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Values of Humanity and Educational Enquiries





I will introduce the seminar with a multi-media account of Alan Rayner's educational influence in the educational enquiries, 'How do I live my values more fully in my practice?� and 'How do I enhance my contribution to the education of the social formation of the University?'�. These enquiries are informed by Kilpatrick's view of educational theory as a form of dialogue that has profound implications for the future of humanity. One of my assumptions that is open to question and educational enquiry is that living the values of Academic Assembly is contributing to the future of humanity. 





High sounding phrases like 'values of freedom, truth and democracy', 'rational debate', 'integrity', have been used. It is easy to be cynical about these and to dismiss them as hopelessly idealistic, but without ideals and a certain agreement about shared values a community cannot be sustained, and will degenerate. These are the phrases in which members of Academic Assembly have chosen to convey their concept of this community. (The Idea of a University, Academic Assembly, University of Bath, 1988).





A New Epistemology for a New Scholarship of Educational Enquiry





In developing my ideas I have drawn insights from Stephen Rowland's� multi-disciplinary research into the enquiring university tutor, together with insights from the work of Ernest Boyer�, Donald Schon� , Jean McNiff� Rita Johnston� and Geoff Mead�. Here is what I mean by a contribution to a new epistemology for a new scholarship of educational enquiry. I am focusing here on the nature of standards of judgement in testing the validity of claims to educational knowledge made from within or alongside a living theory� approach to educational enquiry. 





Standards of judgement are fundamental to epistemology because of their use in testing the validity of claims to knowledge. In claims to know one's own learning in relation to living more fully the values of humanity in educational enquiry, what are the appropriate standards of judgement� and how can they be expressed, defined and communicated?





Starting in my own practice as a doctor educator (see note 1) I experience my embodied values as linked to the meanings and purposes I give to my life in education. On the video-extract of my educative relationship with Geoff Mead I am living my embodied values of originality of mind and critical judgement. Geoff is working on his thesis to show the meanings of his scholarship of living inquiry as he engages with images of masculinity in the police force, with his healing journeys, with his loving relations and with his work as an educator in the police service. His thesis can be understood as his curriculum vitae in the sense of the course of his life. In his curriculum vitae  he is generating knowledge through a process of clarifying the meanings of his embodied values and transforming these embodied meanings into linguistic meanings. In this process of clarification and transformation he expresses, defines and communicates  the meanings of the living standards of judgement he uses to test the validity of his knowledge-claims and his life of inquiry.





It is the process of creating living standards of judgement from the embodied values of humanity we express in our educational practices that I am suggesting may hold the key for the creation of a new epistemology for the new scholarship.    





A Multi-Disciplinary Enquiry - 'Have Alan Rayner's insights� created a new epistemology for a new scholarship of educational enquiry?'





I now want to engage with you in this multi-disciplinary seminar in a dialogue that includes ideas in philosophy, psychology, sociology, economics, management�, education, natural sciences, technology and theology together with aesthetic experiences� in the creative arts. My hope is that this conversation will move forward my enquiry: 'Have Alan Rayner's insights created a new epistemology for a new scholarship of educational enquiry?'





Here is a three minute video-clip of Alan explaining to me some of his ideas on boundaries.





Alan's ideas have captivated my imagination and I now want to show you the outcomes of his aesthetic experiences in the creative arts and the outcomes of his reflective capacity, on his website at http://www.bath.ac.uk/~bssadmr





I also want to communicate his living standard of joy in the expression of his own learning and enquiry with others. Here is a 30 second video-clip of Alan that surprised him when he saw it. He said that he had no idea that he was communicating such joy in what he was doing. Alan's surprise helps me to communicate the significance of video in my educational enquiries. When Galileo turned the telescope to the heavens with a gaze informed by Copernicus' theory, he found that the Catholic Churches teaching, that the earth was the centre of the Universe with the sun revolving around the earth, was false. He was shown the instruments of torture as if they were to be used and made to recant what he knew to be true. Some 300 years later the Church formally acknowledged its mistake. If you will turn the video on yourself in enquiries into improving your educational influence, I think you will understand how your values of humanity can become part of an educational enquiry in which we could all participate.  I am thinking of enquiries concerned with learning to live the values of Academic Assembly and our values of humanity more fully in our educational practices within the University and beyond. In doing this I think we could build on Alan's insights into boundaries and joy, amongst his other values, in creating a new epistemology for the new scholarship. Radical shifts in epistemology have often been accompanied by the equivalent of the 'instruments of torture'. Lyotard� speaks of intellectual terrorism. So, if you decide to create your own living educational theories as stories of your learning to live your values of humanity more fully in our workplace and beyond we might be safer, and enjoy doing it, together!




















� I will begin with a one minute video clip to show what I do as doctor educator in my educational practice and enquiry 'How do I live my values more fully in my practice?'. In this clip I am working with Geoff Mead to support the expression and development of his originality of mind and critical judgement, as well as the extent and merit of his work. I believe I embody the values of originality of mind and critical judgement in my practice as I explain to Geoff that I think that I have found a contradiction in his work, and as I wait, through the tension of the 'pregnant pause', for his creativity to move his enquiry forward with 'What am I trying to do here?'.





As all my assumptions are open to question in the seminar I should say something about the significance for me of being recognised as a doctor educator. 





I came to the University in 1973 with the intention of contributing to the reconstruction of educational theory. At that time the dominant view in educational programmes in the UK was that the principles in the educational practices  of teachers were pragmatic maxims that would be replaced in any sophisticated educational theory by principles derived with more fundamental justification from the disciplines of philosophy, psychology, sociology and history of education. Over the past thirty years this view of educational theory has given way to the idea that educational theories that can explain educational practice will emerge from the ground of educational practice itself. My interest in the generation and testing of educational theory remains linked to my passionate commitment to enhancing professionalism in education through developing educational theories that are connected directly to learning to live more fully the values of humanity. It is an assumption of mine that professionalism in education will be enhanced through the legitimation of the embodied knowledge of master educators  and doctor educators  in our University.    


� While most of my educational practice is focused on the learning of individuals, my interests are extending into the education of social formations. This extension is linked to my belief that learning how to live more fully the values of humanity is intimately connected to the education of social formations. An example of what I mean by educating the social formation of the university may be seen in a change in the regulations between 1980-1991. Around 1980 concern began to grow in this University and in other Universities that regulations were in force that explicitly refused permission for candidates under examination for research degrees to question the competence of their examiners. Phrases in letters to candidates would be couched in terms such as 'Under no circumstances can the judgements of examiners be questioned?'.  By 1991 our University and many others had changed their regulations to permit questioning on the grounds of bias, prejudice and inadequate assessment. It is these kinds of changes in our social formation that I am referring to in the context of the education of the social formation of the university. I am meaning that we are learning, as a social formation to live more fully the values of humanity.  


� Stephen Rowland is Professor of Higher Education at University College London. His sustained commitment to educational enquiry can be seen in:


Rowland, S. (1984) The Enquiring Classroom. London;Falmer.


Rowland, S. (1993) The Enquiring Tutor: Exploring the Process of Professional Learning. London;Falmer


Rowland, S. (2000) The Enquiring University Teacher. Buckingham; SRHE & Open University Press.





His enquiries as a university teacher have led towards a conception of academic work in which he sees teaching as a critical and intellectually rewarding activity that draws academics together for the development of themselves and each other as teachers and researchers  (See, p. 13, Rowland, 2000). In his exploration of values in teaching and his attempt to live them more fully in his teaching, he is clear that this is not just a matter of personal or inward looking enquiry. He explores how they are influenced by the social, cultural and political circumstances in which we teach (p. 107).





" Spending too much time measuring and documenting everything related to teaching, just in order to meet the requirement of accountability, can be counterproductive. But I do believe that if I make claims like, for example, that my teaching is research led, or that it is student centred, or that it aims to develop a critical approach, then I should be able to say what these things mean in relation to my practice of teaching and the students' experience of learning. Too often educational documentation contains terms whose meanings are assumed but rarely articulated." (p. 124)


� I am thinking here of Boyer's  (1990) major work on Scholarship Reconsidered: Priorities of the Professoriate (Princeton NJ: Carnegie Foundation), in which he distinguished and defined the four roles of the scholarship of discovery, the scholarship of teaching, the scholarship of application and the scholarship of integration. You can view the latest developments on the scholarship of teaching at the Carnegie Foundation at: http://kml2.carnegiefoundation.org/html/gallery.php


� Donald Schon (1995) in his paper on 'The Need for a New Epistemology for the New Scholarship (Change, Nov/Dec. 1995) argued that the new scholarship needed a new epistemology and that this epistemology could emerge from action research. For those not familiar with action research it is a form of research in which the researcher studies their own practice with the intention of improving the practice, improving their understanding of the process of improvement and of improving the social context in which the practice is located. 


� Jean McNiff's web-site at http://www.jeanmcniff.com has an introductory booklet on action research and professional development, a list of her publications and several completed action research masters degrees of enquiries of the kind 'How do I improve what I am doing?'. Her book on Action Research in Organisations explores her own learning as she engages with social formations that influence the development of action research  approaches to professional development.


� Rita Johnston's (1998) analysis of the work of Boyer in 'The university of the future: Boyer revisited' (Higher Education 36: 253-272) includes the argument that:





"Boyer's four areas of scholarship are still necessary, and remain core to the business of the universities, but they are no longer sufficient for survival and development unless the scholarships are considered, not only at an institutional and national level, but also as part of a global learning system. The four scholarships will only be guaranteed if the unique role of the university itself is defined and defended." (p. 252),





and she concludes:





" The scholarship of teaching is in the process of transformation be new and increasingly complex technologies. Perhaps it is to the scholarship of integration that we should look for the unique character of the university, not only in the sense of contemporary synthesis discussed by Boyer but also in an historical context. The university is surely the gene pool of ideas from centuries of intellectual activity. The full intellectual diversity of the inheritance must be treasured, much as rare breeds are now being set up for plants and animals to ensure sustainable bio-diversity. For in the unknown and unknowable future which Barnett has sketched, we can not foretell what intellectual problems we may have to face and where, if not from the universities, may we draw on a response bank of ideas from Aristotle to Chomsky? The universities must conserve the intellectual gene pool so that Boyer's four streams of scholarship may be maintained." (p. 270). 


� Geoff Mead's (2002) doctoral thesis 'Unlatching the gate: Realising my scholarship of living inquiry' will be available from both the police stories and living theory sections of actionresearch.net from the week of the 20th May, 2002. 


� You can engage with my meanings of living theory in the paper 'Creating a Living Educational Theory from questions of the Kind, 'How do I Improve my Practice?'  (Whitehead, J. Cambridge Journal of Education, pp. 41-52, 1989). I used the term 'living' to distinguish my approach from the 'disciplines' approach. I also use the term because of Ilyenkov's question - 'If an object exists as a living contradiction, what must the thought - ie: statement about the object - be that expresses it?' (p. 320, Dialectical Logic, Moscow; Progress Publishers, 1977) 


� See Moira Laidlaw's doctoral thesis 'How can I create my own living educational theory as I offer you an account of my development?', in the living theory section of actionresearch.net.  Moira  stressed the importance of understanding that values-based standards of judgement are living in the sense that coming to know what our values are is part of the process of putting them into effect (see also Note iii and Rowland, p. 98, 2000 on Exploring Values in Teaching). 


� See Alan's website at http://www.bath.ac.uk/~bssadmr  Alan expresses his hope on his homepage:


My Hope:


"To help develop a more empathic, more fulfilling way of thinking/feeling about relationships amongst ourselves, other organisms and our living space, which acknowledges the fact that the boundaries we inhabit are not absolute and fixed but rather define dynamic, interactive domains that allow a rich variety of patterns to emerge and transform our lives "





He also produces and exhibits colourful oil paintings that reflect his scientific knowledge (http://www.bath.ac.uk/~bssadmr/LIVINGSPACEart.htm)and sense of rapport (knowledge (http://www.bath.ac.uk/~bssadmr /unconsciousawareness.html)with the natural world (http://www.bath.ac.uk/~bssadmr /NaturalHerStory.html) as well as the abuses to which this world can be subjected by human efforts to master it.


� See ideas from colleagues in the Centre for Action Research in Professional Practice:





Ladkin, D. (2001) Talking with Trees: Remembering the language of home.


http://www.bath.ac.uk/carpp/donnaladkin/talkwithtrees.rtf


Marshall, J. (1999). Living Life as Inquiry. Systematic Practice and Action Research 12(2): 155-171.


Reason, P. (2002) Justice Sustainability and Participation. Concepts and Transformations


7, (1), 7-29


� See the ideas of Steve Taylor, a colleague in the Centre for Action Research in Professional Practice:


Taylor, S. S. 2000. Aesthetic Knowledge in Academia:  Capitalist Pigs at the Academy of Management. Journal of Management Inquiry, Vol. 9 (3), pp. 304-328.


� As Lyotard writes in his book on the postmodern condition:





A postmodern artist or writer is in the position of a philosopher: the text he writes, the work he produces are not in principle governed by pre-established rules, and they cannot be judged according to a determining judgement, by applying familiar categories to the text or to the work. Those rules and categories are what the work of art itself is looking for. The artist and the writer, then, are working without rules in order to formulate the rules of what will have been done. (Lyotard, p. 81, 1984)





Lyotard, F. (1984) The Postmodern Condition: A report on Knowledge. Manchester; Manchester University Press.








In one sense I am such a postmodern writer. My writing, as part of my educative discourse, is one of the ways in which I give a form to my life. In this sense I see myself as an artist who is giving a form to his own life through his productive work. In forming my life, as a postmodern writer, I am working without rules in order to formulate the rule of what has already been done.





Lyotard writes about ‘terror’ in relation to repression of ideas by institutions of knowledge. I have certainly felt at times the disciplinary power of our university <see Whitehead, J. (1993) The Growth of Educational Knowledge:  Creating your own living educatonal theories. Bournemouth; Hyde> in ways which resonate with Lyotard’s analysis:


 


“Countless scientists have seen their ‘move’ ignored or repressed, sometimes for decades, because it too abruptly destabilized the accepted positions, not only in the university and scientific hierarchy, but also in the problematic. The stronger the ‘move’ the more likely it is to be denied the minimum consensus, precisely because it changes the rules of the game upon which the consensus has been based. But when the institution of knowledge functions in this manner, it is acting like an ordinary power centre whose behaviour is governed by a principle of homeostasis.





Such behaviour is terrorist…. By terror I mean the efficiency gained by eliminating, or threatening to eliminate a player from the language game one shares with him. He is silenced or consents, not because he has been refuted, but because his ability to participate has been threatened (there are many ways to prevent someone from playing). The decision makers’ arrogance, which in principle has no equivalent in the sciences, consists of the exercise of terror. It says: “Adapt your aspirations to our ends – or else”. (Lyotard, p. 64. 1984)





Lyotard, F. (1984) The Postmodern Condition: A report on Knowledge. Manchester; Manchester University Press.





In relatioin to Lyotard's point about rules, Alan writes:





one thing struck me as problematic, concerning the question of 'rules', as discussed by Lyotard.





 The word 'rule' has an unfortunate connotation of something imposed in order to gain control and predictivity. Correspondingly, rationalism tends to treat boundaries as 'rules', discrete limits that keep things contained in a fixed condition (categorized), rather  than as 'guidelinings' - co-produced, 


co-creative informational shaped-shapers of space. In working with and at boundaries as 'dynamic fulcra' (turning places), I am seeking not to 'work without rules and categories in order to discover the rules and categories', cbut rather to recognise that 'rules and categories' - as 'fixed impositions independent of context' cannot exist in Nature. So, I would say, rather, that I work without rules (fixed pre-suppositions), but not without analytical tools, in order to evolve my understanding of natural processes and how my uniquely positioned subjective experience relates to and is included in and can help illuminate these processes. In line with Goedel's theorem of incompleteness and Poincare's 'deeper than Einstein's relativity', I treat both self and other as 'indeterminate'  (dynamically bounded, necessarily incomplete) co-evolutionary systems ('holes', not 'wholes'). Following this path, the hope is that the educational process becomes one of endless, joyful, co-creative co-exploration with others. The 'Path' is the 'Way'. But it is blocked by the 


rationalistic/deterministic abstraction of fixed limits, and the associated attempt to make students 'reproductions'  rather than 'recreations' of knowledge and understanding.











