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Abstract 
 
This paper critically examines forms of teacher professional development (CPD) that 
prioritise compliance, standardisation, and acquisition of externally defined knowledge. It 
argues that such approaches are insufficient for addressing the complex, relational, and 
values-laden nature of Education and contemporary educational practice. Drawing on 
doctorates, Masters studies and peer-reviewed publications, the paper critically explores 
Living Educational Theory Research (LETR) as an alternative, positioning educators as 
knowledge creators who generate and contribute practice-based knowledge to global 
knowledgebases and discourses. The aim is to demonstrate how a LETR approach to CPD 
enables boundary-crossing within and across teacher education in an increasingly 
interconnected global landscape. 
 
LETR is conceptualised as a practitioner-research approach integrating ontological, 
epistemological and ethical considerations. Educators create their “living-educational-
theories” i.e. validated explanations of their educational influence in their own learning, the 
learning of others, and the learning of social formations forming the context of their 
practice. Their embodied meaning of values of human flourishing, serve as explanatory 
principles and standards of judgement, challenging traditional separations between theory 
and practice, and between researcher and practitioner. 
 
The paper draws on published and ongoing LETR studies in which educators develop their 
living-theory methodologies while meeting criteria of rigour through reflexivity, 
transparency, and public validation. Methods include those of action research, narrative 
inquiry, autoethnography, and LETR-specific methods such as empathetic resonance to 
analyse visual data. Boundary-crossing is evidenced through the integration of 
interdisciplinary perspectives and practitioner knowledge. 
 
Findings indicate that LETR enables educators to bridge theory–practice divides, generate 
original and values-explicit contributions to educational knowledge. It supports the 
development of professional agency and collaborative communities that sustain career-long 
CPD. The paper concludes that LETR offers a rigorous and transformative approach to CPD, 
capable of responding to global complexity by reconfiguring relationships between 
knowledge, practice, and professional responsibility. 
 
 
 



 2 

Introduction 
 
We, individually and together, have developed our thinking on Living Educational Theory 
Research (LETR) as Continual Professional Development (CPD) over the years through 
preparing: papers to submit to journals; workshops; resources to support individuals and 
groups, and conference presentations. As we are committed to the democratisation of 
knowledge we have, where possible, done what we urge others to do; make our 
publications and presentations freely available on our websites: Jack’s website is 
https://actionresearch.net/ and Marie’s website is 
http://www.spanglefish.com/mariessite/.  
 
We want to present this paper at the ATEE 2026 Annual Conference as the theme and 
purposes resonate with us: the theme, "Crossing Borders with and in Teacher Education”, 
and the purposes, to emphasise “the importance of addressing the complexities of an 
interconnected global landscape” and to encourage “collaboration that transcends 
traditional boundaries among various disciplines, actors, and cultures” 
(https://atee.education/conferences/annual-conference/), as does the ATEE manifesto 
(https://atee.education/wp-content/uploads/2026/06/ATEE_Manifesto_Final.pdf). These 
phrases particularly attracted our attention: 
 

1. Identity 
 

As the Association for Teacher Education in Europe (ATEE), we stand as a 
dedicated community of researchers and practitioners from diverse 
professional, institutional and cultural backgrounds. We are “educators of 
educators,” bridging the gap between academic research and everyday 
classroom practice. We believe that high-quality teacher education is the 
cornerstone of a thriving European society. 

 
Our mission is to ensure that every teacher educator in Europe is prepared, 
supported, and inspired to meet the challenges of an ever-changing world. 

 
Section 2 - Strategic Pillar: Shaping the Profession 

 
... a career-long journey of professional development throughout the entire 
professional trajectory of teacher educators, across contexts, roles, and 
formats. 

 
Section 5. Call to Action 
 

Education is not a commodity; it is a fundamental pillar of freedom and 
equality. 

 
In creating this paper we engage with these ideas, to extend our understanding of how 
Living Educational Theory Research as continual professional development might be of 
relevance to professional educational practitioners whatever the context of their practice, 
and to members of the ATEE in particular by: 

https://actionresearch.net/
http://www.spanglefish.com/mariessite/
https://atee.education/conferences/annual-conference/
https://atee.education/wp-content/uploads/2026/06/ATEE_Manifesto_Final.pdf
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• Demonstrating how a Living Educational Theory Research (LETR) approach to 
Continual Professional Development (CPD) (Whitehead & Huxtable, 2025) enables 
boundary-crossing within and across teacher education in an increasingly 
interconnected global landscape. 

• Presenting an argument to conference participants intended to persuade them to 
explore experientially the implications of adopting a Living Educational Theory 
Research to reimagine their professional development as Teacher (Educator) 
Educators: 

• for supporting more collaborative and internationally connected approaches 
to teacher (educator) educator’s professional learning, 

• boundary-crossing through dialogical, reflective and reflexive processes, 
• contributing to the creation of a more peaceful, humane and sustainable 

world. 
 
Structure of the paper: 

• Clarification of language used 

• Theoretical framework 

• Living Educational Theory Research: purpose, process, product 

• Research Questions 

• Methodological approach 

• Findings 
o Boundaries crossed: geographical, cultural, disciplinary 
o Global contribution of professional practitioners’ accounts of their LETR 

• Discussion 
o LETR as a boundary-crossing practice 
o Boundary crossing values and educational influences in learning 
o Implications for re-imagining boundary-crossing teacher educators’ 

professional development  

• Conclusion and call to action 
 
Clarification of language used 

As English can give different many different meanings to the same word, before going 
further, we want to try to clarify the meaning of some of the words we use. 

Education 

Education, schooling and training are often confused in the literature. We understand 
Education similarly to ATEE, “Education is not a commodity; it is a fundamental pillar of 
freedom and equality”.  In LETR we work with an understanding of Education as life-long, 
life-wide processes of learning to live humanely a life that is personally satisfying, and 
socially productive and worthwhile, help others to do so too, and contributing to Humanity 
learning to flourish as a benign presence in and of the world. We see Education as a 
complex multidimensional process which includes developing knowledge of self, the world, 
and self in and of the world, rather than a simple, linear process and focussed on achieving a 
singular objective; a process more akin to the figure (figure 1) representing a Western 
understanding of the Japanese concept of Ikigai created by Winn. 
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Figure 1Ikigai diagram based on Winn (2014). Source Toronto Star (Pasricha, 2016) 

 

This paper presents an argument, with evidence, that LETR offers a transformative 
framework for reimaging teacher educators’ professional development within and between: 
disciplines; epistemologies (Whitehead & Huxtable, 2024); and local, national, and 
international geographical and cultural contexts, which brings us to the implications of ATEE 
describing teachers as educators. 

 Teacher 

In the ATEE manifesto ‘Teacher Educators are described as “educators of educators”. This 
point to the roles and responsibilities of teachers to be concerned with more than efficiently 
and effectively delivering the contents of a ‘given’ curriculum; the contents of a programme 
of study determined by the organisation that forms the context of their practice. 

We agree with Imants et al (2020) that, “Teachers often assess the merit of the innovation 
in terms of experienced gains in efficiency of work and direct improvements in student 
learning activities and results” (p. 6). The argument about the impact on the quality of 
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education when teachers are driven by pressure to deliver on ‘learning objectives’ and high-
stakes tests has been made by many educators and academics over the years in various 
cultural contexts (Gipps, Biesta etc). 

We agree with de Sousa et al (2025): 

The teaching profession has been increasingly subjected to a managerialist 
perspective of professionalism. Concurrently, neoliberal strategies redefine the 
nature of teachers’ work, constrain teachers’ agency and jeopardise their 
professional identities. In light of escalating bureaucratic pressures and diminishing 
professional autonomy, the imperative to explore paths for reinforcing teacher 
agency becomes paramount. (Abstract) 

And: 

While managerialist systems may not necessarily aim to reduce teachers to passive 
policy implementers, they establish regulatory frameworks that shape professional 
norms and expectations in ways that may encourage self-regulation and alignment 
with external directives. However, this process is not purely deterministic; teachers 
may variously comply with, negotiate, or resist these frameworks, demonstrating 
agency within constraints. (p.696) 

So, we stress the importance of teachers continually researching their practice to clarify 
what is educational about their practice as professional educators (Whitehead & Huxtable, 
2023), identify where they experience their values contradicted and work to improve 
matters i.e. improve the educational influence they are having in their own professional 
learning, the learning of those they work with, and in the learning of the Education 
Institution/organisation to realise its educational purpose while ‘delivering’ on the 
quantifiable outputs demanded of it.  

As we have pointed out ‘Education’ is not just about teachers efficiently equipping 
individuals with the qualifications required by employers to improve their own economic 
well-being. Humans are social animals and live in an interconnected world. So, teachers as 
educators also have a responsibility to create learning opportunities and experiences that 
enable individuals to contribute to, as well as benefit from, their own learning, that of 
others people, and the learning of Humanity across place and time. This brings us to what 
distinguishes a ‘professional’ practitioner. 

 ‘Professional’ practitioner 

When referring to a ‘professional’ we are following the Australian Council of Professions 
(ACoP, https://professions.org.au) to mean someone who goes beyond just continuing to 
develop skills, knowledge and expertise in, or associate with, their field of practice, to meet 
the requirements for membership of a professional body, and/or the requirement dictated 
by a legislative body that determines their qualification to practice.  The responsibilities 
associated with being a professional practitioner, as distinguishable from being a 

https://professions.org.au/
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practitioner, are implied by Beaton, (2010) writing about the characteristics and obligations 
of professionalism: 

• Professionals have the special obligation to share their knowledge and expertise 
appropriately (p.17) 

• Professionals are expected to be ethical towards the individuals they serve and 
altruistic towards society as a whole. (p.21) 

Professional Development 

Traditional models of professional development often position educators as passive 
recipients of externally generated knowledge, with a responsibility to simply continue to 
develop skills, knowledge and expertise and to behave ethically according to what is 
required of them by the social formations that form the context of their practice. Such 
approaches do not take into account a professional practitioner’s responsibilities for 
continually developing their agency and professionalism. These responsibilities include 
holding themselves to account for their practice, and to contribute to the growth of a global 
knowledgebase for the benefit of all. As educators engage in LETR, as professional 
development, they realise their responsibility for continually researching their practice to 
understand, improve and explain it, test the validity of their knowledge claims, and 
contribute the knowledge, they generate in the process, to a globally accessible 
knowledgebase.  

 Borders and boundaries 

‘Borders’ and ‘boundaries’ are also often used interchangeably although they have distinct 
meanings. A border clearly separates one area from another. A boundary is more defuse 
and offers space for meeting with those from other disciplines, fields of practice, cultural 
contexts etc, to critically and creatively engage in dialogue, exchanging ideas without 
violating, invading or colonising: 

I use the term ‘living-boundary’ to communicate a respectful and trustworthy space 
for the pooling of energy, for learning journeys or adventures to be embarked on 
cooperatively, collaboratively or alongside. A living-boundary is formed between 
people entering with a hope of co-creating new knowledge, which may have a 
generative and transformational influence on the persons and worlds that form the 
living-boundary. (Huxtable, 2012, p. 52) 

Even the American Educational Research Association (AERA) is beginning to acknowledge 
the importance of distinguishing the meaning of ‘borders’ and ‘boundaries’, for example in 
the AERA 2027 call for proposals: 

Borders: Refer to physical, geographical, and structural demarcations. In the context 
of the AERA call, this relates to nation-states, physical communities, and institutional 
affiliations. 
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The Goal: To transcend these involves building international coalitions, fostering 
cross-border collaborations, and addressing the impact of geographic or systemic 
division on marginalized groups.  
Boundaries: Refer to epistemological, methodological, and disciplinary limits. These 
are the intellectual constraints, academic siloes, or ethnic, religious, and gender 
identities that restrict individuals from expressing their whole selves or engaging in 
multidisciplinary inquiry. 
The Goal: To transcend these involves moving beyond isolated, extractive research 
traditions to embrace ethical, co-creative, participatory, and cross-disciplinary 
methodologies. (AERA 2027) 
 

However, to understand the meaning of the words requires being aware of the political, 
social, cultural, historical context of the writers, and the values that are at the heart of their 
enterprise, which brings us to the meaning of ‘values’ in LETR and the purpose they serve 

 Values of human flourishing 

Here we are focused on the meaning of ‘values’ in the context of Living Educational Theory 
Research as Continual Professional Development, rather than the conceptual meanings 
given by those working in psychology, sociology, philosophy, history and politics to serve 
various purposes (for examples see Kristjánsson, 2025; and OECD, 2025).  

We clarified our meanings of ‘values of human flourishing’ in Living Educational Theory 
Research as an Epistemology for Practice: The Role of Values in Practitioners’ Professional 
Development (Whitehead and Huxtable, 2024): 

We believe that if more people developed their knowledge, understanding and 
practice of Living Educational Theory Research as a way of life, they would, in the 
process, enhance their contribution to a world within which humanity flourishes. By 
that, we mean a world formed by the complex, fragile ecologies we are part of, 
where we each can and do behave humanely and where Humanity, our species, can 
flourish. We believe most people want to flourish – not just survive but to flourish. 
When we say ‘flourish’, we mean they want to experience that warm feeling of 
satisfaction someone gets when they are (borrowing from some dictionaries) 
‘growing luxuriantly’, ‘thriving – progressing towards or realising a goal despite or 
because of circumstances’, experiencing the feeling of being in a state of ‘flow’ 
(Csikszentmihalyi, 2002) and realising their best intent (Huxtable, 2012). 

We also believe that humans are social animals, and they do not flourish unless they 
are in a relationship of some form with one or more people. The nature of 
relationships is never static as they evolve (sometimes over years or even minutes), 
affected by a complex, changing mix of factors such as who, when, what, why and 
how. (p. 5) 

We went further (p.30-31): 
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Our meanings of values of human flourishing involve a flow of life-affirming and life-
enhancing energy, an energy that carries hope for the flourishing of individual 
people and communities and Humanity (our species) now and in the future...  

We relate values of human flourishing to the process Frankl (1946, 2019) describes 
when he talks of humans searching for what it is that gives their lives meaning and 
purpose. We feel something of what the diagram, created by Winn (2014) of his 
understanding of the Japanese ‘word’ Ikigai, communicates to us, in terms of values 
of human flourishing. 

 
White expressed something similar in a different place and time: 

 
What are schools for? In very general terms, their aims are the same as those of a home 
with children. The task of both institutions is two-fold and simplicity itself, to equip each 
child: 
 
• to lead a life that is personally flourishing, [and] 
 
• to help others to do so, too.   (Reiss & White, 2013, p. 1) 

The priority we each give to realising the values that give our lives meaning and purpose at 
any particular time is influenced by many factors as Crompton (2010) points out. While the 
values that give our lives meaning and purpose and those that give our professional practice 
meaning and purpose are not discrete, they are distinct. What distinguishes those values 
that are clarified in the course of a practitioner researching their current practice is the 
purpose they serve as evaluative and epistemological standards and explanatory principles 
in explanations of educational influence in learning i.e. to enable the practitioner to realise 
their responsibilities as a professional to hold themselves to account for the consequences 
of their practice and enhancing their educational influences in learning while contributing to 
the social formation that is the context of their practice to realise its raisons d’etre, and 
contribute the validated knowledge they generate to the growth of global educational 
knowledge for the benefit of all. This is clarified further in the next section. 

Theoretical Framework 

The study is grounded in the framework of LETR, through which practitioners systematically 
research their own practice in order to understand and improve it and to contribute their 
living-educational-theories to a global professional knowledge base. Living-educational-
theories refer to practitioners’ evidence-based and values-informed explanations of their 
educational influence in their own learning, in the learning of others, and in the social 
contexts within which their practice takes place. 

Living Educational Theory Research: purpose, process, product 
 
A great deal has been published about LETR as a methodology and epistemology since 
Whitehead (1985, 1989) first coined the term living-educational-theory. Here we will just 
briefly summarise the key distinguishing features that distinguish LETR from other 
methodologies and epistemologies.  
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Purpose 
 

The purpose of LETR is to provide professional practitioners with an approach to their 
professional development that enables them to realise their professional, values-laden 
responsibilities (Whitehead & Huxtable, 2026). These responsibilities include not only 
developing skills, knowledge and expertise and contributing to the social formation which 
forms the context of their practice (and their professional body if they have one), realising 
its raisons d'être. Responsibilities of a professional practitioner also include continually 
enquiry, inquiring and researching their practice to understand, improve, and explain it, 
which enables them to hold themselves to account, with values of human flourishing, for 
the consequences of their practice and contribute to the growth of global knowledge for the 
benefit of all.  
 

Process 
 

Living Educational Theory Research is a form of self-study educational practitioner research. 
It is both a reflective and reflexive process.  
 
There is often some confusion about the meaning of ‘self-study’; the ‘self’ being studied. In 
other languages there are many words that can be used to indicate which ‘self’ is being 
referred to. English is unfortunately limited to just a very few words, such as ‘I’ and ‘me’, so 
it is important to be clear about which ‘self’ is studied here, while being aware that we each 
hold within us multiple ‘selves’ which form borders, as Huxtable (2012, p.226-227) points to:  
 

I am aware of those boundaries within others’ intra-personal worlds, and try not to 
inadvertently ‘lean on the doors of others they do not want opened’. There are 
boundaries between, for instance, private, personal, public, professional inter-
personal worlds. They are fluid, ill-defined, culturally influenced if not determined, 
but recognisable particularly when transgressed. 

 
The ‘self’ the practitioner studies, as they engage in Living Educational Theory Research, is 
their professional practitioner self. That is their ‘self’ focussed on realising their professional 
responsibility to continually engage in a process of clarifying and testing the validity of their 
claim to understand and be improving and explaining their educational influence in: their 
own professional educational learning and development; that of others they work with, and 
in the social formation/s that form the context of the practice. As they do so they 
respectfully cross some of their ‘internal’ boundaries to identify influences of their intra 
personal world, inter personal experiences, and the social, cultural, historical and political 
ecologies within which they live and work, is having on their practice and the values that 
form their practical and epistemological standards and explanatory principles. In the process 
they clarify some of the contradictions that effect their practice and decide what, if 
anything, to do about them. This aspect of LETR is particularly pertinent for teacher 
educators professional development as they have to not only attend to improving their 
skills, knowledge and expertise as educators working in HE, they also have a responsibility 
for preparing practitioners with the skills, knowledge and expertise necessary for them to 
gain the qualifications to enter the teaching profession able to realise their educational 
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responsibilities as teachers in Early Years settings, schools or colleges, and contributing to 
qualified teachers in-service development. 
 
Living Educational Theory Research is an iterative, multidimensional relationally dynamic 
process, which involves crossing boundaries between enquiry, inquiry and research.  
‘Enquiry’, ‘inquiry’ and ‘research’ are often used as though interchangeable so we clarify the 
distinction we make: 
 

• ‘Enquiry’ is a philosophical process of exploring and evolving questions and answers 
informally and through critical creative dialogue. 

• ‘Inquiry’ is a practical process of systematically investigating a practical problem to 
resolve it.  

• ‘Research’ is a rigours academic, scholarly and intellectual process undertaken to 
contribute to the growth of global knowledge for the benefit of all. 

 
The processes of enquiry, inquiry and research are “distinct but not discrete” (thanks 

to Dr Alan Rayner for that brilliant phrase he used many years ago during a meeting). In the 
process of generating their living-educational-theory the practitioner draws on data created 
through enquiry and inquiry to inform their research. Rather than the relationship between 
enquiry, inquiry and research being a linear, unidirectional relationship it is better described 
as an organic multidimensional, relationally dynamic process (for an illustrative example see 
Huxtable, 2016). LETR includes non-linear temporal lenses in looking at past, present, and 
future trajectories in teacher education. Each living-educational-theory includes an 
explanation by the practitioner of their educational influences in a present practice that 
draws insights from past practice and includes an intention to create an improvement in the 
future that is not yet in existence. 

 
Product 
 

Keeping in mind that product, process and purpose are inter-related, the product of Living 
Educational Theory Research is a valid, academically, scholarly, and intellectually rigorous 
account of the research and the living-educational-theory generated. A practitioner’s 
account of their Living Educational Theory Research is a narrative that communicates the 
practitioner’s embodied meaning of the values that form their: 

o evaluative standards of the practice and epistemological standards 
o explanatory principles in the living-educational-theory they generate in the 

course of the research  
 
 An account of LETR includes: 
  

• A brief description of the contexts of the practice including: 
 

o The roles and responsibilities of the practitioner, the raisons detre of the 
social formation/s within which the practitioner is working e.g. the university, 
and the productive and ethical standards it holds the practitioner to account 
to. 
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o The social, cultural, historical and political back drop that enables a reader to 
understand the complex ecologies the practitioner is working and living in. 

o Experiences, beliefs etc of the practitioner that enables a reader to have 
some idea of who they are 

 

• The question/s that the account offers an answer to:  
 
While a researcher begins with a question it evolves as the research progresses. The 
questions that LETR offers a suitable methodology to answer are of the form, ‘How 
do I improve and explain the educational, influence I have in my own learning as a 
professional practitioner, in the learning of others, and in the learning of the social 
formation/s which form the context of my practice?’  
  

• A description of the practitioner’s embodied meaning of the values of human 
flourishing that give their current practice meaning and purpose identified, clarified, 
challenged and evolved in the course of the research. As the values are relational 
and dynamic it is often necessary to include various forms of communication, such as 
video, images, and poetic expression to clarify the meaning of the words used. 

 

• Details of the data drawn on and analysed: 
 

o To reveal contradictions and possible ways forward  
o As evidence to justify claims by the practitioner to have had an educational 

influence in: 
 

▪  their own learning, 
▪ the learning of others, and  
▪ in the learning of the social formation/s that form the context of your 

practice. 
 

• Details of the literature they critically and creatively engaged with to extend their 
cognitive range and concern, and draw insights from to improve what they are 
doing. 

 

• How and with whom the practitioner, during the research, tested the validity of their 
knowledge claims and strengthened their research and improved their practice.  

 

• Details of what the practitioner did and with whom to test the validity of their 
account as making a contribution to global knowledge for the benefit of all. 

 

• The logic. We understand that logic is the form that reason takes in understanding 
the real as rational. There is a 2,500-year history of disagreement between formal 
and dialectical logicians about the nature of the logic that defines rationality. Formal 
logicians, such as Popper (1975, p.44) follow Aristotle’s laws of logic and claim that 
contradictions cannot exist in correct thought. Dialecticians such as Ilyenkov (1977) 
claim that contradictions are the nucleus of rational contributions to knowledge. The 
living logics (Whitehead, 2013) of LETR include embodied contradictions and draw 
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insights from propositional theories without denying the rationality of both formal 
and dialectical logics. 
 

• Ethical considerations. Because explanations of educational influences in learning 
are values-laden, each living-educational-theory generates its own axiology or theory 
of values. Rather than offer a normative explanation of values such as those of 
Kristjánsson (2025) and OECD (2025) a LET researcher clarifies and communicates 
the unique constellation of values that constitute their values of human flourishing.  

 

• The living-educational-theory i.e. the valid explanation the practitioner generates in 
the course of researching their practice for their educational influence in their own 
learning, the learning of others, and the learning of the social formation/s forming 
the context of the practice. The values clarified, challenged and evolved as they 
emerge in the course of the research forms the practical and epistemological 
standards and explanatory principles in these explanations.   

 

• What contribution the knowledge generated in the course of the research makes to 
the growth of global educational, values-grounded knowledge that all might benefit 
from. 

 
Methodological approach 
 
Living Educational Theory Research entails not simply applying a pre-existing methodology. 
It is important to understand that the methodological approach used in the generation of a 
living-educational-theory emerges in the course of generating the theory. All living-
educational-theory methodologies include critical creative dialogue with others to test the 
validity of knowledge claims, strengthen the research, and improve practice during the 
research. An academic and scholarly account of the research, which includes the living-
educational-theory, is submitted to peer reviewed journals. In doing so the practitioner 
realises their professional responsibilities to tests the validity of the account and contribute 
to the growth of global knowledge. 
 
Data and Analysis 
 
All data drawn on in this paper are publicly available. Care has been taken to represent 
practitioners’ work respectfully and accurately. This at times means that rather than 
following current common practice in papers to paraphrase, at times practitioners’ words 
are used, which can result in rather long quotations. 
 
The data sources drawn on include: 

• Doctoral theses and Master’s studies practitioners have offered as gifts to be made 
public on https://www.actionresearch.net/   

• Open access peer-reviewed journal articles  
 
Teacher education often operates within national frameworks, shaped by government 
policies, cultural values, and pedagogical traditions. The data presented illustrates how 
teacher educators engaging in LETR transcend borders, develop cross-border and global 

https://www.actionresearch.net/


 13 

collaborations and contribute to critical and creative dialogue that influences the 
development of educational practice and theory with values of human flourishing that 
transcend even geographical constraints. The Education for Development and Sustainability 
(EDS) Living Educational Theory Research Group provides an example. Members of EDS 
work part or all of their time in various places in Norway and/or Bangladesh (see 
https://www.actionresearch.net/writings/posters/eds24.pdf): 
 

EDS is neutral (non-religious, non-political) and open for everyone. They work 
particularly with vulnerable children and youth and economically poor people. EDS is 
free, with no tuition fees.  

 
The following studies have been selected to illustrate what educators working in diverse 
contexts, across and within boundaries have accomplished by adopting a Living Educational 
Theory Research approach to re-imagining their professional development. 
 

1. Examples of professional practitioners engaged in LETR as continual professional 
development within and across boundaries. 

 
Femke Bijker (2022) ‘Intention and Reflection, Doing and Dialogue’ Femke Bijker is 
geographically situated in the Netherlands. The abstract to her paper, (Retrieved from 
https://web-cdn.org/s/1445/file/node/15-2.pdf) illustrates the development of her 
professional practice within and across disciplinary methodological and epistemological 
boundaries, and fields and sites of practice: 
 

Abstract 
 

In this paper I express what doing and thinking means to me, working as a teacher-educator 
and as a researcher in Social Science. I explain how developments in the current era affect 
the intention and actions in the field of practice in education. In my professional practice, a 
number of theories and methodologies are important to me, such as Socratic dialogues, 
human flourishing, Participatory Action Research, and Living Educational Theory Research. I 
use these to express my values, as well as my experiences in practice and the perceptions of 
others. It is valuable to have mapped out these values and perception of others. I conclude 
that not only are my own values important, but working from a collective intention 
strengthens the actual contribution to the field of practice. 

 
Christina-Ioanna Schoina & Eleni Tsiaousi (2026) Building Bridges Across Distance: A Living 
Educational Theory of Digital Inclusion in Greek Early Childhood Special 
Education. EJOLTs, 19(1) 1-29. Retrieved from https://web-
cdn.org/s/1445/file/node/schoinatsiaousi19-1.pdf 
 

Abstract 
 
This paper presents our living-educational-theory, developed through practitioner 
action research in a special kindergarten for children with special educational needs. 
Our inquiry addressed a genuine living contradiction: guided by our strong inclusive 
values, we sought to expand opportunities for peer interaction beyond our 
specialized context through digital means. We established a digital collaboration 

https://www.actionresearch.net/writings/posters/eds24.pdf
https://web-cdn.org/s/1445/file/node/15-2.pdf
https://web-cdn.org/s/1445/file/node/schoinatsiaousi19-1.pdf
https://web-cdn.org/s/1445/file/node/schoinatsiaousi19-1.pdf
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with a mainstream kindergarten located 229 kilometers away, leveraging the 
eTwinning framework. During a six-week project centered on regional Easter 
traditions, five children from our special kindergarten (aged 4–6) and five children 
from the mainstream kindergarten participated in shared cultural activities via video 
calls and asynchronous exchanges. Our research question asked: how can digital 
participation enable authentic inclusion and expand opportunities for 
heterogeneous peer interaction beyond specialized settings? Data sources included 
field observations, collaborative reflections via Padlet, visual documentation and 
stakeholder feedback, analyzed using reflexive thematic analysis. Three 
interconnected insights emerged: digital technologies can function as mesosystem 
bridges, enabling authentic peer interaction across geographical distance; intra-
cultural diversity (regional variation within shared Greek cultural identity) offers 
naturally differentiated curricula, positioning all children as cultural knowledge-
bearers; well-designed inclusive practices generate reciprocal benefits for all 
participants, challenging deficit-oriented narratives. This study contributes to Living 
Educational Theory research in early childhood special education by demonstrating 
how digital collaborations can enact inclusive values and extend opportunities for 
diverse peer interaction beyond specialized settings. 

 
Sebele, F. Wood, L. & du Toit, A. (2023) My living-educational-theory of Place-Based 
Learning as a means to move towards a more socially just pedagogy in teacher education. 
Retrieved from https://web-cdn.org/s/1445/file/node/16-3.pdf 
 

Abstract 
 

I researched my practice as a lecturer in a teacher education college in Zimbabwe as I was 
concerned that my teaching was not assisting students to realise their potential for 
independent thinking and knowledge creation and preparing them with appropriate skills 
and knowledge for life and work in the 21st- century. I believe both aspects of education are 
essential in teacher preparation. There are injustices in the way the curriculum is enacted. I 
therefore focussed this research on improving learning to integrate social justice values into 
my practice and how to liberate my students and myself from traditional didactic pedagogy. 
I opted for Place-Based Learning as a teaching strategy since it has been shown to promote 
student engagement, critical thinking, innovation and reflexivity by embedding the learning 
in the social reality of the students. I collected and analysed data in the form of interviews, 
reflective diaries, and student assignments to enhance my learning to improve my practice 
and as evidence to support my knowledge claims that I had enabled students to become 
producers rather than just consumers of knowledge; fostered inclusion; and enabled  
transformative learning, all of which heightened student awareness of the need to make 
their future teaching more socially relevant and just. I conclude by proposing guidelines for 
professional practitioners in any educational context using Place-Based Learning to facilitate 
learning intended to promote students’ inclusion, democratic knowledge generation, and 
active participation. 

 
In this paper Florence Sebele reports on her research. However, her university requires the 
supervisors’ names to be linked to any publication from a PhD to recognise their intellectual 
property in terms of assisting the student to conceptualise and design the study, as well as 
considerable help with writing the article. Her supervisors were Lesley Wood and Adri du 
Toit. 

https://web-cdn.org/s/1445/file/node/16-3.pdf
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Joakim Arnøy (2025) Appreciating my core values to more fully appreciate others: My living-
educational-theory as a peace education researcher-practitioner. EJOLTs, 18(1) 32–49. 
Retrieved from https://web-cdn.org/s/1445/file/node/joakim18-1.pdf 
 
Video - Joakim gives a brief introduction to his paper. 
 

Abstract 
 

This article presents an inwards search for educational values at the core of my conduct and 
character as a peace education researcher and practitioner. To help me locate, and 
formulate my driving, educational values, I relate how I came to prefer non-formal education 
as my preferred learning format. Among the reasons is how the format encourages people 
to see each other, as well as the uniqueness every participant brings to the group. I bring 
this together to conceptualise appreciative values, by which I mean that each person’s 
contribution is valued, and recognised for its potential power to contribute to social change 
in the educational setting and beyond. This concept of appreciative values is the foundation 
of my living-educational-theory. To validate my improvement with regards to my values, I 
look to feedback forms of educational activities I have facilitated in the past. Through this, I 
find evidence that I have grown more into the role of an educational facilitator, and that my 
way of living according to appreciative values has had an influence on others I have come 
across. However, I also identify a gap in my demeanour, by which I act in living contradiction 
with my values. Acknowledging the potential for improvement, I engage in reflection with a 
work colleague to try to make use of that gap as a learning opportunity. 

Michelle Vaughan, Erica Cheva, Reinaldo Ponce, Kimberly Theophile & Márta Vajda (2024) 
Caring in academia: Exploring the role of values-led practice and research within the 
doctoral student experience. EJOLTs 17(1): 28-54. Retrieved from https://web-
cdn.org/s/1445/file/node/17-2.pdf 

Abstract 
 

In this paper, four American doctoral students and their mentor explore their 
experiences with Delong’s notion of a ‘culture of inquiry.’ They begin learning 
experientially to create their living-educational-theories, aiming to improve how they 
navigate the role of values within their individual practice and research. The doctoral 
students are experienced professional practitioners in Education with backgrounds 
in practitioner research. Their mentor, also a professional practitioner in Education, 
developed her knowledge, understanding, and practice of Living Educational Theory 
Research over years of mentorship. This account details their activities and research 
across five sessions held during the first half of the academic year. The intention of 
publishing their account is to inspire a new generation of doctoral students and 
mentors to enhance their accountability as professional practitioners, living 
according to their values by experientially developing their knowledge, 
understanding, and practice of Living Educational Theory Research together. They 
include videos, transcripts, and individual reflections to exemplify their concept of 
‘caring in academia’ and demonstrate the evolution of their learning as they discover 
and research their individual, embodied meanings of the ontological value of 'care,' 

https://web-cdn.org/s/1445/file/node/joakim18-1.pdf
https://youtu.be/C62WzPmRPwA?si=3jFebwVyvBRFoSV7
https://web-cdn.org/s/1445/file/node/17-2.pdf
https://web-cdn.org/s/1445/file/node/17-2.pdf
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which they each use as an explanatory principle in their explanations of their 
educational influence on their students' learning. 

 
Samantha Kahts-Kramer (2024) From “participation” to “transformative participation”: My 
living-educational-theory of Facilitating Transformative Continuing Professional 
Development. EJOLTs, 17(1), 1-27). Retrieved from https://web-
cdn.org/s/1445/file/node/17-1.pdf 
 

Abstract 
 

Driven by a strong desire for change and personal values, I began to embrace a 
participation-orientated approach to my own Continuing Professional Development 
(CPD), rather than the expert-driven one I had previously employed. In an effort to 
address past instances in which my actions did not align with my values, I developed 
my living-educational-theory. I collaborated with various stakeholders, including ten 
primary-school teachers working in low-resource South African schools. I actively 
refined my evolving educational beliefs by seeking feedback from several of my 
expert critical friends. Through rigorous reflection, I formulated my research 
question: "How do I interpret participation as a CPD facilitator in fields such as 
Physical Education (PE), and how can this understanding be effectively conveyed to 
others?” Drawing upon insights gleaned from my doctoral research, embedded in 
Participatory Action Learning and Action Research (PALAR), and my annotated 
reflections, I identified transformative participation as a core value driving my 
practice. Consequently, by putting this value into action, I discovered the importance 
of how to dismantle established norms, recognising and respecting the boundary 
between personal-professional development, and cultivating leadership for lasting 
impact. This knowledge informs my decision to share practical insights and standards 
of judgment to assess how I have adopted transformative participation. My hope is 
that these insights may assist colleagues seeking to facilitate transformative CPD. 

 
Rika Kartikawati (2026) Living My Value: Navigating the Challenges of Practicing 
Confidentiality in Counselling. EJOLTS. 19(1) 30-55. Retrieved from https://web-
cdn.org/s/1445/file/node/rika19-1.pdf 
 

Abstract 
 

This paper addresses the question, “How do I improve my practice as a school 
counsellor in maintaining student confidentiality within Indonesia’s communal 
cultural context?” Using Living Educational Theory Research (LETR), I examine how I 
live out my values of dignity, respect, and responsibility when these are challenged 
by institutional requirements and socio-cultural norms. In Indonesia, communal 
curiosity often blurs the boundaries of confidentiality, creating tension between 
professional ethics and the expectation of transparency. Through reflective analysis 
of critical incidents, particularly my work with students, Shereen and Nadeen 
(Pseudonyms), I explore how my practice evolves in response to these challenges. 
My findings show that confidentiality is not merely a technical obligation, but a lived 
expression of values, that communicates emotional safety to students. Evidence of 

https://web-cdn.org/s/1445/file/node/17-1.pdf
https://web-cdn.org/s/1445/file/node/17-1.pdf
https://web-cdn.org/s/1445/file/node/rika19-1.pdf
https://web-cdn.org/s/1445/file/node/rika19-1.pdf
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my educational influence in learning is demonstrated through Nadeen’s decision to 
seek counselling, after observing my professional conduct. This inquiry also reveals 
gaps in the National Ethical Framework (ABKIN), particularly in addressing complex 
dilemmas, such as suicide risk, highlighting the need for culturally responsive, ethical 
guidelines. By generating my own living-educational-theory, I show how 
practitioners can integrate personal values with professional responsibilities to 
improve practice. This study contributes to Living Educational Theory Research by 
demonstrating how value-led practice can be sustained within culturally complex 
educational environments. 

 
Siti Aminah Alfalathi (2026) “How Do I Improve My Practice as a Lecturer?”: A Living 
Educational Theory Research Study of Supporting Students Empowerment through 
Attachment Theory. EJOLTs 19(1) 56-71. Retrieved from https://web-
cdn.org/s/1445/file/node/siti19-1.pdf 
 

Abstract 
 

This paper explores how I use Living Educational Theory Research (LETR) to improve 
my practice as a lecturer supporting female students’ empowerment. Drawing on my 
lived experience as a woman navigating patterns associated with avoidant 
attachment, I examine how my search for psychological security has informed both 
my personal learning and pedagogical practice. Using attachment theory as a 
conceptual lens, I explore the relationship between secure attachment, self-worth, 
confidence, and empowerment within sociocultural contexts shaped by patriarchal 
expectations. Through reflective writing within LETR, I investigate my living 
contradictions and examine how clarifying my educational values has informed 
changes in my teaching practice. These changes have supported the creation of 
reflective learning spaces where students critically examine their experiences, 
develop resilience, and recognize their agency. Evidence from practice demonstrates 
how reflective and values-based pedagogy can support students in reconstructing 
identities beyond limiting cultural narratives. This study highlights LETR as an 
epistemological approach to professional practice, enabling educators to align values 
with action while contributing educational knowledge about empowerment through 
reflective practice. 

 
Rushita Ukani and Swaroop Rawal (2016) A dream for equal education: Reflections on 
creating a living educational theory. EJOLTs 9(1), 1-28. Retrieved from https://web-
cdn.org/s/1445/file/node/9-1.pdf  
 

Abstract 
 

Equal education, transformation and social change are challenging subject matters. 
This paper, written in collaboration between a student-­­teacher and a teacher-
­educator, narrates the journey taken by the student-teacher in a quest to find 
herself and an opening for educational change in a school for marginalised girls. The 
marginalised have a deep distrust of their voices. In this paper we provide an 
alternative that allowed one such teacher to communicate her lived experience. The 

https://web-cdn.org/s/1445/file/node/siti19-1.pdf
https://web-cdn.org/s/1445/file/node/siti19-1.pdf
https://web-cdn.org/s/1445/file/node/9-1.pdf
https://web-cdn.org/s/1445/file/node/9-1.pdf
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connective reflection of the teacher-­­educator develops a theoretical perspective 
regarding the student-­teacher’s inquiry and grounds the creation of her living 
educational theory. Dealing with gender inequality, life skills and imagination 
through this collaboration we hope to connect our inquiry with the struggles of 
teachers in rural India, and hope to stimulate a dialogue in a search for a social vision 
of equal education. 

 
Linda Vargas' MA (2010) Out the Box: Flamenco as Educational A Living Theory Study of 
Dance in Primary Education. MA Dissertation, the University of KwaZulu-Natal. Retrieved 
from https://www.actionresearch.net/living/vargas.shtml 
 

Abstract 
 
This study arises out of my experiences of conducting flamenco dance workshops in 
a number of schools. During my visits I became concerned by what I observed 
happening in dance education at these schools. In discussion with the teachers I 
began to identify various challenges and constraints that had the effect of "boxing" 
dance in the formal education curriculum. I became concerned with the effect these 
"boxes" were having on dance education and I felt compelled to try and address 
some of the issues and challenges I observed. The diversity of cultures found in many 
urban schools that I visited, presents a tremendous challenge for educators wishing 
to include dance into their learning programmes. As a result dance is either not 
being offered at these schools or is approached in a tokenistic way. In many 
instances the teachers I spoke to were inadequately trained or ignorant of the 
requirements for dance in the formal curriculum. This study seeks to offer a way to 
address these issues. 
 
In my research, I have reflected on some of the educational and social factors that I 
believe are challenging dance education in these schools. I have conducted a 
Qualitative Action Research with an Auto Ethnographic, Self Study approach using 
the Living Theory Methodology as a point of departure. I have used my knowledge of 
flamenco and dance education to open the "flamenco box" in order to introduce it to 
mainstream dance education in South Africa. I have come to term my approach 
"flamenco as educational". In accordance with the Living Theory Methodology I 
include personal and educational aims and values and through rhythm and flamenco 
dance reflect on the interconnectedness of existence. I use critical reflection to 
engage with the issues I observed influencing dance education in a multicultural 
learning environment. 

 
 

2. Examples of contributions of practitioners’ living-educational-theories to a global 
knowledge base for teacher education that transcends boundaries 

 
Universities around the world have awarded a doctorate for the following theses submitted 
by teacher educators in acknowledgement of the original contribution they make to a global 
knowledgebase.  
 

https://www.actionresearch.net/living/vargas.shtml
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Joy Mounter's Doctoral Thesis on 'A Living Educational Theory Research Approach to 
Continuing Professional Development in Education'. University of Cumbria, 2024. Retrieved 
from https://www.actionresearch.net/living/2024MounterPhd.pdf 
 

Abstract 
 
My research and thesis contribute to the field of the continuing professional development of 
educational practitioners. The originality of my thesis proposes Living Professionalism as a 
new professional, values-led Teacher Standard of professionalism, where educational 
practitioners accept educational responsibility for their own continuing, values-led, 
professional development. This includes teachers continually researching their practice to 
improve it, generating values-laden explanations of their educational influence in learning, 
contributing to the growth of a global educational knowledgebase. I draw on a Living 
Educational Theory Research methodological approach to continuing professional 
development in education. My thesis includes evidence of my reflections on the educational 
influences I have in my own learning, the learning of others and across social formations, as I 
accept educational responsibility for my Living Professionalism. I have critically engaged and 
analysed literature on Living Educational Theory Research, which revealed a limitation in the 
explanations of educational influences in learning across social formations. My explanatory 
principle of ~i~we~I~us~ relationships is proposed to highlight and transcend this weakness. 
As part of values-led continuing professional development within Living Professionalism, and 
to overcome the identified limitation in Living Educational Theory Research, two new Living 
Educational Theory Research Master’s degrees, have been validated during this research. 
These enable a given curriculum supporting educational practitioners to create their own 
living curriculum using Spirals and Living Interactive Posters as research methods, which 
have emerged in my Living Educational Theory Research. An illustrative representation of 
the relational dynamic between my original contributions within Living Professionalism is 
offered as my Keystone Diagram, holding the practitioner and values-led practice at the 
centre. In the process of my research, I have clarified my living values, drawing on these as 
my explanatory principles and standards, by which I judge improvement in my practice, and 
evaluate the validity of my contributions to knowledge. 

 
Anat Geller's Ed.D. Thesis (2010) Within Dialogue and Without: How has 'Being in the 
Unkown' become a value in my developing as a better dialogical educator? University of 
Bath.  Retrieved from https://www.actionresearch.net/living/geller/anatgelleredd.pdf 
 

Abstract 
 

This is an autobiographical study using a Living Theory Action Research methodology 
supported strongly by storytelling and visual data as a means of analysing, illustrating and 
generating a living educational theory concerning the attributes 'good enough' (Winnicott, 
1965:140-152) dialogical educators might strive for in light of the Buberian 'I – Thou' 
dialogical encounters (Buber, 1955). This thesis is concerned with 'I' as an early childhood 
pedagogy instructor, an Israeli-Jew from a Hebrew-speaking culture, working mainly in three 
educational frameworks in three cultures: an Israeli-Arab college which is predominately 
Muslim; secondly, as director of a course for Druze care-givers on the occupied Golan 
Heights and, thirdly, as pedagogy instructor in an academic Teachers' Training College that is 
affiliated with the Zionist Kibbutz movement, servicing the multicultural and multinational 
sectors of the Israeli society. The originality of the thesis lies in the process of synthesising 
and acknowledging instances of 'being in the unknown'; in revealing the values that enabled 

https://www.actionresearch.net/living/2024MounterPhd.pdf
https://www.actionresearch.net/living/geller/anatgelleredd.pdf
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me to recognise and see beyond the socially constructed discourse, values, ethics and 
morals in varied cultural contextual and educational settings and move beyond their 
limitations, enhancing my ability to be a better dialogical educator. Although the issues of 
'Dialogue' and 'Thou' have been elaborately discussed, the process of revealing the 'I' and 
the resultant attributes one has to possess in order to be in dialogue with the 'Thou' is not 
explicit (Buber, 1955). I assert that the process of unveiling one‘s core self (Rogers, 1969) - 
the 'I' is a necessary component or phase in the process of becoming a ‘good enough‘ 
dialogical educator. This assertion is examined in the light of fundamental literature on 
dialogue mainly from Buber, Freire, Rogers and Korczak. 

 
Sadruddin Bahadur Qutoshi's doctorate on - Creating Living-Educational-Theory: A Journey 
Towards Transformative Teacher Education in Pakistan. 2016 University of Kathmandu, 
Nepal. Retrieved from https://www.actionresearch.net/living/sadruddin.shtml 
 

Abstract 
 

This thesis illuminates my multilayered and emergent soulful-inquiry into the problem of 
culturally disempowering nature of teacher education which emerged by autobiographical 
excavation of my socio-pedagogical context. My aim in this research was to identify 
alternative ways of addressing research problem which invoked me to generate a host of 
research questions that came up with five key emergent themes of my inquiry: 1) Dictating 
and communicating views of leadership; 2) Narrowly conceived traditional view of 
curriculum images; 3) Conventional and somehow learner-centered pedagogies; 4) 
Assessment as 'of' learning and 'for' learning approaches; and 5) Objectivist and constraint 
pluralist research practices. 
 
My purpose with these research themes was to demonstrate my embodied values through 
exploring, explaining and interpreting the themes arising from research questions, and to 
envision a transformative teacher education and research practices with reflexivity, inclusive 
logics, multiple genres and perspectival language as multiple ways of knowing. I employed a 
Multiparadigmatic Design Space (MDS) taking on board the paradigms of: 1) Interpretivism 
to make subjective level meaning making by embracing 'emergence' as nature of my inquiry; 
2) Criticalism to develop my critical reflexivity in identifying and addressing my research 
problem; 3) Postmodernism to engage with multiple genres and logics for cultivating 
different aspects of my experiences; and 4) Integralism to embrace an inclusive-holistic view 
of MDS in representing my visions of transformative teacher education and research 
practices in Pakistan. I used this epistemic praxis as professional development, and yet a 
morphing way of knowing the self and the culture/beyond, an approach that enabled me to 
generate new knowledge on cultural-contextual educative practices of teacher education 
and research endeavours. 
 
These critical-creative epistemologies, in return, enabled me to recognize deep-rooted 
assumptions, expectations, beliefs and practices, and re/constructing them through 
scholarly interpretations and envisioning. Going through such soulful inquiry, making critical 
reflection on my own lived experiences, embracing pedagogical thoughtfulness, and yet 
accepting self as a change agent, my multidimensional inquiry offers five transformative 
visions for teacher education and research practices in Pakistan: 1) A living-educational-
theory of inclusive co-leadership with embodied values of intention of doing good for others, 
humility for humanity, care of self and others with ecological consciousness, love and peace; 
2) The metaphor of montage conceiving a liberating view of curriculum; 3) Critical-creative 
pedagogies for empowering view of education; 4) A holistic view of authentic-

https://www.actionresearch.net/living/sadruddin.shtml
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developmental assessment; and 5) An innovative-integral view of transformative research. 
These key learning outcomes are likely to bring emancipatory and transformative soul in the 
culturally embedded linear teacher education program. (March 17, 2016) 

 
Jane Spiro's Ph.D. (2008) Thesis, How I have arrived at a notion of knowledge 
transformation, through understanding the story of myself as creative writer, creative 
educator, creative manager, and educational researcher. University of Bath. Retrieved from 
https://www.actionresearch.net/living/janespirophd.shtml 
 

Abstract 
 

How I have arrived at a notion of knowledge transformation, through understanding the 
story of myself as creative writer, creative educator, creative manager, and educational 
researcher. My aim in this thesis is to tell the story/stories of how I arrived at a living theory 
of creativity which I shall call 'knowledge transformation'. I explore this theory through 
'story' as a methodology that connects both the creative writer and action researcher, and 
raises questions about self, reflective process and voice that are central to my enquiry. In 
telling these stories, I ask the question: what does it mean to be creative, as a writer, an 
educator and a manager? Is the nature of creativity transferable across each of these roles? 
How has this knowledge improved my practice as an educator? My examination leads to a 
theory of learning called 'knowledge transformation', which suggests that deep learning 
leads to change of both the learner and what is learnt. 
 
My premise is that 'knowledge transformation' involves the capacity to respond to 
challenge, self and other, and is central to the notion of creativity. I consider how far this 
capacity can be transferable, teachable and measurable in educational contexts, arriving at a 
notion of 'scaffolded creativity' which is demonstrated through practice in the higher 
academy. 
 
My journey towards and with this theory draws on my experience of four personae, the 
creative writer in and outside the academy, and the educator, team leader, and researcher 
within it; and explores the strategies and issues raised by bringing these roles and 
intelligences together. This theory of 'knowledge transformation' represents an aspirational 
contribution to our understanding of what it means to be 'creative' . It explores how 
educational objectives can lead to deep learning and positive change. It also explores how 
values can be clarified in the course of their emergence and formed into living standards of 
judgment. 
 

Carolina Botha’s (2026) EJOLTs’ paper on A Journey towards a living-educational-theory of 
Postgraduate Supervision: From Living Contradictions to Care-full Spaces. This is based on research 
carried out from North-West University, South Africa. 
 

Abstract 
 
This article presents an account of my Living Educational Theory Research as a postgraduate 
supervisor. Guided by the question, “How can a consideration of the living contradictions in 
my life improve my practice and create care-full spaces?”, I examined persistent tensions 
between my espoused values and lived experience that emerged over a decade of 
postgraduate supervision within a South African university context. Living Educational 
Theory Research provided a values-based methodological framework through which I could 
investigate educational influences in my own learning and in the learning of others, while 

https://www.actionresearch.net/living/janespirophd.shtml


 22 

working towards greater alignment between my values and actions. Through critically 
interrogating these tensions, I identified four living contradictions that became catalysts for 
reflection and the development of my own living-educational-theory of postgraduate 
supervision. This explains how supervision can move beyond a focus on completion, marks, 
and throughput, towards creating care-full spaces that support scholarly development and 
flourishing for all. Care-full spaces are dynamic, relational, and ethically responsive 
supervisory environments that intentionally foster academic rigour, collaboration, 
vulnerability, agency, and mutual flourishing through continual reflection and 
transformation. This study contributes to Living Educational Theory Research scholarship by 
offering care-full spaces as a conceptual lens for understanding values-based postgraduate 
supervision in which academic rigour and human flourishing are not competing priorities but 
mutually reinforcing dimensions of scholarly practice. 

 
Discussion 
 

Disciplinary Boundaries 

 
Borders between academic disciplines are often defended as fiercely as geographical ones. 
Those engaging in LETR are encouraged to extend their cognitive range and interests, 
critically and creatively engage with the knowledge created in various fields to improve their 
educational research and practice. LETR positions educators not only as discerning 
‘acquirers’ of knowledge but also as creators of academically and practically valid forms of 
knowledge. The implications for teacher education is the necessity to support teachers to 
develop their research literacy skills (Boyd et al., 2021; Huxtable & Whitehead, 2021). These 
skills include not only their ability to critique and critically engage with literature but also to 
be able to identify, validate communicate their own knowledge claims that emerge from 
their research into their educational praxis. Spiro (2008) above, provides the evidence on 
how LETR enabled her to cross the disciplinary boundaries of being a creative writer, a 
creative educator, a creative manager, and an educational researcher. 
 

Cultural Boundaries 

 
Geller (2010) above, draws attention to the evidence in her Ed.D. Thesis of how LETR 
enabled her to cross Cultural Boundaries: 
 

This thesis is concerned with 'I' as an early childhood pedagogy instructor, an Israeli-Jew 
from a Hebrew-speaking culture, working mainly in three educational frameworks in three 
cultures: an Israeli-Arab college which is predominately Muslim; secondly, as director of a 
course for Druze care-givers on the occupied Golan Heights and, thirdly, as pedagogy 
instructor in an academic Teachers' Training College that is affiliated with the Zionist Kibbutz 
movement, servicing the multicultural and multinational sectors of the Israeli society.   

 
Transcending institutional cultural boundaries presents a particular challenge in a world 
currently dominated by individualistic, neoliberal values. LETR has promoted the 
development of partnerships and communities focussed on a shared commitment to the 
development of educational research and practice distinguished by communicating the 
embodied meanings of values of human flourishing that form the practical and 
epistemological standards and evaluative principles of explanations of claims to be 
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enhancing educational influences in learning and on institutions realising not only their 
productive purposes but also their contribution to the flourishing of humanity, locally and 
globally. 
 
Four American educators working on their doctoral studies and their mentor describe in 
their paper, Vaughan et al. (2024) how they cross institutional boundaries as they learn 
together to engage in Living Educational Theory Research: 
 

They include videos, transcripts, and individual reflections to exemplify their concept of 
‘caring in academia’ and demonstrate the evolution of their learning as they discover and 
research their individual, embodied meanings of the ontological value of 'care,' which they 
each use as an explanatory principle in their explanations of their educational influence on 
their students' learning. 

 

Personal and professional Boundaries 

 
Kartikawati (2026), explains above, how her LETR reveals gaps in the National Ethical 
Framework (ABKIN) in Indonesia: 
 

 …particularly in addressing complex dilemmas, such as suicide risk, highlighting the need for 
culturally responsive, ethical guidelines. By generating my own living-educational-theory, I 
show how practitioners can integrate personal values with professional responsibilities to 
improve practice. 

 
Delong (2015) includes the value of ‘loved into learning’ as an explanatory principle in her 
living-educational-theory. This value crosses personal and professional boundaries as shown 
in Campbell’s (2018) doctorate on ‘How has love influenced me as a teacher researcher, and 
learner? A narrative inquiry into a teacher's abrupt awakenings.’  
 
Conclusion 
 
The paper concludes that LETR offers a rigorous and transformative approach to CPD, 
capable of responding to global complexity by reconfiguring relationships between 
knowledge, practice, and professional responsibility. 
 
An argument has been presented, with illustrative evidence, that LETR provides a powerful 
framework for professional educators to reimage their professional development within and 
between: disciplines; epistemologies; and local, national, and international contexts. It 
enables meaningful boundary-crossing and supports the development of a global 
educational knowledge base grounded in practice. Hence, we believe that we have offered 
evidence to support our assertions that: 
 

• LETR enables educators to bridge theory–practice divides, generate original and 
values-explicit contributions to educational knowledge.  

• LETR supports the development of professional agency and collaborative 
communities that sustain career-long CPD. 
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• LETR offers a rigorous and transformative approach to CPD, capable of responding to 
global complexity by reconfiguring relationships between knowledge, practice, and 
responsibilities of professional educators. 

• We have demonstrated how as professional educators adopt a LETR approach to 
reimagining their CPD, they transcend boundaries within and across teacher 
education in an increasingly interconnected global landscape to contribute to the 
development of Education as a pillar of freedom and equality. 

 
We invite professional educators to experientially explore the implications of adopting a 
LETR approach to reimagine their own career-long journey of professional development, 
support others to do so too, and contribute to the development of global knowledge that 
benefits all. 
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