PART THREE





What has this got to do with the creation of a General Teaching Council and a College of Teacher Educators?








It is at this point that I want to turn towards Advocacy of the kind discussed Berliner (1997) which engages directly with the political processes in the wider society. Having agreed with Lauren Resnick (1997) about the need to retain our national educational research associations as Forums in which we can test the validity of our 


claims to knowledge I want to ensure that this knowledge is embodied within the present institutional proposals to enhance professionalism in teaching and education. I can trace my own commitment to enhance professionalism to the study I produced as a postgraduate education student, ‘The Way to Professionalism in Education? (Whitehead 1967).  Some thirty years after I produced this study I voted for the Labour Party whose Government is now pledged to create a General Teaching Council by the year 2000.  The question is what form of Council will best serve the teaching profession. 





Professor John Tomlinson (1997) and John Sayer have done much to help to create the present GTC (England & Wales). This is an alliance of some 35 organisations representing teachers, employers, parents, governors and the churches who have been working over the past seven years for the establishment of a statutory General Teaching Council.





Here is the Statement issued by the Directors of the GTC (England and Wales) in March 1994 to which I subscribe:





THE GENERAL TEACHING COUNCIL FOR ENGLAND AND WALES 





Having regard to the essential service of teachers to the health and prosperity of society, and wishing to create a body which will be both a guarantor of the professional quality of service offered by teachers and a protector of the public interest, especially that of parents, pupils and learners for all ages, it is proposed that there should be formed a General Teaching Council for England and Wales (GTC).





The prime objective    of the GTC shall be the regulation of the teaching profession so as to maintain and improve the quality of education, in the interests of children, their parents, and students.





To this end the GTC will have a duty:





* to main a register of those entitled to teach in schools and colleges or to prepare future teachers;


* to advise on and take account of the standards required fro the initial and continuing education and training of teachers, and the competencies expected of them;


*to establish and uphold the ethical principles governing the teaching profession and rules of conduct and guidances of good practice derived from them;


* to take measures to ensure that these are observed by all teachers as a condition of being registered, and to have powers to withdraw, review and reinstate names from the register;


*to advise on the supply, recruitment and retention of teachers;


*to consider other matters related to teachers referred to it by the Secretary of State;


*to publish an annual report.





The Council will have powers:





*to raise a periodic registration fee from teachers to fund its work;


*to receive other grants an donations;


*to commission, promote or undertake enquiries and research in pursuance of its objects;


*to publish documents and statements in relation to its work;


* to make recommendations to the Secretary of State, to the public and to teachers on any matter related to that work.





The Council will be so constituted as to enable the teaching profession to take responsibility for acting both in the public interest, informed by insight into all aspects of the profession and teaching, and in the interests of the professional development of teachers throughout the education service.





To this end the Council will have a majority of registered teachers with experience across the education service, complemented by a significant proportion of lay members representing the public interest.





The Teacher Training Agency is already constructing a new national framework for teacher education with a focus on competence and accountability but without a form of accountability in which teachers create their own professional knowledge-base. Proposals for a national curriculum for initial teacher education have been made together with the implementation of career entry profiles for new entrants to the profession. The organisation for the National Professional Qualification for Headteachers is in place. Consultations have been held for the National Professional Qualification for Subject Leaders. Plans are being made for the National Professional Qualification for Expert Teachers. As well as these professional qualifications, the Government is developing its plans for an Advanced Skills Teacher Grade. 





In addition to these professional qualifications developed by the TTA there are numerous diploma, M.A., M.Ed., M.Phil. & Ph.D. programmes accredited by universities and colleges which teachers study as part of their professional development. To say the least there appears to be a lack of national coherence in the present programmes of continuing professional development! This point was focused on in the Dearing Report (1997) on Higher Education with its recommendation that  a new national framework for teacher education should be created which will integrate the qualifications offered by the TTA and the Universities. 





While supporting the above proposals for the creation of a General Teaching Council I do believe that a crucial component of professionalism, related to the professional knowledge-base of education and teaching is missing. You may think me mistaken but I do believe that one of the sources of professional pride in all the practitioner researchers above is related to the feeling of confidence which comes from having legitimated their claims to know their own professional learning and practice within institutions, in this case the universities, which they respect as bodies with the ability and reputations for legitimating high status knowledge.





Consider the recognition which could be given to all those above with their higher degrees in education. They are all practitioner researchers who have answered and researched questions of the kind, ‘how do I improve my practice’.  Their work has been recognised by a university but they have no professional body which they can turn to for professional recognition within a national framework of continuing professional development in teaching and education.  Perhaps the closes body I have in mind is The Education Council  membership rests upon the submission of a validated claim of professional values and knowledge (Eames, 1996). It may be that this procedure could be extended in a way which creates the following distinctions between a teacher, a teacher educator and a professional educator. I wonder if the following distinctions attract you.  





Within the present proposals for establishing a GTC it is difficult to see how this kind of value could be given to the creation of the professional knowledge-base of teaching and education.  Would the creation of a College of Teacher Educators or a College of Professional Educators, either within the General Teaching Council or as a complementary body help to enhance the professional status of teaching?  It seems to me that it would. The framework of national professional qualifications proposed by the TTA could help to increase professional status because it links pay, through promotion with these qualifications.  What is omitted from this system of qualifications is the kind of professional pride, satisfaction and status which comes from being acknowledged as an individual who has made a significant or original contribution to the professional knowledge-base.  I am suggesting that the present membership procedures used by the Education Council could be extended into the creation of a College of Teacher Educators which would have three forms of professional recognition:





i) A new entrant, after successful completion of probation would be recognised by the college as a teacher. 





ii) The next phase would involve recognition as a teacher educator with subject leader or expert teacher or headteacher qualifications plus a qualification at Masters level.  





iii) The third phase would involve recognition as a professional educator with subject leader or expert teacher or headteacher qualifications plus a qualification at Doctoral level. 





It would not be difficult to integrate the opportunity to make significant or original contributions to the professional knowledge-base of teaching and education within the present framework of national professional qualifications being developed by the TTA.





It seems to me that by creating a College of Teacher/Educators with the statutory powers to recognise Teachers, Teacher Educators and Professional Educators we could do much to enhance the status of our profession and its professional knowledge-base.





Note:





Because I recognise just how important our personal and professional relationships are in sustaining an educational research programme which will have a significant influence I want to affirm the importance of the following individuals in my own research programme and for the pleasure of their company.





I want to say how much I enjoyed the time Andre Dolbec, Professor of Education at the University of Quebec. Canada spent with the group during 1996 during his Sabbatical Year. If you access my homepage and download JeKan Adler-Collins’ enquiry, Can a collaborative action research approach to my educational enquiry help to express, define and validate my standards of professional practice?,  you will see Andre’s influence on both the collaborative action research methodology and the quality of the data. 





I also enjoyed the company of Peter Taylor, of Curtin University, Australia, during the time he spent with the group in 1995. Do look at Peter’s homepage and connect with his colleague David Geelan of Curtin University as they engage in their self-studies of their work as university teachers.  There is a link already established between my homepage and Peter’s homepage.





Tony Ghaye (1996), Reader in Educational Research at Worcester College of Higher Education is taking his ideas on action-research into publications for Health Care Professionals and I have felt much support through the way my ideas were integrated in the material for health care professionals (Ghaye, Cuthbert, Kanai, & Dennis, 1996) 





Jean McNiff continues to be a stimulating friend with unflagging enthusiasm for our joint project in reconstructing educational theory and knowledge.  Her influence has also been felt in the use of her publications by many teachers and teacher educators who needed this support in both the initial and continuing phases of their enquiries. Her trips to Bath are a tonic and she invariably leaves me refreshed and full of hope for the future. 





I should also like to thank my colleagues Sarah Fletcher, Steve Wharton, Jen Russ who provide a constant source of personal delight in their company and inspiration in their commitment and enthusiasm for their students and education.  





Congratulations to Steve on the award, by the University, of the 1997 Mary Tasker Award for Teaching, 


�
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