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Abstract  

 
The aim of this paper is to present a persuasive argument for teacher educators to adopt a 
Living Educational Theory approach to their professional development and learning and 
encourage and support teachers to do so too, continually throughout their careers.  
   
Living Educational Theory Research (Whitehead, 1989, Whitehead & Huxtable, 2024) is a 
well-established, distinctive form of values-grounded, professional practitioner educational 
research. The scholarly knowledge it generates contributes to a global knowledgebase of 
professionalism and education grounded in values of human flourishing. 
 
Professional practitioners use this approach to research as an aspect of their current 
practice, to understand it more deeply and improve it. They engage in a reflexive, iterative 
process to clarify their embodied, evolving meanings of the values that give their practice 
meaning and purpose. They use these values as evaluative standards and explanatory 
principles in the validated explanation for their educational influence: in their own 
professional development and learning; in the learning of those they work with; and in the 
learning of the social formation that forms the context of their practice. 
  
In the course of their research, practitioners identify where they experience themselves as 
living-contradictions, and where they experience tensions between their values and the 
policies, practices and culture of the organisation they work for. They critically and 
creatively engage with literature and policies (e.g. White, 2025; Boyd, Szplit, & Zbrog, 2021; 
UNESCO, 2016) to develop ways to improve matters. They integrate insights from this 
literature and. policies into the public, scholarly, and academically rigorous account of their 
research. In the process they progress their own professional learning and development, 
that of others, and contribute to global discourses to improve educational practice and 
policies, locally and globally. 
 
A Living Educational Theory approach to continual professional development and learning 
allows a framework to be developed that supports the growth of local and global 
partnerships, networks and collaborations. Master’s educators’ writings, and Doctoral 
theses (accessible from https://www.actionresearch.net/writings/mastermod.shtml and 
https://www.actionresearch.net/living/living.shtml ), and published papers, such as those 
freely accessible from https://ejolts.net/, are referred to. As well as justifying our claims, 
they provide resources for teacher educators to draw on to: develop professionalism; 
educational practice; pedagogies; research and policies with values; work with others to do 

https://www.actionresearch.net/writings/mastermod.shtml
https://www.actionresearch.net/living/living.shtml
https://ejolts.net/
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so too; and contribute to educational global discourses that have wide ranging 
consequences for people and humanity learning to flourish benignly.  

 
Introduction 
 
This paper is grounded in the histories of our research as Living Educational Theory 
Researchers (LETR). You can access the histories of this research at 
https://www.spanglefish.com/mariessite/ for Huxtable and at 
https://www.actionresearch.net/writings/writing.shtml for Whitehead. It follows on from 
the conclusion of our latest paper (Whitehead & Huxtable 2026): 
 

For more teachers and teacher educators to engage in LETR CPD support and 
direction is needed from the local, national and international organisations and 
cultures within which they live and work. Individual’s casting pebbles into a pond 
can create ripples, but it requires a collective, sustained, and sustaining, effort 
for those pebbles to transform the pond and the complex ecologies it is part 
of. Drewell and Larsson (2019) summarise the problem and solution “Generally, 
we simply cannot see the process of coming-into-being of our social reality. Yet, 
our collective ability to create social reality is perhaps our most defining human 
capacity. This social reality is sometimes termed our “Collective Imaginary”. This 
is the emergent property of the complex self-organisation of many minds with 
the capacity for symbolic language, and it is unique to human beings” (Drewell, 
& Larsson, 2019, p. 64). 
 
The question remains that only you, the reader, can answer: are you persuaded 
to explore the implications for you as a professional educator, of developing your 
knowledge, understanding and practice of Living Educational Theory Research as 
values-led continual professional development? We invite you to contribute to 
further critical dialogue about the possibilities and limitations of LETR, in contrib- 
uting to professional development and educational knowledge in diverse contexts, 
with values of human flourishing. 

 
Our presentation begins with evidence that a LETR approach to professional development 
has had an educational influence in the learning of Joy Mounter’s pupils and Sally 
Cartwright’s students. 
 
Some teachers and teacher educators enter the profession as a vocation. Some develop a 
sense of vocation over time. Yet, given the daily pressures of accountability measures, 
policies and procedures of the institution of Education and professional bodies, which form 
the context of their practice, they can sometimes feel as though their work has been 
reduced to delivering programmes, meeting targets, or implementing reforms designed 
elsewhere to serve other interests or political agendas. Questions can then sometimes come 
to the fore for teachers and teacher educators such as: 
 

• Is what I am doing making a difference that is important to me – or is what I am 
doing having a different effect? 

https://www.spanglefish.com/mariessite/
https://www.actionresearch.net/writings/writing.shtml
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• How can I improve what I am doing to contribute to the realisation of the values-
grounded educational purpose of Education that makes being a professional 
educator worthwhile? 

 
This paper presents Living Educational Theory Research (LETR) as a practical, career-long 
process of professional development and learning; one that teacher educators and teachers 
can adopt to generate valid and meaningful responses to such questions. Jack Whitehead 
began developing a Living Educational Theory Research approach to professional 
development with values (Whitehead, 1989) when, as a secondary school science teacher 
he sought to answer a deceptively simple but profound question, “How do I improve my 
practice?” When teacher educators and teachers engage seriously with this question, 
something important happens. They begin to see themselves not simply as implementers of 
policy or deliverers of curriculum, but as professional practitioners taking responsibility for 
researching, not only the instrumental and values-grounded consequences of what they do, 
but also to generate educational, values-grounded knowledge as contributions to the 
growth of a global knowledge base for the benefit of all.  
 
The challenge facing those involved with education today is not simply concerned with 
creating a skilled and well-trained workforce. Around the world, individuals, professional 
organisations and national governments are asking how education might contribute to a 
future in which individuals and communities learn to flourish, help others to do so too, and 
contribute to Humanity developing humanely as a more benign presence in and of the 
world. Individual teacher educators and teachers, such as those participating in the BERA 
TEAN Conference 2026, can contribute to the evolution of productive answers by 
researching their own practice to understand and improve it whilst creating valid 
explanations for their claim to be having an educational influence in learning. This research 
involves making public the knowledge they generate as they do so. A LETR approach to 
professional development, with values, offers a way of doing this. 
 
This paper advances the argument that LETR offers participants in the BERA TEAN 
Conference 2026 more than simply another practitioner research method. It provides an 
epistemology of professional vocational practice that enables educators, as professional 
practitioners, to integrate and continually challenge and develop their embodied meaning of 
life-enhancing values, research and practice(Whitehead & Huxtable, 2024). By adopting a 
Living Educational Theory Research (LETR) approach to their professional development they 
position themselves as scholarly professional practitioners, accepting their responsibility to 
generate knowledge that contributes to improving educational practice and policies locally, 
nationally and globally. 
 
Teachers and teacher educators operate in increasingly complex educational environments 
shaped by accountability measures, policy demands and global challenges affecting 
education systems. Recent debates about the purposes of schooling in times of uncertainty 
and “polycrisis” (White et al., 2026) highlight the need to reconsider the values 
underpinning educational practice. Many forms of Professional Development and Learning 
(PD&L) focus on compliance with ‘standards’, or acquisition of techniques rather than 
supporting teacher’s and teacher educator’s scholarly and values-driven PD&L. This paper 
argues that LETR offers BERA TEAN Conference 2026 participants a powerful framework for 
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their career-long programme of values-grounded continual professional development (CPD). 
The paper draws on examples of how LETR has supported teachers and teacher educators, 
working in diverse contexts, to realise their responsibilities as educators and professionals, 
by continually researching their practice to: 
 

• Clarify the embodied meaning of the values of human flourishing that give meaning 
and purpose to their professional practice, and which serve as evaluative standards. 

• Understand and improve their professional educational, values-grounded, practice 
while fulfilling their contractual obligations. 

• Generate and test the validity of their claims to be having an educational, values-
grounded influence in the learning of the social formation/s that form the context of 
their practice, and those who comprise it/them. 

• Contribute to a global knowledge base of educational practice. 
 

This paper argues that Living Educational Theory Research (LETR) provides teacher 
educators with a distinctive, values-grounded and sustainable approach to career-long 
professional development, enabling them to integrate research, practice and professional 
responsibility in ways that traditional CPD does not. The paper is structured to communicate 
to the participants of the BERA/TEAN 2026 Conference LETR as a practical and necessary 
approach to professional development: 
 

1. Evidence that a LETR approach to professional development has had an educational 
influence in the learning of teachers and their students. 

2. The need for values-grounded approach to professional development and learning.  
3. Living Educational Theory Research as a process of continual professional 

development and learning.  
4. Overview of theoretical framework of Living Educational Theory Research 
5. Implications for teachers’ and teacher educators’ CPD of engaging in LETR: Illustrative 

examples. 
6. Discussion: challenges and benefits for teachers and teacher educators of adopting a 

LETR approach to their CPD and helping others to do so too. 
7. Conclusion and... 

 
Within this structure we address the following challenges faced by professional educators: 
pressure of time and workload; confidence as researchers; isolation; institutional target 
driven cultures; psychological barriers. We illustrate practical ways of addressing such 
pressures and highlight the following potential benefits for those engaging in LETR as a 
process of continual, career-long professional development. We include in these: enhancing 
professional integrity and agency; contributing to the growth of educational knowledge and 
practice; being part of local and global communities of practice with like-minded 
professional practitioners; and, perhaps most importantly, enjoying a sense of pleasure that 
comes from realising their vocational aspirations as educators as fully as possible. 
 
1. Evidence that a LETR approach to professional development has had an educational 

influence in the learning of teachers and their students. 
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We believe that persuasive evidence is offered, in support of a LETR Approach to 
professional development with values, by Joy Mounter’s Master’s and Doctoral accounts 
(Whitehead, 2025) of her LETR when working as a primary school teacher, a primary school 
Headteacher and a professional practitioner. Joy’s original contribution includes the idea 
and value of ‘Living Professionalism’ in LETR. 
 
 
We believe that persuasive evidence in secondary education has been offered by Sally 
Cartwright with her students in her LETR approach to her professional learning and 
development in the ‘Notes for the ceremony for the posthumous award of Diploma in 
Education’ to Sally Cartwright on the 14th April 2015 at the University of Bath, accessible 
from 
https://www.actionresearch.net/writings/jack/sallycartwrightmastereducatorjw140415.pdf 

 

The evidence includes Sally’s writings on: 
 
How can I help my students understand and develop the skills of 
independent learning? 
A Pilot Project: The application of the TASC process across 5 subjects to 
Year 7 students 
How can I enable the gifts and talents of my students to be in the driving 
seat of their own learning? 
How can leadership qualities improve my practice as a teacher? 
How can I research my own practice? 
A Critical Reflection On My Learning And Its Integration Into My 
Professional Practice.  
 
2. The need for a values-grounded research approach to professional development and 

learning  
 

There is a need for teachers and teacher educators to develop their values-grounded 
approach to their professional development and learning. This need is expressed in going 
beyond simply adopting traditional approaches to CPD, which often emphasise compliance 
or skill acquisition. The need is created by a growing complexity in education systems and 
teacher education and increasing tensions between professional values, institutional 
policies, and accountability frameworks.  
 
Individuals, collectives and Humanity as a whole are facing what some scholars describe as a 
polycrisis (White et al., 2026); a complex set of interconnected global challenges including 
environmental instability, social inequality and political polarisation. Many politicians 
similarly point to the complex, inter-related problems that affects us all.  
 
Individual actions have always had consequences for the flourishing of others and the 
planet. What is different is that the consequences are now more widely recognized and 
efforts are being made by an increasing number of politicians coming together to try to 
develop ways forward without resorting to economic or military war.  There are tensions 
inherent in people “learning to flourish and help others do so too” (Reiss & White, 2013) 

https://www.actionresearch.net/writings/jack/sallycartwrightmastereducatorjw140415.pdf
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and contributing to Humanity flourishing as a benign presence in and of the world 
(Whitehead & Huxtable, 2024). Brown, (2021) for example, identifies problems such as 
global health; climate change and environmental damage; nuclear proliferation; global 
financial instability; the humanitarian crisis and global poverty; the barriers to education and 
opportunity; and global inequality and its biggest manifestation, global tax havens, that 
stand in the way of human flourishing. The actions nations take to enhance their own 
current flourishing have implications for their own futures and those of their immediate 
neighbours and allies. The implications include the possibility of Humanity and the planet 
we inhabit flourishing for eons to come. In this context, questions about the educational 
purposes of education become especially significant.  
 
Many argue that the educational aims of education must be reconsidered in the light of 
these global challenges and should focus more explicitly on enabling individuals and 
societies to flourish in uncertain conditions, and help others to do so too (White, 2025). 
Such a perspective invites educators to reflect not only on what content students should 
learn but also on the values that underpin educational practice. This perspective includes 
accepting a responsibility to hold ourselves, and each other, accountable for realising these 
values in practice as fully as possible. Teacher educators play a crucial role in this process 
because they shape the professional learning of teachers, who have the ability, in the course 
of their careers, to directly affect the educational development of tens if not hundreds of 
thousands of people. LETR offers a way for educators to engage with these foundational 
questions, through research grounded in their own professional practice, whilst contributing 
to enhancing the flow of values that contribute to human flourishing. This can lead to 
Increasing tensions between professional values, institutional policies, and accountability 
frameworks. These tensions create the need for an approach, such as LETR, which integrates 
values, research and professional responsibility within practice. 
 
3.  LETR as a Process of Continual Professional Development and Learning 

Professional development for educators has traditionally taken the form of structured 
training programmes, workshops or courses designed to enhance specific skills or 
competencies. While such approaches can be valuable, they often position educators 
primarily as recipients of knowledge generated elsewhere who meet the criteria for 
maintaining their credentials to practice. 

LETR positions educators as responsible for the consequences of what they do. These 
include their contributions as knowledge creators who develop insights into educational 
practice through researching their daily practice, to understand and improve it and to 
generate and share valid explanations for their educational influence in learning. LETR as 
professional development becomes a process of continual reflexive learning in dialogue with 
colleagues and critical engagement with literature as practitioners are: 

• Required to clarify their embodied meaning of the values of human flourishing that 
give meaning and purpose to their work, and which serve as their evaluative 
standards and explanatory principles in explanations for the educational influence 
they are trying to have in their own learning, those they work with, and the social 
formation/s that form the current context of their practice. In this sense professional 
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development is grounded not only in technical competence but also in ethical and 
relational commitments associated with human flourishing (Crompton 2010) and 
global education (GENE 2022) 

• Involved in a reflexive and iterative process of enquiry, inquiry and research. 
Practitioners continually reflect on their actions, evaluate the influence of their 
interventions and refine their understanding of educational practice. This can involve 
methods drawn from Action Research, Narrative Inquiry, Case-study, Self-Study of 
Teacher Education Practices and Autoethnography. 

• Engaged in collaboration within communities of practice (Wenger, 2000). In these 
communities, educators share their research with colleagues, engage in critical 
dialogue and contribute to collective learning. Such communities play a crucial role 
in validating practitioners’ accounts and supporting the development of rigorous 
scholarship. 

• Contributors to global educational knowledge. By publishing their research 
practitioners extend the influence of their learning beyond their immediate context 
and participate in wider conversations about improving education. 

These characteristics align with international aspirations for education articulated in the 
European Declaration on Global Education to 2050 (GENE 2022). These emphasise the 
importance of lifelong learning and collaborative knowledge creation in achieving equitable 
and sustainable educational futures and human flourishing. 

LETR involves a practitioner researching their own practice. A living-educational-theory 
methodology emerges in the course of a practitioner generating a valid, evidence-based and 
values-laden explanation of their educational influences in their own learning, in the 
learning of others and in the learning of the social formations within which the practice is 
located. Taken together, these features position LETR as a sustainable model of professional 
development grounded in practice. 
 

4. Overview of Theoretical Framework of Living Educational Theory Research 
 
The following features are particularly significant in understanding LETR as a unique model 
of professional development: 
 

1. LETR is a form of first-person research – The ‘I’, the ‘self’ studied is the professional 
practitioner self which is taking responsibility for their practice and contributing to the 
global growth of knowledge for the benefit of all. 

2. The practitioner’s embodied meaning of values of human flourishing that give their 
practice meaning and purpose, are clarified, challenged and evolve as they emerge in 
the course of the research. 

3. The practitioner searches for where they experience their educational values 
contradicted by themselves, and/or others, and/or the social formations which are 
the context of the practice. 
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4.  The practitioner takes steps to enhance their educational influence in not only their 
own professional learning, but also in the learning of those they work with and in the 
social formation/s forming the context of their practice. 

5.  The development of an iterative process, formed through a dynamic relationship 
between enquiry, inquiry and research - and testing the validity of knowledge claims 
as the research progresses. 

6. Creating and making public a valid account of their LETR, which includes details of the 
methodology they created and their living-educational-theory (l-e-t) generated. 

 
Each practitioner develops their own unique approach or living-educational-theory 
methodology which includes contributing to the 6 points above: 

 

• Collecting and analysing data to help them: 
o understand their current practice and recognise and test assumptions as 

they answer questions such as, ‘Am I doing what I think I am doing? 
o clarify their embodied meaning of values of human flourishing that give 

meaning and purpose to their practice, and subsequently serve as 
evaluative standards and explanatory principles in their l-e-t in answer to 
questions such as, ‘what are the standards I hold myself to account to, 
while holding myself accountable to others?’ 

o recognise where they experience themselves as living-contradictions 
and/or their values contradicted in the context of their practice — answer 
questions such as, ‘where are the consequences of my practice contrary 
to my intentions’ 

• Developing an iterative multidimensional, dynamic process to improve their 

educational practice and help others do so too ⎯ answer questions such as, 
‘what knowledge can I critically and creatively draw on to challenge my current 
practice and thinking, improve what I am doing, extend my cognitive range and 
concern…?’ 

• Gathering and analysing data as evidence of their educational influence in 
learning, answer questions such as, ‘do the intended and positive unintended 
consequences of what I am doing out-way what may be long-term damage?’ 

• Producing and testing the validity of their claims and explanation for their 
educational influence in their own learning and that of their pupils/students, the 
learning of the social formation that forms the context of their current practice 
and those who comprise it to answer questions such as, ‘am I contributing to the 
growth of knowledge for the benefit of all?’ 

 
5. Implications for teachers and teacher educators CPD of engaging in LETR 
 
Examples are drawn from: 

• Peer-reviewed papers published in the Educational Journal of Living Theories. 
• Masters and doctoral theses from the global LETR community. 

 
These studies demonstrate how practitioner researchers: 
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• Clarify their values in action and identify values 
• Critically engage with literature, local and national policies 
• Draw on and analyse various data, such as: 

o extracts from their reflective journals 
o multimedia documentation of their practice 
o feedback from colleagues and students 

• Try a small intervention, invite others to help them reflect critically on the 
consequences to inform the next intervention  

• Rigorously test the validity of their knowledge claims with peers in a Community of 
Practice 

• Contribute knowledge to educational communities locally and internationally. 
 
The following were created by practitioners engaged on a master’s programme. The titles of 
these masters’ units and dissertations highlight the importance of including the ‘I’ of the 
practitioner in the question. They are all publicly available on 
http://www.actionresearch.net, contributing to a growing global knowledgebase that 
illustrates the value of LETR in professional development. 

 
Joy Mounter's, 'As a Headteacher Researcher how can I demonstrate the impact and 
self-understandings drawn from Living Theory Action Research, as a form of 
Continual Professional Development in education?' Graduated from the University of 
Bath. Retrieved from 
https://www.actionresearch.net/writings/module/joymounterma.pdf 
 
Graham Lloyd's, Who I am as an educator in my teaching and learning: A 
contribution to educational knowledge. Retrieved from 
https://www.actionresearch.net/writings/glmaopt.pdf  
 
Mark Potts', How can I improve my practice by communicating more effectively with 
others in my role as a professional educator? Retrieved from 
https://www.actionresearch.net/writings/monday/mpmadis.pdf 
 
Simon Riding's, Living myself through others. How can I account for my claims and 
understanding of a teacher-research group at Westwood St Thomas School? 

Retrieved from https://www.actionresearch.net/writings/module/srmadis.pdf 
 
Daisy Walsh's, How do I improve my leadership as a team leader in Vocational 
Education in Further Education? Retrieved from 
https://www.actionresearch.net/living/walsh.shtml  

 
The following papers published in the Educational Journal of Living Theories (EJOLTs, 
accessible from http://ejolts.net/) show the international appeal of EJOLTs, and in 
Panhwar’s case show the progression between 2020 and 2025 in a LETR approach to 
professional development. 

Schoina, C-I & Tsiaousi, E. (2026) Building Bridges Across Distance: A Living 
Educational Theory of Digital Inclusion in Greek Early Childhood Special 

http://www.actionresearch.net/
https://www.actionresearch.net/writings/module/joymounterma.pdf
https://www.actionresearch.net/writings/glmaopt.pdf
https://www.actionresearch.net/writings/monday/mpmadis.pdf
https://www.actionresearch.net/writings/module/srmadis.pdf
https://www.actionresearch.net/living/walsh.shtml
http://ejolts.net/
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Education. EJOLTs, 19(1) 1-29. Retrieved from https://web-
cdn.org/s/1445/file/node/schoinatsiaousi19-1.pdf 

Arnøy, J. (2025) Appreciating my core values to more fully appreciate others: My 
living-educational-theory as a peace education researcher-practitioner. EJOLTs, 18(1) 
32–49. Retrieved from https://web-cdn.org/s/1445/file/node/joakim18-1.pdf 

Panhwar, A. (2025) A Living Educational Theory approach to enhancing Pakistani 
literature students' critical thinking and engagement through cooperative learning. 
EJOLTs, 18(1) 1-20. Retrieved from Retrieved from https://web-
cdn.org/s/1445/file/node/abdul18-1.pdf 

Panhwar, A. (2020) Improving ESL Teaching and Learning Through Living Educational 
Theory Research at the University Level (2020). EJOLTs, 13(2) 40-70. Retrieved from 
https://web-cdn.org/s/1445/file/node/13-9.pdf 

 
These accounts demonstrate that educators can engage in LETR CPD as integral to 
improving their daily practice. Rather than apply a pre-existing methodology, these accounts 
show educators realising their values-laden responsibilities, as professional and scholarly 
practitioners, to generate their own living-educational-theory methodology in the course of 
producing and sharing these valid explanations of educational influences in learning.  
 
6. Discussion: challenges and benefits for teachers and teacher educators of adopting a 
LETR approach to their CPD and helping others to do so too. 
 
Living Educational Theory Research provides a framework which is distinctive, requiring 
teachers and teacher educators to generate and share valid, evidence-based and values-
laden explanations of educational influences in their own learning, in the learning of others 
and in the learning of the social formations within which their practice is located. 
 

• First, it integrates professional values with practitioner’s learning and development, 
enabling educators to investigate how they can realise those values more fully in 
their work. 

• Second, it supports the development of professional agency by positioning 
practitioners as responsible for creating knowledge rather than simply as passive 
appliers of what they are given. 

• Third, it contributes to collective educational knowledge through the publication and 
sharing of living-educational-theories. 

 
Teacher educators who adopt a Living Educational Theory approach to their 
professional development and learning embark on a career long journey. Along the way 
they periodically pause to take stock of where they are, what they are doing and with 
what effect. At those points they critically appraise their practice to understand and 
improve it and their educational influence in the learning of the social formation/s that 
form the current context of their practice, in the learning of those who comprise it, and 
in their own learning as a professional practitioner, with the values of human flourishing 
that lie at the heart of education. 

https://web-cdn.org/s/1445/file/node/schoinatsiaousi19-1.pdf
https://web-cdn.org/s/1445/file/node/schoinatsiaousi19-1.pdf
https://web-cdn.org/s/1445/file/node/joakim18-1.pdf
https://web-cdn.org/s/1445/file/node/abdul18-1.pdf
https://web-cdn.org/s/1445/file/node/abdul18-1.pdf
https://web-cdn.org/s/1445/file/node/13-9.pdf
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Traditional CPD: 

• Is often skills-based, externally designed, and compliance driven. 

• Limits appreciation of practitioner agency and reflexivity. 

• Localises impact with little contribution to broader educational knowledge. 
 

Living Educational Theory Research CPD: 
• Is values-driven and practitioner-led. 
• Involves a reflexive and iterative process. 
• Requires critical and creative engagement with literature and policies. 
• Encourages collaboration through development of supportive critical relationships 

and communities. 
• Produces scholarly accounts that contribute to a global knowledge base of 

educational practice in explanations of educational influences in learning. 
 
Despite the potential benefits of LETR, educators who encounter the approach, through 
presentations or publications, do not always embark on the journey of continually 
developing their own living-educational-theories. Participants in professional learning 
events frequently report feeling inspired yet find it difficult to sustain engagement once 
they return to the pressures of everyday work. Several factors can inhibit participation in 
LETR as a process of CPD: 
 

• One significant challenge is time and workload pressure. Teacher educators often 
operate within demanding institutional environments in which research into their 
own practice may be perceived as an additional task rather than an integrated 
dimension of professional work. 

• A second challenge relates to confidence as researchers. Many practitioners 
associate research with large-scale academic studies and may feel uncertain about 
their ability to undertake rigorous inquiry into their own practice. 

• A third challenge concerns feelings of isolation. LETR is most effective when 
conducted within supportive relationships and communities. Without such 
communities, practitioners may struggle to sustain reflective practice or develop the 
scholarly writing required to share their research. 

• A fourth challenge are presented by institutional cultures that prioritise particular 
forms of research output which may not always recognise practitioner research as a 
legitimate or valuable form of scholarship. 

• A fifth challenge are psychological barriers; ‘imposter syndrome’ is commonly 
identified. 

 
Potential benefits experienced by educators engaging in LETR as a continual process of 
professional development: 
 

i.  A sense of professional integrity: As LETR helps educators align their values and praxis 
they often experience a stronger sense of authenticity and purpose in their work. 

ii. Intellectual stimulation: Routine teaching is transformed into a process of intellectual 
enquiry, inquiry and research as the educator becomes more scholarly and creative. 
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iii. Professional agency: Instead of feeling shaped by policy, educators begin to see 
themselves as knowledge creators and with increasing professional autonomy and 
influence with the ability to shape policy. 

iv. Contribution to knowledge: Through LETR educators can contribute to the 
professional knowledge base, including work shared in international peer-reviewed 
journals such as the Educational Journal of Living Theories (EJOLTs, an online diamond 
open access journal http://ejolts.net/) so their work contributes to global 
conversations which improve education as a values-laden process. 

v.    Collegial connection: Communities of Practice create meaningful professional 
relationships so reducing isolation and more collective learning. 

vi. Learning to recognise and appreciate the value of what they are doing and their 
contributions to knowledge being appreciatively engaged with by others to improve 
education for all. 

 
Living Educational Theory Research does not just support continual professional 
development, it redefines it. It empowers and requires professionals to: 

• take ownership of their growth, 
• align their practice with their deepest values, 
• contribute meaningfully to their field. 

 
7. Conclusion and Next Steps. 

 
Ultimately, LETR is not simply a methodology or an approach to professional development. 
It is a way of being a professional educator; one that requires individuals to take 
responsibility not only for developing their skills, knowledge and expertise but also for 
holding themselves to account for the consequences of their practice for enhancing the 
learning of people and Humanity to flourish, help others to do so too, and contribute to the 
growth of a global educational knowledgebase for the benefit of all. 
 
Living Educational Theory Research (LETR) offers a powerful and distinctive framework for 
rethinking professional development in teacher education. It moves beyond models of 
professional learning that prioritise compliance, skills acquisition, or externally generated 
knowledge. Instead, it positions educators and teacher educators as professional 
practitioners who are responsible, values-driven creators of educational knowledge. This 
paper contributes to the field by articulating LETR as a career-long process of professional 
development for teachers and teacher educators and its benefits for their own learning, the 
learning of others and the social formation/s, which for the context of their practice. The 
challenge now is to enable them to continually engage in LETR as professional development 
and help others do so too. 
 
Addressing this challenge requires action at multiple levels. For individual practitioners, it 
involves the courage to engage with questions such as “How do I improve my practice?” and 
a commitment to testing the validity of their knowledge claims and making their learning 
public. It also involves them developing supportive critical educational relationships and 
communities. For institutions and professional bodies, it involves recognising practitioner 
research as a legitimate and valuable form of scholarship, embedding it within professional 
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development structures and providing support and appreciation for teachers developing 
their professionalism. 
 
Future work is needed to explore how LETR can be supported at a systemic level, including 
its integration into professional programmes, institutional policies, and international 
educational frameworks. There is also scope for further research into how supportive, 
critical educational relationships and communities can be sustained and extended over 
time. 
 
A start has been made by those contributing their living-posters to the homepage accessed 
from https://www.actionresearch.net/.  The Educational Journal of Living Theories (EJOLTs, 
a platinum open access on-line journal; https://ejolts.net/) not only offers free access to 
papers published since 2008 but also support. We hope you will make use of these 
opportunities, help others do so too, and contribute to the growth, development and global 
educational influence of such supportive, critical relationships and communities. 
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