Kok's writing, that

 I refocused on the processes of improving the quality ofstudents ' learning and on
 integrating my students ' own voices within my accounts of my life as a teacher
 educator. What I am suggesting is that your enquiry could be helpful to the rest of
 our enquiries because of your social andfeminist analysis, whilst our enquiries are
 helpful to you through their focus on students ' voice and learning.
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CRPPHQWV E\ JDFN :KLWHKHDG
AXWKRU(V): JDFN :KLWHKHDG
SRXUFH: 7HDFKHU EGXFDWLRQ QXDUWHUO\, 9RO. 22, NR. 3, SHOI-SWXG\ DQG LLYLQJ EGXFDWLRQDO
7KHRU\ (SXPPHU 1995), SS. 42-43
PXEOLVKHG E\: CDGGR GDS PUHVV
SWDEOH 8RL: KWWSV://ZZZ.MVWRU.RUJ/VWDEOH/23475832
AFFHVVHG: 11-04-2022 13:18 87C

 
JS7OR LV D QRW-IRU-SURILW VHUYLFH WKDW KHOSV VFKRODUV, UHVHDUFKHUV, DQG VWXGHQWV GLVFRYHU, XVH, DQG EXLOG XSRQ D ZLGH

UDQJH RI FRQWHQW LQ D WUXVWHG GLJLWDO DUFKLYH. :H XVH LQIRUPDWLRQ WHFKQRORJ\ DQG WRROV WR LQFUHDVH SURGXFWLYLW\ DQG

IDFLOLWDWH QHZ IRUPV RI VFKRODUVKLS. FRU PRUH LQIRUPDWLRQ DERXW JS7OR, SOHDVH FRQWDFW VXSSRUW@MVWRU.RUJ.

 

<RXU XVH RI WKH JS7OR DUFKLYH LQGLFDWHV \RXU DFFHSWDQFH RI WKH 7HUPV & CRQGLWLRQV RI 8VH, DYDLODEOH DW

KWWSV://DERXW.MVWRU.RUJ/WHUPV

CDGGR GDS PUHVV LV FROODERUDWLQJ ZLWK JS7OR WR GLJLWL]H, SUHVHUYH DQG H[WHQG DFFHVV WR
7HDFKHU EGXFDWLRQ QXDUWHUO\
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 ConfronWing Self

 RXVVell, T., & MXnb\, H. (EdV.) (1992). TeacherV and Weaching: From claVVroom Wo
 reflecWion. London, England: Falmer PreVV.

 SanderV, D., & McCXWheon, G. (1986). The deYelopmenW of pracWical WheorieV of Weaching.
 JoXrnal of CXrricXlXm and SXperYiVion, 2(1), 50-67.

 Sch¶n, D. (1983). The reflecWiYe pracWiWioner. San FranciVco, CA: JoVVe\-BaVV.
 Shank, R., & AbelVon, R. (1977). ScripWV, planV, goalV, and XnderVWandingV. HillVdale, NJ:

 LEA.

 SWenhoXVe, L. (1975). An inWrodXcWion Wo cXrricXlXm reVearch and deYelopmenW. London,
 UK: Heinemann.

 Yon GlaVerVfeld, E. (1989). CogniWion, conVWrXcWion of knoZledge, and Weaching. S\nWhªVe,
 60(1), 121-140.

 ZXmZalW, K. ( 1982). ReVearch on Weaching: Polic\ implicaWionV for Weacher edXcaWion. In A.
 Lieberman & M. McLaXghlin (EdV.), Polic\ making in edXcaWion (81 VW \earbook of Whe
 NaWional SocieW\ for Whe SWXd\ of EdXcaWion). Chicago: UniYerViW\ of Chicago PreVV.

 CommenWV b\ Jack WhiWehead Jack WhiWehead
 I haYe Whree of Mar\ L\nn'V paperV infronW of me: (1) Making pXblic Whe priYaWe

 Yoice of a Weacher edXcaWor (1992), (2) ConfronWing Velf: PaVVion and promiVe in Whe
 acW of Weaching or M\ O]-dacioXV JoXrne\ Wo KanVaV! (1993), and (3) A Weaching
 od\VVe\: Sailing Wo Whe VWraiWV of Weaching WhroXgh Whe galeV of academia (1994).

 When I firVW VaZ Whe paper Making pXblic Whe priYaWe Yoice of a Weacher
 edXcaWor, I remember m\ reVponVe ZaV WhaW in VhoZing WhaW \oX had maVWered Whe
 perWinenW liWeraWXre \oX mighW haYe maVked \oXr inWereVW in \oXr e[perience and
 \oXr VWXdenWV ' YoiceV.

 I Whink\oX coXld eaVil\ poinW oXW hoZ Whe e[iVWingpoZer relaWionV in academia,
 in parWicXlar WhoVe Zhich VXVWain Whe langXage ofacademicjoXrnalV, are parW ofWhe
 conVerYaWiYe forceV Zhich are perhapV VerYing Wo deYalXe Zork on and concern for
 Weacher deYelopmenW b\ Whe inVWiWXWion. One poinW \oX mighW make iV WhaW Where are
 a feZ arWicleV in profeVVional reVearch joXrnalV b\ Weacher edXcaWorV WhaW inclXde
 a VWor\ in Whe Weacher'V oZn Yoice and WhaW VhoZ Whe inflXence of Whe Weacher
 edXcaWor on Whe Weacher. YoX coXld When poinW oXW Whe imporWance of \oXr oZn
 VWXdenWV ' eYalXaWionV aV a VWarWing poinW in VhoZing Whe naWXre of VXch edXcaWiYe
 relaWionVhipV (raWher Whan aV a poinW aboXW VWXdenW reViVWance).

 WhaW VWrikeV me, VWill, iV hoZ mXch of Whe WradiWional academic form of
 preVenWaWion \oX go WhroXgh before \oXr edXcaWiYe relaWionVhipV ZiWh \oXr VWXdenWV

 begin Wo appear. The meWhodolog\ VecWion and Whe
 frameVfor YieZing beliefV Veem YiWal Wo Whe paper bXW

 Jack WhiWehead / ZoXld XVe Whem criWicall\ in Whe VenVe of poinWing
 conYeneV Whe AcWion oXW WhaW Whe\ can geW in Whe Za\ of Waking VerioXVl\
 ReVearch in EdXcaWional \oXr laWer qXeVWion, "HoZ can m\ Yoice be heard? "
 Theor\ ReVearch GroXp (HamilWon, 1992). YoX When moYe back inWo a Wradi
 aWWhe UniYerViW\ ofBaWh, Wionalform of academic diVcoXrVe in\oXr VecWion on
 UniWed Kingdom. Whe claVh of beliefV. Look hoZfar \oX haYe WraYelled
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 HamilWon

 Vince 1992! LinnaVa'V Yoice (HamilWon, 1994) iV on Whe page, ZiWh joXrnal enWrieV
 oYer a coXple of monWhV and her reVponVeV Wo Whem. GreaW VWXff. Look aW Whe
 preVVXreV \oX haYe had Wo oYercome in order Wo VhoZ \oXr edXcaWiYe relaWionVhipV
 in acWion, and hoZ VWrongl\ \oXr paperV noZ do WhaW.

 I Whink parW of WhiV VWrXggle can be Veen in WhiV paper. YoXr break ZiWh Whe
 WradiWional academic form iV Veen in \oXr XVe of Whe meWaphorV from Whe Wi]ard of
 O] Wo VhoZ \oXr reader Zho \oX are and Va\V WhaW "ZriWing WhiV paper haV helped
 me draZ oXW m\ Yoice and VWaWe ideaV WhaW I haYe noW preYioXVl\ cXlWiYaWed. " There
 iV no eYidence in WhiV paper from an\ of \oXr VWXdenWV aboXW Whe qXaliW\ of Wheir
 edXcaWiYe relaWionVhipV.

 In A Weaching od\VVe\: Sailing Wo Whe VWraiWV of Weaching WhroXgh Whe galeV of
 academia, \oX inWegraWe \oXr reading. YoX XVe Whe hero meWaphor Wo relaWe \oXrVelf
 Wo \oXr reader and When moYe dramaWicall\ inWo Whe eYidencefrom\oXr VWXdenWV and
 from \oXr relaWionVhipV ZiWh Whem. YoX When Wake Xp Whe iVVXe of Whe abVence of
 WeacherV ' YoiceV in Weacher edXcaWion reVearch and offer Whe poVVibiliW\ WhaW acWion
 reVearch ma\ proYide an opporWXniW\ for \oXr VWXdenWV Wo Vpeak in Wheir oZn YoiceV
 in Weacher edXcaWion reVearch.

 I Zonder if Whe form Zhich Pegg\ (Placier, 1994) haV XVed mighW be XVefXl for
 \oXr VWXdenWV. IW'V a common-VenVe \eW diVciplined form of acWion reflecWion c\cle
 Zhich enableV Whem Wo Wake Xp a concern, imagine ZhaW Whe\ coXld do aboXW iW, Wo
 acW and gaWher daWa on Whe qXaliW\ and effecWiYeneVV of Wheir acWionV, Wo eYalXaWe Wheir

 acWionV and Wo modif\ Wheir concernV, ideaV and acWionV in Whe lighW of Wheir
 eYalXaWionV. IZonderif\oX "VhoXld" inWegraWe Vome of Karen 'V Vocial anal\ViV inWo
 an anal\ViV of Whe poZer relaWionV Zhich are VXVWaining inappropriaWe formV of
 knoZledge aboXW Weacher edXcaWion. I Zonder if Ze VhoXld all inWegraWe Vome of
 SWefinee'V inVighWV inWo hoZ Ze mighW VWrengWhen oXr VenVe of commXniW\.

 There ZaV a poinWfrom m\ oZn Zork Zhich I 'd like Wo clarif\. IW iVn 'W WhaW I Whink

 Ze mXVW all VWarW from Whe e[perience of oXr oZn e[perience of "I" aV a liYing
 conWradicWion. I Whink Ze can Vee ZhaW Ze are doing aW differenW phaVeV ofan acWion/

 reflecWion c\cle. YeW I do VWreVV Whe imporWance of inclXding "I"ᒫin oXr claimV Wo
 knoZ oXr oZn edXcaWional deYelopmenWᒫ aV a liYing conWradicWion becaXVe iW
 focXVeV on e[perienceV I Whink Ze all haYe of Zorking in conWe[WV Zhich aW WimeV
 negaWe oXr fXndamenWal YalXeV.
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CRPPHQWV E\ JDFN :KLWHKHDG
AXWKRU(V): JDFN :KLWHKHDG
6RXUFH: 7HDFKHU EGXFDWLRQ QXDUWHUO\, 9RO. 22, NR. 3, 6HOI-6WXG\ DQG LLYLQJ EGXFDWLRQDO
7KHRU\ (6XPPHU 1995), SS. 62-63
PXEOLVKHG E\: CDGGR GDS PUHVV
6WDEOH 8RL: KWWSV://ZZZ.MVWRU.RUJ/VWDEOH/23475834
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J67OR LV D QRW-IRU-SURILW VHUYLFH WKDW KHOSV VFKRODUV, UHVHDUFKHUV, DQG VWXGHQWV GLVFRYHU, XVH, DQG EXLOG XSRQ D ZLGH

UDQJH RI FRQWHQW LQ D WUXVWHG GLJLWDO DUFKLYH. :H XVH LQIRUPDWLRQ WHFKQRORJ\ DQG WRROV WR LQFUHDVH SURGXFWLYLW\ DQG

IDFLOLWDWH QHZ IRUPV RI VFKRODUVKLS. FRU PRUH LQIRUPDWLRQ DERXW J67OR, SOHDVH FRQWDFW VXSSRUW@MVWRU.RUJ.

 

<RXU XVH RI WKH J67OR DUFKLYH LQGLFDWHV \RXU DFFHSWDQFH RI WKH 7HUPV & CRQGLWLRQV RI 8VH, DYDLODEOH DW

KWWSV://DERXW.MVWRU.RUJ/WHUPV

CDGGR GDS PUHVV LV FROODERUDWLQJ ZLWK J67OR WR GLJLWL]H, SUHVHUYH DQG H[WHQG DFFHVV WR
7HDFKHU EGXFDWLRQ QXDUWHUO\
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 "BXW I haYe Wo HaYe an A"

 reflecWiYe Weaching. In J. Calderhead(Ed.), TeacherV' profeVVional learning(pp. 35-50).
 London, UniWed Kingdom: Falmer.

 LoZman, J. (1990). PromoWing moWiYaWion and learning. College Teaching, 38(4), 136-139.
 McDermoWW, R.P. (1987). The e[planaWion of minoriW\ Vchool failXre, again. AnWhropolog\

 and EdXcaWion QXarWerl\, 18, 361-364.
 McNiff, J. (1993). Teaching aV learning. London, UK: RoXWledge.
 MilWon, O., Pollio, H.R., & EiVon, J.A. (1986). Making VenVe of college gradeV. San

 FranciVco, CA: JoVVe\-BaVV.
 NaWional CommiVVion on E[cellence in EdXcaWion. (1983). A NaWion aW RiVk. WaVhingWon,

 DC: U.S. DeparWmenW of EdXcaWion.
 NaWriello, G., & DornbXVch, S.M. (1984). Teacher eYalXaWion VWandardV and VWXdenW efforW.

 NeZ York: Longman.
 Pollio, H.R., & HXmphre\V, W.L. (1988). Grading VWXdenWV. In J.H. McMillan (Ed.).

 AVVeVVing VWXdenWV ' learning (pp. 85-97). NeZ DirecWionV for Teaching and Learning,
 No. 34. San FranciVco, CA: JoVVe\-BaVV.

 PXlich, M.A. (1983). SWXdenW grade appealV can be redXced. ImproYing College and
 UniYerViW\ Teaching, 31(1), 9-12.

 RaboZ, J., & Hernande], A.C.R. (1988). The price of Whe "GPA perVpecWiYe": An empirical
 VWXd\ of "making Whe grade." YoXWh and SocieW\, 19, 363-377.

 RaX, W., & Baker, P.J. ( 1989). The organi]ed conWradicWionV of academe: BarrierV facing Whe
 ne[W academic reYolXWion. Teaching Sociolog\, 17, 161-175.

 SchraW], M. ( 1992, April). ReVearching Zhile Weaching: PromoWing reflecWiYe profeVVionaliW\
 in higher edXcaWion. Paper preVenWed aW Whe annXal meeWing of American EdXcaWional
 ReVearch AVVociaWion, San FranciVco, CA.

 Simon, S.B., & Ballanca, J.A. (EdV.) (1976). Degrading Whe grading m\WhV: A primer of
 alWernaWiYeV Wo gradeV and markV. WaVhingWon, DC: AVVociaWion for SXperYiVion and
 CXrricXlXm DeYelopmenW.

 SWaWham, A., RichardVon, L., & Cook, J.A. (1991). Gender and XniYerViW\ Weaching: A
 negoWiaWed difference. Alban\, NY : SUNY PreVV.

 SXmmerYille, R.M., Ridle\, D.R., & MaYiV, T.L. (1990). Grade inflaWion: The caVe of Xrban
 collegeV and XniYerViWieV. College Teaching, 38 (1), 33-38.

 Weller, L.D. (1986). AWWiWXde WoZard grade inflaWion: A random VXrYe\ of American collegeV
 of arWV and Vcience and collegeV of edXcaWion. College and UniYerViW\, 61, 118-127.

 CommenWV b\ jack WhiWehead jack WhiWehead
 I haYe WZo of Pegg\'V paperV in fronW of me: (1) "BXW I haYe Wo haYe an A":

 Probing Whe cXlWXral meaningV and eWhical dilemmaV of gradeV in Weacher edXcaWion.
 and (2) An acWion reVearch approach Wo a conWradic
 Wion in Weaching: Reconciling gradeV ZiWh demo

 Jack WhiWehead craWic edXcaWion. (1994).
 conYeneV Whe AcWion / Whink \oX mighW remember hoZ cloVel\ I iden
 ReVearch in EdXcaWional WifiedZiWh WhiV paper becaXVe of Whe Za\ in Zhich\oX
 Theor\ ReVearch GroXp had reWained \oXr inWegriW\ in Wr\ing Wo liYe \oXr
 aW Whe UniYerViW\ of BaWh, YalXeV aV fXll\ aV \oX coXld ZiWh \oXr VWXdenWV. We
 UniWed Kingdom. Walked aboXW Whe inchoaWe naWXre of Vome ofoXr Zork
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 Placier

 aV Ze VWrXggled Wo XnderVWand oXr conWe[W. The WranVformaWion in An acWion
 reVearch approach Wo a conWradicWion in Weaching: Reconciling gradeV ZiWh demo
 craWic edXcaWion iV remarkable. IWV meWhodolog\ iV clearl\ defined in WermV of acWion

 reflecWion c\cleV. YoX haYe inWegraWed \oXr dialogXeV ZiWh \oXr VWXdenWV and draZn
 on Whe ZriWingV of oWher academicV ZiWhin Whe acWion reflecWion c\cleV ofpreVenWa
 Wion. I find \oXr ZriWing commXnicaWeV direcWl\ and Yer\ poZerfXll\ aV \oX moYe
 \oXr reader WhroXgh Whe liYing realiW\ of Whe edXcaWiYe conYerVaWionV ZiWh \oXr
 VWXdenWV and aV \oX clarif\ \oXr commiWmenW Wo YalXe democraWic relaWionV in \oXr
 claVVroom aV iWV meaning emergeV WhroXgh \oXr pracWice. I Whink Ze all haYe
 VomeWhing Wo learn from Whe Za\ in Zhich \oX haYe preVenWed Whe life of \oXr
 claVVroom.

 I'm Zorried aboXW \oXr ne[W VWepV. M\ Zorr\ iV focXVed on \oXr commiWmenW
 Wo e[plore a parWicXlar approach Wo aVVeVVmenW WhaW mighW be pXVhing Whe Vocial and
 inVWiWXWional V\VWem fXrWher Whan iW can accommodaWe aW Whe preVenW Wime. I knoZ iW
 mighW VoXnd preVXmpWXoXV bXW I'm going Wo VXggeVW WhaW \oX VhoXld refocXV \oXr
 enqXir\ Wo Wake inWo accoXnW Karen GXilfo\le'V Vocial anal\ViV. YoX haYe a range
 ofedXcaWional YalXeV WhaW \oX coXld XVe Wo engage ZiWh \oXr VWXdenWV. Democrac\
 iV one YalXe. TrXWh, BeaXW\, GoodneVV, Social JXVWice mighW be oWherV. I Whink Ze
 VhoXld all be aZare ofpXVhing an inVWiWXWion Vo far in one direcWion WhaW iW reVpondV
 b\ eliminaWing XV.

 The e[ample I haYe in mind iV one of oXr local VchoolV WhaW inViVWed on Wr\ing
 Wo deYelop iWV cXrricXlXm and aVVeVVmenW procedXreV in a Za\ WhaW did noW Wake inWo
 accoXnW Whe changed poliWical realiWieV in BriWain afWer 14 \earV of righW Zing,
 conVerYaWiYe goYernmenW. B\ failing Wo XnderVWand Whe naWXre of WheVe poliWical
 realiWieV and WheforceV againVW ZhaW Whe Vchool ZaV Wr\ing, iW Wook Whem on headfirVW
 and WhroXgh a V\VWem of inVpecWionV, local preVV, and WeleYiVion coYerage had Wo
 beaW a rapid reWreaW. I'm VXperYiVing Vome of Whe VWafffor Wheir higher degreeV and
 haYe Veen aW firVW hand Whe damage WhaW Whe\ haYe VXffered. Wh\ noW bXild on \oXr

 VXcceVV and moYe VideZa\V inWo oWher YalXeV WhaW conVWiWXWe a good Vocial order?
 IVn 'W Where a danger WhaW b\ Wr\ing Wo Zork aW Za\V ofeliminaWing a grading proceVV
 \oX are Wr\ing Wo croVV a "bridge Woo far" Xnder Whe preVenW poliWical realiWieV? I
 don'W Whink WhaW WhiV iV a defeaWiVW anal\ViV. I Whink iW Zill enable \oX Wo broaden Whe

 baVe of \oXr VXpporW ZiWhin and oXWVide \oXr inVWiWXWion from Zhich Wo moYe
 forZard. In Vpearheading a moYemenW iW iV imporWanW noW Wo permiW \oXr VXppl\ lineV
 Wo be cXW!
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CRPPHQWV E\ JDFN :KLWHKHDG
AXWKRU(V): JDFN :KLWHKHDG
6RXUFH: 7HDFKHU EGXFDWLRQ QXDUWHUO\, 9RO. 22, NR. 3, 6HOI-6WXG\ DQG LLYLQJ EGXFDWLRQDO
7KHRU\ (6XPPHU 1995), SS. 81-83
PXEOLVKHG E\: CDGGR GDS PUHVV
6WDEOH 8RL: KWWSV://ZZZ.MVWRU.RUJ/VWDEOH/23475836
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J67OR LV D QRW-IRU-SURILW VHUYLFH WKDW KHOSV VFKRODUV, UHVHDUFKHUV, DQG VWXGHQWV GLVFRYHU, XVH, DQG EXLOG XSRQ D ZLGH

UDQJH RI FRQWHQW LQ D WUXVWHG GLJLWDO DUFKLYH. :H XVH LQIRUPDWLRQ WHFKQRORJ\ DQG WRROV WR LQFUHDVH SURGXFWLYLW\ DQG

IDFLOLWDWH QHZ IRUPV RI VFKRODUVKLS. FRU PRUH LQIRUPDWLRQ DERXW J67OR, SOHDVH FRQWDFW VXSSRUW@MVWRU.RUJ.

 

<RXU XVH RI WKH J67OR DUFKLYH LQGLFDWHV \RXU DFFHSWDQFH RI WKH 7HUPV & CRQGLWLRQV RI 8VH, DYDLODEOH DW
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 Grossman, P. (1992). Wh\ models matter: An alternatiYe YieZ on professional groZth in
 teaching. ReYieZ of EdXcational Research, 62,171-180.

 GXilfo\le, K.(1991). Understanding the roles of the teacher edXcator: Impact on relation
 ships Zith fXtXre teachers. Paper presented at the annXal meeting of the American
 EdXcational Research Association, Chicago, IL.

 Hamilton, M. L. (1991). Dilemmas of personal belief and pXblic practice. Paper presented
 at the annXal meeting of the American EdXcational Research Association, Chicago, IL.

 Holt-Re\nolds, D. (1992). Personal histor\-based beliefs as releYant prior knoZledge in
 coXrse Zork. American EdXcational Research JoXrnal, 29, 325-349.

 Kermode, F. ( 1979). Genesis of secrec\: On the interpretation of narratiYe. Cambridge, MA:
 HarYard UniYersit\ Press.

 Nespor, J. & Bar\lske, J. (1991). NarratiYe discoXrse and teacher knoZledge. American
 EdXcational Research JoXrnal, 28, 805-824.

 Pinnegar, S. (1991 ). From e[pert to noYice to e[pert to noYice again: E[pert patterns in the
 thinking of noYice teacher edXcators. Paper presented at the annXal meeting of the
 American EdXcational Research Association, Chicago, IL.

 Pinnegar, S. (In press). (Re)-e[periencing stXdent teaching. In F. Korthagen & T. RXssell
 (Eds.), Teachers Zho teach teachers: Reflections on teacher edXcation. London,
 England: Falmer Press.

 Pinnegar, S. ( 1989). Teacher's knoZledge of stXdents and classrooms. UnpXblished doctoral
 dissertation, UniYersit\ of Ari]ona, TXcson.

 Placier, P. (1991). Learning politics: IndXction into the professorate as teacher edXcator.
 Paper presented at the annXal meeting of the American EdXcational Research Associa
 tion, Chicago, IL.

 Richert, A.E. ( 1992). The content of stXdent teachers' reflections Zithin different strXctXres

 for facilitating the reflectiYe process. In T. RXssell & H. MXnb\ (Eds.) Teachers and
 teaching: From classroom to reflection. London, United Kingdom: Falmer.

 RXssell, T. (1992). A teacher edXcator and his stXdents reflect on teaching high-school
 ph\sics. Paper presented at the annXal meeting of the American EdXcational Research
 Association, San Francisco, CA.

 Tabachnick, B.R., PopkeZit], T.S., & Zeichner, K.M. (1979-80). Teacher edXcation and the
 professional perspectiYes of stXdent teachers, interchange, 10(4), 12-29.

 Yan Manen, M. ( 1990). Researching liYed e[perience: HXman science for an action sensitiYe
 pedagog\. Alban\, NY: State UniYersit\ of NeZ York Press.

 Comments b\ Jack Whitehead Jack Whitehead
 I haYe three of Stefinee's papers in front of me: (1) (Re)-e[periencing stXdent

 teaching, (2) Beginning again: Making sense and
 learning the terrain (1993), and (3) Negotiating

 Jack Whitehead balance Zith conte[t, colleagXes, stXdents, families,
 conYenes the Action and institXtions: Responding to liYed e[perience in
 Research in EdXcational the second \ear (1994).
 Theor\ Research GroXp The YalXe of trXst shines throXgh in (Re)-e[peri
 at the UniYersit\ of Bath, encing stXdent teaching Zhen \oX sa\,
 United Kingdom.

 81

This content downloaded from 81.134.17.83 on Mon, 11 Apr 2022 13:20:46 UTC
All use subject to https://about.jstor.org/terms



 (Re-)E[periencing Beginning

 A constant theme throXghoXt m\ reflections on m\ teaching in this alternatiYe high

 school Zas the theme of trXst. On Da\ 41 comment, "So, it's getting (Ja\ s) trXst
 as Zell as the stXdents. " I reali]ed that in attempting this task, I had to trXst m\
 ideas gleaned from a XniYersit\ edXcation, gain the trXst of the teacher and the
 stXdents to ensXre that the ideas ZoXld Zork. In talking ofthe stXdents on that da\,
 I sa\:

 M\ teacher qXestions:
 HoZ to get them to trXst and risk getting inYolYed?
 M\ personal qXestion:
 Wh\ shoXld the\ Zant to giYe Xp their safe apath\ and care aboXt an\thing?

 In Beginning again: Making sense and learning the terrain, \oX seem to me to
 make the break Zith traditional academic langXage and insist, as Tom RXssell has,
 on recogni]ing the aXthorit\ of \oXr e[perience. YoX shoZ coXrage in acknoZledg
 ing \oXr YXlnerabilit\ as \oX insist on the importance of e[perience, feeling and
 emotion in the constrXction of Yalid meaning. YoX pXt this ZonderfXll\ Zhen \oX
 sa\,

 As I Zorked Zith the data and reYisited m\ oZn beginning e[periences, I felt a
 congrXence. Yet I Zas Xncertain aboXt hoZ to embod\ these Xnderstandings in
 langXage. It appears to me that being a beginner brings Zith it certain feelings and
 emotions. TZo of these are a perYading sense of YXlnerabilit\ and an Xncertainl\
 aboXt Zhat things mean and hoZ to make sense of them. It seems to me that I Zas

 confident that I had knoZledge bXt I Zas Xncertain Zhere it might appl\ or hoZ
 to Xse it. These feelings and emotions ma\ limit the beginners abilit\ to Xse the
 e[pertise the\ haYe.

 YoXr narratiYe shoZs an increasing aXthorit\ Zith a poZerfXl sense of pXrpose
 focXsed on commXnit\, integrating references Zhere appropriate, describing \oXr
 changing conte[t, shoZing political engagement in leaYing \oX Zith the statement,

 I do not \et haYe poZerfXl enoXgh narratiYe frames in this e[perience to bring
 together the fragmented arenas of m\ e[perience and interZeaYe it into a Zhole.

 I think \oX haYe sXch a lot to share from \oXr stories. Each of Xs might benefit

 from them in constrXcting oXr oZn liYes in edXcation. I think\oX speak directl\ from
 \oXr e[perience, constrXcting meaning Zith feeling. Ifeel great Zarmth for others
 in \oXr Zriting Zhich I think shoXld be moYing oXtZards into helping to form oXr
 commXnit\ of enqXirers as part of \oXr research. This might inclXde conYersations

 and correspondences as part of \oXr narratiYe. From Pegg\ I think\oX might learn
 hoZ to Xse a s\stematic form of action/reflection c\cle in the constrXction of \oXr
 narratiYe. From Mar\ L\nn \oX might learn hoZ to integrate poZerfXl m\ths and
 metaphors into \oXr accoXnt. From Karen \oX might learn hoZ to integrate a social
 anal\sis into \oXr life-stor\ in a Za\ Zhich might help \oX to Xnderstand better hoZ

 to contribXte to the formation and sXstaining of a good social order. ThroXgh
 e[amining Pam Loma['s paper on standards, criteria, and the problematic of
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 Pinnegar

 action research in relation to \oXr stor\, \oX might find that it helps to moYe \oXr
 enqXir\forZard in a Za\ that clarifies the importance of spiritXal, aesthetic, moral,
 methodological, scientific, and logical YalXes in giYing a form to \oXr oZn life and
 in contribXting to a good social order throXgh edXcation. This might soXnd a bit
 Xnbalanced in the amoXnt of learning I am sXggestingfrom others. It is not intended
 that Za\, for I take \oXr focXs on trXst and commXnit\ to be the bedrocks of edX
 cational research.
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 It would have given him some indication that it was appreciated. He is ver\ "on the ball."
 So I can at least ask m\selfᒫthis gives me the opportunit\ to think about the issue of
 reinforcement of answers.

 D: Yeah. Some peopleᒫI had a person who drove it into m\ head in a teaching round, and
 I never reall\ thought ver\ much of it specificall\. I think of reinforcement that, if
 someone throws something up, and it's a good answer, then ma\be it's just worth sitting
 on for a second just before moving onᒫjust soᒫperhaps it's a little more legitimi]ed
 as a valid sort of response. Suddenl\ it's become part of the discussion. Time permitting,
 of course, there's a lot of other factors.

 T: What will also be interesting will be to see, first of all, can 1 get control of this? But then,

 will we see an\ differences in the students? We ma\ or ma\ not.
 D: Yeah. The whole thing here is we're tr\ing to address a bigger problem, and I don't know

 how to go about addressing that, and I don't have much faith in these tin\, little things
 here as addressing the bigger problem. "What does it all mean?" t\pe of stuff. I guess
 we'll have to see, but 1 can't think ofᒫgiven time, \ou know, how else can we go about
 it?

 I closed this conference about m\ teaching with the following comment:

 Thank \ou. The usual feelingᒫas iff didn't have enough things to get on top ofᒫ
 but I feel reall\, reall\ good about what we've seen here. And I read through it [the

 transcript of the lesson] and whatever I was reading for, I didn't notice that at all.
 And I mention that onl\ to sa\, picking this up in the midst of 100 other things

 going on, one can j ust read it. I absolutel\ believe in the notion of having somebod\
 to talk about it with, and that just reinforces it in spades. Thank \ou. More soon!

 Comments b\ Jack Whitehead Jack Whitehead
 1 have four of Tom's papers in front of me: (1) Teaching the authorit\ of

 e[perience: Moving be\ond s\stemics in pre-service teacher education (1994), (2)
 Returning from the field: Did recent relevant and successful teaching e[perience
 make a difference? (1994), ^Teaching to better understand how a teacher learns
 to teach: Can the authorit\ of personal e[perience be taught? (1994), and (4)
 Reconstructing educational theor\ from the authorit\ of personal e[perience: How
 can 1 best help people learning to teach? (1994).

 In paper (1)1 think\ou make \our casefor claiming that the role ofuniversities
 in teacher education must take into account an epistemolog\ of practice. You also

 show how the authorit\ of e[perience might feature
 in teacher education. You sa\, "At the same time, our

 Jack Whitehead workhas taught us how difficult it is to e[plain a non
 convenes the Action propositional epistemolog\ in propositional terms,
 Research in Educational the latter being a s\stemic requirement of publica
 Theor\ Research Group tion and thus of continued research funding. "
 at the Universit\ of Bath, I wonder if we should all take as one of our
 United Kingdom. unif\ing themes a commitment to develop an episte
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 Teaching High School Ph\sics

 molog\ of educational practice. B\ focusing on our practice and working on
 different wa\s of representing our educational narratives, I think we are well on the
 wa\ to reconstructing educational knowledge and theor\. With the new starting
 point in our educative e[periences, Stefinee shows us how to embrace feeling and
 emotion in the construction of meaning and communit\. Karen's feminist anal\sis
 and use of critical social theor\ can help us to understand the nature of some of the

 constraints on our attempts to legitimi]e an epistemolog\ of practice within the
 Academ\. Mar\ L\nn's use of m\th and metaphor helps us to use our creativit\ and

 imagination to think of wa\s of transcending these constraints. Pegg\'s e[pression
 of courage and use of a disciplinedform of action reflection c\cle might help us to
 document and represent a wa\ of answering questions of the kind, "How do I live
 m\ values in m\ educational and professional practices? " I think Pam Loma['s
 work in her recent contribution to Educational Action Research helps to show how
 some of m\ work might contribute to our understanding of the values "we " could
 use to account for ourselves in living good and productive lives in education and
 as we contribute to the education or our students and to educational knowledge and

 theor\.

 In \our papers I see the inclusion of evaluative judgments on \our teaching
 from \our students and the demonstration of \our capacit\ to learn from \our
 students as \ou work at improving the qualit\ of their educative e[periences. I also

 notice a tension I think we all e[perience because we are part of the "s\stemics " in
 our institutional structures, s\stemics that do not wholl\ support our educative
 purposes. I felt this acutel\ in \our paper with Hugh Munb\ where the propositional

 form of the paper seemed to draw \ou back into the traditional epistemolog\.
 Pegg\'s paper and the latter part of Mar\ L\nn's paper seems to me to be firml\
 grounded in a trust/authorit\ of their e[perience. Doesn 't Pegg\ move us forward

 through her sustained dialogue, through time, with herself and her students?
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