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Abstract

Drawing on practitioner-research from diverse cultural and professional settings, this paper
illustrates the tangible effects of educators adopting a Living Educational Theory Research
(LETR) approach to their professional development: improved professional learning, enhanced
alignment between values and practice, and strengthened contributions to educational scholarship
locally and globally. Specific examples show how educators in different countries have not only
refined their teaching and mentoring practices but extended their influence through collaborative
sharing and public validation of their research. The analysis demonstrates that LETR supports
deeper critical reflection, continuous improvement, and the generation of original, validated
knowledge in education. We contend that LETR offers a sustainable, morally grounded model of
values-led professional development and recommend its broader adoption within global teacher

education and professional learning frameworks.

Streszczenie

Opierajac si¢ na badaniach praktykow z réoznych Srodowisk kulturowych i zawodowych,
niniejszy artykul ilustruje namacalne efekty wdrozenia przez nauczycieli podejscia
,Badania Zywej Teorii Edukacji” (LETR) w ich rozwoju zawodowym: lepsze uczenie sie
zawodowe, lepsze powiazanie wartoS$ci z praktyka oraz wiekszy wklad w badania naukowe
na poziomie lokalnym i globalnym. Konkretne przyklady pokazuja, jak nauczyciele w
roznych krajach nie tylko udoskonalili swoje praktyki nauczania i mentoringu, ale takze
zwiekszyli swoj wplyw poprzez wspolne dzielenie si¢ wynikami i publiczng walidacje swoich
badan. Analiza dowodzi, Ze LETR wspiera glebsza krytyczna refleksje, ciagle doskonalenie
i generowanie oryginalnej, potwierdzonej wiedzy w edukacji. Twierdzimy, ze LETR oferuje
zréwnowazony, oparty na wartosciach model rozwoju zawodowego i rekomendujemy jego
szersze wdrozenie w globalnych ramach ksztalcenia nauczycieli i uczenia si¢ zawodowego.



Keywords: Living Educational Theory Research; Professional Learning and Development;

Values of human flourishing; Educational influences;

Stowa kluczowe: Badania nad zywa teoria edukacji; Ksztalcenie i rozwéj zawodowy;
Wartosci; Wplywy edukacyjne;

Introduction

Over the past 50 years Living Educational Theory Research (LETR) has become established
globally as a scholarly and rigorous form of professional-practitioner educational, values-based
research. It is distinguished by its use of evaluative standards of judgment based on the
practitioner’s evolving embodied meanings of values of human flourishing, clarified as they
emerge during the research, its methodological reflexivity, and its publicly-validated accounts of

praxis as “theory and practice held together with a moral intent” (Huxtable, 2012, p.51).

A Living Educational Theory Research (LETR) approach to professional development involves
practitioners continually researching their practice to understand and improve it, and generating,
testing, and validating their living-educational-theory. A living-educational-theory is a term
coined by Whitehead (1989) for a valid, values-based explanation a practitioner generates for
their educational influence in: their own learning (to realise their responsibilities as professional
practitioners to contribute to human flourishing in the course of their practice); the learning of
others (to do so too); the learning of the social formation (i.e. the organisation/institution) that
forms the context of their practice (to realise its raisons d'étre with values of human flourishing).

The reason we stress the importance of values of human flourishing in distinguishing learning as

educational, is because not all learning in educational. History is full of examples where

individual’s, groups and societies have learnt to commit crimes against humanity. We below it

important to resist such crimes by holding ourselves to account for learning to live as fully as

possible values of human flourishing.




Central to LETR is a practitioner realising their values-laden educational responsibilities for
understanding and improving the consequences of what they do and contributing to the global
growth of knowledge. What constitutes educational responsibilities is grounded in the view of
education as a life-long, life-wide, values-laden process of people learning to live humanely,
satisfying, productive, and worthwhile lives, helping others to do so too, and contributing to
humanity flourishing as a benign, benevolent presence in the world. This understanding of
education has significant implications for the professional development of educators: for how
they contribute to the educational experience of learners in formal education, irrespective of their
age; for the development and implementation of policies by professional and controlling bodies,
associations, institutions of education, and national governments, and for contributing to global
discourses concerning educational opportunities, relationships and experiences that bring into

being a more peaceful, humane world.

We are focused here on a view of professional development and learning that goes beyond a
practitioner simply acquiring skills, knowledge and expertise associated with their field of
practice, or meeting performance standards and quantitatively defined targets. While these
elements are important, we hold the view that what distinguishes a professional practitioner from
a practitioner is their acceptance of a responsibility to hold themselves to account for the values
related consequences of their practice and to contribute to the global growth of educational
knowledge. They do this by continually researching their practice to understand and improve the

educational influence of their practice.

LETR is particularly well suited to this purpose. As practitioners engage in LETR, they clarify
the embodied meanings of the values of human flourishing that they use when evaluating and
developing their practice, thereby generating valid knowledge in the form of a living-educational-
theory. By making public accounts of their Living Educational Theory Research, practitioners’
further test the validity of their knowledge claims, offer those claims for critique, and stimulate
critical discourse that advances both their own educational learning and development, and that of

others.



Many practitioners engaged in LETR report that it helps them clarify what gives their practice
meaning and purpose; deepen their critical reflection; and transform the quality of relationships,
opportunities, and outcomes in the context of their practice. In bringing such accounts together,
this paper makes an evidence-based argument for teachers, teacher-educators, and other
professional practitioners adopting a LETR approach to their continual professional development.
It draws on validated accounts created by practitioners working in diverse cultural and
professional contexts, demonstrating how LETR leads to improvements in educational
experiences and relationships, enhances the scholarly activity of educators, and contributes to the
global educational knowledge base of humanity learning to flourish as a benign presence in the

world.

Purpose and Significance of the Paper

Teachers and teacher-educators, like all professional educators, are responsible for more than
efficiently and effectively transmitting a body of knowledge detailed in a curriculum provided by
the organization within which they practice. What distinguishes their practice, as_professional
educators, is their responsibility to enable their students to successfully progress through the
given curriculum, pass tests, and gain qualifications, while also contributing to their educational
development. ‘Educational development’ is here taken to refer to a life-long, life-wide process of
learning to live humanely a satisfying, productive and worthwhile life, helping others to do so

too, and contributing to humanity flourishing.

We follow many, such as Peters (1966), Biesta (2015) and White (2007), who see ‘education’ as
a values-laden process beyond that of acquiring skills, knowledge, or expertise. This view is
powerfully illustrated by Ginott’s anecdote (1972, p. 317), in which a Head teacher, who is a
concentration camp survivor, sends a note to staff at the beginning of each school year
concluding with: “Reading, writing and arithmetic are important only if they serve to make our

children more human.”

Ginott does not set aside the importance of teachers enabling their students to learn the skills,

knowledge, and expertise that comprise the content of a given curriculum. He points to the



importance of educators also being aware that they have a values-laden responsibility to enable
their students to use those skills, knowledge, and expertise to enhance their own ability “to learn
to flourish and help others do so too” (White, 2007). Such a view is reflected in the principles
detailed in the 2021 report from UNESCO, Reimagining Our Futures Together: A New Social
Contract for Education. We agree with UNESCO (2016) and Education 2030 (2015) that
“education has the most transformational potential to shape just and sustainable futures.” LETR
requires that we each hold ourselves accountable for contributing to ensuring inclusive and
equitable, quality education and promoting lifelong learning opportunities for all. This includes
the values of human flourishing implied by “Ensure quality education for all: Sustainable

Development Goal 4” (ibid, p. 12).

Like UNESCO, we see teaching and teacher education as transformative and universal in
addressing global and national challenges in education (Whitehead & Huxtable, 2024a & b). We

also share a:

...humanistic vision of education and development based on human rights and dignity;
social justice; inclusion; protection; cultural, linguistic and ethnic diversity; and shared

responsibility and accountability... (UNESCO, 2016, p.7)

This is relevant to teacher-educators, and teachers working in schools, college or university.
Given the influence that teachers have on so many lives in the course of their careers, it is
especially important that those who educate teachers understand the implications for their
professional practice of the approach they adopt. This enables them to hold themselves to account
for what they do, to explain their educational influences in learning and to improve their

professional practice.

Educators have the power to potentially influence not only the lives of the students they are
directly in contact with. Quiet ripples can spread geographically and temporally to transform
millions of people’s lives for the better — or not. So, it is therefore very important that educators

periodically pause for thought and seek to answer questions such as:



e What and whose purposes are served by the content of the given curriculum I am required
to teach?

e What and whose purposes are served by how I teach?

e What difference is how I teach making to the educational development of my students as I
enable them to progress through the given curriculum?

¢ Am [ making the difference I intend?

In this paper, we explicate the principles of academic rigour that underpin LETR and provide
evidence of educational influence within our own and others' professional practices. We draw on
contributions from teacher educators and international colleagues, demonstrating how creative
and critical evaluations of practice have led to original contributions to LETR. Our approach is
underpinned by advanced scholarship, in the sense that it involves critical and creative
engagement with relevant literature to improve practice, inform the generation of new
educational knowledge, and situate findings in the international field of professional learning,

development and research.

We propose teacher-educators and teachers adopt a Living Educational Theory Research
approach to their continual professional development. This will enable them to realise their
responsibilities as professional practitioners and enhance the contribution they make to global
transformational educational discourses that reinforce our individual and collective capacities to

anticipate and respond to future changes with values of human flourishing.

In this paper we argue that Living Educational Theory Research offers professional practitioners
a robust and values-led framework to address their responsibilities and make a significant
contribution to a global educational knowledge base that is focused on the values of human

flourishing.

The remainder of this paper is organised as follows:

e Theoretical Context

e Living Educational Theory Research Methodology



e Analysis and findings
e Discussion

e Conclusion

Theoretical Context

There are numerous approaches that practitioners draw upon to explore various facets of their
practice, including Action Research, Narrative Inquiry, and Auto-ethnography. Living
Educational Theory Research is distinguished from other methodologies by its requirement that
the practitioner systematically researches their own practice to understand and improve it, and
generate a valid, values and evidence-based explanation of the educational influence they have in
their own learning, the learning of others, and the learning of the social formations that constitute

the context of their practice, and contribute to the flourishing of humanity (Whitehead, (1989)

In the course of the research LETR requires that the practitioner:

- Identify, clarify and find ways to communicate their embodied meaning of values of
human flourishing as they emerge in the course of the research, which serve as their
evaluative standards of judgment and explanatory principles in their account of their
Living Educational Theory Research and the living-educational-theory they generate.

- Clarify their roles and responsibilities in the social formation (e.g. organisation,
institution) which forms the context of their practice

- Identify and examine the consequences of their practice, identify where they experience
themselves as a living-contradiction and/or their values contradicted by others and/or the
social formation that forms the context of their practice

- Work to improve matters, evaluate the consequences, what they have learned and
implications for their practice and their plans for the next step along their LETR continual
professional development journey

- Test the validity of their knowledge claims as their research progresses with critical

friends, a peer validation group or Community of Practice.



- Make the knowledge they generate accessible locally and globally, for example by

presenting at a conference, submitting to a journal, defending their doctoral thesis...

Data, in the sense of gathering information is necessary, whatever methodology is being used in
the research. It provides the evidence for justifying a claim to know. In Living Educational

Theory Research data is:

- analysed as evidence in explanations of educational influences in learning, and claims to
knowledge;

- analysed to clarify and communicate the meanings of the embodied values of human
flourishing as these emerge in the course of researching the practice and used as
evaluative standards and explanatory principles in explanations of educational influences
in learning.

Using a Living Educational Theory Research approach to one’s professional development takes
place over months and years rather than days or weeks. Joy Mounter’s LETR journey serves as
an example; her LETR professional development journey, spanned more than 19 years, various
sites and fields of practice, and is still ongoing. Mounter began her Living Educational Theory
Research during her Master’s programme at the University of Bath in 2006, progressing through
various enquiry units and culminating in a Master’s dissertation (Mounter, 2012). She continued
this work through to her PhD (University of Cumbria, 2024), which made an original
contribution to knowledge by proposing a new standard of Living Professionalism. The roles and
responsibilities that constituted her practice have included those of class teacher, deputy head
teacher, head teacher, in small English rural state schools; lecturer, degree and post-graduation
tutor in an English Education Institution providing in-service courses for professional

practitioners working in schools, and as a police safe-guarding officer.

Ilustrations from a LETR Journey: The Work of Joy Mounter

First Educational Enquiry Unit - “How can I live my personal theory of

education in the classroom to promote self-reflection as a learner?” (Mounter, 2006)



Through this account of my enquiry I want to explore my educational theories, how they
influence my teaching and how I can share this and inspire the children in my class to be

self-reflective learners...

Drawing from theorists like Morse (1992) and Bassey (1991), Mounter articulates the challenge
of making values visible in classroom practice and explores methods such as video-recorded
discussions and student writing to gather data. She positions action research as a way to challenge

and develop one’s personal theory of education.

Second Educational Enquiry Unit - “Language of learning to the language of

educational responsibility” (Mounter, 2006)

This enquiry moves from a focus on individual learning to a deeper understanding of educational

responsibility:

We need to go beyond the language of learning into a language of educational
responsibility — a responsibility to ourselves and the children, looking at educational

explanations and evaluations of our living values in our class.

This reflects Whitehead’s (2005) view that professional practitioners clarify the embodied

ontological values to which they hold themselves accountable.

Research Methods in Education Unit - “If [ want the children in my class to
extend their thinking and develop their own values and learning theories, how can I show

the development of their learning?”” (Mounter, 2007)

This enquiry refines earlier work and focuses on how to research and evidence the space created
for children to explore and develop their own values and learning theories. Whilst still focused on

Action Research, Mounter reflects:



Through the process of Action Research, I have clarified and refined my own living

values and the ability to articulate them and change them into actions.

Third Educational Enquiry Unit - “How can I enhance the educational influence

of my pupils in their own learning, that of other pupils, myself and the school?”” (Mounter,

2008)

This unit deepens Mounter’s understanding of mutual educational influence and co-creation in
learning. She explores evolving teacher-learner identities and reflects on the transformation of

classroom dynamics through shared inquiry.

Understanding Learning and Learners Unit - “Can children carry out action research

about learning, creating their own learning theory?”” (Mounter, 2008)

Mounter reflects as a passionate teacher-researcher, experimenting with narrative enquiry:

I write as someone with a passion for learning and the opportunity to experiment with
new ideas... I am finding that a form of narrative enquiry in which I generate my own

living educational theory is appropriate for presenting my account.

This unit also captures the hope she found in policy shifts, such as those in Excellence and

Enjoyment (DfES, 2003), which encouraged creativity and learner engagement.

MA Dissertation - “As a Headteacher Researcher how can I demonstrate the impact and
self-understandings drawn from Living Theory Action Research as a form of Continual

Professional Development in education?”” (Mounter, 2012)

Mounter’s dissertation explores layers of learning as a Headteacher, influenced by Bateson’s
(1989) call for attention to diversity and interdependence in female-led research. Her work
highlights: Loving Recognition and Nurturing Responsiveness, holding a ‘learning space’ within,

and creative connectivity... Her narrative form mirrors the layered nature of her learning journey.
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PhD Thesis - “A Living Educational Theory Research Approach to Continuing

Professional Development in Education” (Mounter, 2024)

In her doctoral work, Mounter offers the concept of Living Professionalism: a new, values-led
standard of professionalism where teachers continually research their practice and accept
educational responsibility for their own development and that of others. Her thesis makes two

original contributions to LETR:

e Proposing Living Professionalism as a teacher standard
e Introducing the explanatory principle of ~i~we~I~us~ relationships to understand and

improve influence across social formations

She critically engages with the LETR literature and addresses a gap in how educational influence

is theorised beyond individual or immediate contexts.

Engaging in Living Educational Theory Research, as Mounter has done, is not easy. It requires
more effort, emotional and cognitive energy, and resilience than other forms of practitioner
research. The question has to be asked, Why bother? Asking this question invites a search for
legitimate reasons for engaging in such deep, values-led research. For us, those reasons lie in a
rational and moral obligation to care about the consequences of our practice for human
flourishing, realise our responsibilities as professional practitioners, and contribute to bringing

into being a better world.

We “bother” as professional educators because:

e We care about the educational experiences and flourishing of others

e We accept responsibility for the values we embody in our practice

e We believe in professional growth through reflection and evidence-based action

o We seek to contribute to a global educational knowledgebase that promotes human

flourishing
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Living Educational Theory Research Methodology

In Living Educational Theory Research, the methodology created and used, emerges in the course
of generating a valid, evidence-based and values-laden explanation for the individual’s
educational influence in their own learning, in the learning of others and in the learning of the
social formations within which the practice is located. Rather than choosing and applying a pre-
existing methodology, such as grounded theory, case study, action research, narrative or
phenomenology, a Living Educational Theory Researcher exercises their methodological
inventiveness in generating their own living-educational-theory-methodology as they create and
share their explanation of educational influences in learning, using their unique constellation of
values of human flourishing as their explanatory principles. This is a most important point in a
Living Educational Theory Research approach to values-led, continual professional development
and it cannot be overemphasised. Each one of use, rather than apply a pre-existing methodology
to research into improving the educational influences of our professional practice, must generate
their own methodology as they generate a valid, evidence-based and values-laden explanation of

their educational influences.

In the other most recent Living Educational Theory doctorate to be awarded, Margaret Wadsley
(2025) explains how she has used her methodological inventiveness in the creation of her living-
educational-theory as she researches improvements in her practice as a clinical supervisor.
Wadsley designed her research to generate practitioner knowledge based on

understanding, explaining and validating a process of mutual improvement within

the supervisory relationship. Her thesis provides a values-based alternative to
contemporaryprofessional effectiveness research and expertise development models for
evaluating and explaining practice improvement. Wadsley’s innovative assemblage of methods i
united LET’s tried and tested qualitative approach with reflexive explorations in the form of
poetry, stories, artwork, Rich Pictures, Early Recollections, and creation of multimedia based
elucidatory narratives. Wadsley’s research reaches beyond clinical supervision to roles of a
supervisory nature in a wide range of settings, for example, education, health, social care, and

different supervisory contexts. See the claims in the Abstract.
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Analysis and findings

Each Living Educational Theory Researcher creates and shares their explanation, through an
analysis of their evidence-based and values-laden educational influences in learning. They
present their findings with explanatory principles that are based on the unique constellation of
values of human flourishing that they use to give meaning and purpose to their professional

practice.

LETR uniquely fulfils and integrates the fundamental responsibilities of a professional

practitioner, because it:

1. Requires self-directed, values-informed inquiry into one’s own influence.

2. Connects individual practice to systemic transformation, not just personal improvement.

3. Demands accountability to both internal values and the collective aims of huma
flourishing.

4. Contributes original, grounded knowledge to a global educational knowledge base.

5. Activates and expands the practitioner's ethical, intellectual, and creative capacities — not

just their technical ones.

No other form of practitioner research systematically includes all these dimensions
as requirements. Many (like Action Research, Critical Practitioner Inquiry, or Self-Study) can
align with aspects of LETR, but they don’t necessitate this triadic influence (self, others, social

formation) or the explicit goal of contributing to human flourishing and global knowledge.

In justifying our claim that Living Educational Theory Research is a values-led approach to
Continual Professional Development (CPD) we analyse both individual living-educational-
theories and the large-scale, educational influences of communities of Living Educational Theory
Researchers. The evidence from over 50 living-educational-theory doctorates, that have been
awarded by Universities in different global contexts, can be accessed from

https://www.actionresearch.net/living/living.shtml. Evidence for the large-scale potential of the

global influences of a Living Educational Theory Research approach, to professional

development, can be seen in the living-posters homepage of research communities around the
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world at https://www.actionresearch.net/writings/posters/homepage2025.pdf . Further evidence

for the global influence of a Living Educational Theory Research approach, to continuing
professional development, can be accessed in the archive of the Educational Journal of Living

Theories (EJOLTSs) at https://ejolts.net/ejoltsarchive. You could contribute to this archive by

following the submission guidelines at https://ejolts.net/ .

Evidence for the global influence of a Living Educational Theory Research approach to values-
laden CPD can be seen in Qutoshi’s (2016), ‘Creating Living-Educational-Theory: A Journey
Towards Transformative Teacher Education In Pakistan’. Qutoshi illuminates his multilayered
and emergent inquiry into the problem of culturally disempowering nature of teacher education.
His aim was to identify alternative ways of addressing research problem. Five themes emerged.
1) Dictating and communicating views of leadership; 2) Narrowly conceived traditional view of
curriculum images; 3) Conventional and learner-centered pedagogies; 4) Assessment as 'of'
learning and 'for' learning approaches; and 5) Objectivist and constraint pluralist research

practices.

Qutoshi demonstrated the meanings of his embodied values as he explored, explained and
interpreted the themes arising from his research questions. He envisioned a transformative
teacher education programme and research practices with reflexivity, inclusive logics, multiple
genres and perspectival language as multiple ways of knowing. He employed a Multi-
paradigmatic Design Space (MDS) that related to paradigms of: 1) Interpretivism to make
subjective level meaning making by embracing 'emergence' as nature of my inquiry; 2)
Criticalism to develop his critical reflexivity in identifying and addressing his research problem;
3) Postmodernism to engage with multiple genres and logics for cultivating different aspects of
his experiences; and 4) Integralism to embrace an inclusive-holistic view of MDS in representing
his visions of transformative teacher education and research practices in Pakistan. He used this
epistemic praxis as professional development as an approach that enabled him to generate new
knowledge on cultural-contextual educative practices of teacher education and research

endeavours.

Qutoshi offered five transformative visions for teacher education and research practices in
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Pakistan: 1) A living-educational-theory of inclusive co-leadership with embodied values of
intention of doing good for others, humility for humanity, care of self and others with ecological
consciousness, love and peace; 2) The metaphor of montage conceiving a liberating view of
curriculum; 3) Critical-creative pedagogies for empowering view of education; 4) A holistic view
of authentic-developmental assessment; and 5) An innovative-integral view of transformative
research. Qutoshi believes that these key learning outcomes are likely to bring emancipatory and
transformative soul in the culturally embedded linear teacher education program. (Abstract,

March 17, 2016)

Discussion

The significance of the results in the context of existing knowledge can be related to the ideas of
generalizability and relatability. A living-educational-theory is not generalizable in the sense of
an explanation that applies to all. However, it is relatable (Bassey, 2021) in the sense that others
can draw insights from one person’s living-educational-theory in the generation of their own. It
may seem that this emphasis on relatability, rather than generalizability is a weakness when
compared with other theories that emphasize their generalizability. However, the advantage of
Living Educational Theory Research is that it emphasizes the importance of each individual as a

theory creator and not only as a user of the theories of others.

LETR also meets criticism that a living-educational-theory is merely subjective and anecdotal
through the application of Habermas’ (1976, pp. 2-3) four validation criteria. The way these are
used in LETR highlights the importance of including within an explanation, insights on the
sociohistorical and sociocultural influences in both practice and their explanations of educational
influences in practice. Winters (1989) has applied the concept of rigour to qualitative Research
using the six principles of dialectical and reflexive critique, risk, plural structure, multiple
resource and theory practice transformation. Kok (1991) has demonstrated how she applied these

six principles in enhancing the rigour of her explanation of her educational influences in learning.

We believe that professionalism in education requires a research base, and we are seeking to

advance research and scholarly activity in teacher education by encouraging educators to adopt a

15



Living Educational Theory Research approach to their continual professional development. This
includes the educator researching their current practice to: understand and improve it; clarify their
evolving embodied meaning of the values of human flourishing that give their practice meaning
and purpose and using them as evaluative standards and explanatory principles in their
explanations of their educational influences in learning, and contribute the valid knowledge
generated to the growth of global knowledge all may benefit from. Hence, we have organized our

discussion in terms of:

e Advancing research and scholarly activity in teacher education.

e Meanings of ‘educational’ and ‘professional’.

e The responsibility of teachers and teacher educators for researching their professional
learning and development with Living Educational Theory Research.

e A valid, evidence-based and values-laden, living-educational-theory of an individual’s
professional learning and development.

e Data collection that can be used as evidence in explaining educational influences in
pupil’s and student’s learning.

¢ (Clarifying the meanings of the embodied values used as explanatory principles in
explanations of educational influences in learning.

e Enhancing the validity of explanations in terms of their comprehensibility, evidence,

sociocultural and sociohistorical understandings and authenticity.

Advancing research and scholarly activity in teacher education.

By research we follow Stenhouse’s (1981) meaning that it is systematic inquiry made public. We
use two meanings of research in teacher education distinguished by the terms, education research
and educational research. We make a clear distinction between education research and
educational research. Education research is research carried out within or making original
contributions to the conceptual frameworks and methods of validation of the forms and fields of
knowledge such as the philosophy, psychology, sociology, history, politics, economics and
administration of education. Educational research generates, valid, evidence-based and values-
laden explanations of educational influences in one’s own learning, in the learning of others and

in the learning of the social formations within which the educational practice is located. The
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history of educational research shows that it has been dominated by education researchers whose

research masks the explanations of educational influences of educational researchers.

Scholarly activity in teacher education is a creative and critical engagement with existing
literature in the generation of both educational practice and educational research. The purpose of
such activity is based on an individual’s desire to understand and improve the educational
influences of their practice in their own learning, in the learning of others, and in the learning of
the organisation and complex ecologies that form the context of their work to realise values of

human flourishing as fully as possible.

Meanings of ‘educational’ and ‘professional’.

By educational we mean learning with values of human flourishing. Not all learning is
educational. History provides many examples of where cultural influences have promoted

learning associated with inhumane purposes.

In our meaning of professional, we make a distinction between being a member of a profession,
which means a practitioner fulfilling the criteria for membership of a professional body, and
being a professional practitioner. Being a professional practitioner includes accepting
responsibility for the consequences of their practice for human flourishing, their own professional
learning and development and contributing to the growth of global educational knowledge, . A
Living Educational Theory Research approach to professional learning and development
(Whitehead & Huxtable, 2024) is ideally suited as it involves the professional practitioner asking,
researching and answering questions of the kind, ‘How do I improve the educational influences

of my professional practice with values of human flourishing?’.

The responsibility of teachers and teacher educators for researching their professional

development with Living Educational Theory Research.

We accept the importance of educators fulfilling the criteria that define membership of their

professional body, which includes engaging in a prescribed programme to continue developing
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skills, knowledge and expertise associated with the field and context of their practice. However
more is required of a professional practitioner, which includes accepting responsibility for their
own continual, professional learning and development. This responsibility involves asking,
researching and answering questions of the kind, ‘How do I improve the educational influences
of my professional practice in my own learning, in the learning of others and in the learning of
the social formations with values of human flourishing?’. As part of an individual’s professional
learning, we include their responsibility for extending their cognitive range and concern with

insights from traditional education research.

Researching such questions carries the responsibility of making public the knowledge that is
being generated. A Living Educational Theory Research approach to professional development
involves the practitioner, generating, and testing the validity of their explanation for their
educational influences in learning. We refer to such explanations as a living-educational-theory,
to distinguish this from the conceptual framework of Living Educational Theory Research. The
distinction is important because traditional theories are used to derive explanations for the actions
and influences of individuals, whereas living-educational-theories are generated by individual
professionals in response to their own contexts and values, rather than deduced from a general

theory.

This responsibility involves the acceptance of the centrality of ‘I’ in questions of the kind, ‘How
do I improve.....?" and of the inclusion of ‘I’, with values of human flourishing, as explanatory
principles in explanations of educational influences in learning. The responsibility includes
clarifying the meanings of the embodied values of the practitioner and testing the validity of their

use as explanatory principles in the explanations of educational influences in learning.

A valid, evidence-based and values-laden, living-educational-theory of an individual’s

professional learning and development.
Whilst an individual can generate and share an explanation for their educational influences in

learning, doing research involves a systematic inquiry that generates knowledge as a contribution

to the growth of global knowledge. Making public a knowledge-claim enables it to be subjected
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to public criticism, which enables the validity of the knowledge-claim to be tested and
strengthened. Following Popper’s (1975, p. 45) insight that objectivity is grounded in

intersubjective criticism, we use validation groups to enhance the validity of knowledge-claims.

We integrate four questions, stimulated by Habermas (1976, pp. 1-2), to test validity in terms of:

1) comprehensibility,
ii) evidence,
ii1) sociocultural and sociohistorical understanding, and

iv) authenticity in living values of human flourishing as fully as possible

We provide below more details of this process of validation.

Data collection that can be used as evidence in explaining educational influences in pupil’s

and student’s learning.

We make a distinction between data and evidence. We understand data to be information that is

gathered in the course of the research. We understand evidence to be data that are used to justify

a claim to knowledge.

In Living Educational Theory Research a necessary claim to knowledge is an individual’s
explanation for their educational, values-laden influence in their own learning, in the learning of

others and in the learning of the social formations within which the practice is located.
Evidence is needed to justify claims that:

1) There has been a change in learning;

ii) This learning can be validly ascribed to the educator’s influence; and

ii1) The meanings of the embodied values of human flourishing that form evaluative standards

and explanatory principles have been clarified through the research.
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An excellent example of this process is Joy Mounter’s master’s study, “Can children carry out
action research about learning, creating their own learning theory?”. Mounter’s use of digital
visual data demonstrates how changes in both teacher and pupil learning can be shown and
validly attributed to the educator’s influence. The creation of a multimedia account, which
includes live urls, allows for the inclusion of multi-media, digital visual data to complement and
add to the meanings of purely print based texts. Mounter’s account provides the evidence for
changes in the teacher’s and pupils’ learning and validly ascribes the changes to the teacher’s

influence with the aid of digital, visual data.

Clarifying the meanings of the embodied values used as explanatory principles in
explanations of educational influences in learning.

We believe that each individual expresses a unique constellations of values, in their educational
practices which can be used as explanatory principles in their explanations of educational
influences in learning. Clarifying thesemeanings involvestwo processes; one lexical, the other
ostensive. Lexical clarification defines meanings in words, as in Peters’ (1966) identification of
values such as freedom, justice, and equality. Ostensive clarification communicates meanings as
they are embodied in pra Lexical clarification defines meanings in words, as in Peters’ (1966)
identification of values such as freedom, justice, and equality. Ostensive clarification

communicates meanings as they are embodied in practice.ctice.

In ostensive clarification themeanings of the e embodied values of human flourishing are
communicated in the course of their emergence in practice. For example, in a lexical
communication of of the meaning of punishment it could be agreed that punishment is the
intentional infliction of pain, by someone in authority on someone who has broken a rule. This
can be contrasted with Foucault’s (1975) communication of the meaning of punishment in his

description of the death of a regicide.

Because of the lack of appropriate methods for clarifying the meanings of expressions of
embodied values in professional educational practices, Whitehead (2010) created a method that
was influenced by Sardello’s (2008) idea of ‘empathetic resonance’ with the additional use of

digital visual data. The method involves the movement of a cursor along digital visual data to
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find the points of greatest resonance with the expression of an embodied value. Marian Naidoo in
her doctoral thesis (2005, pp. 189-90) used this method to clarify and communicate her embodied
meaningof the value of ‘a passion for compassion’. Because each teacher and teacher-educator
holds a unique constellation of values of human flourishing, it is their responsibility to clarify and
communicate their meanings of these values as explanatory principles in explanations of their

educational influences in learning.

Enhancing the validity of explanations in terms of their comprehensibility, evidence,
sociocultural and sociohistorical understandings and authenticity.

To address the criticism that the explanations are merely anecdotal or subjective we have stressed
the importance of a professional practitioner testing the validity of their claim to have had an
educational influence in learning through the mutual rational control of critical discussions in
validation groups.

In any form of research that includes a claim to know something, it is important to understand
how the claim is justified in relation to the evidence presented. In explaining educational
influences in learning, with values of human flourishing, we use four questions in validation

groups of between 3-8 peers to test and strengthen the validity of the explanations, for example::

How could the comprehensibility of the explanation be improved?
Enhancing the quality of comprehensibilty can rest on several issues. These issues can be focused
on the clarity of the organization of the explanation, on whether the arguments are clear and on
whether the meanings of key ideas are well defined. In explanations of educational influences in
learning the comprehensibility can often to improved by the inclusion of sections that present the
evidence that shows learning has improved, and that these changes can be ascribed to the

influences of the teacher.

How could the evidence used to justify the knowledge-claims be strengthened?
Making a claim of an educational influence in learning requires evidence to justify the claim, so
that it is not open to the criticism that the claim is merely anecdotal or subjective. This is why it
is important to identify each claim being made to satisfy oneself and others that the claim is

justified in relation to the evidence.
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How could the sociohistorical and sociocultural influences be deepened and extended?
It may be obvious to emphasise that every action in a professional’s educational practice takes
place in a context. What is not always recognized is that the practice and understanding of
practice is influenced by the sociohistorical and sociocultural contexts in which the practice is

located.

How could the authenticity of the explanation be enhanced in the sense of showing that
the values were lived as fully as possible?
Values of human flourishing are used as explanatory principles in explanations of educational
influences in learning. Each individual has their own unique constellation of values that they use
in their particular contexts to explain their influence. These values are expressed as embodied

meanings and are clarified in the course of their emergence in practice (Feyerabend, 1975, p. 17)

Conclusion

The purpose of this paper has been to advance research and scholarly activity in teacher
education, and so contribute to improving educational practice and learning in institutions of
Education, such as schools, colleges and universities worldwide. To that ends a summary of
Living Educational Theory Research has been given and accounts have been drawn on to
illustrate the significance and implications for teacher-educators of integrating Living
Educational Theory Research into their professional development programme, and enabling the
in-service and pre-service teachers they tutor to learn to do so too. The argument made has
included distinguishing ‘educational’ learning as people learning life-long and life-wide to live
humanely, satisfying, productive and worthwhile lives, help others to do so too, and contribute to
Humanity learning to flourish as a benign presence in the world. It has also included
distinguishing ‘educational’ and ‘professional’ practice with respect to values of human

flourishing.

We have sought to present a persuasive case that LETR offers a sustainable, morally grounded

model of values-led professional development and recommend its broader adoption within
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teacher education and professional learning frameworks. The question remains that only you, the
reader, can answer; are you persuaded to explore the implications for you, as a professional
educator, of developing your knowledge, understanding and practice of Living Educational

Theory Research as values-led continual professional development?
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