Hi Kate - good to hear you video-taped the session. Do let's focus on some�of the tape on Wednesday. What I think you might find most helpful is to�produce a story - as short/long as you like - about your learning within�which you integrate some of the data you collected before and perhaps an�extract of two from the videos that we could then focus on in helping to�strengthen your claims to learning and in helping to move your enquiry�forward. If you want me to look at any writing before the meeting just�send it on.�Love Jack.





My question:





How can I use elements of the Transforming Learning programme to improve my teaching of 10Y English?





My values:





Developing students who are independent learners, who think critically about what they are studying and have the confidence to form and justify their own opinions. 


Developing a relationship with the students that promotes this process, through valuing their contributions, encouraging and supporting their participation in the lesson, and establishing an ethos of mutual respect and enjoyment in our own and others’ involvement in the lesson.





Input from Transforming Learning:





As a tool to gather data from the students and myself about the ‘classroom climate’ – what it is like to be a student in my class. (There is a need to evaluate the programme and assess its usefulness in terms of what it actually tells me about the experience of my lessons, and what it misses about that experience. Also to discuss the terms used and my interpretation of what they mean.) From this data and feedback I will develop action plans for improving the areas indicated.


As a tool to assess progress in improving the learning experience of students in my class through completion of a second questionnaire after action has taken place.





Input from video recordings of my lessons:





Lesson already recorded as evidence of areas needing improvement and visual indicator of classroom climate.


Feedback session with students who did the questionnaire discussing the process and terms involved in assessing classroom climate, as well as the actual situation in our English lessons, highlighting areas for improvement and possible means of doing so.


Recordings of lessons during which action plans implemented – hopefully resulting in an improvement in the areas of classroom climate we are focusing on.





Input from other writing:





Help?!








Input from colleagues:





Teacher-researcher group responses to my original video and the Transforming Learning terminology.


School colleagues’ responses to feedback session.


School colleagues’ support in developing action plans related to four weeks on Frankenstein.


HoD lesson observations before and after process.


JW’s response to my notes after Saturday session.








Input from me:





Thoughts and feelings in response to questionnaire and Transforming Learning programme.


Thoughts and feelings in response to feedback session with students.


Thoughts and feelings from reflecting on lesson observations from HoD.


Thoughts and feelings in reflecting on others’ writing.


Planning of lessons to implement action plans.


Evaluation of success/failure of action plans and possible reasons.











My Story





When thinking about a possible area for this MA unit I decided to focus on how to use the Transforming Learning programme as I felt it was a potential tool in gathering and evaluating/assessing data that would be an indication of what it was like to be a pupil in my class. This pupil perspective can be overlooked when assessing how successful our teaching is (when we often look at results and effort/engagement levels of the pupils from our own perspectives) and I feel it is an area that can make or break the successful learning in a class. If the students are not engaged/ involved/ enthusiastic we need to know why, and who better to answer this than the students themselves?





This area also fits in with my own values as a teacher (as outlined above) and as I have progressed through this research I have become more and more aware of the importance of my relationship with the students, and the role of this relationship in encouraging/supporting their learning in and enjoyment of our lessons.





The group concerned were a challenge from the start. In spite of being top set they did not seem to gel as a group and were quite unsure of my lessons – I was guilty until proven innocent! This meant that I had to readjust my own ideas of what a ‘top’ set should be like, as well as adjusting to the new school and different expectations of the students compared to those I was used to at my previous school.� I had to enlist the help of my HoD to sort out some difficult behaviour and through an after school meeting with him and the students concerned things improved. However, I was left with the worry that the students were not getting what they could from my lesson, and although my confidence with the group has improved, I still feel anxious about whether or not they are ‘getting a good deal’ from me. These were the reasons for choosing this group to work with on the Transforming Learning programme (and of course this research enquiry!).





I chose the seven students required for the programme to include a mix of ability, gender and attitude to the lesson. They (and I) then completed the questionnaire and the results were fed back to me. I was not really surprised by these results, but was disappointed as the students thought the classroom climate was lower, or more negative, than I did.� 





From a video recording of a lesson� it became clear that my body language was quite negative, which I hadn’t realised at the time (crossed arms and lack of positive comments/praise). I wonder if this is a reflection of my concern over their enjoyment/involvement/enthusiasm in the lesson? Inevitably, I will be conveying this to the students and this is highly likely to be contributing to the slightly negative atmosphere the class has.� 





Due to work load, I was not able to have a feedback discussion about the questionnaire results with the students until several months later, but when we did I felt encouraged by their responses. Although they had concerns over aspects of the lessons, they were able to discuss them in an open and honest way. This is shown very clearly on the video where the discussion is relaxed and open and most of the students involved contributed something to the session. 





I feel this was an important indicator of my relationship with the students, and shows that I am fulfilling part of my values by developing students who will feel comfortable putting forward their own ideas in an atmosphere of mutual respect and support. They responded like young adults in that there were no petty complaints and they did not see it as an opportunity to offload grievances and ‘have a go’. They were able to see the purpose of the discussion and approached it in an appropriately objective way. Now I need to use their responses to plan for more interesting and supportive lessons after half term. I feel it is essential that I am seen to be trying to improve the situation, otherwise the positive responses I have had will be lost. I feel I now have a situation with these seven students in particular where I can try to build on a relationship of support and respect in class which will hopefully then extend to the whole group. The students chosen are influential within the group (for different reasons) and would be helpful in changing the atmosphere if treated in the right way; i.e. if I was seen to be using their ideas and taking note of their comments from the feedback session.














� Explanation of these differences to follow.


� See appendix for results


� See video recording


� See appendix for my reflections from 15.5.02








