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CHAPTER 6 

The Children‟s Journals 

The children used „simple‟ colourful descriptions of their experience and they evidence 

many of the values which I believe carry hope for the society in which I live.  

Whatever our socio-cultural history I believe that educators around the world have a 

responsibility to enhance the flow of values and understandings that carry hope for the future of 

humanity. This involves sharing our different understandings of what constitutes a good social 

formation and which values and understandings carry hope for the future of humanity 

(Whitehead, 2009c, p. 119).   

 

My understanding of flamenco as educational involves “resilience” to the “risks” that 

are involved as I realise my values and understandings may not be fully shared by 

others (Whitehead, 2009b, p. 9). I have endeavoured to deepen my “understanding of 

the socio-cultural influences that can constrain …” (Whitehead, 2009b, p. 9) in order to 

explore this „new‟ understanding. My risk was a calculated one but one but one worth 

taking as in each child‟s journal I see evidence of my influence in their learning and 

evidence of many of the values which I consider to carry hope for the future of 

humanity. 

The greatest risk is that the power relations in a culture of conformity will stifle the students‟ 

creativity integrity and freedom in making a choice to respond to their lives and the world with 

the spontaneity of love and productive work”[and] “Given the globalisation of movements of 

capital with control being exercised in the interests of a minority with damaging results for the 

humanity of the majority, risk taking is inherent in protecting higher education to ensure that it 

carries hope for the future of humanity and our own (Whitehead, 2009b, p. 22).  

 

The values I became aware of in their journals, include my values of respect, joy, trust, 

self esteem, effort, love. I have indicated my observations on the journals themselves. 

Even though I risk rejection, I regard „risk‟ as intrinsic to being an artist and a pioneer 

because I believe “ People strive for something that has value for them” (Laban & 

Ullmann, 1971, p. 108). I have spent many years striving for „value‟ through dance, but 

this is not shared by all artists.  

An artist can display virtuosity for the satisfaction of his egoistic desires without bothering 

much about the degree of inner truthfulness which the shapes of his movement may reveal … 

He does not even notice that he withholds the spiritual food for which people crave. He is 

content to satisfy their more superficial tastes, and is highly satisfied with external success … 

Too many people today still think that all movement tuition and training consists in the learning 

of bodily tricks, and that the aim of such training is to exhibit the empty brilliance so highly 

praised in the virtuoso. This shows that most people have not the faintest conception of what 
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shape and rhythm of stage movement really is, and they are not aware of the deeper purpose it is 

meant to serve (Laban & Ullmann, 1971, p. 159). 

 

The „spiritual food‟ for which people crave is I believe those values which enrich our 

lives rather than impoverish them. In the children‟s reflections I saw how this dance 

experience had enriched many of them and I realised that therein lies the „deeper 

purpose‟ of the dance experience. 

The motions of bodies and sounds seen and heard on stage stir the imagination, awaken the will 

to look with open eyes into that vaguely discernable world, the world of human values (Laban & 

Ullmann, 1971, p. 108).  

 

I believe, 

Our present form of civilisation has perhaps greater need than any earlier one to be awakened to 

the appreciation of our values. The speed of modern life is not only little adapted to quiet 

contemplation but the feeling for values seems to be steadily atrophying (Laban & Ullmann, 

1971, p. 109). 

 

I saw in their reflections evidence of the children‟s profound capacity to value the 

dance experience and that flamenco as educational had been a holistic experience.  

If an external “cause” is applied to an organism or a living body it will become internalised and 

transformed, and will be experienced as a stimulus, which in turn will be followed by a 

response. The response is not the mere mechanical effect of the cause, and this is due to the 

complete transformation which the latter has undergone … the organism has made the stimulus 

its own, as it were … the result is “new” in one degree or another (Smuts, 1927, p. 143). 

 

Their responses evidenced for me transformed perceptions of self, others and dance. In 

contemporary South Africa, many of our children in primary education today were born 

into post apartheid South Africa. The change of government policy has provided new 

opportunities for them which were not available to their parents. Herein lies the 

challenge to educators: to devise opportunities to allow them to find „new‟ ways of 

being, as they move forward progressively in a more humane and loving society. 

Maqoma suggests that  “arts education and participation in arts and culture” is “the best 

way of improving the welfare of the people of this country” and that “(t)herein lies a 

challenge to develop an inspiring arts programme to appeal to children from widely 

different cultures (Maqoma, 2001, p. 77).   
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As I read the children‟s comments and engaged with the values which I saw evident, I 

realised that, 

people of different backgrounds can transcend cultural barriers and create a new and dynamic 

culture for all South Africans … South Africa has a diverse culture and its diversity we cannot 

afford to remain in our little squares; it just doesn‟t work. We are a world as we are … 

(Maqoma, 2001, p. 79).  

 

Progressing to a “new reality” requires living with the „old‟ and „new‟ and trying to 

adapt to change while simultaneously conserving the traditional (Maxwell, 2008, p. 

130). This ability to embrace the „old‟ and the „new‟ simultaneously seems to me to be 

the challenge facing dance throughout the ages and yet I saw evidence of children from 

diverse backgrounds engaging openly and joyously in something „new‟. Even though 

the “uneven playing fields” of dance (Samuel, 2008, p. 137) during the 1990‟s in South 

Africa are still in residue form in education, here I saw hope of this changing.  I realised 

that “If we are to accept our complex urban, rural, mass and high culture differences, 

integrate and include one another‟s dance practices as we shape a tolerant, ubhuntu 

contemporary world then our hard work and effort will celebrate our deviance and 

value the individual spirit of dancing human beings” (Samuel, 2008, p. 140).  

 

I realised that embracing the “high culture embodied in the school” but still being alert 

to the “challenges of including all people and all traditions and histories”(Soudien, 

2007, p. 12) is not an easy matter. Soudien  sees this problem as universal and “new 

pedagogical practices can be envisaged that have the potential to resist those forms of 

globalisation that are only about standardisation, homogenisation and universalisation” 

(Soudien, 2007, p. 13). As I read the children‟s reflections I saw tremendous capacity to 

embrace the „new‟. I saw evidence of „high culture‟ blending with traditions and the 

„new‟ embracing „old‟ values of trust respect and love. Their individual unique focus in 

their reflections confirmed my insistence on resistance to homogenisation and 

standardisation. 

 

I too had resisted conforming to old ways of teaching flamenco and their responses 

confirmed that “The aim of self-study research is to provoke, challenge, and illuminate 

rather than confirm and settle” [and] “…to be readable and engaging” (Bullough Jr & 

Pinnegar, 2001, p. 20)  I feel the children‟s reflection are mini self-studies which are 

readable and engaging and which resist „boxing‟. 
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Knowledge is never capable of being reproduced faithfully and completely. It is always in a 

state of interpretation … No knowledge is absolute … Knowledge itself must, therefore, be 

made the object of inspection and not simply accepted or rejected because of where it comes 

from (Soudien, 2007, p. 14). 

 

I have gleaned much knowledge from children and for this reason I include their 

„whole‟ journal activity rather than edited versions. I saw in their reflections flamenco 

as educational  seeking “a third interstitial space between the local and the global” with 

“people remaking meaning on their own terms”(Soudien, 2007, p. 14) encouraging “ 

the development of deep forms of engagement with the range of knowledges that 

people have access to” (Soudien, 2007, p. 14) and allowing young people  to 

“understand themselves critically” (Soudien, 2007, p. 15) and to  think “ from within” 

local conditions and not “against” them (Soudien, 2007, p. 16). 

 

Their reflections may not be „absolute‟ but for me they hint at the „absolute‟ value of 

love. They confirm for me that it is impossible to do anything well, especially teach, 

without the capacity to love. 

… knowledge is by definition the inquiry we make into the world, which is a pursuit 

inaugurated by a loving encounter with a teacher. With love, education becomes an open space 

for thought from which emerges knowledge. If education is to be a space where teacher and 

student search for knowledge, then we must strongly affirm that “Yes, a teacher and student can 

and must love each another.” But … it is important to make clear that, when a teacher and 

student love one another, they do not have sex, they do not merely care for one another, nor do 

they pass knowledge between each other. Rather, with love, both teacher and student become 

self-aware and recognise that “there is no such thing as teacher-student relation.” This truth 

opens a space for both lovers to preserve the distinctiveness of their positions by turning away 

from one another and toward the world in order to produce knowledge through inquiry and 

thought …  If education is to be a space of thought, we must insist with Freire that “it is 

impossible to teach without the courage to love”37 

37. Freire, Teachers as Cultural Workers, 3.  (Cho, 2005, pp. 94-95)  
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Enjoyment 

 

Perceptions of ability did not interfere 

with enjoyment 
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Awareness of own 

learning 

challenges, as well 

as those of others. 

Enjoyment 
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Understanding of self in 

relation to others through dance.  

Awareness 

of own 

learning 

Enjoyment 

Awareness of transferability of 

focus in dance to class work 

Mr Silence 
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Gratitude for 

increased ability to 

concentrate and 

focus beyond the 

dance class 

Changed 

perceptions of 

dance 

Sadness at my 

leaving 
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Awareness of value of 

experience beyond self 

Love and 

gratitude 
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Changed 

perceptions 

of self. 

Realisation 

of increased 

confidence 

Appreciation and enjoyment 

Changed perceptions of dance.  

Awareness of my „belief‟ in them 



 

 178 

Gratitude for my  

„lovely” 

encouragement 

Enjoyment of 

„vocals‟ 

Love 
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Enjoyment,  Gratitude. 

Desire for others to 

experience same 

Gratitude for my 

humour while 

learning 

Awareness of challenges 

in learning flamenco 

Fun while 

learning 
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Gratitude to me for 

kindness 

Realisation of 

transferability of dance 

skills to other activities 

Aware 

of 

benefits 

of 

group 

work 

 

 

 

 

Enjoyment 

Inspired work and determination 

Authenticity 

Self esteem 



 

 181 

Awareness of 

life skills in 

dance and their 

transferability   

Encouragement for me to 

continue 

 Inspiration 

 

Enjoyment 

 

Team Work 

 

Learning 
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Encouragement for me 

to continue teaching 

Awareness of 

leaning   

Dance as 

communication 

Awareness of 

patience needed 

to learn dance 

and shifted 

perceptions of 

ability to dance 
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Awareness of 

dance to express 

the inner being 

 

Flamenco as 

means to feel 

comfortable and 

special, boost self 

esteem and to 

change someone‟s 

life 

Description 

of self 

using body 

awareness 
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Appreciation, thanks, 

desire to continue 

learning 
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Thanks  

Practice and work 

Changes 

perceptions of 

ability to dance 

Enjoyment  

Thanks  

Sadness that 

experience ended 
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Love Inspiration 

Changed 

perceptions of 

Dance 

 

Enjoyment 

 

Put aside 

differences and 

worked 

together 

 

Changed 

perceptions of 

peers 

 

Improved self 

esteem 

 

Feels more 

affirmed 

Mr Einstein 
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Gratitude 

New learning 

Changed 

perceptions of 

ability 

Thanks  

Wishes for my well being 
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Gratitude 

for 

Fun 

 

Love 

 

Memories 

 

Learning 
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Fun exciting tiring 

Memorable 

 

Learning to be 

energetic 

 

Increased self 

esteem 

Thanks  
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Love  

Enjoyment 

Memorable 

experience 

Changed perceptions of ability to dance 

Flamenco 

for others, 

for souls  

Enjoyment  
Memorable 

experience 

 

 

Enjoyment 
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Learning  

Awareness 

of 

individual 

authenticity 

Thanks  

 

Fun  
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Changed perceptions of dance and 

flamenco due to my approach 

 

Learning of others differences 

 

Sharing  

 

Gratitude  
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Enjoyment 

Changed 

perception 

of self and 

behaviour 

Improved perceptions 

of self and behaviour 

through dance 

experience 

Mr Rhythm 
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Inspired by my smile 

 

Learnt to set aside 

differences with 

others and work 

together 

Improved focus and 

confidence 

 

Enjoyment 

Love of flamenco and me 
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Fear of dance 

and performance 

removed 

Enjoyment 

 

Increased 

focus 

 

Increased 

self esteem 

 

Humour  
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Set aside 

differences 

and worked 

together 
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Memorable experience 
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Changed 

perceptions 

of ability to 

dance 

Changed perceptions of 

cognitive learning 
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Motivated to repeat 

and practice 

Awareness of my 

teaching skills 

Awareness of group 

 

Drawing to explain 

feelings about me 

 

Encouragement to me 

 

Uplifted by 

group 

support  

 

Dance is 

spiritual 
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Changed perceptions of ability to 

dance 

Enjoyment  

Perceptions of me 

as loving, 

interesting, 

determined, 

Fun loving 

Ms I Can Dance 
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Awareness of 

learning  

Dance to learn life 

skills 

Heart felt experience 
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Empathy for 

Mr Silence 

Learning 
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Changed perceptions of own learning 

Increased confidence 

Learnt to focus on own learning  



 

 205 

 

Changed perceptions of self and flamenco 

Me as inspirational, strong, determined, fun 

Encouraging me to love, gratitude 


