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Abstract

This paper explores how teacher educators’ professional learning can cross geographical,
cultural, disciplinary and institutional borders through engagement in Living Educational Theory
Research (LETR). The study is grounded in the framework of LETR, through which practitioners
systematically research their own practice in order to understand and improve it and to
contribute their living-educational-theories to a global professional knowledge base. Living-
educational-theories refer to practitioners’ evidence-based and values-informed explanations
of their educational influence in their own learning, in the learning of others, and in the social
contexts within which their practice takes place.

The paper addresses the following Research questions:

1. How does LETR enable educators to cross geographical, disciplinary, cultural and other
borders in their professional learning?

2. In what ways do practitioners’ living-educational-theories contribute to an international
knowledge base for teacher education?

The study draws on qualitative analysis of publicly available doctoral and master’s research
together with published journal articles developed through LETR. These studies originate from
teacher education contexts in Pakistan, Nepal, South Africa, the USA, Ireland, the UK, Greece
and Canada. The analysis involved a cross-case thematic examination of practitioner research to
explore how explanations of educational influence and professional values were articulated
across diverse contexts.

The findings illustrate how LETR enables teacher educators to generate knowledge that crosses
disciplinary boundaries within education, including philosophy, psychology, sociology and
history of education. By bringing together practitioner research from diverse international
contexts, the study demonstrates how locally grounded inquiries can contribute to a shared
global conversation about teacher education.



The paper highlights the potential of practitioner-led research to strengthen the professional
agency of teachers and teacher educators as knowledge creators rather than knowledge
consumers. Conference participants will be invited to consider how LETR can support more
collaborative and internationally connected approaches to teacher educator professional
learning.

Research aim

The research aim is to provide an argument for teachers and teacher educators to adopt a LETR
approach to their continual professional development (CPD) and help others to do so too
(Whitehead & Huxtable, 2026a). The argument has an epistemological and ethical grounding as
evidence is offered to demonstrate that Doctorates in LETR have established the academic
validity and legitimation of epistemological standards of judgement for original contributions to
educational knowledge. The ethical grounding of the argument is focused on the clarification
and communication of the unique constellation of values of human flourishing that are used as
explanatory principles in an individual professional practitioner’s explanations of educational
influences in learning.

Traditional professional development programmes for teachers focus primarily on refining their
skills, expertise as instructors and knowledge of how to meet the standards set for them by
their professional body. These standards do not usually include a professional’s responsibility to
research their own educational influences in their own learning, in the learning of others and in
the learning of the social formations within which the practice is located with values of human
flourishing.

Our research aim includes the offering of the evidence to justify the claim that LETR offers a
practical, values-grounded educational process of CPD. This goes beyond the standards by
crossing boundaries between Education Research and Educational Research in generating valid,
evidence-based and values-grounded explanations of educational influences in learning.

Theoretical framework

In a LETR approach to CPD, teachers and teacher educators continually research their practice
to understand and improve it. They enhance their educational influences in learning whilst
generating and sharing valid, evidence-based and values-laden explanations of their
educational influences in their own learning, in the learning of others and in the learning of the
social formations within which their practice is located. These explanations are referred to as
living-educational-theories (Whitehead, (1989). This requires teachers and teacher educators to
ask, research and answer, questions of the kind, ‘How do | improve my educational influences
in my own learning, in the learning of others and in the learning of the social formations within
which my practice is located?’ (Whitehead & Huxtable, 2024, 2026a&b).

There are three ideas in this theoretical framework that are influenced by the social, political,
historical and cultural, European and global context of our practice. These are:



¢ Including the professional practitioner’s ‘I’ in a claim to knowledge.

e Including ‘I’ as a living contradiction in a knowledge-claim.

e Clarifying the meanings of expressions of embodied values that are used as both
explanatory principles in explanations of educational influence, in the course of their

emergence in practice and to evaluate changes in practice.
These will be expanded on below.

Europeans have shared one common institution for centuries; the university (MCU, 2026). This
was the message given at the 900th anniversary of the University of Bologna, considered to be
the oldest academic institution in Europe. The Magna Charta Universitatum is a document that
was originally signed by 388 rectors and heads of universities from all over Europe and beyond
on 18 September 1988. The document contains principles of academic freedom and
institutional autonomy as a guideline for good governance and self-understanding of
universities in the future. It outlines the values, scope and means of a common intellectual
project, a European project woven by its many seats of academic knowledge:

To achieve relevance, universities have been granted institutional autonomy and
academic freedom, i.e., they have been offered unique conditions for a responsible role
in society that motivates their accountability as partners in the evolution of their
communities and of Europe as a whole. (ibid)

One of the main functions of a university is concerned with the creation and dissemination of
knowledge. Epistemology, as a theory of knowledge, is foundational to this function. In crossing
borders In Teacher Educators’ Professional Learning with international insights from LETR, we
have found it necessary to cross borders between propositional, dialectical and living
epistemologies. In crossing these borders we have engaged in three transformations. In moving
from a propositional epistemology into a dialectical epistemology, Whitehead found Polanyi’s
insight helpful in his work on Personal Knowledge:

| must understand the world from my point of view, as a person claiming originality and
exercising his personal judgement responsibly with universal intent. (Polanyi, 1958,
p.327)

This understanding opens up the possibility of facing conflicting values. For example, the
Taliban in Afghanistan, deny education to girls and women. This is unacceptable in the value of
equity we include in our values of human flourishing.

In Whitehead’s researching questions of the kind, ‘How do | improve my educational influences
in learning?’, ‘I’ existed as a living contradiction. We mean this in the sense that the ‘I’ of a
professional practitioner holds together the experiences of holding certain values whilst at the
same time denying them in practice. This inclusion of ‘I’ as a living contradiction, in our
explanations of educational influence, is in conflict with the Aristotelian law of contradiction



below. The inclusion of contradiction in a knowledge-claim is however consistent with the Laws
of Dialectics:

Contradiction as the concrete unity of mutually exclusive opposites is the real nucleus of
dialectics, its central category... If any object is a living contradiction, what must the
thought (statement about the object) be that expresses it? Can and should an objective
contradiction find reflection in thought? And if so, in what form? (llyenkov, 1977, p. 313)

The epistemology in universities has, for centuries been influenced by the three laws of
Aristotelian Logic: the laws of contradiction, identity and excluded middle. The law of
contradiction states that two mutually exclusive statements cannot both be true
simultaneously. The law of identity states that each thing is identical with itself. The law of
excluded middle states that a statement is either totally true or totally false — there’s no in-
between where it’s kind of true and kind of false at the same time.

In explaining educational influences, we also recognized the importance of values-laden flows
of energy as explanatory principles in the explanations. This recognition helped to transform
our dialectic epistemology into the energy-flowing logic of inclusionality (Whitehead & Rayner,
2009). As Vasilyuk (1991) has said in his work on The Energy Paradigm that emphasises the
importance of recognising that energy is important in motivating a person to act:

Conceptions involving energy are very current in psychology, but they have been very
poorly worked out from the methodological standpoint. It is not clear to what extent
these (p. 63) conceptions are merely models of our understanding and to what extent
they can be given ontological status. Equally problematic are the conceptual links
between energy and motivation, energy and meaning, energy and value, although it is
obvious that in fact there are certain links: we know how ‘energetically’ a person can act
when positively motivated, we know that the meaningfulness of a project lends
additional strength to the people engaged in it, but we have very little idea of how to
link up into one whole the physiological theory of activation, the psychology of
motivation, and the ideas of energy which have been elaborated mainly in the field of
physics. , (Vasilyuk, 1991, pp. 63-64)

The logic of Inclusionality (Rayner, 2010) also emphasises the importance of flows of energy. It
can be understood as an energetic configuration of space in figure and figure in space:

Inclusionality is an understanding of all natural form as ‘flow-form’ - an energetic
configuration of space in figure and figure in space. The inherently static logic of
mutual exclusion is thereby subsumed by a fluid logic of ‘the including middle’,
where the latter is the seat of dynamic relational correspondence, not dichotomy,
between local informational (‘figural’) and non-local spatial (‘transfigural’)
presences. These presences combine in dynamically distinct but not isolated bodily
identities as natural inclusions of ‘everywhere’ in ‘somewhere’.

This understanding hence offers a way of including within a ‘nucleus of reciprocity’,



i.e. the reciprocal influence of each in the other, what is rejected by propositional
logicians as ‘not present’ but accepted by dialectical thinkers as ‘contradictory’. At

its root is the simple acknowledgement of space as a continuous, infinite depth
throughout the cosmos, which does not stop at boundaries. (Whitehead & Rayner, 2009,

p.2)

Our theoretical framework, in crossing borders with and in teacher education, includes the
following areas of exploration distinguished by the 2026 ATEE Conference as Geographical,
Disciplinary, Institutional, Cultural and Personal and Professional borders. In relation to
Geographical borders our LETR approach transcends geographical borders in fostering cross-
border and global collaboration, exchanging best practices, and building interconnected
classrooms. We transcend Disciplinary borders with a LETR approach that transcends multi-
disciplinary approaches. Institutional borders are transcended through creating partnerships
and communities for improving educational influences in the learning in classrooms of today.
Cultural borders empower teachers in their continuous professional development to foster
inclusivity, equity, and understanding in schools. Present personal and professional borders are
transcended within a LETR approach to teacher professional development. Temporal borders
are non-linear in looking at past, present, and future trajectories in a LETR approach to teacher
professional development.

Methodology and Methods

Whilst engaging in LETR, each practitioner-researcher creates their own living-educational-
theory methodology in the process of generating their explanation of educational influences in
learning with values of human flourishing. We distinguish between Living Educational Theory
Research (LETR) and a living-educational-theory.

LETR defines conceptionally the research paradigm.

A valid living-educational-theory is not derived from the conceptual framework of LETR. The
individual practitioner generates their own valid, evidence-based and values-laden explanation
of educational influences in learning.

A practitioner’s living-educational-theory has to satisfy academic and scholarly criteria of
methodological rigour and theoretical soundness.

Each practitioner creates their own living-educational-theory research methodology, as distinct
from applying an existing methodology (Whitehead, 2018) in the course of generating and
sharing an explanation of educational influence. It is usual to define the methodology a
researcher is using at the beginning of the research. In LETR the researcher explicates the
methodology of the research in the course of creating their living-educational-theory.

Crossing borders in teacher educators’ professional learning, in a LETR approach, requires a
transformation in a traditional approach to professional development. In this approach a



professional is initiated into forms and fields of education and required to apply them in their
practice. The professional is seem as a passive recipient of knowledge, rather than as a
knowledge-creator. The fundamental transformation is in recognising that they produce their
own research methodology in the course of generating their own valid, evidence-based and
values-laden explanation of their educational influences in their own learning, in the learning of
others and in the learning of the social formations within which their practice is located with
values of human flourishing.

In clarifying the unique constellation of values of human flourishing the practitioner-researcher
is creating their own axiology, or theory of values. Such an axiology is not normative. It is the
unique constellation of each individual’s values of human flourishing. LETR also includes an
epistemology, as a theory of knowledge and methodology, as a theory of practice.

Various methods are employed, including those developed within other methodologies such as
action-reflection cycles. Methods developed within LETR, such as empathetic resonance
(Whitehead, 2010) are used to analyse video data to clarify and communicate the practitioner’s
embodied meanings of the energy-flowing values of human flourishing. These values are
including within the explanatory principles in a living-educational-theory. Clarifying the nature
of the energy-flowing values, that form explanatory principles in explanations of educational
influences in learning, is a distinguishing feature of LETR. Visual data from professional practice
is sometimes used to clarify the meanings of the embodied values as these are expressed in the
course of their emergence in practice (Feyerbend, 1975, 9. 17). Moving the cursor backwards
and forward over a digital video clip allows a viewer to pause the clip at the moment of greatest
resonance in the communication of the expression of the practitioner’s embodied, energy-
flowing, value (Whitehead, 2010). This process can then be used to communicate the meaning
of the embodied value and its use as an explanatory principle in an explanation of educational
influence in learning. The meaning of empathetic resonance is shown, using empathetic
resonance, in terms of Naidoo’s expression of ‘a passion for compassion’ and Cartwright’s
expression of ‘loving what | do’, as a teacher and teacher educator(ibid).

Findings
The findings are focused on the answers to the research questions:

1. How does LETR enable educators to cross geographical, disciplinary, cultural and other
borders in their professional learning?

2. In what ways do practitioners’ living-educational-theories contribute to an international
knowledge base for teacher education?

To realise the responsibilities of a professional practitioner, the findings include testing the
validity of claims that their practice is enhancing their educational influence in learning and
contributing to global educational knowledge (See Chapter 6 of Whitehead & McNiff, 2006).
This is focused on our research aim that includes the offering of the evidence to justify the



claim that LETR offers a practical, values-grounded educational process of CPD. The
responsibilities of a professional practitioner include conforming to the standards required for
membership of a profession but go further than this. In going further than the standards for
belonging to a professional body, a professional practitioner accepts a responsibility for living
values of human flourishing as fully as possible, for researching this process and making their
knowledge public, and helping others to do so too.

Crossing Geographical borders

A LETR approach to professional development transcends geographical borders in fostering
cross-border and global collaboration, exchanging best practices, and building interconnected
classrooms. You can see evidence to support this claim in the homepage of living-posters and
the publications in the Educational Journal of Living Theories (EJOLTs). The publication of living-
posters on the web at https://www.actionresearch.net/writings/posters/homepage2025.pdf
allows the knowledge to be communicated across geographical border with the aim of
contributing to systemic change for the flourishing of humanity, as stated on the homepage of
living-posters:

Living Educational Theory Researchers and other educational-practitioner researchers
developing educational, values-laden knowledge, theory, practice and opportunities
that contribute to systemic change for the flourishing of humanity.

You can access further evidence in EJOLTs at https://ejolts.net/. For example, the 2026
contribution by Rika Kartikawati, on ‘Living My Value: Navigating the Challenges of Practicing
Confidentiality in Counselling. EJOLTS. 19(1) 30-55’, at https://web-
cdn.org/s/1445/file/node/rikal9-1.pdf, includes an engagement with ethical guidelines from
America in crossing borders between Indonesian ethical principles and American ethical
principles. Kartikawati, works within a community of researchers who are engaged in
Transformative Educational Research and Sustainable Development (see
https://www.actionresearch.net/writings/posters/indonesiangp23.pdf ). Her work croses
geographical borders as members of this Indonesian group are not all working in the same
place or even the same island.

Crossing Disciplinary borders

A LETR approach to professional development transcends the borders of disciplinary
approaches used by psychologists, sociologists, philosophers based in a university to generate
knowledge to approaches to the development of theory and practice by educators based in an
institution of education, such as an Early Years setting, school, college, Higher Education
establishment. This involves clarifying the distinction between the knowledge created by
Education researchers and that created by Educational researchers.

Education researchers contribute to the conceptual frameworks and/or methods of validation
of the forms and fields of education such as the philosophy, psychology, sociology, history,
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economics, politics and administration of education. Living Educational Theory researchers
contribute their valid, evidence-based and values-laden explanations of their educational
influences in their own learning, in the learning of others and in the learning of the social
formations within which their practice is located, with values of human flourishing, to the global
knowledge-base of education.

The concept of flourishing is becoming a focus for an increasing number of educational
researchers. However, most researching expressing an interest in the concept of flourishing do
not include a clarification of their embodied meanings of flourishing from the ground of their
own professional, educational practices.

The importance of accepting a professional responsibility for generating and sharing one’s
explanation of educational influence can be understood conceptually in relation to
Kristjansson’s (2025) ‘Flourishing, Education, and the Good Human Life: The Search for a
Theoretical and Practical Synthesis’:

This article describes the outcomes of some theoretical work that the present author
did as a consultant for OECD in trying to synthesise various theoretical flourishing
paradigms for practical purposes. It talks about the pros and cons of each paradigm and
some recent criticisms that have been aimed at all of them. While arguing for the
possibility of reconciliations, the main aim is to motivate readers to think about the
credibility of a flourishing agenda for education, in general, and the possibility of
synthesising satisfactorily the different approaches to it, in particular.

In LETR, rather than synthesizing different approaches, it is the responsibility of each
professional to clarify the meanings of their unique constellation of values of human flourishing
because they will need to use these as explanatory principles in their explanations of
educational influences in learning. The importance of accepting this responsibility, rather than
applying pre-existing concepts of human flourishing, can be appreciated in relation to the
difference between normative and descriptive claims. Normative claims express what ought
to be the case, such as "you should not smoke". Descriptive claims express what is the
case, such as "you value freedom". The OECD (2025) report on ‘Education for Human
Flourishing: A conceptual framework’ focuses on normative claims. In LETR, rather than relying
on such normative claims in a pre-existing conceptual analysis of human flourishing, as in the
OECD report, each professional practitioner accepts a responsibility for generating and sharing
their valid, evidence-based and values-laden descriptions and explanations of their educational
influences in their own learning in the learning of others and in the learning of the social
formations within which their practice is located with values of human flourishing, whilst
helping others to do so too. There is an important distinction to be made between an axiology,
or theory of values, that is normative (Kristjansson, 2025, OECD, 2025), and an axiology in a
living-educational-theory that is constituted by the unique constellation of values that an


https://en.wikipedia.org/wiki/Fact–value_distinction

individual practitioner uses of their values of human flourishing and which they clarify in the
course of their emergence in practice.

Crossing Institutional borders

The global access, offered by the internet enables information on LETR to cross Institutional
border, such as those between universities. For example, there are over 40 LETR doctorates
available from https://www.actionresearch.net/living/living.shtml. Each one of these has been
accredited by a variety of universities as having made an original contribution to global
academic knowledge. The accreditation processes and procedures vary between universities
but the basic criteria used by ‘internal’ and ‘external’ examiners are in essence the same. This
enables the validation of the knowledge to cross institutional borders. In doing so the
communication of the thesis is often improved.

The global communications offered by the internet enable the knowledge to cross institutional
borders. For example, as teachers contribute their knowledge to universities they can draw
insights from the knowledge created within universities. Teachers, whatever institution that is
the context of their practice, can contribute to and access knowledge across institutional
borders by publishing in open access, online, peer-reviewed journals. For example, Joakim
Arngy (2025), in his paper: Appreciating my core values to more fully appreciate others: My
living-educational-theory as a peace education researcher-practitioner. at
https://webcdn.org/s/1445/file/node/joakim18-1.pdf, has made available globally the
knowledge he has created as a peace education researcher-practice. This crosses the borders of
working and researching at the Narvik War & Peace Centre, Norway and the Centre for Peace
Studies, UiT of the Arctic University of Norway. Given the state of the world today with many
violet conflicts, much could be learnt, by those interested in contributing to peace education,
from Arngy’s research into peace studies, as he creates and shares his living-educational-theory
of peace education, with values of human flourishing.

Crossing Cultural borders

In using the word, ‘culture’ we draw on Said’s (1993) meaning that “culture is a concept
that includes a refining and elevating element, each society’s reservoir of the best that
has been known and thought.” (Said, pp. xii-xiv, 1993). In crossing cultural borders, we
are focusing on the values of human flourishing within each culture, as giving some
indication of a society’s reservoir of the best that has been known and thought. In their
2025 presentation to the American Educational Research Conference Delong et al.
(2025) engage in a values-based Inquiry in Cross-cultural Research in Nepal, Canada, Ireland,
the UK and the USA.

In crossing cultural borders, we are focusing on empowering teachers in their continual
professional development to foster values of human flourishing. In sustaining this focus we are
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aware of differences within cultural influences that may be sources of conflict. Some examples
of this are:

e The cultural influences in relation to girl’s and women’s education and opportunities in
Afghanistan.

e Christian and other religious cultural influences on living humanist values. For example,
an Indonesian group of academics we are working with, in the development of their
living-educational-theories, explicitly acknowledge Islamic influences — see the living-
posters at https://www.actionresearch.net/writings/posters/indonesiangp23.pdf .

e The 2027 Call for proposals from AERA has a theme that includes ‘Beloved Community’
that draws explicitly from a Christian perspective.

In crossing such cultural borders we acknowledge the significance of such cultural influences in
explanatory principles of educational influences in learning. We take care, in strengthening the
validity of explanations of the educational influences, that the validity of expressions of belief
are tested in terms of the explanatory principles that are used to explain educational influences
in learning with values of human flourishing. One of the criteria of validity, drawing on
Habermas’ theory of communicative action, is that the practitioner-researcher justifies a claim
that they deepening and extending their socio-historical and socio-cultural understandings in
their explanations of educational influences in learning. This means that they take responsibility
for transcending the negative influences of the contexts in which their practice is located in
living as fully as they can the unique constellation of values that constitute their values of
human flourishing.

Crossing Present Personal and Professional borders

In crossing these borders within a LETR approach to teacher professional development we are
aware that we have crossed personal borders through transformations in our epistemology, or
theory of knowledge. These transformations have included an understanding of how positivist,
dialectical and living logics can determine one’s understanding of the rationality that
characterises explanations of educational influences in learning with values of human
flourishing (Whitehead & Huxtable, 2024). These transformations contribute to the knowledge-
based argument for teachers and teacher educators to adopt a LETR approach to their
continual professional development (CPD) and help others to do so too. The above book offers
examples of LETR as a practical, values-grounded educational process of CPD. This goes beyond
the standards by crossing boundaries in generating valid, evidence-based and values-grounded
explanations of educational influences in learning.

In relation to crossing professional borders our living-educational-theories include our
professional practices as teachers, teacher educators and global educators. These borders
include foci on improving our classroom practices with our pupils and students, in our
continuing professional practice with teachers and other professionals, in systemic influences
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as global educators working across professional borders that include teacher educator, medical
education, health education, peace education, and counselling.

Crossing Temporal borders

Crossing temporal borders includes a non-linear approach in looking at past, present, and
future trajectories in a LETR approach to teacher professional development. We recognize the
importance of Kosok’s (1976) point about linearizing a non-linear dialectical process in which
structures exist as transition structures within a continuous process of transformation and
change.

The generation of a living-educational-theory includes crossing temporal borders in that it
explains one’s present educational influence in drawing on one’s history of educational
influences, and in the creation of a future possibility that is not yet in existence, with values of
human flourishing.

The question of ‘Why should you put time and effort into adopting a LETR approach to your
continual professional development (CPD) and help others to do so too?’, has been answered
by a group of Indonesian researchers. You can access the living-posters of members of this
group at https://www.actionresearch.net/writings/posters/indonesiangp23.pdf . The group is
co-ordinated by Susi Fitri (see
https://www.actionresearch.net/writings/posters/susi290923.pdf).

The living-educational-theories of members of the group have just been published in EJOLTs
and the details of Rika Kartikawati’s paper have been given above. Siti Aminah Alfalathi’s
(2026) paper on

“How Do I Improve My Practice as a Lecturer?”’: A Living Educational Theory Research Study
of Supporting Students” Empowerment through Attachment Theory. EJOLTs 19(1) 56-71.
Retrieved from https://web-cdn.org/s/1445/file/node/siti19-1.pdf , has also been published.
Papers by Susi Fitri, Claudia, Farrah and Tika Febriyani are going through the open review
process of EJOLTs.

The Indonesian researchers have been working for a couple of years developing their
submissions to TERSD 2024 and subsequently 2 years on submitting their living-educational-
theory papers to EJOLTs as contributions to the argument for teachers and teacher educators
adopting a LETR approach to their continual professional development (CPD) and helping others
to do so too.

These practitioners’ living-educational-theories contribute to an international knowledge base
for teacher education. These examples, of living-educational-theories can be understood in the
movement between creating and sharing a living-poster, the award of masters and doctoral
degrees (Whitehead & Huxtable, 2016) and the submission and publishing of a paper in EJOLTSs.
The living-educational-theories published in EJOLTs explain an individual’s present educational
influence in drawing on one’s history of educational influences, and in the creation of a future
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possibility that is not yet in existence, with values of human flourishing. Some individuals might
continue to ask the ‘Why’ question of why bother to engage in LETR? We think that the desire
to live values of human flourishing as fully as possible is foundational in the sense that values of
human flourishing ground the ‘Why’ question, in answering that we are seeking to live values of
human flourishing as fully as possible provides a necessary and sufficient condition for
answering the ‘Why’ question.

Conclusion

The conclusion is focused on the claim that, if more people engaged in LETR CPD and helped
others to do so too, they would contribute to ATEE and other professional, practitioner
organisations, realising their values-grounded missions.

Our conclusion is based on the above evidence that LET researchers have crossed borders, in
teacher educators’ professional learning, in the generation and sharing of their living-
educational-theories with their values of human flourishing.

Accepting the professional responsibility to make public the knowledge generated from asking,
researching, answering and making public questions of the kind, ‘How do | improve my
educational influences in my own learning, in the learning of others and in the learning of the
social formations within which my practice is located, with values of human flourishing, has
implications for crossing borders in teacher-educators’ professional learning. The implications
from international insights from Living Educational Theory Research include a willingness to
respond to Geographical, Disciplinary, Institutional, Cultural, Personal and Professional and
Temporal borders, in the generation and sharing of living-educational-theories with values of
human flourishing and with helping others to do so too.
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