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Foreword to the Guide

  I work at the School of Education at the University of Bath in a part-time capacity. I come into contact in any given year with about sixty PGCE secondary students, some on teaching practice (with my English teacher hat on) some in a tutorial group based at the university before and after teaching practices, and on the English Elective course. For the last two years I have been working with students as well who have elected to undertake an action enquiry on their second (and final) teaching practice.  I am studying for my M.Phil/Ph.D., and an integral part of my own research is in trying to find ways of helping practically in the students’ own action enquiries, and this final version of the Guide constitutes as well an expression of where I have come to in my own thinking.

 The writing and subsequent evaluation of this Guide constitute one aspect of my own action enquiry, which is focussed on the question: ‘How can I better support action enquiries undertaken on teaching practice by initial teacher education students?’  Through my experiences with students over the last two years I have become increasingly aware of the need for a practical Guide to Action Research. This is it! It has seen many revisions. I have been using versions of it with students over two years and with their help and comments from colleagues I have attempted to refine its practical implications and uses. This year (1991/92) I have been most fortunate in working with a PGCE History student, Justine Hocking, whose Action Enquiry Report forms the second part of this publication. I have attempted in this final version of the Guide to integrate some of our talks, explorations and growing insights into the text,  so that the reader can get a clear sense of the kinds of collaborative work which characterise action enquiries. I would like to state here that without the dedication and purposeful endeavour of Justine, my own research this year would not have been either so challenging or rewarding. It has been an inspiring experience to work with someone whose enthusiasm, critical openness and determination to do her best for her pupils has characterised all her activities. 

  I have also integrated the insights and processes of some other students into the Guide, some from this year, mentioned above, and two from last year as well. I am grateful for their permission to allow me to use transcripts from discussions and writings which I am sure will be useful to the reader.

 At times it has been difficult to know into what sections to integrate the processes of Action Research enquiries as they have been experienced by my students and myself. For example, in the chapters on Talk and Writing, there are case studies which might seem to fit in either section. I have tried to include the material thematically, so that for instance in the Writing chapter there are some pages devoted to a taped conversation about the value of writing in Action Research. It can also be read, however, as an indication of the value of talk in coming to know one’s own practice and reality.


