


A further part of the BRLSI contribution to the APEX programme was ‘Saving the planet’, a series of
workshops which involved pupils devising a system for inspecting buildings from the point of view of energy
conservation, with particular reference to Georgian Buildings. The first session involved discovering the
socio historical background to the Georgian period, its architecture and intellectual, social and artistic
influences with particular reference to the Bath context. Subsequent sessions looked at aspects of energy
conservation and recycling in general and in particular subjecting the BRLSI building to a detailed
examination. By applying rigorous observation, recording and analysis the pupils were able to recognize
and categorise a series of questions in a systematic way which enabled them to identify a ‘tool’ for
measuring the energy saving effectiveness of the building. APEX students visited the BRLSI Saturday
coffee morning to meet members and to conduct a survey about BRLSI members’ attitudes and practical
responses to the idea of recycling and energy conservation. Students were surprised that a significant
number of members practised recycling and energy conservation to a relatively high degree, although the
BRLSI building was not at all energy efficient. BRLSII members were most impressed with the polite,
serious and conscientious way in which the APEX students carried out their investigations.

There then followed an inspection of the BRLSI Headquarters in Queen’s Square. The results obtained
were analysed and written up in the form of a report with commendations for action and sent to the BRLSI
Management Committee. The pupils also devised a PowerPoint presentation and a representative group
of participating APEX pupils used this as a way of presenting their work and findings at a B&NES schools
Climate Change Conference organised by Ralph Allen School and held at Bath University. Another group
of students used their ‘Georgian Buildings tool’ to inspect some of the buildings at the university and were
impressed with the ways in which the university was already practising energy conservation in the design of
certain aspects of the building and its services. They also commented some were very surprised) at the
lack of concern and care in practising energy conservation and recycling on the part of some of the
students.

Some of the work and observations from the ‘Saving the planet’ series found its way in to a workshop and a
performance which took place at The Hay on Wye Book Festival, which were devised by a BRLSI member.

Although not directly an APEX initiative two BRLSI members, spurred on by the success of these APEX
initiatives undertook, in conjunction with the Royal Institute of Philosophy, a series of seminars for sixth
form students in aspects of Philosophy.

See www.brlsi.org for more details of how BRSLI is continuing to include young people inspired by APEX

Further contributions
Apex Programme
Queens Square
Saving the planet
Inspired by APEX
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Exciting New Project for the Valley Schools Community in Bath Meryl Elias

The five “Valley Schools” (St Mark’s Secondary, St Stephen’s C.E.V.A. Primary, St Saviour’s Infant and
Junior Schools and Swainswick C.E. Primary) are launching an innovative, Community Based
Intergenerational Learning Project this year. The project, known as “Valley Added”, will bring together
children, young people and adults from all areas of the community to learn from each other and support the
local schools and businesses through mutual benefits.

Two pilot events are being planned for the Autumn of 2012, including a range of workshops for children,
young people and adults, to be held at St Mark’s School. In the longer term, it is proposed that ‘Valley
Added’ is run three times per year on a Saturday, each event comprising a variety of learning opportunities
hosted in a Valley School. The learning opportunities may take various forms, for instance workshops,
displays, and presentations.

The events will extend the opportunities for learning by
working with local businesses and challenging the students !
to use resources available to them to learn new, real life
skills with a lasting impact.

This will include creating marketable products through a
Pupil — Led Enterprise, which will help ensure the
sustainability of the project. The students from the schools
will be encouraged to take ownership of the project from
the beginning.

Merryl Elias, School Business Manager and Project
Manager for “Valley Added”, said, “We are all very excited
about this project, which will benefit the whole community
and will look at new ways of educating learners of all ages.

The students will have the opportunity to learn real life skills, and by co-operating with local businesses, will
put their learning into context and hopefully inspire them to use their new skills in the future. It will also
raise the profile of local schools and businesses and become a high impact, sustainable project for the local
area. It is based on the premise that everyone has gifts or talents, even if they don’t yet know it. This
project will draw on talents, gifts and resources across the community to inspire learners in ways they never
thought possible.”



APEX is an ICON; an emblem for learning that is truly educational.
Nigel Harrisson

APEX has supported education learning since its inception; it has encouraged us to question the
assumptions, values and belief systems that have been socialised into us from an early age, to the point
where many lives have been enriched and practices transformed. It is an ICON because it supports
learning and knowledge creation at the Individual, Community, Organisational and Network levels.

At the Individual level, APEX has been encouraging all of us to follow our own dreams of better
understanding ourselves and the world we inhabit.

Personally, | have been hugely encouraged and supported to undertake a research PhD into my practice
as a leader in education, the relationships | form and develop as | carry out my day-to-day job of influencing
people. This has led to a better understanding of what | do and how | can improve my influence. For
instance, the empathetic resonance that exists in the positive relationships | develop.

It has given me the confidence to move away forms traditional forms of representation that cannot fully
capture the energy and values that flow between people in those relationships. This can be seen by
viewing the first few minutes of the following video clip:

http://www.youtube.com/watch?v=P5EWsPcJvGw&feature=player embedded

At the Community level, APEX has supported various community groups in Bath and North East Somerset.
My particular experience is the support for the community of learners within the Local Authority itself. In
2005, Marie Huxtable, Chris Jones and |, started what has become a sustained learning space - a
Conversation Café - where anyone could come to discuss what excited them in their work and the
relationship between what they did, why they did it and how they did it; we have had Professor Jack
Whitehead with us since its inception.

This Café — this sharing and learning space has been sustained to the present date with the full support of
Marie and APEX. What takes place in Café and the learning opportunities that can emerge is exemplified in
the following video clip.

http://www.youtube.com/watch?v=vR8FY 8tpJrg&list=UUnR|Bfzn9T6gXC QBmMWAbJA&index=102&feature=plcp

Local Authority

APEX ICON
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At the Organisational level, APEX has influenced thinking at the highest level; in schools it has introduced
Philosophy for Children, PASS (Pupils Attitude to School and Self) as well as TASC. Within my aspect of
the organisation Marie (APEX) and Chris Jones developed an Action Research inclusion strategy, working
with Special Educational Needs Co-ordinators, which has had a significant impact on the inclusion of
children young people with Special Educational Needs.

At the Network level, APEX has been outstanding. Marie has been able to make it possible for all the
various and potentially separate aspects of APEX to ‘join hands’ in finding the common ground between
them; to discover that the various parts share common goals and common values of love and hope for the
future of humanity. This can be seen in the following video clip:

http://www.youtube.com/watch?v=Ix90qvF9Ptl&feature=relmfu

Chris Jones Living Legacy

| have worked with Marie for approximately twelve years. In that time | have seen her ‘grow’ into her
dedication to advance gifted and talented education. | first met Marie when | was a Special Educational
Needs Coordinator in a Primary School. Marie was our Educational Psychologist. It was not long after | met
Marie that she became responsible within the authority for APEX and whilst she continued for a short time
as the school’s Ed Psych, it was not long before she was involved in APEX full-time. A few years after that,
| joined the Local Authority as an Inclusion Officer, and frequently we had the opportunity of working
together. We ran workshops at the SENCO Conferences and particularly memorable was the Creativity
Workshop whereby we wanted and achieved a creative space within the workshop.

Within the authority, | have been responsible for the implementation and development of the Bath and
North East Somerset Inclusion Quality Mark. As part of Marie’s work, she was involved in the development
of the Challenge Award and our work has very much crossed over. We have both been involved in the
development of inclusive practice, with Marie particularly focussing on the development of gifted and
talented education within the authority. We worked very closely with a variety of schools that were
focussing on the Inclusion Quality Mark and the Challenge Award and this was an exciting time for us both
with one school achieving the Inclusion Quality Mark and the Challenge Award in the same year. It was at
that time that this particular school put on a Gifted and Talented Conference which was organised by the
pupils themselves with most secondary schools attending. It was very impressive with representatives from
a variety of well known companies speaking at the Conference.



Inclusion Quality Mark (IQM)

The Inclusion Quality Mark has been running within
the authority for 7 years. Within this time, | have seen
schools develop in their understanding of gifted and
talented education and | believe that this is because of
Marie’s influence. When we assess a school,
invariably it produces evidence to demonstrate the
work they do in gifted and talented education and
frequently, we meet the Gifted and Talented
Coordinator to discuss their work within the school.
Over the years gifted and talented education has been
more and more embedded within schools’ practice.

| believe that Marie’s influence will continue due to her ongoing commitment and dedication to gifted and
talented education. You can see Chris talking about her work at http://youtu.be/Rds H-FcuR8

Kate Kemp recalls stories from practice

My understanding of inclusive gifts and talents has been shaped over the years by Marie Huxtable and my
Conversation Café colleagues. | am about to embark on my MA dissertation and would certainly not have
got this far without the constant encouragement (nagging in the nicest possible way!) of Marie and Jack.
Here are a couple of vignettes from my early Conversation Café days and also a quote from the Buddhist
leader Daisaku Ikeda, which, for me, encapsulates my understanding of inclusive gifts and talents.

The Cuckoo Child

So there | was buying some lemon stuff to make my dishwasher smell better when | realised that the
woman on the till was the mother of a boy | used to work with several years ago. This boy-let’s call him
Joe- started refusing to go to school quite early on in his first year at secondary school. He continued to
have bouts of school refusal throughout his time at school which culminated in the LEA going to court to
seek an Education Supervision Order of which | was the Supervising Officer. Early on in my dealings with
him he would usually run off if | turned up at the house or would hide under his duvet. | therefore got to
know his Mum quite well as | was often sitting around waiting for him to come home or get out of bed.

So after we'd said hello and discussed the merits of lemon dishwasher stuff | enquired, with some
trepidation, as to what ‘Joe’ was now doing.

Inclusion

Quality Mark
Challenge Award
Commitment
Dedication
Conversation Café
Buddhist teachings
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My anxiety was due to the fact that, when | first encountered him | had been to his primary school to see if |
could get a handle on what was at the bottom of his school refusal. His Year 6 class teacher had some
alarming stories to tell about him which included setting fire to letter boxes and running away from home.
As | got to know Joe it seemed to me, in my amateur psychologist role, that he had ended up in the wrong
family. He was, for instance, very talented at imaginative writing but lived in a house with no books. He
was quite a sensitive and anxious boy surrounded by noisy and argumentative parents and siblings. As part
of the Education Supervision Order | got him and his family to agree to go and see a family therapist. | also
arranged for a tutor to work with him on an individual basis at school gradually reintroducing him back into
the classroom. The school got him involved in a production of Oliver Twist and the last | had heard of him,
three or four years ago, he had gone onto Bath College to study performing arts.

‘So what'’s Joe up to these days’? ‘Oh he’s doing really well, he’s at Guildford Art College studying theatre
design and he’s doing an Open University degree. He’s always in the Bath Chronicle for some Christmas
pantomime he’s produced or play he’s written’. ‘So thank you’ she says. ‘My pleasure, ’say |. And truly it is
for there are few things more pleasurable than knowing you have made a difference to a young person’s
life and, in some small way, helped them find ‘their thing’.

...... and there she stood

As | approached the door of the theatre | saw her. There she stood, poised and elegant, welcoming guests
to the show. When she saw me she smiled and came over and kissed me on both cheeks. ‘How are you?
How great to see you’ she said. I'd last seen her about a year or so previously when I'd taken her and her
mum to an admission meeting at a school.

She’d been out of mainstream education for at least 6 months and was very nervous about returning but
was quite determined that she was going to make a go of it.

She’d been permanently excluded from her secondary school for persistent rudeness and disruptive
behaviour, which had culminated in shouting and swearing at the Head Teacher in the middle of a crowded
corridor.



Following the exclusion | had visited her at home to discuss what would happen next and she told me that
she had times when she just ‘lost it’, she didn’t know why, but that she had to get back to school as she
needed to get her exams as she wanted to become a psychologist. | visited her on numerous occasions
over the next few months as we tried to get a school to take her. | helped her Mum write an appeal letter to
a school which had rejected her and hand-delivered it to make sure it got there. | felt that | needed to call by
regularly just to apologise for the length of time it was taking to get her back into school.

She flourished at the tuition centre and one of the staff there eventually persuaded another school to take
her. This was when | had last seen her as she started her final year at school. Whilst at the tuition centre
she had got involved in their drama workshops and then had been asked if she would help with drama
sessions for children at the theatre.

She clearly had a talent for this and when an apprenticeship came up at the theatre she applied and, out of
the 70 or so applicants, was successful. So here she was, telling me about her work at the theatre and how
much she loved it. | wished the head teacher of her original school, and the other school which had rejected
her, could have seen her, transformed from an angry girl into a confident young woman with a life to look
forward to.

‘Everyone has some kind of gift. Being talented does not just mean being a good musician, writer or
athlete. There are many kinds of talent. You may be a great conversationalist or make friends easily or be
able to put others at ease. Or you may have a gift for telling jokes, selling things or living economically. You
may be punctual, patient, reliable, kind or optimistic. Or you may love taking on new challenges, be strongly
committed to helping others or have an ability to bring them joy. Without doubt you possess your own
special jewel, your own unique talent’ (lkeda, 2004)

Following exclusion
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Transformation
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A future
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Action research meetings and their impact and influence on me

Lynn Spurrell

| believe | was involved near the very beginning of the Action Research breakfast meetings in what was
then Education Services in Bath and North East Somerset Council. | remember the primary group members
as Marie Huxtable, Jack Whitehead, Christine Jones and Nigel Harrisson. The group is a living entity
powered by the perseverance and dedication of Marie and Jack to allow it to change and continue. The
group has grown and changed according to its members, the inspiring conversation topics and challenges,
the support and conundrums posed by group members.

Initially the group comprised several Educational Psychologists. | personally found this a daunting
experience because | felt intimidated; however now that | know some of them better | know that they are,
for the most part, just people like the rest of us! If staff and colleagues asked me back then what the
purpose of the group was, | found it difficult to give an answer — and, if | am honest, | still do sometimes.

| attended the meetings, which became known as Conversation Café, for a few years and then, because |
felt that | was not getting as much from them as | had done | stopped attending the meetings. With
hindsight this probably had more to do with my state of mind and personal circumstances at that time than
the group itself. | went on secondment to Bath for 2 years in 2010 and when | returned to work in
Keynsham, having chatted to the ever-encouraging Marie, | decided to return to the meetings to see how
things were going and whether or not | had a place there.

| returned to find a group that was vigorous, very supportive, creative and impressive particularly with
regard to academic ability and success. That is not to say that this was previously lacking in the group but
that | felt it was more evident on my return. In my mind’s eye | picture the group as one of the coloured
bubbles in a lava lamp — constantly changing shape, expanding in some areas while contracting in others
with slow but incessant shifts in dynamics and appearance indicating that it is a living, animate and vibrant
thing.

After discussing a recent ‘buzz’ experience with the group, the similarities between this experience and my
relationship with the group were highlighted to me:



The Buzz
| recently went on honeymoon to Mexico and had the amazing experience of spending a day with dolphins.

| very much dislike putting my head under water so knowing that | had to spend a good deal of the day in
deep salt water with these large creatures was scary to say the least.

Thanks to health and safety we all wore life jackets, wow, and big sigh of relief from me!

To begin with we played with the dolphins, touching them and -
getting used to them. We also discovered that while they are very g
social animals and form their own cliques and groups, they are _"_
sometimes stroppy and uncooperative. :

-

One of the males was so pre-occupied by 2 females in the pool
that he kept wandering towards them and being distracted from
doing as he was asked by his trainer, and we were told that
another female was useless and would do nothing before 1pm,
one of the endearing qualities about dolphins is the affinity they
have with humans, all of this seemed to be borne out in their ﬁ;
personalities too.

An unforgettable part of this day was a “toe-push”. This is when a person lies face down in the water (not at
all easy or enjoyable for me), with arms spread out to the side and feet at hip width apart at right angles to
the body waiting for two dolphins swim to them from behind.

The dolphins are counted down and approach the person from the other end of the pool; they turn and
swim towards the two feet. | felt both dolphins find the correct position on the soles of my feet with their
snouts before pushing me fast through the water.

The speed of the thrust actually pushes the front half of the person up into the air. We were warned not to
bend our knees because that signals to the dolphins that you want to stop so | was very conscious of
maintaining a straight legs position. When the push ended | was exhilarated, what an amazing experience!!
Not only had | managed to lie in the water and wait, heart pounding, for the dolphins to come to me, | raised
my arms whilst being elevated by them.

The ‘Buzz’

Lived experience
The ‘Toe push’
Unforgettable
Trust

Amazing
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Action Research journey

My journey in relation to Action Research meetings is mirrored by my “toe-push”.

1.

| really wanted to do the “toe-push” but experienced huge nervousness about putting myself in the
required position to allow myself to be carried along. The significance of going into ‘deep water’ was not
lost on me! This was similar to the initial experience of going to a group that I felt ill-equipped to attend.

The waiting time; the count-down time waiting for the dolphins to arrive to push me was excruciatingly
long, so much so that | had to put my legs down at one point and wiggle about before taking a deep
breath and making myself ready again to receive the dolphins; in some ways this mirrors what | felt
attending meetings for a time without being sure that they were really useful to me — but at the same
time continuing to attend! It also reflects my time away from the group and a growing itchiness to do
something intellectually challenging and useful.

The slow but driving and powerful push from the dolphins is mirrored by how differently | now feel
myself to be in the Action Research meetings. | believe that the Action Research group and my training
and practical use of coaching skills are now inspiring me to grow intellectually.

The exhilaration of completing the toe-push has not, as yet, been replicated in the same way regarding
Action Research however | prefer to think of the latter as a slow climb over a period of time compared
to the very short fast push from the dolphins. Over a period of a few months, | am not displeased with

my progress.

This is a personal observation of my development and the
impact that Action Research meetings have had on my
thinking and learning, for example | am now reading more
broadly than | have before.

| believe that we are all capable of so much more than we
either do or believe we can do.

At times like this | will find it useful to think of the ‘toe-push’.



APEX Heritage and living legacies Heritage Services
Lindsey Braidley, Liz Benington, Liz Milton, David Baker.

http://wwwi/leisureandculture/museumsandgalleries/Pages/Museums%20education.aspx

Bath & North East Somerset Council Heritage Services have worked
with APEX for many years at the Roman Baths, Victoria Art Gallery
and Fashion Museum. We have created exciting opportunities in
special places on a variety of subjects. We have enjoyed printing and
collage at the Victoria Art Gallery, intricate hand sewing and fashion
design and the Fashion Museum and taking the first steps in being a
Roman Baths guide. Often students would not want to leave at the
end of the session. We aspire to continue our work in the local
community with schools and able pupils and will be looking to develop
a programme in 2012/2013 linked to World Heritage.

Fashion Museum http://www.fashionmuseum.co.uk

With the vast wealth of material on offer at the world famous Fashion
Museum, plus the addition of extra summer exhibitions, it has been a
pleasure over the years to offer a myriad of topics to children ranging in
age from 4 to 14. We have linked historic and modern fashion and
fabrics to topics as diverse as architecture, flowers, stitchery, pattern,
masks and food. With the extra time that summer school sessions allow
we have been able to use external influences in and around Bath to
augment the students’ creativity. For example, on a floral theme, we
were able to observe, sketch and photograph at a local garden centre
as well as extensive research in leading fashion outlets in the city.

As the Fashion Museum is housed within the glorious late 18" century Assembly Rooms, architecture was
a subject begging to be used. One abiding memory is of students creating stunning extreme fashion ideas
using drawing and appliquéd fabrics and papers all with the theme of architecture. All the research and
development for APEX has extended our practice in many other areas over the last decade and has been a
source of huge creativity and pleasure.

Heritage Services
Roman Baths
Victoria Art Gallery

Fashion Museum
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Victoria Art Gallery http://www.victoriagal.org.uk/

Entering a big public art gallery can be a daunting
prospect for parents and children. Through APEX we
have tried to overcome this barrier for lots of families
at Bath and North East Somerset's Victoria Art Gallery
by giving a warm welcome at the door, a chance to
explore, and a place to do exciting things.

As gallery educators APEX has challenged us with the
opportunity to explore new exhibitions and our
permanent displays with fresh eyes. Our school
workshops are designed for large numbers of children
and children of all abilities. For APEX sessions we
can give the children more time and materials and
space to follow their own creative ideas.

Children take our ideas and inspiration from the artworks on display and create something new and
something unique. One thing APEX has taught us is that children surpass our expectations and take us on
new journeys. The end result of an APEX session is the Victoria Art Gallery full of excited families and
amazing new artworks. The children take their art and ideas back to school to share the experience and
skills they have learned. The ideas generated by APEX feed into all the other work we do at the Victoria
Art Gallery with children and young people.




Roman Baths

To go to the website click on http://www.romanbaths.co.uk/

At the Roman Baths we have looked back into history using the collection as well as studying the site. We
have become Roman soldiers, created stunning mosaics and looked at two thousand year old artefacts.

Highlights have included trips through secret tunnels beneath Bath and cracking genuine Tudor codes. We
have also studied World War |l to create a summer exhibition at the Assembly Rooms seen by thousands
of people from all around the world. We have even played Victorian playground games.

| have enjoyed working with a fantastic variety of enthusiastic learners both young and old, creating
memories that | hope will last a lifetime and passing on (and acquiring!) skills for the future.

Roman Baths
Heritage

Code breaking
Variety
Memories

Skills



CHAPTER 5

Your stories to help create better futures

Marie Huxtable

More than 48 people have contributed to this book.

They have offered their stories freely as gifts to begin to breathe life into living legacies of APEX.

Through their stories you may feel you have got to know a little of the people telling them, the relationships
they have formed, as well as the knowledge they have created.

| believe the educational qualities of space, opportunities, practice and provision, is created by people and

the relationships between them. So, the living legacies of APEX are to be found within the stories of people
and their relationships, as well as their knowledge.

Some people, such as me, have had a
disproportionate presence in these stories. That is
unfortunate but inevitable: The book was specifically
commissioned to contribute to the development of Cn iy |y L —
living legacies of APEX and | have had the ' -
responsibility of leading the development and
coordination of APEX over the years.

There are many stories yet to be told, yours for
instance. | hope you will be prepared to be
generous and offer your story as a gift to help
educational relationships to flourish.

These form the bedrock of improving inclusive gifted
and talented educational theory, practice and
provision for the benefit of all of our children and
young people.

CHAPTER 5
Afterword
48 Contributions

48 unique specific
individual voices

Connect with the
common and the
shared
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| believe we should not ask our children and young people to do what we are not prepared to do ourselves.
If you draw back from offering your talents, expertise and knowledge as your gifts | hope you might reflect
on this piece, often attributed to Nelson Mandela, and be moved to action.

The actual author is Marianne Williamson, ‘Return to Love’ (1992)

Our deepest fear is not that we are inadequate.
Our deepest fear is that we are powerful beyond measure.
It is our light, not our darkness, that most frightens us.
We ask ourselves, who am | to be brilliant, gorgeous, talented, and fabulous?
Actually, who are you not to be?
Your playing small doesn't serve the world.
There's nothing enlightened about shrinking so that other people won't feel insecure around you.
We are all meant to shine, as children do.
We are born to make manifest that which is within us.
It's not just in some of us, it's in everyone.
And as we let our own light shine, we unconsciously give other people permission to do the same.
As we are liberated from our own fear, our presence automatically liberates others.

There are places on the World Wide Web to help you make connections and share your learning journeys:

www.spanglefish.com/livinglegacies
www.facebook.com/ApexLivingLegacies
www.linkedin.com/groups/APEX-Living-Legacies
www. Twitter.com/APEXLivingLegac

Further information is also available from

e http://www.spanglefish.com/mariessite
e http://www.actionresearch.net
e http://www.mondaystudio.co.uk/

There are research groups underway you are very welcome to join, such as this one:
http://www.spanglefish.com/livingvaluesimprovingpracticecooperatively

We hope to hear from you - email - apexlivinglegacies@gmail.com



