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I am claiming that such embodied

expressions of life-affirming energy

with values, including educational

responsibiliry together with their

representations in the accounts of

educational researchers, are necessary

for the generation of educational

theories that can explain educational

influences in learning.

I am suggesting that the e-version

of Research Intell igence holds the

key to comrttunicating an

epistemological transformation of educational knowledge through

the generation of l iving educational theories.This is because the

e-version is making accessible ntulti-nredia narratives with energy-

flowing and values-laden explanatory principles for explaining

educational influences in learning. Such narratives offer educational

researchers opportunities for generating educational theories with

educarional responsibiliry. I am thinking here of the responsibiliry of

an educational researcher to make public their explanations of their

educational influences in their own learning, in the learning of

others and in the learning of the social formations in which we are

living and working. In saying this I am agreeing with Biesta, Allan

and Edwards (RI, 109:18) that'One ttf the defining clmracteristics of

edtrcational research is that it ainrs t<t ctnftribute ttt tlrc inryroventent of

educational practirc'.

"Let n1e be clear about the
relationships between

1/11

explanatoly texts and present
practice, in constructing a
1. 1 t t

lrvrng tneorv.

In developing my uuderstanding of the relational dynamic of

energy-flowing values that are necessary to explanatory educational

principles I was pleased to read Rayner's agreenlent about the

importance of 'educational'research in relation to 'education'

research in his point about a natural inclusional approach to living

educational theory:

I wish to agree withWhitehead by saying that, f anything, the telation

between'educational' and'education' research should be uiewed the other

way around, i.e. with'educational' being regarded as more general in both

i* philosophical approach and practical implications.I do this on the basis

of a contrast between the kind of generalization thatfollowsfrom abstract

. ratio nality, which currently un derpins mo s t conuention al education

research, and that whichJlowsfrom whatWhitehead recognises as the more

comprehensive' natural inclusio nal' appro ach (s ee Rayner, 2 0 0 6) of 'liuing'

educational theory. (Rayner, RI 109: 26)

A point I stressed in nry Presidential Address to BERA in 1988,

abour rhe pature of l ivilg educatiolal theories, might be worth

restating becar.rse of its potential relevance to research i1 the

Laboratorv for Educational Theory:

Itt me be clear about the relationships between explanatory texts and

present practice, in constntcting a living theory.The texts are historical

accounts.Thel, describe and explain past activities'They also haue a

proactiue function in that the eualuation of these accounts prompts a uision

of the funtre in an imagined possibility oJ how present practice might be

improued.We can thus make sense of the living practice through

ttnderstanding tlrc relationsltip between the account of the past and the

uision oJ the future. Hence educational theory is,for nte, a liuitrg theory in

that the explanation contains euidence ofan evaluation ofpast practice,

euidence o_f an intention to produce sornethiflg not yet in existence and

euidence of the present practice through which the intention k being realised

in action. (Whitehead, 1985a)

I hope that yott can noLU see why I characterise tlrc approach as a liuing

approach to educational theory. It is to dktinguish itfrom a linguistic

approach which is contained within propositional relationships and

captured in texts on library shelues. In contrast to this I am proposing

an organic view of educational theory which k livittg itt the public

conversations of those constituting proJessional practice. It is tlus growing

in the liuing relationship between teachers, pupik and professional

researchers and embodied within theirforms of Afe. Q7tntehead, 1989:6)

Ir isl 't a major techlological innovation to open BERJ to multi-

lredia narratives.Without such trarratives BERJ is imposir-rg an

Llnllecessary restriction ou the fbrnrs of representation that can be

used by educational researchers to coll lnrLlnicate valid explanatiotrs

of educational influences in learning.
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