| Educational Theory: A Receptive
| Response to Whitehead

Alan Rayner, University of Bath

Selective and Natural Inclusional Modes of Generalisation

Jack Whitehead (R/ 705) has recently warned against the danger

of regarding ‘educational’ research and theory as a particular

subsection, whose role is to enhance policy and practice,

of more general ‘education’ research and theory.

I wish to agree with Whitehead by saying that,

if anything, the relation between ‘educational” and
‘education’ research should be viewed the other way
around, i.e. with ‘educational’ being regarded as more
general in both its philosophical approach and practical
implications. | do this on the basis of a contrast
between the kind of generalisation that follows

from abstract rationality, which currently underpins
most conventional education research, and that
which flows from what Whitehead recognises as the
more comprehensive ‘natural inclusional” approach
(see Rayner, 2006) of ‘living’ educational theory.

“Let us teach generosity and altruism,
because we are born selfish.”
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Ranonalistic generalisation is anything but general

in its applicability because it is based on the removal —
not comprehensive inclusion — of natural variety

by a process of selective elimination. Its intention is
to simplify everything by reducing the diversity of
unique local perspectives available from an all-round
view of an arena to the conformity of a single
consensus view or ‘lowest common denominator’.
An idealised objective 'norm’, ‘'mean’ or ‘median’,
detached from the subjective percepuon of the
observer 1s hence defined, all departures from which
are reganded as random "noise’, “deviaton’ or error’,
Bug with this reduction, something, or, rather.
somewhere, vital to evolunionary and educational
understanding gets thrown out as “bathwater’, leaving
the “baby’ of ‘unique self-identity” stranded in naked
isolation. What goes missing is the dynamic context
of natural energy flow that inextricably includes and
both influences and is influenced by the observer.

The objective exclusion of the observer from the
observed is based on an unrealistically discontinuous
logical premise that has held sway in rationalistic

thinking for millennia — the notion that matter can
be isolated from space and that space is an absence
of presence or ‘nothingness’, uninvolved in narural
creativity. The fallacy in this premise is obvious
when it is appreciated that form without space
would consist of a dimensionless, static, point-mass,
and space without form would be featureless.
Nature, so far as our senses and scientific enquiries
have allowed us to detect, is neither of these.

Inclusional generalisation, by contrast, is based on the
understanding of all natural form as flow-form — an
energetic configuration of space in figure and figure

in space, such that space, as a receptive (non-resistive)
presence, is not assumed to be discontinuous (i.e. to
stop at discrete boundary limits). This view is consistent
with scientific observation and makes consistent sense
(free from internal contradiction).

Whereas rationalistic generalisation is based on
abstraction of matter from space, which has the effect of
substituting the unnatural dynamics of discrete material
bodies in a convenient but non-existent fixed reference
frame with x, v, z and t co-ordinates, inclusional
generalisation is based on non-abstraction. Inclusionally,
all natural presence, including that which cannot be
divided or defined within finite limits (i.e. the receptive
‘nothingness’ of ‘space’) is taken into consideration.

What has all this got to do with the difference between
educational and education theories? Jack Whitehead
(2008) speaks of living educational theories being
generated to explain the educational influences of
individuals in their own learning, in the learning of
others and in the learning of social formations. This is
very clearly nor an approach that objectively distances
reacher from student. or student from student, but
includes both and all in a mutual and co-creative
learning process without fear or favour. It corresponds
with the evolutionary process that [ have described

as ‘natural inclusion” (Rayner 2006). This is the
co-creative, fluid dynamic transformation of all
through all in receptive spatial context, which contrasts
with Darwin’s deseription of ‘natural selection’ - an
oxymoron based on rationalistic generalisation — as ‘the
preservation of favoured races in the struggle for life’.
Current objective testing of standards of performance
continues to be based all too obviously on the latter.
What kind of difference would it make to move on

to a more inclusional approach?
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From cruelty to kindness: the living logic and language

of inclusional generalisation and educational theory

The way we use language both expresses and reinforces the way we
think. On the basis of rationalistic abstraction, Richard Dawkins (1989)
has urged: “If you wish, as I do, to build a society in which individuals
co-operate generously and unselfishly towards a common good, you
can expect little help from biological nature. Let us teach generosity
and altruism, because we are born selfish.” Perhaps, however, the real
need is to stop using rationalistic logic and language to teach ourselves,
as Dawkins does, that we are ‘competitive survival machines’ and

to recognise instead what Ted Lumley (2008) has described as ‘the
natural inclusion of nurture’.

The logic and language of inclusional generalisation differs
qualitatively from the logic and language of rationalistic generalisation,
in a way that can radically change human attitudes in the workplace,
in the classroom and in our everyday relationships with one another
and the natural world. Rationalistic logic and language defines every
‘thing’ as a discrete material figure — an ‘object’ or ‘subject’ — that can
be isolated from the space it includes and is included in. This habit
perpetuates the illusion that matter both excludes and occupies space,
and resultant logic of opposition of one thing to another, which lies
at the root of human conflict and cruelty.

Inclusional and educational language involves a move on from the
harshly definitive ‘language of illusion’ to a kinder, more permissive
and alive “language of allusion’ that identifies natural flow-forms in
terms of their dynamic relational qualities, not as categorical quantities.
The intention is to evoke, enliven and evolve the possibilities of
diverse meanings, not unrealistically to narrow and nail them down
for all time.

The living language of inclusionality and educational theory needs
therefore to avoid convenient but potentially misleading word-bytes
and metaphors that imply stasis, fixture, time-framing, objectification,
sequential cause and effect, closure and prescription. Where possible,
these are replaced by expressions that imply fluidity, openness,
circulation, improvisation and the inextricability from one another
of time, space, energy and matter. Such use of language that doesn't
stamp its authority on the receiver is one example of the kind of
‘inclusional educational practice’ that stems from the principle of
‘sense and sensibility’, in place of rationalistic ‘pride and prejudice’.
But it can require some care and patience both to speak and to hear this
way in a culture increasingly accustomed to the ‘digital language’ that
gains an unnaturally strident clarity by losing its soulful undercurrent,

Inclusional logic and language could hence help us to develop a ‘natural
philosophy of kindness’ (cf. Phillips and Taylor, 2009) that we can use
in the general educational theory and practice that enhances our own
learning, the learning of others and the learning of social formations.
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Notes for contributors

Disclaimer

In the interests of professional and academic dialogue, RT will
occasionally publish articles that deal with controversial topics.
Publication of any article by RI should not be seen as an endorsement
by BERA of the views expressed, but as an attempt to promote
academic freedom.

Current findings

We would like to receive one or two brief articles under the heading
of ‘Current findings” in each issue of RI If you have some recently
completed research that you feel is important and likely to be of
interest to BERA members, please summarise it in approximately
1000 words and send it to the Editor.

Article/s
Material should not exceed 2000 words.

Opinion
There will only be one ‘opinion’ piece per issue.
Material should not exceed 2000 words.

From the SIGs

SIG convenors can use this part of RI to update all members
of their activities or open up a particular issue for debate.
Contributions to ‘From the SIGs’ should not exceed 1000 words
and be sent to the Editor.

Open dialogue
The intention is for RI to publish continuing discussion of issues
of interest to members. The process will be:

— Initial paper (not to exceed 2000 words)
— Response/s to initial paper
— Author’ reply.

Members wishing to respond to an existing piece or to suggest
future topics for the ‘Open dialogue’ should contact the Editor.

Profiles

In this section we plan that in each issue one or two of the
BERA Executive Council members will talk about their
Council portfolio. Readers are encouraged to send comments
or suggestions on any of the portfolios featured.

See \'vw\\:hur;l.:lm‘.uk/\\'cIculm‘fpnrLih[ius.php for details

of how to contact Council members.

Using research

In this part of RI (see RI 90 for an example) we would like to receive
brief pieces relevant to agencies or individuals who use educational
research. We would particularly welcome contributions sharing
teacher education news in Wales, Scotland and Northern Ireland.
Marterial should not exceed 1000 words and be sent to the Editor.

Editor

The Editor encourages electronic submission of articles etc.
Please send your contributions to Ralf St.Clair:

rstelairi educ.gla.ac.uk
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