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TEN STUDIES OF VOCATIONAL TEACHERS’ 
PLANNING IN THE FE/HE SECTOR 

 
 
 
 
 
 
 

 
 
 
 
 
These studies were conducted by me to understand the state of the 
operational curriculum in a technical college in the south pacific in the 
Eighties.  

  
  
  
  
  
  
  
  
  
  
  
  
  
This work is inThis work is invaluable to researchers,  teacher trainers and teachers valuable to researchers,  teacher trainers and teachers 
engaged in teaching and learning instructional, curriculum and school  engaged in teaching and learning instructional, curriculum and school  
improvement planning using the Tyler Model (1949) in topimprovement planning using the Tyler Model (1949) in top-- down strategies down strategies 
of curriculum development .of curriculum development .   

  
  
  



  22   

Dr. R S PUNIADr. R S PUNIA  

ee -- mail rampunmail rampunia@yahoo.co.inia@yahoo.co.in   

  
IntroductionIntroduction  

In these studies I conceptual ised teachers’  planning as operational curriculum In these studies I conceptual ised teachers’  planning as operational curriculum 

at a t ime when research on teachers’  planning had no idea how teachers’  at a t ime when research on teachers’  planning had no idea how teachers’  

planning might be connected to curriculum and staff development.. I  conducteplanning might be connected to curriculum and staff development.. I  conducted d 

the fol lowing ten studies as a consultant in curriculum and staff development in the fol lowing ten studies as a consultant in curriculum and staff development in 

a developing country to understand curriculum development f rom teachers’  a developing country to understand curriculum development f rom teachers’  

perspective in the eighties when the Tyler Model 1949 was popular in perspective in the eighties when the Tyler Model 1949 was popular in 

curriculum and instruction devecurriculum and instruction deve lopment in toplopment in top-- down strategies for curriculum down strategies for curriculum 

development. I  needed the information to p lan,  implement and evaluate a development. I  needed the information to p lan,  implement and evaluate a 

schoolschool --based curriculum development model to f i t  the local needs. based curriculum development model to f i t  the local needs.   

  

 I t  was i l luminating for me to learn that the Tyler 1949 model  being  I t  was i l luminating for me to learn that the Tyler 1949 model  being used in used in 

technical and vocational education in the UK and USA for curriculum technical and vocational education in the UK and USA for curriculum 

development and staff development did not describe teachers’  conception of  development and staff development did not describe teachers’  conception of  

curriculum development. I  found that there was no support and control  on curriculum development. I  found that there was no support and control  on 

teachers’  operational curriculumteachers’  operational curriculum, curriculum teachers offered to their students.  ,  curriculum teachers offered to their students.  

Teachers lacked adequate training, t ime to plan and consultancy to translate Teachers lacked adequate training, t ime to plan and consultancy to translate 

the prescribed curriculum into an operational one. the prescribed curriculum into an operational one.   

  

Teachers in these studies report to planning thei r work for various reasons  Teachers in these studies report to planning thei r work for various reasons  

using di fferent methods. They do not plan systematical ly to share their  using di fferent methods. They do not plan systematical ly to share their  

knowledge and to achieve planned student learning objectives. They planned knowledge and to achieve planned student learning objectives. They planned 

their  work to improve the qual i ty of their lesson presentations and to cope with their  work to improve the qual i ty of their lesson presentations and to cope with 

personal and the contextual personal and the contextual constraints. I t  was more l ike a form of action constraints. I t  was more l ike a form of action 

learning used to generate personal knowledge. The s tudies supported learning used to generate personal knowledge. The s tudies supported 

Stenhouse 1975 thesis that there was no curriculum development without  Stenhouse 1975 thesis that there was no curriculum development without  

teacher development. These studies provided me with the real signif icateacher development. These studies provided me with the real signif icance of  nce of  

Stenhouse 1975 thesis.Stenhouse 1975 thesis.   
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Thes studies are l ikely to be highly informative to curriculum special ists about  Thes studies are l ikely to be highly informative to curriculum special ists about  

the possibi l i t ies and problems in using the Tyler model (1949) for curriculum the possibi l i t ies and problems in using the Tyler model (1949) for curriculum 

development in topdevelopment in top --down models of curriculum development st i l l  popdown models of curriculum development st i l l  popular in ular in 

developed and developing countries. Technical and vocational  teachers in the developed and developing countries. Technical and vocational  teachers in the 

FE/HE sector might learn the possibi l i t ies and problems in their  own FE/HE sector might learn the possibi l i t ies and problems in their  own 

instructional planning.  Teacher trainers may f ind possibi l i t ies to support  instructional planning.  Teacher trainers may f ind possibi l i t ies to support  

teachers’  planning as a reteachers’  planning as a re flective process,  not just a preparation before f lective process,  not just a preparation before 

teaching.teaching.   

  

These studies remain exploratory. I  later used the f indings of these studies to  These studies remain exploratory. I  later used the f indings of these studies to  

guide curriculum, staff and insti tute development with considerable success.  guide curriculum, staff and insti tute development with considerable success.  

However, more research  is needed to unHowever, more research  is needed to un derstand teachers planning as a derstand teachers planning as a 

nested process integrating instructional planning,  curriculum development and nested process integrating instructional planning,  curriculum development and 

school development. Sadly very l i t t le research is reporetd in this area of  school development. Sadly very l i t t le research is reporetd in this area of  

education. These studies may revive new interest amongst  researchers aneducation. These studies may revive new interest amongst  researchers an d d 

teachers working together to improve the qual i ty of direct teaching in class teachers working together to improve the qual i ty of direct teaching in class 

rooms.rooms.   

  

Today we have an al ternative to the Tyler model (1949). I t  is cal led Action Today we have an al ternative to the Tyler model (1949). I t  is cal led Action 

Research  which is sui table for individuals and groups of teachers to improve Research  which is sui table for individuals and groups of teachers to improve 

their  teaching their  teaching and their  professional learning.  Here again teachers need and their  professional learning.  Here again teachers need 

outside assis tance to reflect  on their work and to generate personal and outside assis tance to reflect  on their work and to generate personal and 

practical  knowledge.  The empasis on teacher teaching has shited to student  practical  knowledge.  The empasis on teacher teaching has shited to student  

learning with teachers as faci l i tators of learninlearning with teachers as faci l i tators of learnin g. Students are expected to plan g. Students are expected to plan 

rheir own curriculum.rheir own curriculum.   

  

In my view the reponsibi ty of achieving specif ic learning objectives cannot be In my view the reponsibi ty of achieving specif ic learning objectives cannot be 

assigned to teachers and students alone. It  is the joint responsibi ty of al l  assigned to teachers and students alone. It  is the joint responsibi ty of al l  

stakeholders in education in col laborative pstakeholders in education in col laborative projects with teachers’  planning as ro jects with teachers’  planning as 

the focus of school improvement.  My MPhi l  dissertation (Punia 1992) presents the focus of school improvement.  My MPhi l  dissertation (Punia 1992) presents 

how I used such thinking with good results. Much work remains to improve this  how I used such thinking with good results. Much work remains to improve this  

type of thinking  for general use to improve practice.type of thinking  for general use to improve practice.   
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Sys tematicSystematic  Ins truct ional P lann ing Using The  Ins truct ional P lann ing Using The 

Tyler Model (1949):  promise, prob lems and Tyler Model (1949):  promise, prob lems and 

suggest ions to  overcome the prob lems suggest ions to  overcome the prob lems 

according to   a group of trainee teachers from according to   a group of trainee teachers from 

the Hong Kong Technical Teachers’the Hong Kong Technical Teachers’   Col legeCol lege   

  

As a teacher tra iner in a teacher tra iner I conductedAs a teacher tra iner in a teacher tra iner I conducted  this  study to evaluate the  thi s  study to evaluate the 

val idi ty of the content of a tra ining progrmme on i instructional  planning based on val idi ty of the content of a tra ining progrmme on i instructional  planning based on 

the Tyler 1949 Model for its  practica l use.  Teachers report several  contextual  the Tyler 1949 Model for its  practica l use.  Teachers report several  contextual  

constraints in their schools  and inadequate teacher preparartion aconstraints in their schools  and inadequate teacher preparartion a s major s major 

problems in planning their work based on the Ty ler 1949 model.  I f ir st became problems in planning their work based on the Ty ler 1949 model.  I f ir st became 

aware of the theory/practice gap in instructional  planning in teacher tra ining from aware of the theory/practice gap in instructional  planning in teacher tra ining from 

this study.  I interpret teachers’ report and make suggest ions to  improve the this study.  I interpret teachers’ report and make suggest ions to  improve the 

reportedreported s ituat ion. s ituat ion.   

  
1. Introduction1. Introduction  

We conceptual ised instructional planning as a process of translating the We conceptual ised instructional planning as a process of translating the 

planned curriculum into an oerational one and i t  formed a signif icant part of  planned curriculum into an oerational one and i t  formed a signif icant part of  

teacher training at the Hongkong Technical Teachers’  Col lege. During a teacher training at the Hongkong Technical Teachers’  Col lege. During a 

traintrain ing session twenty seven inservice vocational teachers f rom the technical  ing session twenty seven inservice vocational teachers f rom the technical  

insti tutes and the polytechnic learnt the fol lowing principles of  inst ructional  insti tutes and the polytechnic learnt the fol lowing principles of  inst ructional  

planning.planning.   

  

1. The Tyler model (1949) was a useful  guide for instructional planning in 1. The Tyler model (1949) was a useful  guide for instructional planning in     

 vocational ed vocational education.ucation.   

2. Planning consisted of three inter2. Planning consisted of three inter -- related processes namely planning(  related processes namely planning(  

preactive planning), acting according to the plan as far as possible during preactive planning), acting according to the plan as far as possible during 
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interactive teaching and refining the f i rst plan according to experience  gained interactive teaching and refining the f i rst plan according to experience  gained 

through the implemthrough the implem entation of the plan ( ref lective teaching) .              entation of the plan ( ref lective teaching) .                

3. I t  was useful  to prepare three inter3. I t  was useful  to prepare three inter -- related plans such as yearly, term and related plans such as yearly, term and 

lesson/unit plans at di f ferent intervals during an academic year.lesson/unit plans at di f ferent intervals during an academic year.   

4. Each plan needed to be comprehensive and systemat4. Each plan needed to be comprehensive and systemat ic enough to be ic enough to be 

meaningful  to col leagues, tutors and seniors in  schools.meaningful  to col leagues, tutors and seniors in  schools.   

5. Each plan was to include objectives, content, teaching method and an 5. Each plan was to include objectives, content, teaching method and an 

evaluation.evaluation.   

        

However some teachers from this course and from previous courses However some teachers from this course and from previous courses 

occasional ly commented on theoccasional ly commented on the  impractical i ty of the above guidel ines for   impractical i ty of the above guidel ines for  

instructional planning. Ful ler and Bown (1975) had commentedinstructional planning. Ful ler and Bown (1975) had commented ,   “no one knows ,  “no one knows 

what is  actual ly taught in teacher education or whether what  is taught is  what is  actual ly taught in teacher education or whether what  is taught is  

consonant  with teachers’  needs.’ ’consonant  with teachers’  needs.’ ’  (p.39). At the same t ime t (p.39). At the same t ime the technical  he technical  

insti tutes and the polytechnic of Hongkong were implementing The Technician insti tutes and the polytechnic of Hongkong were implementing The Technician 

Education Counci l  ( T.E.C.) form of curriculum imported from the U.K. TEC Education Counci l  ( T.E.C.) form of curriculum imported from the U.K. TEC 

curriculum was based on the Tyler model (1949). The Hongkong Technical  curriculum was based on the Tyler model (1949). The Hongkong Technical  

Teachers’  Col lege prepTeachers’  Col lege prepared teachers for this  innovation. According to Olson ared teachers for this  innovation. According to Olson 

(1980),  I t  is in relat ion to exi t ing goals, techniques and social  relat ionships (1980),  I t  is in relat ion to exi t ing goals, techniques and social  relat ionships 

that  teachers make sense of  innovative proposals. Within this context I  that  teachers make sense of  innovative proposals. Within this context I  

became anxious to explore how these vocational tebecame anxious to explore how these vocational te achers made sense of this  achers made sense of this  

innovation and of what they learnt at the Hong Kong Technical teachers’  innovation and of what they learnt at the Hong Kong Technical teachers’  

Col lege.  Col lege.    

    

Teachers’  planning practices were beginning to attract the attention of  Teachers’  planning practices were beginning to attract the attention of  

researchers who conceptual ized teacher planning in several ways. For  researchers who conceptual ized teacher planning in several ways. For  

ExamExam ple,  Clark and Yinger (1979) defined planning as a process of  ple,  Clark and Yinger (1979) defined planning as a process of  

preparing a framework for guiding teacher action including teachers’  preparing a framework for guiding teacher action including teachers’  

thinking, decision thinking, decision -- making and judgment .  According to Sutcl i f fe and  making and judgment .  According to Sutcl i f fe and  

Whitf ield (1979) decisions involved in teacher planning Whitf ield (1979) decisions involved in teacher planning were reflective were reflective 

decisions. Eggleston (1979) highdecisions. Eggleston (1979) high-- l ighted the teacher’s role in decisionl ighted the teacher’s role in decision--

making when he said: ‘making when he said: ‘ No authori ty outside the individual  classroom can No authori ty outside the individual  classroom can 



  66   

possibly make many of the decisions now required of the teacher because possibly make many of the decisions now required of the teacher because 

no external authori ty cno external authori ty can have access to the evidence on which they must  an have access to the evidence on which they must  

be made’ be made’ (p.2). Clark and Yinger (1979) summed up  the importance of  (p.2). Clark and Yinger (1979) summed up  the importance of  

research on teachers’  planning by prov iding four reasons for i ts  research on teachers’  planning by prov iding four reasons for i ts  

development.development.   

  

1. Teacher planning was a promising area for  the study of 1. Teacher planning was a promising area for  the study of teachers’  thinking teachers’  thinking 

and the relat ionship between thought and action in teaching.and the relat ionship between thought and action in teaching.   

2. Informal conversation with teachers and administrators  indicated a 2. Informal conversation with teachers and administrators  indicated a 

convict ion on their  part  that  planning for  instruction was a very important  convict ion on their  part  that  planning for  instruction was a very important  

aspect of their work .aspect of their work .   

3. The 3. The study of teacher planning may serve as a window to the pedagogical  study of teacher planning may serve as a window to the pedagogical  

ideals of  teachers.ideals of  teachers.   

4. Research on teacher planning offered the possibi l i ty of l inking research 4. Research on teacher planning offered the possibi l i ty of l inking research 

on curriculum and research on teacher behaviour. on curriculum and research on teacher behaviour.   

    

At this t ime there were no studies on theAt this t ime there were no studies on the  planning practices of vocational   planning practices of vocational  

teachers in the Further and Higher Educaation Sector. Most of the research teachers in the Further and Higher Educaation Sector. Most of the research 

on teachers’  planning was exploratory  and i t  had been conducted mostly  in on teachers’  planning was exploratory  and i t  had been conducted mostly  in 

primary schools in the U.S.A.. In England Taylor (1970) had studied the primary schools in the U.S.A.. In England Taylor (1970) had studied the 

pp lanning practices of secondary school teachers. Al l  this  research had been  lanning practices of secondary school teachers. Al l  this  research had been  

conducted within the framework of the Tyler model (1949)for curriculum and conducted within the framework of the Tyler model (1949)for curriculum and 

instructional planning. According to Shavelson (1981) the l imited research instructional planning. According to Shavelson (1981) the l imited research 

conducted that  far indicated tconducted that  far indicated t hat objectives did not play a major  role in hat objectives did not play a major  role in 

teachers’  planning.  Teachers were found to be mostly concerned with teachers’  planning.  Teachers were found to be mostly concerned with 

subject matter.subject matter.   

    

To summarize, the concern for the al leged gap between the theory and To summarize, the concern for the al leged gap between the theory and 

practice of inst ructional planning together with my concepractice of inst ructional planning together with my concern to prepare rn to prepare 

teachers for an innovation led to this inquiry . The inquiry had three main teachers for an innovation led to this inquiry . The inquiry had three main 

goals:goals:   
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1. To test  the val idi ty  of the Tyler model for curriculum and instructional  1. To test  the val idi ty  of the Tyler model for curriculum and instructional  

planning for general use for vocational teachers in publ ic vocational  planning for general use for vocational teachers in publ ic vocational  

insti tut ions;insti tut ions;   

2. To evaluate the content of  the unit on inst ructional planning taught at the 2. To evaluate the content of  the unit on inst ructional planning taught at the 

HongKong Technical Teachers’  col lege;HongKong Technical Teachers’  col lege;   

3. To f ind out how these teachers were t ranslating the T.E.C.  planned 3. To f ind out how these teachers were t ranslating the T.E.C.  planned 

curriculum wri tten in specif ic learning objectives into an operationcurriculum wri tten in specif ic learning objectives into an operational  al  

curriculum.curriculum.   

  

2. 2. TheThe   Research methodologyResearch methodology   

The group involved in this inquiry consisted of twenty seven assistant  The group involved in this inquiry consisted of twenty seven assistant  

lecturers, lecturers and senior lecturers, lecturers and senior -- lecturers attending the two year partlecturers attending the two year part -- t ime t ime 

technical teachers’  cert i f icate course conducted at the Hongkong technical teachers’  cert i f icate course conducted at the Hongkong Technical  Technical  

Teachers’  Col lege.  They taught  technical and commercial  subjects in the Teachers’  Col lege.  They taught  technical and commercial  subjects in the 

technical insti tutes and the polytechnic of Hong Kong at trade and technician technical insti tutes and the polytechnic of Hong Kong at trade and technician 

level. Their academic qual i f ications varied f rom a higher cert i f icate to a level. Their academic qual i f ications varied f rom a higher cert i f icate to a 

masters degree.  Theirmasters degree.  Their  teaching experience  varied from 1 teaching experience  varied from 1-- 15 years and their  15 years and their  

ages varied from 25ages varied from 25-- 40 years. They formed a fairly representative sample of  40 years. They formed a fairly representative sample of  

commercial  and technical teachers  from the technical insti tutes and the  commercial  and technical teachers  from the technical insti tutes and the  

polytechnic of Hong Kong.polytechnic of Hong Kong.   

  

At the end of a unit on iAt the end of a unit on i nstructional planning  I  asked the part icipants of the nstructional planning  I  asked the part icipants of the 

course to wri te an essay in the l ight of their own experience and what they course to wri te an essay in the l ight of their own experience and what they 

had learnt f rom the Technical Teachers’  Col lege.  The st ructured  essay t i t le  had learnt f rom the Technical Teachers’  Col lege.  The st ructured  essay t i t le  

provided to the group read as fol lows:provided to the group read as fol lows:   

  

Give anGive an account of instructional planning in the light of your personal   account of instructional planning in the light of your personal  

experience and what you have learnt from the course of  instruction,  experience and what you have learnt from the course of  instruction,  

including its principles, purpose,  nature,  techniques,  problems and including its principles, purpose,  nature,  techniques,  problems and 

suggestions for its implementat ionsuggestions for its implementat ion ..   
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They were asked They were asked to conceive of the various i tems of the essay in the form of  to conceive of the various i tems of the essay in the form of  

six questions l isted below.  six questions l isted below.    

  

1. Which components or a component of the Tyler model is the focus of your  1. Which components or a component of the Tyler model is the focus of your  

planning? (principles)planning? (principles)   

2. What is the goal of your planning? ( purpose).2. What is the goal of your planning? ( purpose).   

3. What plans do3. What plans do  you prepare and what is the relat ionship,i f  any, between  you prepare and what is the relat ionship,i f  any, between 

these plans?    (nature of planning).these plans?    (nature of planning).   

4. Which planning techniques learnt from the course are most useful  to you? 4. Which planning techniques learnt from the course are most useful  to you? 

(techniques).(techniques).   

5. What problems, i f  any, do you have in planning your work in your  5. What problems, i f  any, do you have in planning your work in your  

ininsti tute? (problems).st i tute? (problems).   

6. What are your suggestions to improve inst ructional planning in practice? 6. What are your suggestions to improve inst ructional planning in practice? 

(suggestions).   (suggestions).     

      

I  used this method as i t  f i t ted natural ly as a part of the evaluation of the I used this method as i t  f i t ted natural ly as a part of the evaluation of the 

trainning programme. I avoided using a questionnaire as  I  kntrainning programme. I avoided using a questionnaire as  I  knew  that  ew  that  

teachers disl iked f i l l ing  questionnaires  unless they had an immediate value teachers disl iked f i l l ing  questionnaires  unless they had an immediate value 

for them. As a teacher trainer I was thoroughly famil iar with the work of  for them. As a teacher trainer I was thoroughly famil iar with the work of  

these teachers. I  had already inspected and assessed six of their  these teachers. I  had already inspected and assessed six of their  

assignments on an yearly planassignments on an yearly plan ,  a term plan and a lesson plan.   One set of  ,  a term plan and a lesson plan.   One set of  

three for teaching workshop theory (teaching of knowledge) and the other  three for teaching workshop theory (teaching of knowledge) and the other  

set for teaching workshop practice (teaching of practical  ski l ls). I  had also set for teaching workshop practice (teaching of practical  ski l ls). I  had also 

observed each teacher once during interactive teaching. observed each teacher once during interactive teaching.   

  

HoHo wever, I  was aware of the l imitat ions of my method to f ind answers to my wever, I  was aware of the l imitat ions of my method to f ind answers to my 

questions. Clearly there may be di fferences between what teachers said and questions. Clearly there may be di fferences between what teachers said and 

what they actual ly did in teaching. What they reported in the essays may what they actual ly did in teaching. What they reported in the essays may 

have been  inf luenced by their abi lhave been  inf luenced by their abi l i ty to express themmselves in Engl ish and i ty to express themmselves in Engl ish and 

by their intentions to provide what the trainer wished to hear. From my by their intentions to provide what the trainer wished to hear. From my 

previous experience with these teachers during classroom discussions I  previous experience with these teachers during classroom discussions I  
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found these teachers forthwri te and open to express their views.Howeverfound these teachers forthwri te and open to express their views.However ,  ,  

the reader must be aware of the l imitat ions of the researcher’s method.the reader must be aware of the l imitat ions of the researcher’s method.   

  

I  abst racted the content of the essays under the six categories in the essay.  I  abst racted the content of the essays under the six categories in the essay.  

To ensure rel iabi l i ty in the  analysis I checked the f indings three t imes. The To ensure rel iabi l i ty in the  analysis I checked the f indings three t imes. The 

results of the analysis results of the analysis and my interpretation  were later val idated with the and my interpretation  were later val idated with the 

group and are reported below.group and are reported below.   

  

3. Findings and their interpretation3. Findings and their interpretation   

  

3.1.  3.1.  Which component of the Tyler model was the focus of their Which component of the Tyler model was the focus of their 

planning?planning?               

Only nine out of twenty seven teachers claimed to use aOnly nine out of twenty seven teachers claimed to use a l l  the components of  l l  the components of  

the Tyler model (1949). Fi fteen of them used content only as the focus of  the Tyler model (1949). Fi fteen of them used content only as the focus of  

their planning and three of them focused on method of teaching.their planning and three of them focused on method of teaching.   

    

I t  was rather surprising for me to f ind that only 1/3 rd of the teachers used It was rather surprising for me to f ind that only 1/3 rd of the teachers used 

objectives to plaobjectives to pla n their work. Most of these teachers worked with syl labuses n their work. Most of these teachers worked with syl labuses 

wri t ten in behavioural  objectives and they operated in that area of education wri t ten in behavioural  objectives and they operated in that area of education 

where the Tyler model(1949) was considered to make a good f i t ( Stenhouse,  where the Tyler model(1949) was considered to make a good f i t ( Stenhouse,  

1975). One  would also have expected the tra1975). One  would also have expected the tra ining to have had i ts effect. In ining to have had i ts effect. In 

spite of i t ,  almost half  of the lecturers defined planning  in terms of the spite of i t ,  almost half  of the lecturers defined planning  in terms of the 

content to be taught. I t  was di ff icul t for  me to explain this f inding.  content to be taught. I t  was di ff icul t for  me to explain this f inding.  

Inadequate  t raining and insuff icient support  from the management could Inadequate  t raining and insuff icient support  from the management could 

havhave been the contributory factors. e been the contributory factors.   

  

However, i t  was interesting to note that the results were consistent with the However, i t  was interesting to note that the results were consistent with the 

results of  the previous research in primary and secondary schools where results of  the previous research in primary and secondary schools where 

teachers in schools  also seemed to be mostly  concerned with content ( steachers in schools  also seemed to be mostly  concerned with content ( see ee 

Taylor 1970, Peterson et al .  1978, BenTaylor 1970, Peterson et al .  1978, Ben --  Peretz 1981). I  could explain lack of   Peretz 1981). I  could explain lack of  

focus on method. Most of these teachers did not vary the method of their  focus on method. Most of these teachers did not vary the method of their  
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teaching.   They used talk and chalk with frontal  teaching to large groups of  teaching.   They used talk and chalk with frontal  teaching to large groups of  

mixed abi l i ty classes.  mixed abi l i ty classes.    

    

 I  concluded that these teachers tended to focus on di fferent components of   I  concluded that these teachers tended to focus on di fferent components of  

the Tyler  model (1949) but   objectives and evaluation were not the focus of  the Tyler  model (1949) but   objectives and evaluation were not the focus of  

their attention as taught during t raining. their attention as taught during t raining.   

  

3.2. 3.2.   What was the goal of their planning?What was the goal of their planning?     

According to According to their reports f ive teachers planned their work to provide them  their reports f ive teachers planned their work to provide them  

confidence in and cont rol  over  their work;  three planned their work so that  confidence in and cont rol  over  their work;  three planned their work so that  

they could present lessons clearly; nine of them planned not only to be clear  they could present lessons clearly; nine of them planned not only to be clear  

in their teaching but also to do i t  wiin their teaching but also to do i t  wi thin avai lable t ime.Thus, planning was thin avai lable t ime.Thus, planning was 

also viewed as a means to “eff icient teaching”. Ten teachers reported to also viewed as a means to “eff icient teaching”. Ten teachers reported to 

planning to achieve specif ic learning objectives .planning to achieve specif ic learning objectives .   

    

This information suggested to the researcher that 2/3 rd of these teachers This information suggested to the researcher that 2/3 rd of these teachers 

planned inst ructplanned inst ruct ion for personal reasons such as to give them confidence, to ion for personal reasons such as to give them confidence, to 

provide clari ty to thei r teaching and to match avai lable t ime with the content  provide clari ty to thei r teaching and to match avai lable t ime with the content  

to be covered. Only 1/3 rd of them claimed to plan instruction to achieve to be covered. Only 1/3 rd of them claimed to plan instruction to achieve 

specif ic learning objectives prescribed inspecif ic learning objectives prescribed in  the curriculum. These f indings  the curriculum. These f indings 

were consistent with simi lar studies elsewhere.were consistent with simi lar studies elsewhere.   

    

In previous research on teachers’  planning by Clark  and Yinger 1979,   In previous research on teachers’  planning by Clark  and Yinger 1979,   

teachers had reported simi lar goals  e.g. reduction in anxiety and providing teachers had reported simi lar goals  e.g. reduction in anxiety and providing 

teachers with a framework toteachers with a framework to  guide their interactive teaching. Kounin 1970  guide their interactive teaching. Kounin 1970 

and Anderson et. al .1980 had suggested that planning avoided management  and Anderson et. al .1980 had suggested that planning avoided management  

problems. Research on ‘ t imeproblems. Research on ‘ t ime --onon-- task’  such as (Smyth 1981, Anderson 1981) task’  such as (Smyth 1981, Anderson 1981) 

had highl ighted the importance of matching t ime to task for effehad highl ighted the importance of matching t ime to task for effe ctive ct ive 

teaching.teaching.   

  

3. 3.  What kind of  plans did these teachers prepare? What kind of  plans did these teachers prepare?  
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Nine teachers reported that they prepared annual plans, term plans and Nine teachers reported that they prepared annual plans, term plans and 

lesson plans; f ive teachers prepared annual  plans and lesson plans and lesson plans; f ive teachers prepared annual  plans and lesson plans and 

thirteen teachers prepared lesson plans only. thirteen teachers prepared lesson plans only. None of them reported to None of them reported to 

prepare only annual and term plans.prepare only annual and term plans.   

    

Al l  of these teachers had been taught to plan their instruction with three Al l  of these teachers had been taught to plan their instruction with three 

interinter -- related plans namely annual plan, term plan and lesson plans.  Each related plans namely annual plan, term plan and lesson plans.  Each 

plan was to be an elaboration of the previousplan was to be an elaboration of the previous  plan and al l  plans were to be  plan and al l  plans were to be 

prepared on di fferent t imes during the academic year. However, only 1/3rd prepared on di fferent t imes during the academic year. However, only 1/3rd 

of these teachers reported to preparing al l  three of these plans. In a of these teachers reported to preparing al l  three of these plans. In a 

previous research also teachers were found without long term plans. In previous research also teachers were found without long term plans. In 

McCutcheoMcCutcheo n (1980) teachers reported that they did not prepare long term n (1980) teachers reported that they did not prepare long term 

plans as they found them unrel iable in a turbulent  working environment.  plans as they found them unrel iable in a turbulent  working environment.  

McCutcheon also reported that there was no continuity  and focus in their  McCutcheon also reported that there was no continuity  and focus in their  

planning. planning.   

    

Al l  teachers reported that they plaAl l  teachers reported that they pla nned lessons. However Clark and Yinger nned lessons. However Clark and Yinger 

(1979) reported that in thei r study unit planning was found to be the most  (1979) reported that in thei r study unit planning was found to be the most  

important and lesson planning was the least  important to  teachers. One  important and lesson planning was the least  important to  teachers. One  

possible reason for this discrepancy might be the the di fferences in possible reason for this discrepancy might be the the di fferences in 

tt erminology. The dist inction between a lesson plan and a unit plan was not  erminology. The dist inction between a lesson plan and a unit plan was not  

very clear in the minds of  the teachers in my study. They defined lesson very clear in the minds of  the teachers in my study. They defined lesson 

planning in terms of planning for a topic/unit,  not for a specif ic t ime of  planning in terms of planning for a topic/unit,  not for a specif ic t ime of  

teachers’  class contact.   teachers’  class contact.     

  

3.4. U3.4. U seful Techniques for planning seful Techniques for planning         

Eight  teachers reported that  they found al l  techniques taught  during teacher Eight  teachers reported that  they found al l  techniques taught  during teacher 

training useful , viz wri t ing objectives, contenttraining useful , viz wri t ing objectives, content -- analysis, selection of methods analysis, selection of methods 

and media and selection of assessment methods to measure studentsand media and selection of assessment methods to measure students   

performance, including the interrelat ionship between the various performance, including the interrelat ionship between the various 

components of the Tyler model (1949). Fi f teen teachers found content  components of the Tyler model (1949). Fi f teen teachers found content  

analysis  and selection to be the most useful  technique. Only one teacher analysis  and selection to be the most useful  technique. Only one teacher 
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mentioned the wri t ing and selection of objectivementioned the wri t ing and selection of objective s as the most useful  s as the most useful  

technique and only one teacher mentioned assessment of student   technique and only one teacher mentioned assessment of student   

performance as the most useful  technique.  Two teachers mentioned the performance as the most useful  technique.  Two teachers mentioned the 

selection of  method and media.selection of  method and media.   

        

I  interpreted that these reported results were consistent with theiI interpreted that these reported results were consistent with thei r responses  r responses  

in the previous questions. The focus of their planning was the transmission in the previous questions. The focus of their planning was the transmission 

of content. Consequently  they found content analysis as the most useful  of content. Consequently  they found content analysis as the most useful  

technique. Wri t ing and selecting objectives may not have been popular as technique. Wri t ing and selecting objectives may not have been popular as 

their syl labuses contatheir syl labuses conta ined specif ic learning objectives. Their teaching ined specif ic learning objectives. Their teaching 

method was almost a routine comprised of chalk and talk with few other  method was almost a routine comprised of chalk and talk with few other  

teaching aids in direct f rontal  teaching. Student assessment in interactive teaching aids in direct f rontal  teaching. Student assessment in interactive 

teaching was informal in the form of student  part icipation teaching was informal in the form of student  part icipation and cooperation in and cooperation in 

learning, abi l i ty to answer teacher’s oral  questions and the abi l i ty to do  learning, abi l i ty to answer teacher’s oral  questions and the abi l i ty to do  

supervised class work. Formal assessment  was used only occasional ly  supervised class work. Formal assessment  was used only occasional ly  

whereas contentwhereas content -- analysis was needed for  each lesson.  This scenario  analysis was needed for  each lesson.  This scenario  

provided a possible interpprovided a possible interp retation of teachers’  responses under this heading.retation of teachers’  responses under this heading.   

  

3.5. Reported 3.5. Reported problems in instructional planningproblems in instructional planning  

The most f requently reported problem was lack of t ime to plan (n=16).  The most f requently reported problem was lack of t ime to plan (n=16).  

Matching  plans to the real i ty of the classroom came next (n=7) fol lowed by  Matching  plans to the real i ty of the classroom came next (n=7) fol lowed by  

di ff iculdi f f icul ty in assessing student performance (n=3). Problems of t ime ty in assessing student performance (n=3). Problems of t ime 

management, lack of teaching resources, lack of interest and  appreciation management, lack of teaching resources, lack of interest and  appreciation 

of planning by the management came next  in importance (n=2,each). Other  of planning by the management came next  in importance (n=2,each). Other  

reported problems included  mixed abi l i ty c lassesreported problems included  mixed abi l i ty c lasses , di f f icul ty in selecting , di f f icul ty in selecting 

appropriate teaching activi t ies, lack of coordination,  lack of teacher appropriate teaching activi t ies, lack of coordination,  lack of teacher 

experience, di f f icul ty of identi fying the real problem for planning and  experience, di f f icul ty of identi fying the real problem for planning and  

frequent changes in lecturer’s t imefrequent changes in lecturer’s t ime--  table with (n=1,each). table with (n=1,each).   

    

Individual comments seemeIndividual comments seeme d to reflect individual concerns at the t ime of  d to reflect individual concerns at the t ime of  

wri t ing the essay. Most of the problems seemed val id and sensible. I  was wri t ing the essay. Most of the problems seemed val id and sensible. I  was 

famil iar with the reported training problems such as lack of t ime to plan,  famil iar with the reported training problems such as lack of t ime to plan,  
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diff icul ty in matching plan to the real i ty of  classroom teacdiff icul ty in matching plan to the real i ty of  classroom teac hing and t ime hing and t ime 

management during interactive teaching.  However, the contextual problems management during interactive teaching.  However, the contextual problems 

such as frequent  t imesuch as frequent  t ime -- table changes, lack of appreciation of instructional  table changes, lack of appreciation of instructional  

planning in education were less famil iar to me.planning in education were less famil iar to me.   

    

I  classi f ied the teachers’  reports  under twoI classi f ied the teachers’  reports  under two categories: problems associated  categories: problems associated 

with the working environment and problems associated with training.  This  with the working environment and problems associated with training.  This  

category system was very general indeed. Approximately (60%) of the reported category system was very general indeed. Approximately (60%) of the reported 

problems were associated with the teachers’  working environment and (40%)problems were associated with the teachers’  working environment and (40%)   

of the problems were t raining problems. Such a category system provided me of the problems were t raining problems. Such a category system provided me 

with a guide to take future action to correct the present si tuation.with a guide to take future action to correct the present si tuation.   

    

Simi lar problems had been reported in previous research in primary and Similar problems had been reported in previous research in primary and 

secondar schools . Most of the teacherssecondar schools . Most of the teachers ’  reported problems were environmental   ’  reported problems were environmental   

and training problems.Reported environmental problems included interruptions and training problems.Reported environmental problems included interruptions 

from outside classrooms, t imefrom outside classrooms, t ime-- table changes, class size, lack of importance table changes, class size, lack of importance 

accorded to teachers’  planning and lack of t ime to plan (McCutcaccorded to teachers’  planning and lack of t ime to plan (McCutcheon 1980,  heon 1980,  

BenBen--Peretz 1981, Clark and Yinger 1980). Lack of teacher training was also Peretz 1981, Clark and Yinger 1980). Lack of teacher training was also 

reported in these reports. reported in these reports.   

  

3.6.3.6.   TeacherTeacher   suggestions for solving the problemssuggestions for solving the problems   

Their  suggestions and comments included reduction of work load for  teachers,  Their  suggestions and comments included reduction of work load for  teachers,  

provision of tprovision of t eacher support  by management , teachers to prepare brief and eacher support  by management , teachers to prepare brief and 

f lexible plans with (n=4) each. Adjustment of preactive plans in the l ight of  f lexible plans with (n=4) each. Adjustment of preactive plans in the l ight of  

interactive teaching experience with (n=3) and planning to be conducted by interactive teaching experience with (n=3) and planning to be conducted by 

teams of teachers with (n=2) were also mentteams of teachers with (n=2) were also ment ioned. Other suggestions and ioned. Other suggestions and 

comments included planning to be recognized as an essential  par t of teaching,  comments included planning to be recognized as an essential  par t of teaching,  

planning to improve teaching and learning, teachers to review their  preactive planning to improve teaching and learning, teachers to review their  preactive 

plans based on interactive experience, preact ive plans to be based on rplans based on interactive experience, preact ive plans to be based on r eal i t ic  eal i t ic  

assumptions (n=1) each. One person suggested that plans should be prepared assumptions (n=1) each. One person suggested that plans should be prepared 

by teachers personal ly for  their personal use only.by teachers personal ly for  their personal use only.   
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I t  was di ff icul t to f ind any pattern or to f ind a comprehensive suggestion in It  was di ff icul t to f ind any pattern or to f ind a comprehensive suggestion in 

these adhoc comments. Al l  comments seemedthese adhoc comments. Al l  comments seemed sensible and they covered al l   sensible and they covered al l  

aspects of teachers’  planning including  constraints, goals, format and aspects of teachers’  planning including  constraints, goals, format and 

processes involving preactive planning, interactive teaching and postactive  processes involving preactive planning, interactive teaching and postactive  

reflections. The researcher became part icularly interested in their comments reflections. The researcher became part icularly interested in their comments 

about brief  and f lexible plans.  Comments l ike “about brief  and f lexible plans.  Comments l ike “al l  teachers must be requi red to al l  teachers must be requi red to 

planplan ”  told the researcher more than the l i teral  meaning of  the comment. I t  also ”  told the researcher more than the l i teral  meaning of  the comment. I t  also 

meant that some teachers did not plan because they were not off icial ly meant that some teachers did not plan because they were not off icial ly 

required to plan. There required to plan. There were some confl ict ing suggestions also e.g. some were were some confl ict ing suggestions also e.g. some were 

asking for planning to be personal whi le others were advocated for team asking for planning to be personal whi le others were advocated for team 

planning in a cent ral ised set t ing . General ly about half of the comments were planning in a cent ral ised set t ing . General ly about half of the comments were 

directed towards the management of the technical insdirected towards the management of the technical ins ti tutes and the  t i tutes and the  

polytechnic to improve the context and the rest were about teacher polytechnic to improve the context and the rest were about teacher 

competence in instructional planning. Their comments pointed towards two competence in instructional planning. Their comments pointed towards two 

models of instructional planning.  The training model prepared teachers to models of instructional planning.  The training model prepared teachers to 

implement  the planned currimplement  the planned curr iculum and the teachers’  action research model  iculum and the teachers’  action research model  

based on teacher professional needs emhasised teacher development.based on teacher professional needs emhasised teacher development.   

  

4. 4. Summary of findingsSummary of findings  

There were di fferences in the planning styles of these teachers. However, the There were di fferences in the planning styles of these teachers. However, the 

fol lowing patterns could be detected in fol lowing patterns could be detected in relat ion to  the goals of  the s tudy . relat ion to  the goals of  the s tudy .   

  

1. Content was the focus for the majori ty of them. Only !/3 rd of the teachers 1. Content was the focus for the majori ty of them. Only !/3 rd of the teachers 

reported defining their planning in terms of al l  the components of the Tyler  reported defining their planning in terms of al l  the components of the Tyler  

model(1949). model(1949).   

2. For the majori ty of them clear presentatio2. For the majori ty of them clear presentatio n of content and matching content  n of content and matching content  

to t ime remained  the main purpose of their planning. Only about !/3 rd of them to t ime remained  the main purpose of their planning. Only about !/3 rd of them 

reported that the purpose of  their planning was the achievement  of  specif ic  reported that the purpose of  their planning was the achievement  of  specif ic  

learning objectives. learning objectives.   

3. Al l  of them reported to preparing lesson 3. Al l  of them reported to preparing lesson plans, making lesson plan the most  plans, making lesson plan the most  

important plan. Only 1/3rd of them reported the use of annual, term and lesson  important plan. Only 1/3rd of them reported the use of annual, term and lesson  

plans.  plans.    



  1515   

4. Content4. Content -- analysis was the most popular technique for them.analysis was the most popular technique for them.   

5. (60%) of the reported problems were environmental and (40%) of the 5. (60%) of the reported problems were environmental and (40%) of the 

rere ported problems were training problems.  ported problems were training problems.    The researcher explained  the The researcher explained  the 

f indings as fol lows.f indings as fol lows.   

  

5. Researcher’s explanation of findings5. Researcher’s explanation of findings  

The problem of  the gap between theory and practice was known to educators  The problem of  the gap between theory and practice was known to educators  

both in the U.S.A. and U.K.  However,  few of us iboth in the U.S.A. and U.K.  However,  few of us i n Hong Kong were of this  n Hong Kong were of this  

problem. It  is evdent from the fact that occasional ly the management of the problem. It  is evdent from the fact that occasional ly the management of the 

technical insti tutes and that of the polytechnic blamed the technical teachers’  technical insti tutes and that of the polytechnic blamed the technical teachers’  

col lege for the poor performance of their trained teachers in implementing col lege for the poor performance of their trained teachers in implementing the the 

planned curriculum. The teachers’  training col lege blamed teachers and planned curriculum. The teachers’  training col lege blamed teachers and 

management for not  applying what they had learnt from t raining. I  fel t   i t  management for not  applying what they had learnt from t raining. I  fel t   i t  

necessary to explain the gap between t raining and practice and to suggest  necessary to explain the gap between t raining and practice and to suggest  

ways to overcome the problem in ways to overcome the problem in Hong Kong.Hong Kong.   

    

The fol lowing tentative explanation is   based on my knowledge and experience The fol lowing tentative explanation is   based on my knowledge and experience 

of vocational education in Hong Kong,  informal talks  with signif icant people of vocational education in Hong Kong,  informal talks  with signif icant people 

from the polytechnic, the technical insti tutes and the Hong Kong Technical  from the polytechnic, the technical insti tutes and the Hong Kong Technical  

Teachers’  CoTeachers’  Co l lege and f indings of this enquiry.l lege and f indings of this enquiry.   

  

According to my professional judgement four s ignif icant  factors inf luenced  this  According to my professional judgement four s ignif icant  factors inf luenced  this  

problem. I examine each factor to suggest ways to overcome the problem.problem. I examine each factor to suggest ways to overcome the problem.   

  

1. The suitabi l i ty of the Tyler model for inst ructional planning 1. The suitabi l i ty of the Tyler model for inst ructional planning in vocational  in vocational  

education.education.   

2. The qual i ty of teacher training at the Hong Kong Technical Teachers’  2. The qual i ty of teacher training at the Hong Kong Technical Teachers’  

Col lege.Col lege.   

3. On3. On -- thethe-- job support avai lable to teachers job support avai lable to teachers   

4. The qual i ty of teachers’   learning. 4. The qual i ty of teachers’   learning.   

..   

5.1. 5.1. The Tyler model ( 1949) and instructtional planningThe Tyler model ( 1949) and instructtional planning   
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VocatiVocati onal education is mainly concerned with the achievement of specif ic  onal education is mainly concerned with the achievement of specif ic  

learning objectives derived f rom the manpower needs of a count ry. The Tyler  learning objectives derived f rom the manpower needs of a count ry. The Tyler  

model (1949) provides a good f i t  for vocational education (Stenhouse 1975). I t  model (1949) provides a good f i t  for vocational education (Stenhouse 1975). I t  

has been successful ly used in othhas been successful ly used in oth er sett ings by educational technologists for  er sett ings by educational technologists for  

the production of instructional materials and systems. For instance,  the  Open the production of instructional materials and systems. For instance,  the  Open 

Universi ty and the Open Tech. in the U.K use i t  successful ly. I t  was not  Universi ty and the Open Tech. in the U.K use i t  successful ly. I t  was not  

appropriate to abandon this model for use in vocational anappropriate to abandon this model for use in vocational an d technical d technical 

education, partcularly when the TEC planned curriculum is based on this  education, partcularly when the TEC planned curriculum is based on this  

model. model.   

  

5.2. The quality of teacher training5.2. The quality of teacher training  

The content and the qual i ty  of  teacher t raining in instructional planning could The content and the qual i ty  of  teacher t raining in instructional planning could 

have affected the result of this  enquiry. A l ihave affected the result of this  enquiry. A l i t t le was known about the content  tt le was known about the content  

and the method of training used in instructional planning in ini t ial  teacher and the method of training used in instructional planning in ini t ial  teacher 

training. For example, I  received only  a few hours of talk and a sample lesson training. For example, I  received only  a few hours of talk and a sample lesson 

plan when I  obtained  Teachers’  Cert i f icate in (1964).  As the trainplan when I  obtained  Teachers’  Cert i f icate in (1964).  As the train er  of  this  unit  er  of  this  unit  

I  very famil iar with the content and the the method used to t rain the teachers I very famil iar with the content and the the method used to t rain the teachers 

involved in this study. There was a considerable improvement on what I was involved in this study. There was a considerable improvement on what I was 

given in (1964). I  was learning to improve this si tuation.given in (1964). I  was learning to improve this si tuation.   

  

According to my later  persAccording to my later  personal experience the Tyler model (1949) for  onal experience the Tyler model (1949) for  

instructional planning involves complex knowledge, ski l ls and att i tudes which instructional planning involves complex knowledge, ski l ls and att i tudes which 

are mastered with considerable experience and t raining. A few days or a few are mastered with considerable experience and t raining. A few days or a few 

weeks programme on inst ructional planning in ini t ial  teacheweeks programme on inst ructional planning in ini t ial  teacher t raining might not  r t raining might not  

be suff icient for adequate teacher training. This was one of the main reasons  be suff icient for adequate teacher training. This was one of the main reasons  

for the emergence of many diploma programmes in educational technology in for the emergence of many diploma programmes in educational technology in 

the U.K. during the eighties. In the U.S.A. Instructional Systems Design the U.K. during the eighties. In the U.S.A. Instructional Systems Design 

(I.S.D. ), (I .S.D. ), another name for systematic instructional planning,  is now a another name for systematic instructional planning,  is now a 

special ized branch of educational technology.  In short training in instructional  special ized branch of educational technology.  In short training in instructional  

planning in ini t ial  teacher training programmes may be inadequate.planning in ini t ial  teacher training programmes may be inadequate.   

  

5.3. Nature of on5.3. Nature of on-- thethe--  Job teacher support Job teacher support   
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I  kI knew from considerable personal experience and contact with the new from considerable personal experience and contact with the 

management of the technical insti tutes and the polytechnic that there was no management of the technical insti tutes and the polytechnic that there was no 

systematic onsystematic on-- thethe-- job teacher support to encourage t rained teachers to job teacher support to encourage t rained teachers to 

practice what they were learning from teacherpractice what they were learning from teacher  training. For example, teachers  training. For example, teachers 

were not required to plan thei r instruction. They had no t ime  to plan thei r  were not required to plan thei r instruction. They had no t ime  to plan thei r  

instruction and they lacked teachinginstruction and they lacked teaching-- learning resources. There was no onlearning resources. There was no on-- thethe--

job professional guidance and monitoring of teachers’  performance. Injob professional guidance and monitoring of teachers’  performance. In  fact at   fact at  

that  t ime the importance of  teachers’  inst ructional planning in curriculum that  t ime the importance of  teachers’  inst ructional planning in curriculum 

development was not ful ly appreciated in education general ly. Teachers were development was not ful ly appreciated in education general ly. Teachers were 

left to implement the planned curriculum without support and control .left to implement the planned curriculum without support and control .   

  

5.4. Quality of teachers5.4. Quality of teachers   

 A rapid expansion was taking place in the technical and vocational education  A rapid expansion was taking place in the technical and vocational education 

of Hong Kong.  At  that t ime the attention of  the management  was more on of Hong Kong.  At  that t ime the attention of  the management  was more on 

quanti ty than on qual i ty. The teachers were mostly  young with inadequate quanti ty than on qual i ty. The teachers were mostly  young with inadequate 

industrial  and teaching experienceindustrial  and teaching experience , but, they were intel l igent and motivated to , but, they were intel l igent and motivated to 

learn. Teachers lacked experience,  t ime to plan, teaching materials  and learn. Teachers lacked experience,  t ime to plan, teaching materials  and 

extrinsic motivation to plan. extrinsic motivation to plan.   

    

In the l ight of the above contextual analys is, the research f indings make In the l ight of the above contextual analys is, the research f indings make 

sense. It  might  even be argued sense. It  might  even be argued that (30%) transfer from t raining to teachers’  that (30%) transfer from t raining to teachers’  

reported use was a reasonable achievement  under these condit ions. On the reported use was a reasonable achievement  under these condit ions. On the 

other hand the reported use of training is not  the actual use of i t .  Immediate other hand the reported use of training is not  the actual use of i t .  Immediate 

action was necessary to tackle the problem.action was necessary to tackle the problem.   

  

6.  My Recom6.  My Recom mendations to improve practicemendations to improve practice   

Based on my contextual analysis I made the the fol lowing recommendations.Based on my contextual analysis I made the the fol lowing recommendations.   

1. Teacher trainers should continue using the Tyler model ( 1949) for  1. Teacher trainers should continue using the Tyler model ( 1949) for  

instructional panning in vocational education designed for  the achievement of  instructional panning in vocational education designed for  the achievement of  

specspec if ic learning objectives. However, training was to be of adequate depth so i f ic learning objectives. However, training was to be of adequate depth so 

that  teachers could uti l ize i t   with confidence. How this might be achieved in that  teachers could uti l ize i t   with confidence. How this might be achieved in 

practice remained to be explored.practice remained to be explored.   
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2. The management  of  the technical insti tutes and the polytechnic  o2. The management  of  the technical insti tutes and the polytechnic  o f  Hongkong f  Hongkong 

should support teachers’  planning by providing t ime, teachingshould support teachers’  planning by providing t ime, teaching-- learning learning 

resources and guidance for teachers’  planning . resources and guidance for teachers’  planning .   

3. I f  the T.E.C. curriculum in specif ic behavioural  objectives was to be  3. I f  the T.E.C. curriculum in specif ic behavioural  objectives was to be  

successful ly implemented in the technical insti tutessuccessful ly implemented in the technical insti tutes  and the polytechnic of   and the polytechnic of  

Hong kong, al l  teachers need management support and training in int ructional  Hong kong, al l  teachers need management support and training in int ructional  

planning to implement the planned curriculum. It  might be useful  for the planning to implement the planned curriculum. It  might be useful  for the 

management of the technical  insti tutes and the polytechnic to further examine management of the technical  insti tutes and the polytechnic to further examine 

thithi s matter. s matter.   

4. The teachers should continue to practice what they had been taught at the 4. The teachers should continue to practice what they had been taught at the 

Hong Kong Technical Teachers’  Col lege without hasti ly adopting coping Hong Kong Technical Teachers’  Col lege without hasti ly adopting coping 

strategies.  With practice several  of  the reported problems disappear or  strategies.  With practice several  of  the reported problems disappear or  

become less serious. become less serious.   
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7.7.  Professional signi ficance of  the study  Professional signi ficance of  the study   

The study was an exploratory inquiry based on weak data. I t  consisted of  The study was an exploratory inquiry based on weak data. I t  consisted of  

wri t ten reports of action rather than the action i tsel f,  but, this weakness was wri t ten reports of action rather than the action i tsel f,  but, this weakness was 

amply compensated by the researcher being a part i cipant observamply compensated by the researcher being a part i cipant observer who had er who had 

access to other  sources of information to val idate teachers’  responses.  The access to other  sources of information to val idate teachers’  responses.  The 

conclusions drawn from the inquiry were based on reasonable evidence but  conclusions drawn from the inquiry were based on reasonable evidence but  

they were tentative.they were tentative.   

    

The study was of great interest for  teachers, teacher t rainers and  The study was of great interest for  teachers, teacher t rainers and  

adminiadmini strators  in vocational  and technical education in Hong Kong informing strators  in vocational  and technical education in Hong Kong informing 

them of the theory and practice gap in education. Later some of  the them of the theory and practice gap in education. Later some of  the 

recommendations of this study were put into practice. For instance the recommendations of this study were put into practice. For instance the 

polytechnic establ ished educational technology polytechnic establ ished educational technology department to support their  department to support their  

teachers. This study  t ransformed my profess ional l i fe at that  t ime.  I became teachers. This study  t ransformed my profess ional l i fe at that  t ime.  I became 

very interested in the study of the two problems revealed in this exploratory  very interested in the study of the two problems revealed in this exploratory  

study. To better understand the problem of gap between the thoery and study. To better understand the problem of gap between the thoery and 

prpr actice in teacher preparation and the gap between the plannned and the actice in teacher preparation and the gap between the plannned and the 

implemented curriculum, I later conducted nine studies of teachers’  planning in implemented curriculum, I later conducted nine studies of teachers’  planning in 

another country where I became responsible for deal ing with these problems another country where I became responsible for deal ing with these problems 

as a consultant in curriculum as a consultant in curriculum and staff development. and staff development.   
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Senior Lecturers’ Thoughts on Their Instructional Senior Lecturers’ Thoughts on Their Instructional 

Planning Practice at the Fiji  Insti tute of  Planning Practice at the Fiji  Insti tute of  

TechnologyTechnology   

  

  

I conducted this exploratory study as an advisor in curriculum and staff  I conducted this exploratory study as an advisor in curriculum and staff  

development wi th interest in understanding tdevelopment wi th interest in understanding t he nature of the planned curriculum he nature of the planned curriculum 

in the Institute.This  study presents the thoughts of a  group of experienced in the Institute.This  study presents the thoughts of a  group of experienced 

teachers on their instructional  planning practices to  me as a  researcher who was teachers on their instructional  planning practices to  me as a  researcher who was 

also  their trainer  before the  commencement of  a training prograalso  their trainer  before the  commencement of  a training progra mme on mme on 

systematic instructional planning based on the Tyler model (1949).  According to  systematic instructional planning based on the Tyler model (1949).  According to  

their reports they did not use systematic instructional planning, which means their reports they did not use systematic instructional planning, which means 

there was no generally shared and accepted system of teachers’ instructional  there was no generally shared and accepted system of teachers’ instructional  

planning in thplanning in the Insti tute.  They seemed to be aware of the need for such a system e Insti tute.  They seemed to be aware of the need for such a system 

necessary to l ink the planned curriculum with the taught curriculum as content.necessary to l ink the planned curriculum with the taught curriculum as content.   

  

  

1. 1. IntroductionIntroduction  

In January 1982 I came to the Fi j i  Insti tute of  Technology (F.I.T.)  as an advisor  In January 1982 I came to the Fi j i  Insti tute of  Technology (F.I.T.)  as an advisor  

in curricin curriculum and staff development. Most of the curriculum and staf f  of F.I .T.  ulum and staff development. Most of the curriculum and staf f  of F.I .T.  

had been local ized a few years earl ier. I  was to  guide the teachers and the had been local ized a few years earl ier. I  was to  guide the teachers and the 

management of the insti tute in offering courses  meeting  the manpower needs management of the insti tute in offering courses  meeting  the manpower needs 

of the local industry with locof the local industry with loc al resources. I t  meant that the courses offered at  al  resources. I t  meant that the courses offered at  

F.I.T. were to be directed to the specif ic learning objectives joint ly agreed by F.I.T. were to be directed to the specif ic learning objectives joint ly agreed by 

the indust ry and the insti tute.the indust ry and the insti tute.   

    

In the U.K. the Technician Education Counci l  had carried out this task. The In the U.K. the Technician Education Counci l  had carried out this task. The 

TEC was mainlyTEC was mainly  a course val idating body ( Roberts 1976).  The col leges of the  a course val idating body ( Roberts 1976).  The col leges of the 

F.E./ H.E. sctor had the option of designing their own courses. The course F.E./ H.E. sctor had the option of designing their own courses. The course 

design had to fol low the Tyler model(1949) with clear objectives reflecting the design had to fol low the Tyler model(1949) with clear objectives reflecting the 



  2121   

needs of indust ry.  The course prescrineeds of indust ry.  The course prescri pt ions included specif ications of al l  the ptions included specif ications of al l  the 

components of the Tyler  model(1949). The sy l labuses were wri t ten in general  components of the Tyler  model(1949). The sy l labuses were wri t ten in general  

and specif ic learning objectives. The TEC also monitored the implementation and specif ic learning objectives. The TEC also monitored the implementation 

process of approved courses. I  was to perform the duties of thprocess of approved courses. I  was to perform the duties of th e TEC.e TEC.   

    

The F.I.T. was responsible for designing, implementing and evaluating i ts own The F.I.T. was responsible for designing, implementing and evaluating i ts own 

courses without any val idating and monitoring body.  I came to  F.I.T.  to advise courses without any val idating and monitoring body.  I came to  F.I.T.  to advise 

the insti tute in instabl ing i ts own sytem to solve the problem of relevance of  the insti tute in instabl ing i ts own sytem to solve the problem of relevance of  

training ptraining programmes to meet local neeeds. To improve the si tuation I had to  rogrammes to meet local neeeds. To improve the si tuation I had to  

study the current practices in curriculum development. study the current practices in curriculum development.   

    

According to my experience as a teacher I knew that I  prepared various plans According to my experience as a teacher I knew that I  prepared various plans 

of my own without  training and t ime to plan. These plaof my own without  training and t ime to plan. These plans were aimed at  ns were aimed at  

maintaining consistency with the planned curr iculum.  In this  study I wanted to maintaining consistency with the planned curr iculum.  In this  study I wanted to 

explore these practices at FIT. The research at Hong Kong Technical  explore these practices at FIT. The research at Hong Kong Technical  

Teachers’  Col lege had suggested that  teachers had di ff icul t ies in Teachers’  Col lege had suggested that  teachers had di ff icul t ies in 

operational izing the Tyleroperational izing the Tyler  model (1949). Research in teacher’s planning in  model (1949). Research in teacher’s planning in 

primary and secondary schools had  indicated that  teachers did not use the primary and secondary schools had  indicated that  teachers did not use the 

Tyler model (Clark and Yinger 1977, Shavelson and Stern 1981). Teachers Tyler model (Clark and Yinger 1977, Shavelson and Stern 1981). Teachers 

adopted a pragmatic approach to solve their planning problemadopted a pragmatic approach to solve their planning problem.  They  started .  They  started 

planning with their  conception of  what  was avai lable and what was possible.  planning with their  conception of  what  was avai lable and what was possible.  

They did not start with students’  learning objectives. The planning task (the They did not start with students’  learning objectives. The planning task (the 

problem teachers were t rying to solve) at yearly planning level seemed to be to problem teachers were t rying to solve) at yearly planning level seemed to be to 

matchmatch  the planned curriculum with the students’  needs,   t ime and other   the planned curriculum with the students’  needs,   t ime and other  

resources avai lable to teachers, and teacher’s professional abi l i ty and resources avai lable to teachers, and teacher’s professional abi l i ty and 

interests. Convert ing content into activi t ies  seemed to be the focus of  interests. Convert ing content into activi t ies  seemed to be the focus of  

teachers’  attention at lesson planning level. teachers’  attention at lesson planning level.   

    

In March (1982) I conducted a course of inst ruction in instructional planning In March (1982) I conducted a course of inst ruction in instructional planning 

for the  seniorfor the  senior -- lecturers  of F.I.T. The aim of  the course was to improve the lecturers  of F.I.T. The aim of  the course was to improve the 

qual i ty of the implemented /operational curriculum. This inquiry was an integral  qual i ty of the implemented /operational curriculum. This inquiry was an integral  

part of  trainingpart of  training  programme with the fol lowing goals: programme with the fol lowing goals:   
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a. To val idate the f indings of the previous study conducted in Hongkong in a a. To val idate the f indings of the previous study conducted in Hongkong in a 

di fferent context. di f ferent context.   

  

b. To determine  the previous knowledge of instructional planning of the b. To determine  the previous knowledge of instructional planning of the 

seniorsenior -- lecturers before the commencement of  thlecturers before the commencement of  the t raining programme.e t raining programme.   

  

c. To explore the present state of the implemented curriculum in F.I .T..c. To explore the present state of the implemented curriculum in F.I .T..   

  

d. To make a conceptual contribution towards the knowledge base of  d. To make a conceptual contribution towards the knowledge base of  

instructional planning.instructional planning.   

  

These goals are embedded in the repored f indings of this study.These goals are embedded in the repored f indings of this study.     

  

22 . .  Research methodologyResearch methodology     

Twenty seniorTwenty senior -- lecturers from F.I.T. with 3lecturers from F.I.T. with 3 -- 10 years of teaching experience with 10 years of teaching experience with 

trade and technician students part icipated in this study. I  decided to obtain trade and technician students part icipated in this study. I  decided to obtain 

their  comments in a structured discussion before the commencement of  their  comments in a structured discussion before the commencement of  

traintrain ing.  I  made this  decision made due to two main reasons. First ly, the ing.  I  made this  decision made due to two main reasons. First ly, the 

teacher responses were to be made openly, quickly and as an integrated par t  teacher responses were to be made openly, quickly and as an integrated par t  

of training.  Secondly discussion provided me opportunity  to probe deeply into  of training.  Secondly discussion provided me opportunity  to probe deeply into  

questions.  I  avoided  the usequestions.  I  avoided  the use of formal methods of  data col lection because I   of formal methods of  data col lection because I  

was new to the Insti tute without previous rapport with this group of teachers.  was new to the Insti tute without previous rapport with this group of teachers.  

However these teachers had no reason to misrepresent the current practices However these teachers had no reason to misrepresent the current practices 

to me. They knew that I  had access to al l  the informatto me. They knew that I  had access to al l  the informat ion within the Insti tute.  ion within the Insti tute.  

Day after the discussion they provided me with samples of  their lesson plans,  Day after the discussion they provided me with samples of  their lesson plans,  

term plans, and syl labuses.term plans, and syl labuses.   

    

I  put each question to the enti re group as the  chairperson, and requested I put each question to the enti re group as the  chairperson, and requested 

everyone to express his/ her views. I summariseveryone to express his/ her views. I summaris ed the viewpoints for each ed the viewpoints for each 

question. A member of the group transcribed the part icipant responses. Al l  question. A member of the group transcribed the part icipant responses. Al l  

statements were read out to the part i cipants to check accuracy. statements were read out to the part i cipants to check accuracy.   
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This was my f i rst meeting with this group of teachers. I  found the seniorThis was my f i rst meeting with this group of teachers. I  found the senior --

lecturers verlecturers ver y art iculate with good understanding of inst ructional development  y art iculate with good understanding of inst ructional development  

in their Insti tute. This may be due to the fact that al l  of them were trained in their Insti tute. This may be due to the fact that al l  of them were trained 

teachers with 3teachers with 3 -- 5 lecureres and assistant lecturers  responsible to them. They 5 lecureres and assistant lecturers  responsible to them. They 

were very enthusiastic and committwere very enthusiastic and committed to improve curriculum development  in ed to improve curriculum development  in 

F.I.T.F.I.T.   

    

The f indings reported below are based on majori ty views of the part icipants  The f indings reported below are based on majori ty views of the part icipants  

during discussion and on my  later  inspection of their planning documents. during discussion and on my  later  inspection of their planning documents.   

  

3. Teacher Responses3. Teacher Responses  

  

  

3.1. What was meant by instruct3.1. What was meant by instruct ional planning?ional planning?  

 Their instructional planning consited of term and lesson plans as a three Their instructional planning consited of term and lesson plans as a three--

phased process comprised of preparing plans, matching plans to real i ty and phased process comprised of preparing plans, matching plans to real i ty and 

adjusting plans after interactive teaching. However, they also reported that  adjusting plans after interactive teaching. However, they also reported that  

their plannintheir plannin g was not always a three phased process .g was not always a three phased process .   

  

3.2.  What kinds of plans did they use?3.2.  What kinds of plans did they use?  

These teachers used term and lesson plans.  They did not prepare yearly plans These teachers used term and lesson plans.  They did not prepare yearly plans 

as mentioned in previous research (Clark and Elmore 1981) and in Hong Kong as mentioned in previous research (Clark and Elmore 1981) and in Hong Kong 

study. This di fferentstudy. This di fferent  occurred due to the fact that In F.I .T. most of the courses  occurred due to the fact that In F.I .T. most of the courses 

were one term (12 weeks) long.  They were not of one academic year duration were one term (12 weeks) long.  They were not of one academic year duration 

as usual in other contexts . That was why these senior lecturers reported to as usual in other contexts . That was why these senior lecturers reported to 

preparing term plans only. The content  of preparing term plans only. The content  of term plans was simi lar to that of  term plans was simi lar to that of  

yearly plans as described in (Clark and Elmore 1981).  I t  included sequencing yearly plans as described in (Clark and Elmore 1981).  I t  included sequencing 

content and matching i t  with avai lable t ime, other resources and teachers’  own content and matching i t  with avai lable t ime, other resources and teachers’  own 

experience. In other words they were owning and contextual ising thexperience. In other words they were owning and contextual ising th e planned e planned 

curriculum. Not al l  teachers reported to preparing both plans. Lesson plans curriculum. Not al l  teachers reported to preparing both plans. Lesson plans 

were the most  popular and content was the focus of their lesson planning.  were the most  popular and content was the focus of their lesson planning.  



  2424   

These teachers were mainly concerned with matching content with t ime and These teachers were mainly concerned with matching content with t ime and 

student abi l i t ies. Thestudent abi l i t ies. The y were not report concerns with the teachingy were not report concerns with the teaching -- learning learning 

activi t ies and the learning objectives.activi t ies and the learning objectives.   

  

3.3.  Why did they plan their instruction?3.3.  Why did they plan their instruction?  

One person claimed to use al l  the components of the Tyler  model (1949).  One person claimed to use al l  the components of the Tyler  model (1949).  

Other members of the group reported to using tOther members of the group reported to using two or more of the components wo or more of the components 

of this model. (75%) of them reported to matchingsubject matter with t ime. The of this model. (75%) of them reported to matchingsubject matter with t ime. The 

main purpose of planning was to present their lessons clearly and to match main purpose of planning was to present their lessons clearly and to match 

content with t ime. Some of  them also reported that planning provided themcontent with t ime. Some of  them also reported that planning provided them   

with confidence. They did not mention planning to achieve students’  learning with confidence. They did not mention planning to achieve students’  learning 

objectives.objectives.   

  

3.4.  What was the format of their Plans?3.4.  What was the format of their Plans?  

They reported to use brief and f lexible plans which were for personal use only.  They reported to use brief and f lexible plans which were for personal use only.  

They suggested that  only  inexperienced teacThey suggested that  only  inexperienced teac hers needed detai led plans and hers needed detai led plans and 

that f lexibi l i ty al lowed them to accommodate unexpected events occurring that f lexibi l i ty al lowed them to accommodate unexpected events occurring 

during interactive teaching. Some of them also reported that brief plans were during interactive teaching. Some of them also reported that brief plans were 

easy to refer during interactive teaching.easy to refer during interactive teaching.   

    

In a few cases there was no dIn a few cases there was no d ist inction between the syl labuses and the term ist inction between the syl labuses and the term 

plan formats. The main dist inction between a term plan and a syl labus was that  plan formats. The main dist inction between a term plan and a syl labus was that  

in a term plan topics were arranged in a teaching sequence and t ime was in a term plan topics were arranged in a teaching sequence and t ime was 

al located to each topic. Some term plans indicated hol idayal located to each topic. Some term plans indicated hol idays, examinations and s, examinations and 

revisions. revisions.   

    

Lesson plans came in various forms. Many of them were l ists of teaching Lesson plans came in various forms. Many of them were l ists of teaching 

points with t ime al locations for each teaching point, sketches and brief notes.  points with t ime al locations for each teaching point, sketches and brief notes.  

Some consisted of s tudent notes, two were part ial ly complete handouts Some consisted of s tudent notes, two were part ial ly complete handouts and and 

two contained teacher and student activi t ies.Written plans seemed to indicate two contained teacher and student activi t ies.Written plans seemed to indicate 

teachers’  concerns during interactive teaching.teachers’  concerns during interactive teaching.   
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3.5.  How did they use these plans?3.5.  How did they use these plans?  

They reported that al l  plans needed adjustments to f i t  the real i ty  of  the They reported that al l  plans needed adjustments to f i t  the real i ty  of  the 

si tuations. Dursi tuations. Dur ing interactive teaching they matched their plans to the pace of  ing interactive teaching they matched their plans to the pace of  

student learning and to avai lable t ime.  Most of them reported  to matching student learning and to avai lable t ime.  Most of them reported  to matching 

their plans to students’  rate of learning.their plans to students’  rate of learning.   

  

3.6.  Did they evaluate and adjust their plans?3.6.  Did they evaluate and adjust their plans?  

Most of them reported tMost of them reported t o adjusting their plans after interactive teaching, but  o adjusting their plans after interactive teaching, but  

they also reported that they did not adjust  their  plans always.  Two of  them they also reported that they did not adjust  their  plans always.  Two of  them 

argued against adjusting plans due to lack of t ime. argued against adjusting plans due to lack of t ime.   

  

3.7.  How much time did they spend in their planning?3.7.  How much time did they spend in their planning?  

According to theAccording to them i t was di ff icul t toreport  the t ime required for  planning.  Each m i t  was di ff icul t toreport  the t ime required for  planning.  Each 

plan seemed to involve quarter  to one hour of teacher t ime.  It  took longer to plan seemed to involve quarter  to one hour of teacher t ime.  It  took longer to 

prepare a plan for the f i rst t ime but after a few t rials i t  took  a considerably  prepare a plan for the f i rst t ime but after a few t rials i t  took  a considerably  

less  t ime.less  t ime.   

  

3.8.  Were there an3.8.  Were there any problems in their planning practices?y problems in their planning practices?  

 Their  planning problems included lack of t ime and lack of  management   Their  planning problems included lack of t ime and lack of  management  

support  in inst ructional  planning. They did not  mention need for  further  training support  in inst ructional  planning. They did not  mention need for  further  training 

but they complained of heavy workload and lack of teaching resoubut they complained of heavy workload and lack of teaching resources within rces within 

the Insti tute.the Insti tute.   

  

3.9.  Were they required to plan their work by the management?3.9.  Were they required to plan their work by the management?  

 According teacher reports  teachers in F.I.T. were left to themselves to  According teacher reports  teachers in F.I.T. were left to themselves to 

implement  the prescribed curriculum  without any management support and implement  the prescribed curriculum  without any management support and 

control . There was ncontrol . There was no requirement  for  inst ructional planning.  o requirement  for  inst ructional planning.  

Teachers’planning was personal and ideosyncratic.  There was no standard Teachers’planning was personal and ideosyncratic.  There was no standard 

method of instructional planning. They expressed need for such a system to method of instructional planning. They expressed need for such a system to 

promote the use of instructional planning to match the planned currpromote the use of instructional planning to match the planned curr iculum. iculum.   

  

4.4.  Two planning styles reported by these teachers4.4.  Two planning styles reported by these teachers   
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These teachers mentioned several styles in their planning. One teacher made These teachers mentioned several styles in their planning. One teacher made 

no dist inction between preactive plans and interactive plans. His records of the no dist inction between preactive plans and interactive plans. His records of the 

past teaching were his future plans.past teaching were his future plans.  Another teacher prepared his plans, but,   Another teacher prepared his plans, but,  

rarely modif ied the plans to suit classroom real i ty. Some teachers prepared  rarely modif ied the plans to suit classroom real i ty. Some teachers prepared  

their  plans wel l  in advance of their  teaching,  used these plans with f lexibi l i ty  their  plans wel l  in advance of their  teaching,  used these plans with f lexibi l i ty  

and they amended them after a postactive ref lection. Claand they amended them after a postactive ref lection. Cla rk and Yinger (1979) rk and Yinger (1979) 

cal led such teachers “cal led such teachers “ Comprehensive PlannersComprehensive Planners ”.  Some teachers rel ied ”. Some teachers rel ied 

heavi ly on their  mental  plans to structure their teaching round opportunit ies heavi ly on their  mental  plans to structure their teaching round opportunit ies 

arising during interactive teaching. These teachers argued that this style was arising during interactive teaching. These teachers argued that this style was 

effective effective only when teachers were thoroughly  famil iar with the subject matter.  only when teachers were thoroughly  famil iar with the subject matter.  

How did they develop these styles? In which s i tuation did they use a part icular  How did they develop these styles? In which s i tuation did they use a part icular  

style? Answers to these questions were not ful ly discussed.style? Answers to these questions were not ful ly discussed.   

  

  

  

4.  My Interpretation of Teachers’ Reports4.  My Interpretation of Teachers’ Reports   

  

  

4.1.  Similarities and dissimilari ties between HongKong and Fiji studies4.1.  Similarities and dissimilari ties between HongKong and Fiji studies  

The f indings of this study confirmed the main f indings of the study conducted The f indings of this study confirmed the main f indings of the study conducted 

in Hongkong. Like Hong Kong, the focus of teacher planning was content and in Hongkong. Like Hong Kong, the focus of teacher planning was content and 

the main purpose of planning the main purpose of planning was clear presentation of subject matter and was clear presentation of subject matter and 

eff icient use of avai lable t ime. Lesson planning was the most popular plan in eff icient use of avai lable t ime. Lesson planning was the most popular plan in 

both count ries.both count ries.     

    

There were some dissimi lari t ies. More teachers (33 %) in Hongkong reported There were some dissimi lari t ies. More teachers (33 %) in Hongkong reported 

to using al l  components of the Tyler moto using al l  components of the Tyler mo del.  In F.I.T. there was only  one del.  In F.I.T. there was only  one 

teacher who claimed that he used the Tyler model( 1949) for his instructional  teacher who claimed that he used the Tyler model( 1949) for his instructional  

planning.  This di fference might  be due to the fact that the syl labuses teachers planning.  This di fference might  be due to the fact that the syl labuses teachers 

in Hongkong used were wri t ten in behavioural  objectives. Teachein Hongkong used were wri t ten in behavioural  objectives. Teachers in rs in 

Hongkong study had mentioned many problems in operational izing the Tyler  Hongkong study had mentioned many problems in operational izing the Tyler  

model( 1949). Teachers in Fi j i  mentioned only lack of t ime and management  model( 1949). Teachers in Fi j i  mentioned only lack of t ime and management  



  2727   

support  in instruuctional planning.  These di fference may be due to the fact that  support  in instruuctional planning.  These di fference may be due to the fact that  

the lecturers f rom F.Ithe lecturers f rom F.I .T. were not  using the Tyler model(1949) for their  .T. were not  using the Tyler model(1949) for their  

instructional planning. Their responses are before the commencement of a instructional planning. Their responses are before the commencement of a 

training programme whereas the Hong Kong study presents teacher responses training programme whereas the Hong Kong study presents teacher responses 

at the end of a training programme.at the end of a training programme.   

  

4.2.  Instructional p4.2.  Instructional p lanning in FITlanning in FIT  

Instructional planning seemed to be concerned with clear presentation of  Instructional planning seemed to be concerned with clear presentation of  

content to  students. I t  was not about  the achievement  of  planned student  content to  students. I t  was not about  the achievement  of  planned student  

learning objectives. Most of these teachers claimed to use term and lesson learning objectives. Most of these teachers claimed to use term and lesson 

plans and al l  of tplans and al l  of t hem reported  to preparing lesson plans. Most of them viewed hem reported  to preparing lesson plans. Most of them viewed 

planning as a threeplanning as a three-- phased process comprised of preactive planning,  phased process comprised of preactive planning,  

interactive teaching and postactive reflection to learn from experince. Planning interactive teaching and postactive reflection to learn from experince. Planning 

was important to them and they suggested that was important to them and they suggested that they needed more t ime and they needed more t ime and 

management support to encourage further use of inst ructional planning in thie management support to encourage further use of inst ructional planning in thie 

insti tute. insti tute.   

  

4.3. Nature of the operational curriculum in FIT4.3. Nature of the operational curriculum in FIT  

According to these teachers the implemented curriculum had been left to According to these teachers the implemented curriculum had been left to 

teachers without mteachers without management cont rol  and support. The implemented anagement cont rol  and support. The implemented 

curriculum was not directed towards specif ic learning objectives. The curriculum was not directed towards specif ic learning objectives. The 

researcher decided to investigate the nature of the planned curriculum. If  the researcher decided to investigate the nature of the planned curriculum. If  the 

courses offered by the Insti tute were to meet the needs of tcourses offered by the Insti tute were to meet the needs of t he local indust ry, i t  he local indust ry, i t  

was essential  to specify the planned curriculum in terms of specif ic learning was essential  to specify the planned curriculum in terms of specif ic learning 

objectives and for the management and teachers to assume a joint  objectives and for the management and teachers to assume a joint  

responsibi l i ty for the achievement of the planned learning objectives.responsibi l i ty for the achievement of the planned learning objectives.   

  

  5.  Discussion5.  Discussion  

TeaTea chers in the HongKong study had reported di ff icul ty in operational ising the chers in the HongKong study had reported di ff icul ty in operational ising the 

Tyler model(  1949) in spite of the fact that they used syl labuses wri t ten in Tyler model(  1949) in spite of the fact that they used syl labuses wri t ten in 

behavioural  objectives and they had been tra ined in instructional planning at  behavioural  objectives and they had been tra ined in instructional planning at  

the Hong Kong Technical Tthe Hong Kong Technical Teachers’  Col lege. I interpreted that teachers in eachers’  Col lege. I interpreted that teachers in 
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F.I.T. did not use the Tyler  model ( 1949) for inst ructional planning because F.I.T. did not use the Tyler  model ( 1949) for inst ructional planning because 

their syl labuses were not wri t ten according to this model. Later my inspection their syl labuses were not wri t ten according to this model. Later my inspection 

of syl labuses showed l ists  of  topics and subof syl labuses showed l ists  of  topics and sub-- topictopic s. I  concluded that i f  s. I  concluded that i f  

teachers in F.I.T. were to be persuaded to use the Tyler model( 1949) for  their  teachers in F.I.T. were to be persuaded to use the Tyler model( 1949) for  their  

instructional planning, the planned curriculum needed to be wri t ten according instructional planning, the planned curriculum needed to be wri t ten according 

to this  model.  to this  model.    

  

There was some research evidence  to support this hypotheThere was some research evidence  to support this hypothe sis. Mart in (1991) sis. Mart in (1991) 

reported that  teachers use objectives for their  inst ructional planning when reported that  teachers use objectives for their  inst ructional planning when 

they rely on objectives f rom curriculum documents. The T.E.C. syl labuses in they rely on objectives f rom curriculum documents. The T.E.C. syl labuses in 

the form of  general  and specif ic learning objectives aimed to encourage the form of  general  and specif ic learning objectives aimed to encourage 

teachers to teachers to use objectives in their teaching. So a signif icant  di f ference in the  use objectives in their teaching. So a signif icant  di f ference in the  

use of objectives in teachers’  inst ructional planning at F.I.T. and in Hong Kong use of objectives in teachers’  inst ructional planning at F.I.T. and in Hong Kong 

might have been due to the format of the syl labuses  teachers used.might have been due to the format of the syl labuses  teachers used.   

    

There were no signif icant  di f ferenceThere were no signif icant  di f ference s in teachers’  perception of  instructional s in teachers’  perception of  instructional 

planning.  In Hong Kong 1/3rd of the teachers reported that they prepared  planning.  In Hong Kong 1/3rd of the teachers reported that they prepared  

yearly plans,  term and lesson plans.  Fi j i  teachers reported that  they used term yearly plans,  term and lesson plans.  Fi j i  teachers reported that  they used term 

and lesson plans only. Al l  teachers in both count ries reporand lesson plans only. Al l  teachers in both count ries repor ted preparing lesson ted preparing lesson 

plans. In the present inquiry, most of the teachers reported to perceiving plans. In the present inquiry, most of the teachers reported to perceiving 

instructional planning as a threeinstructional planning as a three-- phased process consist ing of planning, using phased process consist ing of planning, using 

plans during teaching and reviewing them after teaching. They used brief  plans plans during teaching and reviewing them after teaching. They used brief  plans 

asas  brief plans provided f lexibi l i ty necessary to match a plan to the real i ty  of   brief plans provided f lexibi l i ty necessary to match a plan to the real i ty  of  

teaching si tuations. In both countries teachers’  planning was personal and teaching si tuations. In both countries teachers’  planning was personal and 

idosycratic and i t  was not valued by the management.idosycratic and i t  was not valued by the management.   

    

In Hong Kong study and most  of  the previous studIn Hong Kong study and most  of  the previous stud ies elsewhere teachers ies elsewhere teachers 

reported lack of management support for their inst ructional planning. There reported lack of management support for their inst ructional planning. There 

might be several reasons for this in hierarchical organisations. Teacher might be several reasons for this in hierarchical organisations. Teacher 

autonomy in teaching and lack of clear goals and roles in educational  autonomy in teaching and lack of clear goals and roles in educational  

organisations organisations are some of them. Furthermore, we do not know enough about  are some of them. Furthermore, we do not know enough about  

teachers’  instructional planning and the senior staff do not possess the teachers’  instructional planning and the senior staff do not possess the 
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expert ise required to guide and monitor teachers’  planning. This is  one area expert ise required to guide and monitor teachers’  planning. This is  one area 

where consultants and academics from universi t iwhere consultants and academics from universi t i es have the opportunity to es have the opportunity to 

support curriculum and staff development in schools.support curriculum and staff development in schools.   

  

6.  Conclusion6.  Conclusion    

The planning practices of teachers at the F.I .T. were simi lar to those of the The planning practices of teachers at the F.I .T. were simi lar to those of the 

teachers from the Hong Kong Technical Teachers’  Col lege. There was one teachers from the Hong Kong Technical Teachers’  Col lege. There was one 

notable exnotable ex ception.  Teachers at  F.I.T. did not use objectives in their teaching at  ception.  Teachers at  F.I.T. did not use objectives in their teaching at  

al l  whi le some teachers in Hong Kong reported to using learning objectives al l  whi le some teachers in Hong Kong reported to using learning objectives 

from the planned curriculum. from the planned curriculum. Teachers in both studies reported that  they Teachers in both studies reported that  they 

were left to implement the prescribewere left to implement the prescribe d curriculum without management d curriculum without management 

support  and control.support  and control.   These studies suggested a loose link between the These studies suggested a loose link between the 

needs of  industry, the planned curriculum and the implemented needs of  industry, the planned curriculum and the implemented 

curriculum.curriculum.  This conclusion led me to investigate the problem of a loose  This conclusion led me to investigate the problem of a loose --

coupl ing between tcoupl ing between the planned curriculum and the operational curriculum. This  he planned curriculum and the operational curriculum. This  

investigation led to a second study of instructional planning at F.I.T, informal  investigation led to a second study of instructional planning at F.I.T, informal  

talks with other teachers, heads of  schools  and the top management of the talks with other teachers, heads of  schools  and the top management of the 

Insti tute.Insti tute.   
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Instructional Planning at  FITInstructional Planning at  FIT :  Problem and :  Problem and 

Possibili ties for Improvement  Possibili ties for Improvement    

  

  

This study presents  the experienced teachers’ perspective on instruct ional  This study presents  the experienced teachers’ perspective on instruct ional  

planning problems and their so lutions in FIT. According to these teachers there  planning problems and their so lutions in FIT. According to these teachers there  

was no planning culture in this Insti tute as a wholewas no planning culture in this Insti tute as a whole .  They had no time and other  .  They had no time and other  

resources to plan their work. To link the  planned curriculum with the  resources to plan their work. To link the  planned curriculum with the  

operational one a systematic approach to instructional planning may be answer.operational one a systematic approach to instructional planning may be answer.   

  

  

1. 1.   IntroductionIntroduction  

This study is an extension of  the previous exploratory studThis study is an extension of  the previous exploratory stud y of inst ructional  y of inst ructional  

planning at the F.I.T. The same group of  seniorplanning at the F.I.T. The same group of  senior -- lecturers  was involved in both lecturers  was involved in both 

studies.  However to my surprise,  teachers  reported that  the implemented studies.  However to my surprise,  teachers  reported that  the implemented 

curriculum was left to teachers without  adequate management control  and curriculum was left to teachers without  adequate management control  and 

support and tsupport and t hat they were mainly engaged in presenting content to their  hat they were mainly engaged in presenting content to their  

students. students.   

    

My main task as an advisor was to guide the Insti tute in producing  students My main task as an advisor was to guide the Insti tute in producing  students 

who met the manpower needs of  local industry. I f  F.I.T. were to meet these who met the manpower needs of  local industry. I f  F.I.T. were to meet these 

needs, i t  was essential  to speneeds, i t  was essential  to specify the curriculum in detai led learning objectives ci fy the curriculum in detai led learning objectives 

and to direct the teachingand to direct the teaching -- learning process towards the achievement of these learning process towards the achievement of these 

objectives. Within this context I  decided to investigate teachers' instructional  objectives. Within this context I  decided to investigate teachers' instructional  

planning practices further to understand i ts  planning practices further to understand i ts  nature ful ly and to take nature ful ly and to take 

appropriate steps to improve the current s i tuation.  The study aimed to appropriate steps to improve the current s i tuation.  The study aimed to 

answers  the fol lowing questions:answers  the fol lowing questions:   

  

1. What was the nature of inst ructional planning at F.I .T.?1. What was the nature of inst ructional planning at F.I .T.?   

2. What work did teachers plan and why?2. What work did teachers plan and why?  

3. What work did teacher3. What work did teacher s not plan and why?s not plan and why?  
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4.  What work needed to be planned?4.  What work needed to be planned?  

5. What were teachers' planning problems?5. What were teachers' planning problems?  

6. How could these problems be removed?6. How could these problems be removed?  

  

Question one veri f ied teachers' perception of instructional planning in more Question one veri f ied teachers' perception of instructional planning in more 

detai l  using a di fferent method of  data detai l  using a di fferent method of  data col lection. Question two and three col lection. Question two and three 

provided information about the planned and unplanned work respectively.  provided information about the planned and unplanned work respectively.  

Question four captured teachers ' perception of what needed to be planned.  Question four captured teachers ' perception of what needed to be planned.  

Answers to questions f ive and six provide teacher suggestions to develop anAnswers to questions f ive and six provide teacher suggestions to develop an   

appropriate strategy to reduce the quanti ty of unplanned work. Basical ly the appropriate strategy to reduce the quanti ty of unplanned work. Basical ly the 

six questions aimed to define the problem and  to f ind a solution for the six questions aimed to define the problem and  to f ind a solution for the 

problem. I translated these questions into (13) questions in an openproblem. I translated these questions into (13) questions in an open-- ended ended 

questionnaire presented in questionnaire presented in (a(appendix two)ppendix two)  . .   

  

2.  2.  Research methodologyResearch methodology  

The same group of  seniorThe same group of  senior -- lecturers  who part ic ipated in the f i rst study at F.I.T.  lecturers  who part ic ipated in the f i rst study at F.I.T.  

were asked to complete a semiwere asked to complete a semi -- structured questionnaire as an integral  part of  structured questionnaire as an integral  part of  

a training session. Everyone present completed the unpi la training session. Everyone present completed the unpi l otted questionnaire.  otted questionnaire.  

However to ensure that the teachers understood the questions and that they However to ensure that the teachers understood the questions and that they 

responded with care, I  guided them in understanding the questionnaire. The responded with care, I  guided them in understanding the questionnaire. The 

teachers provided useful  information to serve my goal. Here is a typical  teachers provided useful  information to serve my goal. Here is a typical  

response conresponse const ructed from al l  questions by one of the respondents:st ructed from al l  questions by one of the respondents:   

  

Planning is writing down in advance what I will be teaching in semester Planning is writing down in advance what I will be teaching in semester 

plans and lesson plans.  I have a book in which I  do all  my planning. I  plans and lesson plans.  I have a book in which I  do all  my planning. I  

teach three di fferent subjects.   Most of my time is spentteach three di fferent subjects.   Most of my time is spent  on collecting  on collecting 

better materials and studying for sel fbetter materials and studying for sel f --  development. development.   

    

I  have ample time to plan my work which is mostly planned. I  tend to do I have ample time to plan my work which is mostly planned. I  tend to do 

the most interesting work fi rst. Work for students holds fi rst priority and the most interesting work fi rst. Work for students holds fi rst priority and 

the work for the seniors comes next. Mthe work for the seniors comes next. My planning includes managing my y planning includes managing my 

section, preparing, collecting relevant handouts and planning lessons.  section, preparing, collecting relevant handouts and planning lessons.  
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The main advantage of planning is that it removes uncertainty and it  The main advantage of planning is that it removes uncertainty and it  

improves effectiveness in class. Everyone should planimproves effectiveness in class. Everyone should plan--  even the  even the 

experienced teachersexperienced teachers  should plan for effect iveness. should plan for effect iveness.   

    

TimeTime-- management, setting priorities and desire for effectiveness are some management, setting priorities and desire for effectiveness are some 

of the factors which influence me to plan. I don’t plan sometimes when I  of  the factors which influence me to plan. I don’t plan sometimes when I  

feel I  can manage without it.  However, lack of planning reduces feel I  can manage without it.  However, lack of planning reduces 

effectiveneeffectivene ss. Planning can be promoted by convincing lecturers that they ss. Planning can be promoted by convincing lecturers that they 

can become better teachers i f they planned their work and had their plans can become better teachers i f they planned their work and had their plans 

in writing.in writing.     

  

  

The questionnaire veri f ied some of the f indings of the previous study using a The questionnaire veri f ied some of the f indings of the previous study using a 

di fferent method of data cdifferent method of data c ol lection. The teacher responses in the two studies ol lection. The teacher responses in the two studies 

were  consistent. I  interpreted  the data from the questionnai re in conjunction were  consistent. I  interpreted  the data from the questionnai re in conjunction 

with various other kinds of formal and informal  information avai lable to me. For  with various other kinds of formal and informal  information avai lable to me. For  

example, I  had ready access to the managemeexample, I  had ready access to the management,  the course prescript ions,  nt,  the course prescript ions,  

term plans and lesson plans. Final ly the f indings were discussed with the term plans and lesson plans. Final ly the f indings were discussed with the 

respondents and later in the Academic Board of the Insti tute.respondents and later in the Academic Board of the Insti tute.   

  

3. Findings and Discussion3. Findings and Discussion   

  

3.1.3.1.   Nature of instructional planningNature of instructional planning     

Eleven of these teachEleven of these teach ers defined planning as thinking about organising ers defined planning as thinking about organising 

activi t ies, materials, content for the achievement of  best results.   activi t ies, materials, content for the achievement of  best results.     

  

Five of  these teachers defined planning in terms of  the plans they prepared Five of  these teachers defined planning in terms of  the plans they prepared 

e.g. one person reported planning as "e.g. one person reported planning as " a document prepared a document prepared to guide to guide 

classroom teachingclassroom teaching . " I t  is interesting to f ind congruence in teachers ' and . " I t  is interesting to f ind congruence in teachers ' and 

researchers ' conception of teachers’  planning. Like teachers’  reports,  as a researchers ' conception of teachers’  planning. Like teachers’  reports,  as a 

subject of research, planning had been defined in two ways: as a psychological  subject of research, planning had been defined in two ways: as a psychological  
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process and as a process and as a phenomenon i .e. the work teachers do when they say they phenomenon i .e. the work teachers do when they say they 

are planning.are planning.   

    

About half of the teachers reported preparing term and lesson plans but the About half of the teachers reported preparing term and lesson plans but the 

other  half prepared lesson plans only. Al l  teachers prepared lesson plans.  The other  half prepared lesson plans only. Al l  teachers prepared lesson plans.  The 

researcher suspected that teresearcher suspected that te achers who did not prepare both types of plans achers who did not prepare both types of plans 

would lack continuity and focus in thei r teaching. McCutcheon (1980) also had would lack continuity and focus in thei r teaching. McCutcheon (1980) also had 

reported to this effect. However, this issue required further investigation. reported to this effect. However, this issue required further investigation.   

    

In the previous study these teachers had reported  In the previous study these teachers had reported  that they planned without  that they planned without  

management support and control . I  was anxious to f ind out the motive for their  management support and control . I  was anxious to f ind out the motive for their  

planning. Answers to questions f ive and six provided me with  st rategies and planning. Answers to questions f ive and six provided me with  st rategies and 

priori t ies in their work. Twelve of them reported that work done for studepriori t ies in their work. Twelve of them reported that work done for students nts  

held f i rst priori ty and four of them reported that  the most interesting work held held f i rst priori ty and four of them reported that  the most interesting work held 

f i rst priori ty. In the next question, ten teachers reported that work done for  f i rst priori ty. In the next question, ten teachers reported that work done for  

their students was the most important and for four of them their  own work was their students was the most important and for four of them their  own work was 

the most impthe most important and for  two of them work done for their seniors was the ortant and for  two of them work done for their seniors was the 

most important. These reports wre good indicators of di f ferences in espoused most important. These reports wre good indicators of di f ferences in espoused 

values  of these teachers. values  of these teachers.   

    

General ly teachers tended to grow from self interests  to the interests  of  their  General ly teachers tended to grow from self interests  to the interests  of  their  

studenstudents to the interests of thei r schools to  become extended professionals  ts to the interests of thei r schools to  become extended professionals  

(Hoyle 1972). However very l i t t le was known about the teachers’  professional  (Hoyle 1972). However very l i t t le was known about the teachers’  professional  

growth processes. In brief , these experienced teachers were mostly studentgrowth processes. In brief , these experienced teachers were mostly student --

centred rather than self centred rather than self -- centredcentred  ( Ful ler 1969).  ( Ful ler 1969).   

  

According to my interpretation for the majori ty of these experienced teachers According to my interpretation for the majori ty of these experienced teachers 

the focus of their planning had shifted from 'sel f '  to their students. From my the focus of their planning had shifted from 'sel f '  to their students. From my 

past observations of the teachers’  concerns, I  had noticed that the beginners past observations of the teachers’  concerns, I  had noticed that the beginners 

anan d inexperienced teachers tended to be concerned with class management,  d inexperienced teachers tended to be concerned with class management,  

control  and content for teaching. When teachers had mastered their ini t ial  control  and content for teaching. When teachers had mastered their ini t ial  

concerns they tended to be more concerned about their  students’  learning.concerns they tended to be more concerned about their  students’  learning.   
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3.2.  What kind of work were they p3.2.  What kind of work were they planning?lanning?     

They al l  mentioned that  they were involved in teaching and some supervision They al l  mentioned that  they were involved in teaching and some supervision 

of their  subordinates’  work. The approximate ratio of teaching to supervision of their  subordinates’  work. The approximate ratio of teaching to supervision 

was ( 80was ( 80 --20) and the majori ty of them supervised the work of 320) and the majori ty of them supervised the work of 3 -- 6 subordinates.  6 subordinates.    

  

3.3.  Natur3.3.  Nature of the planned worke of the planned work  

Ten  teachers reported planning both teaching and supervision. Six of them Ten  teachers reported planning both teaching and supervision. Six of them 

planned teaching only. In response to another question they suggested that  planned teaching only. In response to another question they suggested that  

supervisory work was di ff icul t to plan in an environment where planning was supervisory work was di ff icul t to plan in an environment where planning was 

not a nonot a no rm. rm.   

    

The most frequently  reported advantage of planning was to get  one's work The most frequently  reported advantage of planning was to get  one's work 

done within the avai lable t ime (n=10). To these teachers work done within t ime done within the avai lable t ime (n=10). To these teachers work done within t ime 

meant f inishing the given content within the given t ime. They also reported meant f inishing the given content within the given t ime. They also reported 

some personal advantasome personal advanta ges (n=5) e.g. giving the teacher sense of direction,  ges (n=5) e.g. giving the teacher sense of direction,  

confidence,  peace of mind, control  over the teachingconfidence,  peace of mind, control  over the teaching-- learning environment,  learning environment,  

fewer problems and less anxiety.  They also reported that student  motivation to fewer problems and less anxiety.  They also reported that student  motivation to 

learn increased (n=2). In Clark and Yinger (1979learn increased (n=2). In Clark and Yinger (1979)  teachers reported simi lar  )  teachers reported simi lar  

benefi ts of planning. Not  a single person mentioned planning for  the benefi ts of planning. Not  a single person mentioned planning for  the 

achievement  of specif ic learning objectives.achievement  of specif ic learning objectives.   

  

3.4.  Nature of the unplanned work3.4.  Nature of the unplanned work  

The most f requently reported unplanned work was administrative work and The most f requently reported unplanned work was administrative work and 

work work beyond their control  (n=9).  Work done beyond their cont rol  meant al l  beyond their control  (n=9).  Work done beyond their cont rol  meant al l  

kinds of work for which they had to rely  on others. According to them kinds of work for which they had to rely  on others. According to them 

administrative work belonged to this category. They also mentioned administrative work belonged to this category. They also mentioned 

unimportant, complex and famil iar work wi th (n=2)unimportant, complex and famil iar work wi th (n=2)  each. The  famil iar,   each. The  famil iar,  

unimportant and complex work  also remained unplanned.  I t  would seem unimportant and complex work  also remained unplanned.  I t  would seem 

reasonable to me to conclude that  these teachers essential ly  planned for their  reasonable to me to conclude that  these teachers essential ly  planned for their  

personal use and that there was no corporate planning in the Insti tute with a personal use and that there was no corporate planning in the Insti tute with a 

hierarchierarchical st ructure. hical  st ructure.   
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They did not plan work when i t  was beyond their  personal control , when they They did not plan work when i t  was beyond their  personal control , when they 

had no t ime to plan and when they lacked motivation. They also mentioned had no t ime to plan and when they lacked motivation. They also mentioned 

that  they did not plan some  work because they were not  given t ime to plan that  they did not plan some  work because they were not  given t ime to plan 

(n=7) and th(n=7) and that they were not expected to plan thei r work (n=3). These reports  at they were not expected to plan thei r work (n=3). These reports  

indicate the planning culture in the insti tute.  indicate the planning culture in the insti tute.    

  

The reported i l lThe reported i l l --effects of unplanned work for students (n=6) included such effects of unplanned work for students (n=6) included such 

matters as confusion, lack of motivation to learn, lack of learnmatters as confusion, lack of motivation to learn, lack of learn ing and poor  ing and poor  

relat ionship with the teacher and the i l lrelat ionship with the teacher and the i l l -- effects for  teachers included effects for  teachers included 

frust ration, confusion, lack of confidence and abi l i ty to answer students frust ration, confusion, lack of confidence and abi l i ty to answer students 

questions. They also mentioned inabi l i ty to f inish work in t ime.questions. They also mentioned inabi l i ty to f inish work in t ime.   

  

3.5.  How much work needed to 3.5.  How much work needed to be planned?be planned?   

(60%) of these teachers reported that they managed to plan 60(60%) of these teachers reported that they managed to plan 60-- 90% of thei r  90% of thei r  

work, presumably from that which they intended to plan. (40%) of them work, presumably from that which they intended to plan. (40%) of them 

planned only 50% or less of their work. These f igures provide teachers '  planned only 50% or less of their work. These f igures provide teachers '  

subjective estimates. The osubjective estimates. The o nly useful  conclusion to draw is that there was nly useful  conclusion to draw is that there was 

need to improve the current si tuation. To f ind accurate information answering   need to improve the current si tuation. To f ind accurate information answering   

this question required an indepth study of a few teachers. This study served  this question required an indepth study of a few teachers. This study served  

my purpose who was seeeking to describe teachers’  pmy purpose who was seeeking to describe teachers’  p resent practices as a  resent practices as a  

start ing point for improvement.start ing point for improvement.   

  

3.6.  Instructional planning problems and their solutions3.6.  Instructional planning problems and their solutions  

The reported problems were mostly beyond teachers' control  (n=19). Only one The reported problems were mostly beyond teachers' control  (n=19). Only one 

teacher mentioned teacher's own att i tude towards work and planning.teacher mentioned teacher's own att i tude towards work and planning.  Factors   Factors  

beyond teachers' control  included lack of t ime (n=6), lack of resources ( n=1),  beyond teachers' control  included lack of t ime (n=6), lack of resources ( n=1),  

too much work (n=2), interruptions from outside the classroom (n=6) and lack too much work (n=2), interruptions from outside the classroom (n=6) and lack 

of cooperation from col leagues with n=4. Other studies had reported simi lar  of cooperation from col leagues with n=4. Other studies had reported simi lar  

environmental environmental problems(Clark and Yinger 1980, Clark and Elmore ( 1981),  problems(Clark and Yinger 1980, Clark and Elmore ( 1981),  

McCutcheon 1980).McCutcheon 1980).   

    



  3636   

To overcome inst ructional planning problems, they suggested that good To overcome inst ructional planning problems, they suggested that good 

teaching and planning should be valued in the insti tute (n=6), teachers should teaching and planning should be valued in the insti tute (n=6), teachers should 

have more t ime to plan (n=5) have more t ime to plan (n=5) and that teachers should be trained (n=4) to plan and that teachers should be trained (n=4) to plan 

their work. Almost al l  the previous studies including the Hong Kong study their work. Almost al l  the previous studies including the Hong Kong study 

made such  suggestions. Most of the problems mentioned in teachers’  made such  suggestions. Most of the problems mentioned in teachers’  

instructional planning seemed to be beyond teachers cont rol  but instructional planning seemed to be beyond teachers cont rol  but  within   within  

management. control . To remove these problems management could management. control . To remove these problems management could 

appreciate the need for  teachers planning, provide t ime and training.  appreciate the need for  teachers planning, provide t ime and training.    

  

4. Individual dif ferences in teachers' planning4. Individual dif ferences in teachers' planning  

There were individual di f ferences in teacher responses. This isThere were individual di f ferences in teacher responses. This is  evident f rom  evident f rom 

the fol lowing two responses const ructed from  the questionnaire. These the fol lowing two responses const ructed from  the questionnaire. These 

di fferences seem to reflect  individual concerns and styles of teacers’  planning.di fferences seem to reflect  individual concerns and styles of teacers’  planning.   

  

1. 1. Planning is putting activities (work to be done) in a sequence with time Planning is putting activities (work to be done) in a sequence with time 

limit. Plans limit. Plans are sketches or  brief outlines of work to be done.The are sketches or  brief outlines of work to be done.The 

workload does not allow sufficient time to plan well . All my teaching is workload does not allow sufficient time to plan well . All my teaching is 

usually planned but not in wri ting. Administrative work is done with li ttle usually planned but not in wri ting. Administrative work is done with li ttle 

forward planning.  Work done for students holds fi rstforward planning.  Work done for students holds fi rst  priori ty and work  priori ty and work 

done for the seniors comes next in priority.  My work includes wri ting done for the seniors comes next in priority.  My work includes wri ting 

syllabuses , preparing lesson plans and term plans.syllabuses , preparing lesson plans and term plans.   

    

The main advantage of planning is that  less time is  wasted and more The main advantage of planning is that  less time is  wasted and more 

work gets done. Teachers should be given morwork gets done. Teachers should be given mor e time to plan so that they e time to plan so that they 

become better teachers and they can produce information for future use. I  become better teachers and they can produce information for future use. I  

do not plan daily administrative work. There is insufficient time to plan al l  do not plan daily administrative work. There is insufficient time to plan al l  

my work.  As a result,  my work may not be of a high standard. Planning is my work.  As a result,  my work may not be of a high standard. Planning is 

alal ways desirable to improve the qual ity of  teaching. The most important ways desirable to improve the qual ity of  teaching. The most important 

factor hindering planning is that  several things happen simultaneously.   factor hindering planning is that  several things happen simultaneously.   

To promote planning management ought to value good teachingTo promote planning management ought to value good teaching ..   
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2. 2. Planning  provides a focus for the translation oPlanning  provides a focus for the translation of syllabuses into a f syllabuses into a 

logical teaching programme. My  plans consist of lesson plans, usually 2logical teaching programme. My  plans consist of lesson plans, usually 2 --

3 pages  with notes, examples and diagrams. My work includes teaching 3 pages  with notes, examples and diagrams. My work includes teaching 

18 hours, administration of a section, marking, recording, examining etc.  18 hours, administration of a section, marking, recording, examining etc.  

About 80% of my worAbout 80% of my work is planned. Unforeseen and routine activities are k is planned. Unforeseen and routine activities are 

not planned. Work done for sel fnot planned. Work done for sel f --  survival comes first. Criteria to set   survival comes first. Criteria to set  

priori ties depends on my mood.  The main advantage of  planning is that it  priori ties depends on my mood.  The main advantage of  planning is that it  

allows me to make the best use of  my  time.  Teachers should allows me to make the best use of  my  time.  Teachers should be given be given 

more time provided planning is monitoredmore time provided planning is monitored ..   

  

5.My interpretation of teacher reports 5.My interpretation of teacher reports   

1. These teachers defined inst ructional planning in terms of thinking ahead of  1. These teachers defined inst ructional planning in terms of thinking ahead of  

the future work and in terms of the plans they prepared in translating the future work and in terms of the plans they prepared in translating 

syl labuses intsyl labuses int o teaching acts.  Half of  them prepared term and lesson plans and o teaching acts.  Half of  them prepared term and lesson plans and 

the other half prepared lesson plans only. Al l  of them reported to preparing the other half prepared lesson plans only. Al l  of them reported to preparing 

lesson plans. Their planning task consisted of  teaching and supervision. They lesson plans. Their planning task consisted of  teaching and supervision. They 

planned for teaching the planned conplanned for teaching the planned content within the given t ime.tent within the given t ime.   

  

2. Most of them planned teaching to reduce uncertainty  and to reduce wastage 2. Most of them planned teaching to reduce uncertainty  and to reduce wastage 

of t ime. They did not  plan for the achievement of specif ic learning objectives.of t ime. They did not  plan for the achievement of specif ic learning objectives.   

  

3. They did not plan work beyond their direct control , nor did they p3. They did not plan work beyond their direct control , nor did they p lan  lan  

famil iar,  tr ivial  and complex work. Lack of t ime and lack of  requirement  to plan famil iar,  tr ivial  and complex work. Lack of t ime and lack of  requirement  to plan 

were the main reasons for not planning.were the main reasons for not planning.   

  

4.  (40%) of them managed to plan only (50%) or less of their work.4.  (40%) of them managed to plan only (50%) or less of their work.   

  

5. Most of the planning problems were beyond teachers’  contro5. Most of the planning problems were beyond teachers’  contro l  but within l  but within 

management control . management control .   
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6. To remove teachers' planning problems management could value teachers '  6. To remove teachers' planning problems management could value teachers '  

planning, provide teacher training, t ime to plan and suitable teachingplanning, provide teacher training, t ime to plan and suitable teaching -- learning learning 

resources. The change requi red a new pol icy within the insti tute.resources. The change requi red a new pol icy within the insti tute.   

    

To conclude, these teachers fel t  that  they were left to themselves to implement  To conclude, these teachers fel t  that  they were left to themselves to implement  

the planned curriculum. The teachers in Hong Kong and in Fi j i   suggested that  the planned curriculum. The teachers in Hong Kong and in Fi j i   suggested that  

management was not interested in their work and that was why they were not  management was not interested in their work and that was why they were not  

supported in their plasupported in their pla nning.  I t  is important to real ise that these teachers were  nning.  I t  is important to real ise that these teachers were  

not aware of the management problem in support ing systematic instuctional  not aware of the management problem in support ing systematic instuctional  

planning in FIT.planning in FIT.   

      

Providing teachers with addit ional t ime to plan, t raining and addit ional  Providing teachers with addit ional t ime to plan, t raining and addit ional  

teachingteaching -- learning resources, mlearning resources, m onitoring and guiding their work was a di ff icul t  onitoring and guiding their work was a di ff icul t  

task for  the management. For example, in F.I .T. there was always a shortage task for  the management. For example, in F.I .T. there was always a shortage 

of funds and there was nobody experienced enough to provide leadership in of funds and there was nobody experienced enough to provide leadership in 

instructional planning. instructional planning.   

  

6. 6. Possibili ties to improve praPossibili ties to improve pra cticectice   

According to this study, for half of the seniorAccording to this study, for half of the senior -- lecturers, the operational  lecturers, the operational  

curriculum consisted of  term plans and lesson plans and for  the remaining half,  curriculum consisted of  term plans and lesson plans and for  the remaining half,  

i t  was lesson plans only. The main goal  of planning was f inishing the i t  was lesson plans only. The main goal  of planning was f inishing the 

syl labuses within the avasyl labuses within the ava i lable t ime. Four out  of ten of them managed to plan i lable t ime. Four out  of ten of them managed to plan 

only half or less of their work due to problems beyond their cont rol . I t  only half or less of their work due to problems beyond their cont rol . I t  

sugggested a considerable opportunity for  attempting improvement in their  sugggested a considerable opportunity for  attempting improvement in their  

exist ing practices.exist ing practices.   

    

Teachers did not plan to achieve  Teachers did not plan to achieve  specif ic learning objectives. The Hong Kong specif ic learning objectives. The Hong Kong 

study of  inst ructional  planning had al ready indicated several  teacher problems study of  inst ructional  planning had al ready indicated several  teacher problems 

in operational izing the Tyler model(1949) for  general use in teaching. Hong in operational izing the Tyler model(1949) for  general use in teaching. Hong 

Kong teachers needed management involvement and support iKong teachers needed management involvement and support i n the form of  n the form of  

t ime to plan, training of adequate depth, ontime to plan, training of adequate depth, on-- thethe -- job support and adequate job support and adequate 

supply  of  teachingsupply  of  teaching-- learning materials. According to the seniorlearning materials. According to the senior -- lecturers  lecturers  
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involved in the two studies cnducted at F.I.T., al l  these faci l i t ies were not  involved in the two studies cnducted at F.I.T., al l  these faci l i t ies were not  

avai lable to teacavai lable to teac hers at F.I.T.  as wel l .  I  interpreted that the instructional  hers at F.I.T.  as wel l .  I  interpreted that the instructional  

planning had to t ranscend f rom the level of covering content within avai lable planning had to t ranscend f rom the level of covering content within avai lable 

t ime to the achievement of specif ic learning objectives in the planned t ime to the achievement of specif ic learning objectives in the planned 

curriculum.curriculum.   

    

My perusal of curriculum documenMy perusal of curriculum documents and talks with  teachers indicated that the ts and talks with  teachers indicated that the 

state of the planned curriculum in F.I.T. was even worse. The exist ing planned state of the planned curriculum in F.I.T. was even worse. The exist ing planned 

curriculum had been prepared by the expat riate staff,  who  left the insti tute curriculum had been prepared by the expat riate staff,  who  left the insti tute 

several years ago.  Many syl labuses were mainly l istseveral years ago.  Many syl labuses were mainly l ist s of imported topics to s of imported topics to 

teach.  No adequate system to control  the implemented curriculum exis ted.  teach.  No adequate system to control  the implemented curriculum exis ted.  

Probably expat riate teachers were responsible to implement the planned Probably expat riate teachers were responsible to implement the planned 

curriculum without support and cont rol .curriculum without support and cont rol .   

    

l ike the TEC and BEC in the U.K. , there was nol ike the TEC and BEC in the U.K. , there was no  system to ensure that  the  system to ensure that  the 

planned curriculum reflected the needs of  the industry. Specif ic learning planned curriculum reflected the needs of  the industry. Specif ic learning 

objectives l inking indust rial  needs to the teachingobjectives l inking indust rial  needs to the teaching-- learning process offered at  learning process offered at  

F.I.T. did not exist in curriculum documents.  So I concluded that there wasF.I.T. did not exist in curriculum documents.  So I concluded that there was   

need to generate a system to establ ish consistency in indust rial  and student  need to generate a system to establ ish consistency in indust rial  and student  

needs, the planned curriculum and the operat ional/ implemented curriculum.To needs, the planned curriculum and the operat ional/ implemented curriculum.To 

strengthen the l inks and to provide harmony, the researcher made the strengthen the l inks and to provide harmony, the researcher made the 

fol lowing recommendations:fol lowing recommendations:   

  

1. In1. In dustrial  involvement in curriculum development was highly desirable.dustrial  involvement in curriculum development was highly desirable.   

  

2. The planned curriculum should specify  objectives, content, teaching 2. The planned curriculum should specify  objectives, content, teaching 

strategy and student assessment. I t  could consist of a general proposal for the strategy and student assessment. I t  could consist of a general proposal for the 

course as a whole and detai led prescourse as a whole and detai led prescript ions for each unit of a course. Al l   of i t  c ript ions for each unit of a course. Al l   of i t  

could  be bound as one document approved by the teachers and the industry.could  be bound as one document approved by the teachers and the industry.   

  

3. To l ink the planned curriculum with the operational curriculum a standard 3. To l ink the planned curriculum with the operational curriculum a standard 

method of instructional planning is required throughoutmethod of instructional planning is required throughout  the Insti tute. I t  meant   the Insti tute. I t  meant  
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that al l  teachers prepare term and lesson plans using a standard format to be that al l  teachers prepare term and lesson plans using a standard format to be 

agreed  after consultat ion. A system might be worked out after consultat ion agreed  after consultat ion. A system might be worked out after consultat ion 

with the stakeholders.with the stakeholders.   

  

5. Al l  the teaching staff need t raining in instructio5. Al l  the teaching staff need t raining in instructio nal planning and in the use nal planning and in the use 

of a variety of methods and media to improve the qual i ty of the teachingof a variety of methods and media to improve the qual i ty of the teaching--

learning process. The senior staff might  be thoroughly t rained to support and learning process. The senior staff might  be thoroughly t rained to support and 

monitor the work of their subordinates.monitor the work of their subordinates.   

    

At the end of their training progrAt the end of their training progr amme on instructional planning the senioramme on instructional planning the senior --

lecturers involved in these studies took the ini t iat ive to introduce the above lecturers involved in these studies took the ini t iat ive to introduce the above 

recommendations after consultat ion with other stakeholders. I t  took two years recommendations after consultat ion with other stakeholders. I t  took two years 

to instal l  the proposed  system ful ly. to instal l  the proposed  system ful ly.   

  

7.  Professional7.  Professional  signi ficance of the study for me to il luminate curriculum  signi ficance of the study for me to il luminate curriculum 

development development   

The Hong Kong study of instructional planning i l luminated the gap between the The Hong Kong study of instructional planning i l luminated the gap between the 

theory and practice of  inst ructional planning in teacher training.  The two theory and practice of  inst ructional planning in teacher training.  The two 

studies at F.I.T. explored inststudies at F.I.T. explored inst ructi t ional planning within an insti tute to f ind ructi t ional planning within an insti tute to f ind 

ways to improve the qual i ty of the operational curriculum to reduce ways to improve the qual i ty of the operational curriculum to reduce 

incosistency with the planned curriculum. The two studies in F.I.T. i l luminated incosistency with the planned curriculum. The two studies in F.I.T. i l luminated 

several  the problems of curriculum development to me.several  the problems of curriculum development to me.   

  

1. 1. As a result of the two studies at F.I.T.  I   became aware of the need for  As a result of the two studies at F.I.T.  I   became aware of the need for  

management involvement in implementing the planned curriculum and teacher management involvement in implementing the planned curriculum and teacher 

support  in the form of training,  t ime to plan, and provision of appropriate support  in the form of training,  t ime to plan, and provision of appropriate 

teachingteaching -- learning resources. learning resources.   

  

22 . The researcher became part icularly  aware of  the importance of teachers’  .  The researcher became part icularly  aware of  the importance of teachers’  

instructional planning in curriculum development and staff development.  In instructional planning in curriculum development and staff development.  In 

systematic instructional planning, "systematic instructional planning, " there is no curriculum development without  there is no curriculum development without  

teacher developmentteacher development  . " ( St . " ( St enhouse 1975).enhouse 1975).   
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3. I  became aware of  the important area where I could make special  3. I  became aware of  the important area where I could make special  

contribution as a resident consultant in curriculum and staff development. In contribution as a resident consultant in curriculum and staff development. In 

F.I.T. some eachers went overseas for higher qual i f ications and for exposure F.I.T. some eachers went overseas for higher qual i f ications and for exposure 

to new ideas. Occto new ideas. Occ asional ly overseas consultants  came to conduct short  asional ly overseas consultants  came to conduct short  

courses and seminars to provide proposit ional knowledge but then teachers courses and seminars to provide proposit ional knowledge but then teachers 

were expected to implement these ideas without  further support  and control . I  were expected to implement these ideas without  further support  and control . I  

learnt  that Ideas were not  enough:  Insti tutes needlearnt  that Ideas were not  enough:  Insti tutes needed consultants  to guide the ed consultants  to guide the 

implementation process.implementation process.   

  

4.Past attempts to improve currriculum development fai led because teachers 4.Past attempts to improve currriculum development fai led because teachers 

had not  been consulted (Hirst1980, Kel ly1980, Elbaz1981, Handler1982,  had not  been consulted (Hirst1980, Kel ly1980, Elbaz1981, Handler1982,  

Westbury1983). My research generated the teachers’  perspeWestbury1983). My research generated the teachers’  perspective on ct ive on 

curriculum development and explored how the two perspectives might be curriculum development and explored how the two perspectives might be 

l inked. l inked.   

  

This study became the basis  of most  of  the innovatory work undertaken in FIT This study became the basis  of most  of  the innovatory work undertaken in FIT 

later. The s tudy suggested several other areas for future research in teachers’  later. The s tudy suggested several other areas for future research in teachers’  

planning. planning. Al l  the teachers in previous studies had reported to preparing lesson Al l  the teachers in previous studies had reported to preparing lesson 

plans. So I  considered i t  necessary to study teachers ' lesson planning plans. So I  considered i t  necessary to study teachers ' lesson planning 

practices to further understand teachers’  instructional planning in FIT. practices to further understand teachers’  instructional planning in FIT.   
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Appendix Appendix   

  

Nature of InstruNature of Instructional Planning at FITctional Planning at FIT   

  
Thi s quest ionnaire i s  designed to understand the nature of instructional  planning Thi s  quest ionnaire i s  designed to understand the nature of instructional  planning 
in FIT. Your col lective reports may provide us a useful basi s  for improving in FIT. Your col lective reports may provide us a useful basi s  for improving 
practice.  Please think careful ly  before answering each quest ion. Answer tpractice.  Please think careful ly  before answering each quest ion. Answer the he 
quest ions to provide information on how you plan your work: not how you might be quest ions to provide information on how you plan your work: not how you might be 
planning your work in future.planning your work in future.   
  
……………………………………………………………………………………………………………………………………………………………………………………
……….……….   
  
1.1.How do you def ine  instruct ional  p lanning?How do you def ine  instruct ional  p lanning?   
  
  
  
  
  
2.What  form your  plans take? Give  t wo examples.2.What  form your  plans take? Give  t wo examples.   
  
  
  
  
  
3.Which of  the  fol lowing strategies  do you use  to pr ior it ise  your  3.Which of  the  fol lowing strategies  do you use  to pr ior it ise  your  
professional  work?professional  work?   
    

1.1.   Firs t  come f i r s t  se rved.Firs t  come f i r s t  se rved.   
2.2.   Most  inte resting for  you f i r s t .Most  inte resting for  you f i r s t .   
3.3.   Most  impor tant  for  s tudents f i r s t .Most  impor tant  for  s tudents f i r s t .   
4.4.   Most  impor tant  for  you f i r s t .Most  impor tant  for  you f i r s t .   

  
  
  
4.Which of  the  fol lowing tasks is  the  most  4.Which of  the  fol lowing tasks is  the  most  important  for  you?important  for  you?   
  

1.1.   Work done  for  s tudents.Work done  for  s tudents.   
2.2.   Work done  for  se lfWork done  for  se lf -- survival .survival .   
3.3.   Work for  seniorsWork for  seniors   
4.4.   Work done  for  unforeseen matte rs .Work done  for  unforeseen matte rs .   

  
  
5.Brief ly  describe  the  nature  of  your  professional  work.5.Brie f ly  describe  the  nature  of  your  professional  work.   
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6.What  work do you plan? Give  examples .6.What  work do you plan? Give  examples .   
  
  
  
  
  
  
  
7.  What  are  the  ben7.  What  are  the  ben ef it s  of  p lanning?ef it s  of  p lanning?   
  
  
  
  
  
  
8.  What  k ind of  work you do not  p lan?8.  What  k ind of  work you do not  p lan?   
  
  
  
  
  
  
9.  Why don’t  you plan al l  you work?9.  Why don’t  you plan al l  you work?   
  
  
  
  
  
10.  What  k inds of  problems emerge  as  a  result  of  unplanned work?10.  What  k inds of  problems emerge  as  a  result  of  unplanned work?   
  
  
  
  
  
  
11.  What  port ion  of  your  work remains unplanned?11.  What  port ion  of  your  work remains unplanned?   
  
  
  



  4444   

  
  
  
12.  List  the  var ious12.  List  the  var ious  factors  h inder ing you f rom planning all  your  work. factors  h inder ing you f rom planning all  your  work.   
  
  
  
  
  
  
  
13.  What  might  be  done  to remove  the  instr uct ional  p lanning problems in  13.  What  might  be  done  to remove  the  instr uct ional  p lanning problems in  
FIT?FIT?   
  
  
  
  
Thank you for  your   he lpThank you for  your   he lp   
RSPRSP   

 
How Experienced Teachers Planned Their Lessons in 
the Fiji Institute of Technology (F.I.T)? 
  
  
This study presents the lesson planning pract ices of a group of experienced This study presents the lesson planning pract ices of a group of experienced 
teachers.  Their  lesson planning i s a form of action research direc ted towards teachers.  Their  lesson planning i s a form of action research direc ted towards 
personal professional development in pedagogicalpersonal professional development in pedagogical -- contentcontent -- knowledge.  It i s not  knowledge.  It i s not  
systematic lessosystematic lesso n planning directed towards specific learning objec tives.n planning directed towards specific learning objec tives.     

  
  

  
1. Introduction1. Introduction  

According to my previous three studies al l  teachers reported to preparing According to my previous three studies al l  teachers reported to preparing 

lesson plans.  This made lesson planing the most important document  lesson plans.  This made lesson planing the most important document  

teachers prepared to implement the pteachers prepared to implement the p rescribed / planned curriculum.   rescribed / planned curriculum.   

According to these studies content was the focus of teachers’  planning.  According to these studies content was the focus of teachers’  planning.  

Experienced teachers had reported to planning for the presentation of subject  Experienced teachers had reported to planning for the presentation of subject  

matter clearly  and eff iciently i .e. without wasting t ime. They preferred matter clearly  and eff iciently i .e. without wasting t ime. They preferred brief  brief  

and f lexible plans and they used various planning styles.    and f lexible plans and they used various planning styles.      
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Previous research elsewhere on teachers' lesson planning indicated that the Previous research elsewhere on teachers' lesson planning indicated that the 

focus of teachers'  planning in primary schools was activi ty (Yinger 1977) but in focus of teachers'  planning in primary schools was activi ty (Yinger 1977) but in 

secondary schools i t  was contensecondary schools i t  was conten t (Bent (Ben --Peretz  1981).  Teachers’  lesson plans Peretz  1981).  Teachers’  lesson plans 

were part ly  wri t ten and part ly  mental  (Morine 1979, Clark and Yinger 1979,  were part ly  wri t ten and part ly  mental  (Morine 1979, Clark and Yinger 1979,  

McCutcheon 1980).   Lesson plans were mostly mental  with brief notes, which McCutcheon 1980).   Lesson plans were mostly mental  with brief notes, which 

served as memory joggers (McCutcheon 1980).  Teachers' lessoserved as memory joggers (McCutcheon 1980).  Teachers' lesson planning n planning 

was preparation for teaching involving teacher and student activi t ies to be was preparation for teaching involving teacher and student activi t ies to be 

undertaken within the given t ime.  Very l i t t le  was known about how teachers undertaken within the given t ime.  Very l i t t le  was known about how teachers 

used their preactive plans during interactive teaching and postactive used their preactive plans during interactive teaching and postactive 

reflections. ref lections.   

  

Within tWithin t his context I  decided to explore teachers’  lesson planning more ful ly as his context I  decided to explore teachers’  lesson planning more ful ly as 

an important aspect of the operational curriculum in F.I.T. I  translated my goal  an important aspect of the operational curriculum in F.I.T. I  translated my goal  

into the fol lowing questions derived f rom previous research and personal  into the fol lowing questions derived f rom previous research and personal  

experience.  experience.    

        

1.  What de1.  What de termined the context of teachers’  lesson planning?termined the context of teachers’  lesson planning?  

2.   What was the task in teachers’  lesson planning?2.   What was the task in teachers’  lesson planning?  

3.   What was the form of teachers’  lesson plans?3.   What was the form of teachers’  lesson plans?  

4.   How and why did they refer to their lesson plans during interactive 4.   How and why did they refer to their lesson plans during interactive 

teaching?teaching?  

5.   How did they r5.   How did they relate their plans to the real i ty of interactive teaching?elate their plans to the real i ty of interactive teaching?  

6.   What did they do with their lesson plans af ter use?6.   What did they do with their lesson plans af ter use?  

7.   Do they reflect on their  interactive teaching?7.   Do they reflect on their  interactive teaching?  

8.   Do they learn from each teaching experience?8.   Do they learn from each teaching experience?  

  

2.  Research Methodology2.  Research Methodology  

Sixteen inserSixteen inservice senior  lecturers from the Fi j i  Insti tute of Technology (F.I.T.),  vice senior  lecturers from the Fi j i  Insti tute of Technology (F.I.T.),  

the same group involved with the previous two studies, part icipated in this  the same group involved with the previous two studies, part icipated in this  

study as wel l .   According to my professional judgement, teachers general ly  study as wel l .   According to my professional judgement, teachers general ly  

provided rel iable accounts of recenprovided rel iable accounts of recent incidents  and cases, but they were often t incidents  and cases, but they were often 

inaccurate in general ising from their experiences. Therefore I asked these inaccurate in general ising from their experiences. Therefore I asked these 
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teachers to describe the l i fe history of  a lesson plan they had used during the  teachers to describe the l i fe history of  a lesson plan they had used during the  

present  week.  I  provided them with a st ructured questionnpresent  week.  I  provided them with a st ructured questionn aire with the eight  aire with the eight  

questions described above to guide their descript ive wri t ing (questions described above to guide their descript ive wri t ing ( see appendix 4see appendix 4 ).  ).  

I  advised them to complete the questionnaire soon after teaching the I advised them to complete the questionnaire soon after teaching the 

described lesson and to attach their wri t ten lesson plans to i t .  I  fai led to pi lot  described lesson and to attach their wri t ten lesson plans to i t .  I  fai led to pi lot  

the sthe s hort questionnaire. I t  led to f ind some language di ff icul t ies described  hort questionnaire. I t  led to f ind some language di ff icul t ies described  

later.  However, teacher descript ions provided me with useful  information. A later.  However, teacher descript ions provided me with useful  information. A 

ful l  response from one of  the respondents is presented below.ful l  response from one of  the respondents is presented below.   

  

Diploma 2 students in the subject of economics were to learn 'taxes in Fiji'.  The task 

was to explain to the students that all the taxes mentioned in the textbook were not 
applicable to Fiji.   The plan was to explain taxes in Fiji with examples.   I glanced at 

the plan once in a while during lesson presentation and tried to control the plan by 

trying to refer to it as far as possible.  Student questions diverted me a little.   The 

plan, after use, has been filed with a note on it that it has to be changed.  The plan 

succeeded but with a lot of control over time and student questions.  At times it 

became very difficult to stick to the plan (time and content) especially when students 

knew quite a lot about the topic. 

  

I  l isted and categorized responses under each question.  The analysis of  I  l isted and categorized responses under each question.  The analysis of  

responses proresponses proved to be a laborious process. The emergent categories ved to be a laborious process. The emergent categories 

describe teachers’  preactive planning, interactive teaching and postactive describe teachers’  preactive planning, interactive teaching and postactive 

reflections presented below. For val idation and for further clari f ications I  ref lections presented below. For val idation and for further clari f ications I  

discussed my analysis  with the respondents as a gdiscussed my analysis  with the respondents as a g roup.roup.   

  

A bet ter method to capture teachers’  lesson planning would have been to A bet ter method to capture teachers’  lesson planning would have been to 

select a smal l  sample of teachers and to ask them to plan a lesson for  select a smal l  sample of teachers and to ask them to plan a lesson for  

teaching.  The researcher would observe their interactive teaching and conduct  teaching.  The researcher would observe their interactive teaching and conduct  

inin --depth interviews with thedepth interviews with the  teachers during postactive reflections. I  did not   teachers during postactive reflections. I  did not  

use this method because my main aim was to capture the planning practices of  use this method because my main aim was to capture the planning practices of  

al l  the senior  lecturers of F.I.T. to understand the state of the operational  al l  the senior  lecturers of F.I.T. to understand the state of the operational  

curriculum in their insti tute.  Moreover I had the curriculum in their insti tute.  Moreover I had the opportunity to discuss my opportunity to discuss my 

interpretations with them as a group.interpretations with them as a group.   
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3.3.   My Interpretation of  Teacher Reports My Interpretation of  Teacher Reports   

        

3.1.  Structure of preactive plans3.1.  Structure of preactive plans  

The preactive plans mainly consisted of subThe preactive plans mainly consisted of sub-- topics (teaching points) l isted in topics (teaching points) l isted in 

teaching sequence (n=8) and subteaching sequence (n=8) and sub-- tt opics l isted in a teaching sequence with opics l isted in a teaching sequence with 

t ime al location (n=4).  Only  three teachers reported using l ists of teachingtime al location (n=4).  Only  three teachers reported using l ists of teaching --

learning activi t ies. I t  means that 80% of the teachers were concerned with the learning activi t ies. I t  means that 80% of the teachers were concerned with the 

content and 20% of them were concerned with the teaching mecontent and 20% of them were concerned with the teaching method.   thod.     

      

  

Based on researcher’s past experience, one way to explain the di fferences in Based on researcher’s past experience, one way to explain the di fferences in 

their responses seemed to be that the 20% of the teachers who focused on their responses seemed to be that the 20% of the teachers who focused on 

method may have mastered their subject matter and their concerns had shifted method may have mastered their subject matter and their concerns had shifted 

to the teaching to the teaching method. Most of them def ined the method. Most of them def ined the contextcontext  as topics to  as topics to 

teach(n=12). One person mentioned subject and another mentioned the teach(n=12). One person mentioned subject and another mentioned the 

course. They seemed to define the context in terms of elements of the planned course. They seemed to define the context in terms of elements of the planned 

curriculum.curriculum.   

  

Nine of them defined ‘Nine of them defined ‘ task’  task’  as subas sub-- topics, topics, components of topics described as components of topics described as 

context.  Two teachers defined i t  as topics, two as teachingcontext.  Two teachers defined i t  as topics, two as teaching--  learning activi t ies   learning activi t ies  

and one in terms of  teaching goals. These teachers did not seem to be famil iar  and one in terms of  teaching goals. These teachers did not seem to be famil iar  

with the term task.with the term task.   

  

Teacher descript ions of planning ‘ tasks’Teacher descript ions of planning ‘ tasks’  and ‘contexts’  did not match my  and ‘contexts’  did not match my 

expectations.  I  expected them to describe the topic of the lesson under ‘ task’  expectations.  I  expected them to describe the topic of the lesson under ‘ task’  

and factors  inf luencing their lesson planning such as the course, the subject,  and factors  inf luencing their lesson planning such as the course, the subject,  

the students, classroom faci l i t ies; avai lable t ime and their ownthe students, classroom faci l i t ies; avai lable t ime and their own teaching  teaching 

experience etc. under ‘context’  with posit ive and negative inf luences on their  experience etc. under ‘context’  with posit ive and negative inf luences on their  

work.  I  later discovered that these teachers were not famil iar with these terms  work.  I  later discovered that these teachers were not famil iar with these terms  

and real ized the importance of  pi lot ing a questionnaire before i ts use.  The two  and real ized the importance of  pi lot ing a questionnaire before i ts use.  The two  

terms terms were not part of the teachers’  normal vocabulary. were not part of the teachers’  normal vocabulary.   
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3.2.  Use of lesson plans during interactive teaching 3.2.  Use of lesson plans during interactive teaching   

All  of them reported to refer to their plans for various purposes such as for  Al l  of them reported to refer to their plans for various purposes such as for  

subsub-- topics, sequence, sketches and words. Two persons reported to topics, sequence, sketches and words. Two persons reported to 

abandaband oning their preactive plan due to a complete change in circumstances oning their preactive plan due to a complete change in circumstances 

during interactive teaching. during interactive teaching.   

  

To match a preactive plan to the real i ty of  the classroom teaching these To match a preactive plan to the real i ty of  the classroom teaching these 

teachers seemed to be deal ing with changes in lesson content, avai lable t ime teachers seemed to be deal ing with changes in lesson content, avai lable t ime 

and stand st udents’  rate of understanding.   Their reports included adjustments to udents’  rate of understanding.   Their reports included adjustments to 

content only (n=1), content  and t ime (n=1), t ime only  (n=4), student  content only (n=1), content  and t ime (n=1), t ime only  (n=4), student  

understanding and t ime (n=1), and al l  three (n=2). I  had observed teachers understanding and t ime (n=1), and al l  three (n=2). I  had observed teachers 

with focus on content  and avai lable t ime with focus on content  and avai lable t ime and ignoring students’  rate of  and ignoring students’  rate of  

understanding.  Others were very part icular about matching content to understanding.  Others were very part icular about matching content to 

students’  rate of understanding but paid l i t t le attention to t ime. These students’  rate of understanding but paid l i t t le attention to t ime. These 

variat ions were present in this group as wel l .   These di fferences might be good variat ions were present in this group as wel l .   These di fferences might be good 

inindicators of teacher’s personal values or professional concerns.dicators of teacher’s personal values or professional concerns.   

  

According to several studies of interactive teaching in Clark and Peterson According to several studies of interactive teaching in Clark and Peterson 

(1986),  the antecedents of  teachers’  interact ive decisions were the learner,  (1986),  the antecedents of  teachers’  interact ive decisions were the learner,  

the content, the inst ructional processethe content, the inst ructional processes and the environmental factors with s and the environmental factors with 

learner being the most signif icant of them al l .  Unl ike the previous research, in learner being the most signif icant of them al l .  Unl ike the previous research, in 

this study t ime management seemed to be the most important  factor  this study t ime management seemed to be the most important  factor  

inf luencing these experienced teachers’  decisioninfluencing these experienced teachers’  decision --making.making.   

  

Matching plansMatching plans  to the real i ty of interactive teaching was indeed a di ff icul t task.    to the real i ty of interactive teaching was indeed a di ff icul t task.   

Eight  teachers from fi f teen reported that  their plans were successful ly  Eight  teachers from fi f teen reported that  their plans were successful ly  

matched; f ive reported that their plans were only part ly successful  and two matched; f ive reported that their plans were only part ly successful  and two 

plans fai led completely. Teacher’s ineplans fai led completely. Teacher’s ine xperience in handl ing a new st rategy and xperience in handl ing a new st rategy and 

poor coordination in team teaching caused the two total  fai lures.   Lack of  poor coordination in team teaching caused the two total  fai lures.   Lack of  

visual aids, too many questions from students and teachers’  plans based on visual aids, too many questions from students and teachers’  plans based on 

unreal ist ic assumptions were the reported causes of part ly  succeunreal ist ic assumptions were the reported causes of part ly  successful  plans.       ssful  plans.       
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In fai led plans teachers in my study also postponed decisionsIn fai led plans teachers in my study also postponed decisions --making as making as 

reported in Morine (1979).  They did not attempt to make any adjustments to reported in Morine (1979).  They did not attempt to make any adjustments to 

their plans during interactive teaching. These teachers made inf l ight decisions their plans during interactive teaching. These teachers made inf l ight decisions 

in handin hand l ing part ly successful  plans.  The standard of professional judgement  l ing part ly successful  plans.  The standard of professional judgement  

these teachers used to evaluate the success of  their  lesson plan was the  these teachers used to evaluate the success of  their  lesson plan was the  

congruency between their preactive plans and the real i ty of interactive congruency between their preactive plans and the real i ty of interactive 

teaching.  The fol lowing descript ions provteaching.  The fol lowing descript ions prov ide further insight into the teachers’  ide further insight into the teachers’  

di lemma of f i t t ing preactive plans to their interactive teaching.  di lemma of f i t t ing preactive plans to their interactive teaching.    

  

Description of an unsuccessful plan 

  

I was teaching business law.  The problem was to make a statute more meaningful 

for certificate level students. The plan was to start with some personal examples to 

be obtained from the students and to generalize from these examples.  My lesson 

plan included generalizations in writing.  I referred to the lesson plans for 

generalizations.  I tried to control my plan during the presentation of the lesson by 

controlling the time allocation and by selecting the relevant examples.   After the 
lesson presentation of the lesson I made notes for the improvement of the plan in 

future i.e. to use a case study at the end of the lesson for students to analyze. My 

lesson plan failed because appropriate examples did not come from the students.  I 

could not generalise from the collected examples. Some students were completely 

lost in the learning process.  Planning should be flexible but in writing.  It is an 

ongoing process and plans should be matched to the ability of the class. 

 

Description of a partly successful plan 

  

I was teaching the principles of pumps in the subject of Principles of Hydraulics.   

The lesson was to explain to students how a pressure pump worked and to help 

them understand different types of pumps. The plan was to commence with the 

principles of a Hand Pump and then to proceed to more complex pumps.   During 

lesson presentation I referred to the plan for the main headings, brief notes and 

sketches to build up class notes.   I also had a list of visual aids to use.  Deciding 

what was relevant and what was irrelevant to be included in the lesson content 

controlled the plan. The plan is filed for future use.   The plan was moderately 
successful.  The nature of the content required working models for adequate 
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explanations.   In teaching efficiently and effectively teaching aids play an important 

part.   

  

  

3.3. Postactive adjustments of lesson plans3.3. Postactive adjustments of lesson plans   

Eleven teachers rEleven teachers r eported that they kept their lesson plans for future use after  eported that they kept their lesson plans for future use after  

revision and three of them kept them without  any adjustments and one teacher revision and three of them kept them without  any adjustments and one teacher 

reported to throwing his unsuccessful  plan away.  reported to throwing his unsuccessful  plan away.    

  

The adjustment  of  preactive plans to interactive teaching is  a cThe adjustment  of  preactive plans to interactive teaching is  a c ont roversial  ont roversial  

issue amongst teachers. Some teachers in the past had argued with me issue amongst teachers. Some teachers in the past had argued with me 

against making adjustments to their preactive plans on the grounds that i t  put  against making adjustments to their preactive plans on the grounds that i t  put  

extra work on teachers. I t  means to me that probably al l  teachers do not adjust  extra work on teachers. I t  means to me that probably al l  teachers do not adjust  

their preactivetheir preactive  plans to interactive teaching.     plans to interactive teaching.      

  

Recently (Borko et.  al .   1987) reported on student teachers teaching mult iple Recently (Borko et.  al .   1987) reported on student teachers teaching mult iple 

classes.  Three student teachers discussed di fferences between the classes classes.  Three student teachers discussed di fferences between the classes 

but did not indicate i f  these di fferences affected their inst ructbut did not indicate i f  these di fferences affected their inst ruct ional st rategies.   ional st rategies.   

However, three teachers spoke of adjusting their later lessons in the l ight of  However, three teachers spoke of adjusting their later lessons in the l ight of  

what happened earl ier during the day.  I  suspect that al l  teachers do not adjust  what happened earl ier during the day.  I  suspect that al l  teachers do not adjust  

their  plans the same way: some make wri t ten adjustments, some make mental  their  plans the same way: some make wri t ten adjustments, some make mental  

adjadj ustments and some do not  adjust at al l .   ustments and some do not  adjust at al l .     

  

3.4.  Teachers’ Postactive reflections on the enti re experience3.4.  Teachers’ Postactive reflections on the enti re experience  

Different teachers made di fferent comments about the benefi ts of preactive Different teachers made di fferent comments about the benefi ts of preactive 

planning and interactive teaching. Comments about preactive planning planning and interactive teaching. Comments about preactive planning 

incluinclu ded clari ty in lesson presentation, enhanced teacher confidence and ded clari ty in lesson presentation, enhanced teacher confidence and 

control  over teachingcontrol  over teaching -- learning environment.   They also mentioned the need to learning environment.   They also mentioned the need to 

bui ld f lexibi l i ty in preactive plans to provide ease in adjusting the plan to bui ld f lexibi l i ty in preactive plans to provide ease in adjusting the plan to 

real i ty of interactive teaching real i ty of interactive teaching and to prepare these plans on the basis of  and to prepare these plans on the basis of  

rel iable information, sound thinking and avai lable resources. In other words rel iable information, sound thinking and avai lable resources. In other words 
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they suggested that the preactive plans should be based on sound knowledge they suggested that the preactive plans should be based on sound knowledge 

of the context of teaching.   of the context of teaching.     

Comments on interactive teachiComments on interactive teaching included the need for visual aids to capture ng included the need for visual aids to capture 

student interest and to explain concepts quickly and easi ly. Also the plans student interest and to explain concepts quickly and easi ly. Also the plans 

have to be used with f lexibi l i ty, l ike a road map. According to these have to be used with f lexibi l i ty, l ike a road map. According to these 

experienced teachers t ime management was a di ff icul t to masterexperienced teachers t ime management was a di ff icul t to master .  .     

  

They provided a l ist of  useful  insights  grounded in practice for  lesson They provided a l ist of  useful  insights  grounded in practice for  lesson 

planning.  According to the two reported insights planning was an ongoing planning.  According to the two reported insights planning was an ongoing 

process involving thinking about the future, being aware of the present and process involving thinking about the future, being aware of the present and 

reflecting on the past simultref lecting on the past simultaneously.   In other  words teachers’  planning aneously.   In other  words teachers’  planning 

consists of preactive planning, interactive teaching and postactive reflections consists of preactive planning, interactive teaching and postactive reflections 

as an integrated process. Teachers’  wri t ten preactive plans represent only a as an integrated process. Teachers’  wri t ten preactive plans represent only a 

part of teachers’  planning. To capture teachers’  planpart of teachers’  planning. To capture teachers’  plan ning ful ly and ning ful ly and 

systematical ly researchers have to combine teachers reported lesson plans systematical ly researchers have to combine teachers reported lesson plans 

with classroom observations and in depth interviews about their ref lectionswith classroom observations and in depth interviews about their ref lections -- onon --

actions. actions.   

  

Their lesson planning seemed to be a form of experiential  learning where  Their lesson planning seemed to be a form of experiential  learning where  

teacteachers were owning and contextual ising the planned curriculum. Unl ike the hers were owning and contextual ising the planned curriculum. Unl ike the 

previous reported research, lesson planning of  teachers in this study consisted previous reported research, lesson planning of  teachers in this study consisted 

of preactive planning, interactive teaching and postactive reflections as an of preactive planning, interactive teaching and postactive reflections as an 

integrated process. These tintegrated process. These t eachers seemed to be reflectingeachers seemed to be reflecting -- in and onin and on-- action action 

(Schon 1983).  The whole process involved complex knowledge, ski l ls and (Schon 1983).  The whole process involved complex knowledge, ski l ls and 

att i tudes. The term lesson planning did not  describe the complexity of the att i tudes. The term lesson planning did not  describe the complexity of the 

entire process. entire process.   

  

4. Implications for curriculum and staff d4. Implications for curriculum and staff developmeevelopme t .   t .     

The study had important impl ications for the teacher education program The study had important impl ications for the teacher education program 

offered at the F.I.T. Teacher trainers conceptual ized teachers’  planning as offered at the F.I.T. Teacher trainers conceptual ized teachers’  planning as 

preparation for teaching and they taught teachers to prepare preactive plans preparation for teaching and they taught teachers to prepare preactive plans 

using the Tyler modusing the Tyler model (1949). How teachers used their preactive plans was left  el  (1949). How teachers used their preactive plans was left  
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to them. This study revealed that teachers in FIT needed t raining in matching to them. This study revealed that teachers in FIT needed t raining in matching 

plans to the real i ty of classrooms and in postactive reflections. How such plans to the real i ty of classrooms and in postactive reflections. How such 

training might be provided remained to be etraining might be provided remained to be explored.xplored.   

  

These experinced teachers appeared to plan their lessons using a threeThese experinced teachers appeared to plan their lessons using a three--

phased integrated process comprised of preactive planning,  interactive phased integrated process comprised of preactive planning,  interactive 

teaching and postactive reflection. The planning process seems simi lar  to teaching and postactive reflection. The planning process seems simi lar  to 

instructional systems design (instructional systems design (Martin 1991), curriculum development  Martin 1991), curriculum development  

(Stenhouse 1975) and action research (El l iot 1990).   However, lesson planning (Stenhouse 1975) and action research (El l iot 1990).   However, lesson planning 

of teachers in this study was not systematic and complete. Their plans lacked of teachers in this study was not systematic and complete. Their plans lacked 

objectives, content,  teaching method and student  assessment as objectives, content,  teaching method and student  assessment as an integrated an integrated 

process (Tyler 1949). Fur thermore, the lesson plans did not provide for an process (Tyler 1949). Fur thermore, the lesson plans did not provide for an 

adequate structure in their lessons providing for events such as an adequate structure in their lessons providing for events such as an 

introduction, feed back, reinforcement, summary and enrichment. Without such introduction, feed back, reinforcement, summary and enrichment. Without such 

systematic planning i tsystematic planning i t  was di ff icul t to l ink teachers’  teaching to the planned  was di ff icul t to l ink teachers’  teaching to the planned 

learning objectives. learning objectives.   

  

6.  My recommendations to improve practice6.  My recommendations to improve practice   

These teachers planned their  lessons to present subject mater to thei r  These teachers planned their  lessons to present subject mater to thei r  

students using a threestudents using a three-- phased process of  preactive planning, iphased process of  preactive planning, i nteractive nteractive 

teaching and postactive reflections.  They had gathered useful  insights about  teaching and postactive reflections.  They had gathered useful  insights about  

teachers’  lesson planning. However, this form of planning lacked a systematic  teachers’  lesson planning. However, this form of planning lacked a systematic  

approach based on specif ic learning objectives. Based on the information approach based on specif ic learning objectives. Based on the information 

gathered from thgathered from th is study I made the fol lowing recommendations for further  is study I made the fol lowing recommendations for further  

action in teacher t raining and curriculum development. Most  of these action in teacher t raining and curriculum development. Most  of these 

recommendations were put in practice. recommendations were put in practice.   

  

1. In teacher education teacher planning is to be a three1. In teacher education teacher planning is to be a three-- phased process, not  phased process, not  

simply a prsimply a pr eparation for teaching.   Future training for lesson planning ought  to eparation for teaching.   Future training for lesson planning ought  to 

include al l  three phases of lesson planning.    include al l  three phases of lesson planning.      
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 2. The Tyler model (1949) is a useful  guide for the planned and the  2. The Tyler model (1949) is a useful  guide for the planned and the 

operational curriculum when properly supported by the management inoperational curriculum when properly supported by the management in  the  the 

form of adequate teacher preparation and teachingform of adequate teacher preparation and teaching-- learning resources.       learning resources.         

  

3. I f  the implemented curriculum was to be l inked to the manpower needs of  3. I f  the implemented curriculum was to be l inked to the manpower needs of  

the local industry  and the planned curriculum based on the Tyler model (1949),  the local industry  and the planned curriculum based on the Tyler model (1949),  

teachers’  lesson plteachers’  lesson pl anning had to be based on specif ic learning objectives,  anning had to be based on specif ic learning objectives,  

content, teaching method, and student assessment as an integrated system,  content, teaching method, and student assessment as an integrated system,  

not just on content as reported in this study.  not just on content as reported in this study.    

  

4.Each plan should include events for introduction, presentation of content ,4.Each plan should include events for introduction, presentation of content ,   

obtaining feedback, providing reinforcement of learning and enrichment.   This  obtaining feedback, providing reinforcement of learning and enrichment.   This  

type of  lesson st ructure may l ink the teachingtype of  lesson st ructure may l ink the teaching -- learning processes in classroom learning processes in classroom 

with the needs of local indust ry. with the needs of local indust ry.   

  

However, several aspects of lesson planning remained unanswereHowever, several aspects of lesson planning remained unanswered in this  d in this  

study. Most signif icantly I did not know how  a large number of inexperienced study. Most signif icantly I did not know how  a large number of inexperienced 

lectureres in FIT planned their lessons? I  needed this information to reform the lectureres in FIT planned their lessons? I  needed this information to reform the 

teacher t raining programme offered in the Insti tute. The last question lead to teacher t raining programme offered in the Insti tute. The last question lead to 

inexperiinexperi enced teachers’  lesson planning reported in the next studyenced teachers’  lesson planning reported in the next study   

 
 
 
 
 
 
 

Appendix.4 

SeniorSenior -- lecturers’ Lesson Planning @ FIT: The lecturers’ Lesson Planning @ FIT: The 

QuestionnaireQuestionnaire   
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This s imple quest ionnaire is  designed to  This s imple quest ionnaire is  designed to  
understand your current lesson p lann ing understand your current lesson p lann ing 
pract ices. P lease th ink of a most  recepract ices. P lease th ink of a most  rece nt nt 

p lanned lesson and describe i t  in  the l igh t  of p lanned lesson and describe i t  in  the l igh t  of 
the fol lowing quest ions.the fol lowing quest ions.   

……………………………………………………………………………………………………………………………………………………………………………………   
  
  
1. Please describe the s ituat ion (context) of the les son (topic, time and other 1. Please describe the s ituat ion (context) of the les son (topic, time and other 
resources, students and your particulars)resources, students and your particulars)   
  
  
  
  
2.Why did you plan2.Why did you plan  your lesson? your lesson?   
  
  
  
3.What was your plan? Please attach your lesson plan herewith.3.What was your plan? Please attach your lesson plan herewith.   
  
  
  
4. How did you use your lesson plan during le sson presentat ion (interactive 4. How did you use your lesson plan during le sson presentat ion (interactive 
teaching)?teaching)?   
  
  
  
5. How did you match your plan with the real ity of the lesson presentation?5. How did you match your plan with the real ity of the lesson presentation?   
  
  
  
  
6. 6. What did you do with your lesson plan after use?What did you do with your lesson plan after use?   
  
  
  
7. Did your lesson plan succeed or fa i l? Please g ive reasons for your answer.7. Did your lesson plan succeed or fa i l? Please g ive reasons for your answer.   
  
  
  
  
8. What did you learn from this experience?8. What did you learn from this experience?   
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Thank for your responses.Thank for your responses.   
  
RSPRSP   

 
 
How Inexperienced Teachers Planned Their Lessons 
in Fiji Institute of Technology? 
 
 
 
The inexperienced teachers in this study report to planning lessons to provide them confidence in 
teaching and to maintain a smooth flow of activities during direct teaching in classrooms. Unlike 
the senior lecturers in the previous study they are not yet concerned with efficient and effective 
teaching. Their plans are mere preparations before teaching. They are yet to learn it planning as 
a three-phased integrated process useful for self learning. 
  
  
11  Introduction Introduction  

There were occasional complaints from industry about the qual i ty of the There were occasional complaints from industry about the qual i ty of the 

students trained at F.I.T. Specif ical ly the employers complained of  the students trained at F.I.T. Specif ical ly the employers complained of  the 

relevance of the planned curriculum and the students' abi l i ty to apply what  relevance of the planned curriculum and the students' abi l i ty to apply what  

they had learned at F.I.T.   Within they had learned at F.I.T.   Within this context  the principal of F.I.T. requested this context  the principal of F.I.T. requested 

me to examine the problem and to suggest ways to overcome i t .   me to examine the problem and to suggest ways to overcome i t .     

  

In my previous s tudy of lesson planning of the senior lecturers ' lesson In my previous s tudy of lesson planning of the senior lecturers ' lesson 

planning at  F.I.T.  I  had found that they used a threeplanning at  F.I.T.  I  had found that they used a three --phased planning pphased planning process rocess 

comprised of preactive planning,  interactive teaching and post  active reflection comprised of preactive planning,  interactive teaching and post  active reflection 

for personal professional development.  However, the goal of their lesson for personal professional development.  However, the goal of their lesson 

planning was clear presentation of content from syl labi i .  Their lesson planning planning was clear presentation of content from syl labi i .  Their lesson planning 

was not directewas not directe d towards the achievement  of specif ic learning objectives d towards the achievement  of specif ic learning objectives 

careful ly derived from the needs of local industry.   careful ly derived from the needs of local industry.     

  

The teaching staff of F.I.T. included senior  lecturers, lecturers and assistant  The teaching staff of F.I.T. included senior  lecturers, lecturers and assistant  

lecturers.   Most of the lecturers and the senior lecturers  welecturers.   Most of the lecturers and the senior lecturers  were qual i f ied re qual i f ied 

teachers. They had obtained this qual i f ication from a teacher t raining program teachers. They had obtained this qual i f ication from a teacher t raining program 

avai lable in the Insti tute.  According to the principal and the Heads of  Schools ,  avai lable in the Insti tute.  According to the principal and the Heads of  Schools ,  

due to the shortage of qual i f ied vocational teachers and the rapid turnover of  due to the shortage of qual i f ied vocational teachers and the rapid turnover of  
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stasta ff in F.I.T., many assis tant lecturers taught in various schools without any ff  in F.I.T., many assis tant lecturers taught in various schools without any 

training. Li t t le was known how these inexperienced teachers planned their  training. Li t t le was known how these inexperienced teachers planned their  

work.  work.    

  

Within this  context I  decided to explore the lesson planning practices of a Within this  context I  decided to explore the lesson planning practices of a 

group of inexperiencgroup of inexperienc ed teachers undergoing training to obtain qual i f ied ed teachers undergoing training to obtain qual i f ied 

teacher status. I  had three goals:teacher status. I  had three goals:   

  

1.1.   To capture inexperienced teachers’  thoughts of lesson planning.To capture inexperienced teachers’  thoughts of lesson planning.   

  

2.2.   To identi fy major areas of their  lesson planning where improvements might  To identi fy major areas of their  lesson planning where improvements might  

be made through t raining and be made through t raining and management act ion onmanagement act ion on -- thethe-- job.job.   

  

3.3.   To make a professional contribution towards the knowledge base of  To make a professional contribution towards the knowledge base of  

teachers' lesson planning, i f  possible.   teachers' lesson planning, i f  possible.     

The study focused on answering the fol lowing twelve questions.The study focused on answering the fol lowing twelve questions.   

  

1.   What was the goal of  teaching?1.   What was the goal of  teaching?  

2.   What was the2.   What was the  purpose of lesson planning? purpose of lesson planning?   

3.   What task were they planning?3.   What task were they planning?  

4.   What form did their planning take?4.   What form did their planning take?  

5.   How did they plan their lessons?5.   How did they plan their lessons?  

6.   How did they use thei r lesson plans during interactive teaching?6.   How did they use thei r lesson plans during interactive teaching?  

7.   How did they evaluate their lesson plan7.   How did they evaluate their lesson plan s? s?   

8.   What was the extent of their lesson planning?8.   What was the extent of their lesson planning?  

9.   What principles did they use in planning?9.   What principles did they use in planning?   

10. What were their planning problems?10. What were their planning problems?  

11. How could their lesson planning problems be overcome?11. How could their lesson planning problems be overcome?  

12. How important was lesson planning to improve the qual12. How important was lesson planning to improve the qual i ty of teaching?ity of teaching?  

  

2.  Research methodology2.  Research methodology  
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I  designed a very comprehensive questionnaire (I designed a very comprehensive questionnaire ( see appendix 5see appendix 5  )  divided into  )  divided into 

three sections.  three sections.  Section (one)Section (one)  was to bui ld a general picture of  lesson planning  was to bui ld a general picture of  lesson planning 

from quick descript ive responses. from quick descript ive responses. Section ( two)Section ( two)  was to i was to i denti fy  important  denti fy  important  

features of the context of teachers ' planning and features of the context of teachers ' planning and section (three)section (three)  was to obtain  was to obtain 

detai led information about the various aspects of teachers’  lesson planning detai led information about the various aspects of teachers’  lesson planning 

more systematical ly.   My experience had shown that  teachers’  lesson planning  more systematical ly.   My experience had shown that  teachers’  lesson planning  

made made better sense when studied in context.  Teachers’  planning varies  better sense when studied in context.  Teachers’  planning varies  

according to teachers’  experience, the subject they teach and the teaching according to teachers’  experience, the subject they teach and the teaching 

method they use.  The part  two of  the quest ionnaire contextual ises teacher method they use.  The part  two of  the quest ionnaire contextual ises teacher 

reports on lesson planning.   reports on lesson planning.     

  

I  asked twI asked twenty inenty in --service inexperienced teachers (assistant lecturers)  service inexperienced teachers (assistant lecturers)  

attending a Technical Teachers’  Cert i f icate course at F.I.T. to complete the attending a Technical Teachers’  Cert i f icate course at F.I.T. to complete the 

questionnaire during a training session on teachers' instructional planning.   questionnaire during a training session on teachers' instructional planning.   

These teachers had already been int roducThese teachers had already been int roduc ed to preparing their lessons in an ed to preparing their lessons in an 

induction program and they claimed to use lesson plans in their teaching. I  induction program and they claimed to use lesson plans in their teaching. I  

told the group that the information col lected through the questionnaire was to told the group that the information col lected through the questionnaire was to 

be used to capture their present knowledge of lesson planning to be used to capture their present knowledge of lesson planning to guide us in guide us in 

their further t raining and support within schools.  their further t raining and support within schools.    

  

Before al lowing the teachers to complete the questionnaire I explained each Before al lowing the teachers to complete the questionnaire I explained each 

question careful ly and emphasised the importance of understanding each question careful ly and emphasised the importance of understanding each 

question before answering i t .  However, thisquestion before answering i t .  However, this  does not mean that teachers  does not mean that teachers 

understood the questions. Interviews with individual teachers might  have understood the questions. Interviews with individual teachers might  have 

provided more rel iable and detai led data but interviews were t imeprovided more rel iable and detai led data but interviews were t ime --consuming consuming 

and inconvenient  for teachers and trainers.   To obtain a general perception ofand inconvenient  for teachers and trainers.   To obtain a general perception of   

the group as an integral  aspect of t raining, the questionnaire seemed a the group as an integral  aspect of t raining, the questionnaire seemed a 

suitable instrument.  I  had the opportunity to confirm their  reports f rom samples suitable instrument.  I  had the opportunity to confirm their  reports f rom samples 

of their lesson plans and interactive teaching in classrooms.  My questionnaire of their lesson plans and interactive teaching in classrooms.  My questionnaire 

also had inbui l t  checkalso had inbui l t  checks. For instance,  questions in part one had been s. For instance,  questions in part one had been 

repeated in part three and worded in a di fferent way.  General ly their  repeated in part three and worded in a di fferent way.  General ly their  

responses in both parts were consistent.   The teachers took about an hour to responses in both parts were consistent.   The teachers took about an hour to 
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complete the questionnaire.   Al l  questions were answered acomplete the questionnaire.   Al l  questions were answered a s wel l  as I  s wel l  as I  

expected.  expected.    

  

I  analysed the completed questionnaires by hand.  On the whole the analysis  I analysed the completed questionnaires by hand.  On the whole the analysis  

was laborious and the qual i ty  of  the questionnaire needed improvement  for  was laborious and the qual i ty  of  the questionnaire needed improvement  for  

future use. I val idated my interpretations with the respondents and other  future use. I val idated my interpretations with the respondents and other  

stakehostakeho lderslders   

  

  

3. Data Analysis 3. Data Analysis   

  

3.1. Teachers’ General Knowledge of Lesson Planning: 3.1. Teachers’ General Knowledge of Lesson Planning: 

Section  1 Section  1   

  

3.1.1.  The task teachers planned in lesson planning3.1.1.  The task teachers planned in lesson planning  

Due to inadequate theoretical  training, these teachers defined the planning Due to inadequate theoretical  training, these teachers defined the planning 

task in a variety of ways. They detask in a variety of ways. They de fined the task as a topic (n=8), content  to be f ined the task as a topic (n=8), content  to be 

taught (n=4) and helping students to learn (n=4). Lesson aims, teaching taught (n=4) and helping students to learn (n=4). Lesson aims, teaching 

activi t ies and sequence were also mentioned with (n=1) each. activi t ies and sequence were also mentioned with (n=1) each.   

  

3.1.2.  Purpose of lesson planning3.1.2.  Purpose of lesson planning  

66% of them reported to planning their 66% of them reported to planning their lessons for personal benefi ts such as lessons for personal benefi ts such as 

providing confidence (n=7) and better st ructure in lesson presentation (n=7).  providing confidence (n=7) and better st ructure in lesson presentation (n=7).  

Two mentioned improvement of the teachingTwo mentioned improvement of the teaching -- learning process and three of  learning process and three of  

them mentioned t ime management and one person mentioned student  them mentioned t ime management and one person mentioned student  

motimoti vation. I  interpreted that these teachers were st i l l  concerned with their  vation. I  interpreted that these teachers were st i l l  concerned with their  

personal problems.  Like the senior lecturers in the previous study their  personal problems.  Like the senior lecturers in the previous study their  

concerns had not shi fted to eff icient teaching eff iciently, teaching clearly  concerns had not shi fted to eff icient teaching eff iciently, teaching clearly  

without wasting t ime. without wasting t ime.   

  

3.1.3. 3.1.3.  Principles of  lesson planning Principles of  lesson planning  
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They provided a variety  of  responses.  50% of  them reported to matching They provided a variety  of  responses.  50% of  them reported to matching 

content with t ime.   25% of them claimed to match objectives with other  content with t ime.   25% of them claimed to match objectives with other  

components of the Tyler model (1949).   Ensuring student learning, planning components of the Tyler model (1949).   Ensuring student learning, planning 

for cofor co ntent, method and assessment, ensuring plans to be brief and f lexible ntent, method and assessment, ensuring plans to be brief and f lexible 

were also mentioned  (n=1 each).  General ly they seemed to be planning for  were also mentioned  (n=1 each).  General ly they seemed to be planning for  

one or more of the components of the Tyler  model (1949) according to their  one or more of the components of the Tyler  model (1949) according to their  

personal needs.  These teachers werepersonal needs.  These teachers were  not  clear about the principles of   not  clear about the principles of  

systematic planning using the Tyler Model (1949).systematic planning using the Tyler Model (1949).   

  

3.1.4.  Form of their lesson plans3.1.4.  Form of their lesson plans  

Nine teachers reported preparing lesson plans mainly in wri t ing and eleven of  Nine teachers reported preparing lesson plans mainly in wri t ing and eleven of  

them reported that  lesson plans were in memory with briefthem reported that  lesson plans were in memory with brief  wri t ten notes.    wri t ten notes.   

During the induction program these teachers had been advised to plan lessons During the induction program these teachers had been advised to plan lessons 

in detai l  and in wri t ing using a standard format . They were fur ther advised that  in detai l  and in wri t ing using a standard format . They were fur ther advised that  

wri t ten plans were useful  for evaluating and communicating with trainers and wri t ten plans were useful  for evaluating and communicating with trainers and 

col lcol l eagues.   In spite of i t  eleven of them reported using only brief lesson eagues.   In spite of i t  eleven of them reported using only brief lesson 

plans.  plans.    

  

3.2. Detailed Analysis of Teachers' Planning Context : 3.2. Detailed Analysis of Teachers' Planning Context : 

Section 2Section 2   

The group consisted of ten assistant lecturer f rom the Fi j i  insti tute of The group consisted of ten assistant lecturer f rom the Fi j i  insti tute of 

technology with 3 months to 3 yearstechnology with 3 months to 3 years  of teaching experience in teaching trade  of teaching experience in teaching trade 

students aged 18 to 20 in classes of 15students aged 18 to 20 in classes of 15-- 20 students.  Two trainers came 20 students.  Two trainers came 

from the pol ice training school with one year training experience, one of  from the pol ice training school with one year training experience, one of  

them was a dentist from the Fi j i  School of Medicine teaching 18them was a dentist from the Fi j i  School of Medicine teaching 18 --yearyear -- old old 

students in classes of 10.  Seven teachers taught vocational subjects in students in classes of 10.  Seven teachers taught vocational subjects in 

secondary schools to 15secondary schools to 15-- 18 year old students in classes of 20 students.   Al l 18 year old students in classes of 20 students.   Al l 

twenty of them taught in a tradit ional manner i .e. using frontal  teaching to twenty of them taught in a tradit ional manner i .e. using frontal  teaching to 

mixed abi l i ty groups ofmixed abi l i ty groups of  students.   students.    
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Dtailed Analysis  of Teachers Planning Reports: Section 3Dtailed Analysis  of Teachers Planning Reports: Section 3   

  

3.2.1.  Goals of teaching3.2.1.  Goals of teaching  

Clark and Peterson (1986) had found inconsistency between teachers’  Clark and Peterson (1986) had found inconsistency between teachers’  

espoused teaching goals, lesson planning goals and the planned teachingespoused teaching goals, lesson planning goals and the planned teaching--

learning process.learning process.  Al l  teachers reported achieving al l  the four goals  in the  Al l  teachers reported achieving al l  the four goals  in the 

questionnaire to a varying extent.  The reported order  of  importance in these questionnaire to a varying extent.  The reported order  of  importance in these 

goals  was giving new information and helping students to learn i t ,  motivating  goals  was giving new information and helping students to learn i t ,  motivating  

students to learn, giving new informatiostudents to learn, giving new informatio n and guiding s tudents to learn by n and guiding s tudents to learn by 

themselves. I t  meant to me that these teachers were not aware of the most  themselves. I t  meant to me that these teachers were not aware of the most  

important goal of  teaching in vocational educat ion, which is the achievement of  important goal of  teaching in vocational educat ion, which is the achievement of  

learning objectives derived from the needs of the indust rial  and bulearning objectives derived from the needs of the indust rial  and business  siness  

world.world.   

  

3.2.2.  Purpose of lesson planning3.2.2.  Purpose of lesson planning  

The most signif icant reported goals were: lesson plans gave them confidence The most signif icant reported goals were: lesson plans gave them confidence 

and provided smooth f low in lesson presentat ions. They also reported that to and provided smooth f low in lesson presentat ions. They also reported that to 

some extent students enjoyed planned lessons and theisome extent students enjoyed planned lessons and thei r learning improved.  I t  r learning improved.  I t  

meant to me that mostly they planned to serve their personal goals: to give meant to me that mostly they planned to serve their personal goals: to give 

them confidence and to provide a smooth f low of events during lesson them confidence and to provide a smooth f low of events during lesson 

presentations. Planning to achieve specif ic learning objectives was missing. presentations. Planning to achieve specif ic learning objectives was missing.   

  

3.2.3. 3.2.3.  Form of teachers’ lesson plans Form of teachers’ lesson plans  

They were mainly sequencing content (n=8) and some matched i t  with t ime They were mainly sequencing content (n=8) and some matched i t  with t ime 

(n=4). They also mentioned organization of teaching(n=4). They also mentioned organization of teaching -- learning materials (n=5) learning materials (n=5) 

and determination of objectives (n=3).  Twelve of them reported that lessonand determination of objectives (n=3).  Twelve of them reported that lesson   

plans were records of teachers’  intentions, which must be fol lowed.  Five of  plans were records of teachers’  intentions, which must be fol lowed.  Five of  

them reported that lesson plans were l ike road maps to be use with f lexibi l i ty them reported that lesson plans were l ike road maps to be use with f lexibi l i ty 

and three of them reported that they were records of what occurred during a and three of them reported that they were records of what occurred during a 

lesson.  Fi fteen of thelesson.  Fi fteen of the m reported that plans were part ly in wri t ing and part ly in m reported that plans were part ly in wri t ing and part ly in 

mind.    Content and sequence was mostly in wri t ing and par t iculars  of  students mind.    Content and sequence was mostly in wri t ing and par t iculars  of  students 

and the teachingand the teaching-- learning environment were kept in mind.  learning environment were kept in mind.    
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3.2.4.  How did they plan their lessons?3.2.4.  How did they plan their lessons?  

The planned conteThe planned content  was the most f requently reported start ing point  for lesson nt  was the most f requently reported start ing point  for lesson 

planning  (n=10).   Avai lable t ime (n=6),  student abi l i ty (n=4),  objectives (n=3),  planning  (n=10).   Avai lable t ime (n=6),  student abi l i ty (n=4),  objectives (n=3),  

avai lable resources (n=2) were also reported. I t  would seem that they were avai lable resources (n=2) were also reported. I t  would seem that they were 

st i l l  mainly concerned with the pressti l l  mainly concerned with the pres entation of content within a part icular  entation of content within a part icular  

context (avai lable resources, t ime and student abi l i ty). According to Ful ler  context (avai lable resources, t ime and student abi l i ty). According to Ful ler  

(1969) and my previous experience had shown that beginning teachers were (1969) and my previous experience had shown that beginning teachers were 

usual ly concerned with content only.    Ful ler (1969) reported:usual ly concerned with content only.    Ful ler (1969) reported:   

  

InIn the studies reviewed, concerns with class control, content adequacy  the studies reviewed, concerns with class control, content adequacy 

and supervisor evaluation often occurred together. Perhaps all are and supervisor evaluation often occurred together. Perhaps all are 

assessments of teachers’ adequacy, by the class and the supervisor.  assessments of teachers’ adequacy, by the class and the supervisor.  

Taken together they are a massive concern of beginniTaken together they are a massive concern of beginni ng teachers.   (p.  ng teachers.   (p.  

221).  221).    

  

The main factors inf luencing lesson plans were syl labus content, avai lable The main factors inf luencing lesson plans were syl labus content, avai lable 

t ime and teaching sequence.  Abi l i ty of the class, avai lable materials,  t ime and teaching sequence.  Abi l i ty of the class, avai lable materials,  

teachingteaching -- learning activi t ies and objectives were not  so inf luential .    Again learning activi t ies and objectives were not  so inf luential .    Again 

contcontent was the focus of their attention.   ent was the focus of their attention.     

  

Textbooks and syl labuses were the most popular sources of information for  Textbooks and syl labuses were the most popular sources of information for  

their lesson planning and sequencing content was the most popular technique their lesson planning and sequencing content was the most popular technique 

they used.  It  meant to me that syl labuses provided them topics tothey used.  It  meant to me that syl labuses provided them topics to  teach and  teach and 

textbooks provided them detai led content. They simply rearranged the content  textbooks provided them detai led content. They simply rearranged the content  

in a sequence perceived suitable for them and their students.   They rarely  in a sequence perceived suitable for them and their students.   They rarely  

used objectives, taskused objectives, task -- analysis and teaching aids.  I t  was probably due to the analysis and teaching aids.  I t  was probably due to the 

fact that theyfact that they  had not been t rained to use these techniques.   had not been t rained to use these techniques.    

  

I  found i t  di f f icul t to envisage how these teachers could be teaching clearly  I found i t  di f f icul t to envisage how these teachers could be teaching clearly  

and rapidly (eff iciently). Content analysis and objectives provide focus,  and rapidly (eff iciently). Content analysis and objectives provide focus,  

sequence and priori t ies for clear teaching and teachinsequence and priori t ies for clear teaching and teaching aids are highly  g aids are highly  



  6363   

effective for rapid and clear explanations. These teachers needed training in  effective for rapid and clear explanations. These teachers needed training in  

these techniques for their further professional development.  these techniques for their further professional development.    

  

3.2.5.  How did they use their lesson plans?3.2.5.  How did they use their lesson plans?   

Half of them reported abandoning their lesson plansHalf of them reported abandoning their lesson plans  occasional ly.   Six of them  occasional ly.   Six of them 

reported that they always adapted their lesson plans to the real i ty of their  reported that they always adapted their lesson plans to the real i ty of their  

classrooms;  four  did not adapt their plans and one reported to abandoning his  classrooms;  four  did not adapt their plans and one reported to abandoning his  

lesson plans frequently.   Only six of them may have learnt  to use theirlesson plans frequently.   Only six of them may have learnt  to use their  plans  plans 

with f lexibi l i ty.  They reported referring to their lesson plans to varying extent,  with f lexibi l i ty.  They reported referring to their lesson plans to varying extent,  

occasional ly to al l  the t ime.  occasional ly to al l  the t ime.    

They changed their plans mainly  due to inadequate t ime management  and They changed their plans mainly  due to inadequate t ime management  and 

unreal ist ic assumptions about their students’  previous knowledgunreal ist ic assumptions about their students’  previous knowledg e. These e. These 

reports were according to my previous experience with inexperienced teachers reports were according to my previous experience with inexperienced teachers 

planning. Inexperienced and new teachers f ind i t  di f f icul t to manage t ime and planning. Inexperienced and new teachers f ind i t  di f f icul t to manage t ime and 

to assess students’  preparedness to learn the new lesson.   to assess students’  preparedness to learn the new lesson.       

Fourteen teachers reported thaFourteen teachers reported tha t lesson plans did not divert their attention from t lesson plans did not divert their attention from 

their students’  reaction to their teaching. However six of them found that  their students’  reaction to their teaching. However six of them found that  

lesson plans diverted their attention f rom student responses to thei r teaching.  lesson plans diverted their attention f rom student responses to thei r teaching.  

I  was aware of the fact that teachers who rel ied hI was aware of the fact that teachers who rel ied h eavi ly on their wri t ten plans eavi ly on their wri t ten plans 

during interactive teaching became less sensit ive to their students’  reactions  during interactive teaching became less sensit ive to their students’  reactions  

to their teaching.   to their teaching.     

  

They reported that they referred to their  preactive plans for sequence (n=16),  They reported that they referred to their  preactive plans for sequence (n=16),  

diagrams and exercises (n=9),  t ime (n=7), anddiagrams and exercises (n=9),  t ime (n=7), and  teaching points  (n=5).  The used  teaching points  (n=5).  The used 

their preactive plans as memory joggers as suggested in pervious research their preactive plans as memory joggers as suggested in pervious research 

elsewhere. elsewhere.   

  

I  interpreted that general ly these teachers had not learnt to use their plans I interpreted that general ly these teachers had not learnt to use their plans 

with f lexibi l i ty.   I t  was not surprising when 75% of themwith f lexibi l i ty.   I t  was not surprising when 75% of them sti l l  regarded thei r   st i l l  regarded thei r  

lesson plans as records of teachers’  intentions, which they must be fol low.  lesson plans as records of teachers’  intentions, which they must be fol low.    

  

3.2.6.  Extent of teachers' planning3.2.6.  Extent of teachers' planning  



  6464   

85% of them reported planning 50% or more of their lessons.  They claimed 85% of them reported planning 50% or more of their lessons.  They claimed 

that they spent  5that they spent  5 --10 hours in planning their10 hours in planning their  lessons per week and half of thei r   lessons per week and half of thei r  

lesson plans were prepared at home and half in school.   Lesson planning was lesson plans were prepared at home and half in school.   Lesson planning was 

indeed important to these teachers and they spent considerable t ime on i t .  My indeed important to these teachers and they spent considerable t ime on i t .  My 

previous experience had shown that inexper ienced teachers tend toprevious experience had shown that inexper ienced teachers tend to  spend  spend 

considerable t ime on planning their lessonsconsiderable t ime on planning their lessons   

  

3.2.7.  Lesson planning problems and their solutions 3.2.7.  Lesson planning problems and their solutions   

In reports of lesson planning problems, lack of t ime and training were on top In reports of lesson planning problems, lack of t ime and training were on top 

with equal weighting.  Lack of  management support, discrepancy between twith equal weighting.  Lack of  management support, discrepancy between the he 

real i ty of the classroom and the plan were next in importance with equal  real i ty of the classroom and the plan were next in importance with equal  

weighting. Frequent changes in t imetable and di ff icul ty in assessing student  weighting. Frequent changes in t imetable and di ff icul ty in assessing student  

abi l i ty were insignif icant.  To overcome these problems,  provision of  t ime and abi l i ty were insignif icant.  To overcome these problems,  provision of  t ime and 

other resources and propother resources and prop er training were the most important factors. er training were the most important factors.   

  

3.2.8.  Importance of lesson planning to improve teaching3.2.8.  Importance of lesson planning to improve teaching  

Fifteen teachers reported that their  classroom performance in lesson Fifteen teachers reported that their  classroom performance in lesson 

presentation would improve to a large extent i f  they could plan al l  their  presentation would improve to a large extent i f  they could plan al l  their  

lessons.lessons.  The previous research had not establ ished any l ink between teachers’   The previous research had not establ ished any l ink between teachers’  

lesson planning and teachers’  performance in lesson presentation.  2/3rd of  lesson planning and teachers’  performance in lesson presentation.  2/3rd of  

these teachers reported that  such a l ink existed.  However, the meaning of the these teachers reported that  such a l ink existed.  However, the meaning of the 

term qual i ty is not clear in thiterm qual i ty is not clear in thi s study.    My experience as a teacher t rainer has s study.    My experience as a teacher t rainer has 

shown that a clear lesson presentation of a lesson was largely dependent on shown that a clear lesson presentation of a lesson was largely dependent on 

the qual i ty of teacher’s lesson plan the qual i ty of teacher’s lesson plan   

  

4. My Interpretation of Teacher Reports4. My Interpretation of Teacher Reports   

These teachers used frontal  teaching. Their  espousThese teachers used frontal  teaching. Their  espoused goal  of  teaching was to ed goal  of  teaching was to 

impart knowledge, ski l ls and att i tudes to thei r students and to help them to impart knowledge, ski l ls and att i tudes to thei r students and to help them to 

learn. Lesson planning aimed to provide them confidence and to avoid learn. Lesson planning aimed to provide them confidence and to avoid 

confusion during interactive teaching.   Obviously there was a mismatch confusion during interactive teaching.   Obviously there was a mismatch 

between thebetween the ir espoused teaching goals, and their reported lesson planning ir espoused teaching goals, and their reported lesson planning 

goals.   goals.     
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In their lesson planning they mostly matched content and t ime.  Their lesson In their lesson planning they mostly matched content and t ime.  Their lesson 

plans consisted of sequenced content.  Plans were part ly in teachers’  minds plans consisted of sequenced content.  Plans were part ly in teachers’  minds 

and part ly in wri t ing.  Probaband part ly in wri t ing.  Probab ly part iculars of the environmental const raints  ly part iculars of the environmental const raints  

and those of their students were kept in their  mind. They mostly commenced and those of their students were kept in their  mind. They mostly commenced 

planning with content and the main factors inf luencing their  plans were planning with content and the main factors inf luencing their  plans were 

content, t ime and teaching sequence. The main sources of infocontent, t ime and teaching sequence. The main sources of info rmation for  rmation for  

planning were textbooks and syl labuses.  However, most of them had not  planning were textbooks and syl labuses.  However, most of them had not  

learnt to use their plans with f lexibi l i ty. Unl ike the senior lecturers, who used a learnt to use their plans with f lexibi l i ty. Unl ike the senior lecturers, who used a 

threethree --phased process in reflective teaching,  these teachers used planning as a phased process in reflective teaching,  these teachers used planning as a 

preparatiopreparatio n for teaching. They needed more formal training and onn for teaching. They needed more formal training and on --  the the-- job job 

support to bring to them to the level of senior  lecturers planning and planning support to bring to them to the level of senior  lecturers planning and planning 

for the achievement of specif ic learning objectives. The fol lowing features of  for the achievement of specif ic learning objectives. The fol lowing features of  

teachers’  planning di fferentiateteachers’  planning di fferentiated experienced f rom the inexperienced teachers. d experienced f rom the inexperienced teachers.   

  

1.  Inexperienced teachers’  planning was very basic in qual i ty mainly designed 1.  Inexperienced teachers’  planning was very basic in qual i ty mainly designed 

to serve their interests and needs. Lesson planning for these teachers was to serve their interests and needs. Lesson planning for these teachers was 

preparation for  teaching.  They defined lesson plans apreparation for  teaching.  They defined lesson plans as records of  teachers’  s  records of  teachers’  

intentions, which must be fol lowed during lesson presentation and their lesson intentions, which must be fol lowed during lesson presentation and their lesson 

plans served as teaching aids during interactive teaching. Ful ler (1969) had plans served as teaching aids during interactive teaching. Ful ler (1969) had 

found a simi lar pattern in the concerns of inexperienced teachers. She found a simi lar pattern in the concerns of inexperienced teachers. She 

reportreported: "ed: "both inboth in --service and new teachers had principal concerns and we service and new teachers had principal concerns and we 

would classi fy i t  as concerns with selfwould classi fy i t  as concerns with self ”.  (P. 218).  ”.  (P. 218).    

  

2. There was a marked di fference between the lesson planning practices of  the 2. There was a marked di fference between the lesson planning practices of  the 

experienced and the inexperienced teachers.  The experieexperienced and the inexperienced teachers.  The experie nced teachers were nced teachers were 

concerned with eff icient  teaching.   Their concerns had shifted f rom ‘sel f ’  to’  concerned with eff icient  teaching.   Their concerns had shifted f rom ‘sel f ’  to’  

task’ .  Ful ler (1969) had reported along simi lar l ines when she said:  task’ .  Ful ler (1969) had reported along simi lar l ines when she said:  

“characterist ic  of  experienced superior teachers,  concerns seem to focus on  “characterist ic  of  experienced superior teachers,  concerns seem to focus on  

pupi l  gain pupi l  gain and selfand self -- evaluation as opposed to personal gain and evaluation by evaluation as opposed to personal gain and evaluation by 

others.”others.”   (P. 221).  Steps had to be taken to bring inexperienced teachers to   (P. 221).  Steps had to be taken to bring inexperienced teachers to 

the level of experienced teachers.  the level of experienced teachers.    
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3.   Based on the f indings of the two studies of lesson planning at F.I.T 3.   Based on the f indings of the two studies of lesson planning at F.I.T and and 

the concept of  three stages in learning to teach proposed in Ful ler and Bown the concept of  three stages in learning to teach proposed in Ful ler and Bown 

(1975) the researcher proposed that  teachers’  lesson planning could be (1975) the researcher proposed that  teachers’  lesson planning could be 

conceptual ized at three levels  of  complexity  according to teachers’  intended conceptual ized at three levels  of  complexity  according to teachers’  intended 

goals.   Lesson plans couldgoals.   Lesson plans could  be prepared (1) to f i l l  t ime i .e. to provide  be prepared (1) to f i l l  t ime i .e. to provide 

information within the given t ime;  (2) to teach clearly and eff iciently i .e. to information within the given t ime;  (2) to teach clearly and eff iciently i .e. to 

make eff icient use of t ime and other resources and (3) to achieve specif ic  make eff icient use of t ime and other resources and (3) to achieve specif ic  

learning objectives. These proposed stages were consistlearning objectives. These proposed stages were consist ent with Ful ler and ent with Ful ler and 

Bown (1975) who reported:Bown (1975) who reported:   

  

Three stages of learning to teach have been tentatively identi fied or at  Three stages of learning to teach have been tentatively identi fied or at  

least labeled. Dif ferent researchers consider the first stage a survival  least labeled. Dif ferent researchers consider the first stage a survival  

stage.   A second seems to be a mastery stage, when teachers arstage.   A second seems to be a mastery stage, when teachers are trying e trying 

to perform wel l.   In the third stage,  the teachers may ei ther settle into to perform wel l.   In the third stage,  the teachers may ei ther settle into 

stable routines and become resistant to change or else may become stable routines and become resistant to change or else may become 

consequent oriented: concerns about her impact on pupils and perhaps consequent oriented: concerns about her impact on pupils and perhaps 

responsive to feedback about herself responsive to feedback about herself (p.  37).(p.  37).   

  

According to my professional judgment, the lesson planning reported practices According to my professional judgment, the lesson planning reported practices 

of this group of teachers belonged to the f i rst level and that of senior lecturers  of this group of teachers belonged to the f i rst level and that of senior lecturers  

to the second level.   The concept of levels  conceptual ised here later  proved to the second level.   The concept of levels  conceptual ised here later  proved 

very uvery u seful  for curriculum, staff and insti tute development.     seful  for curriculum, staff and insti tute development.       

  

6. My Recommendations to Improve Teacher Training in FIT6. My Recommendations to Improve Teacher Training in FIT   

An appropriate strategy was needed to guide these teachers f rom the present  An appropriate strategy was needed to guide these teachers f rom the present  

stage of lesson planning towards planning for the achievement stage of lesson planning towards planning for the achievement of specif ic  of specif ic  

learning objectives (Tyler 1949). Research in teacher education was not  learning objectives (Tyler 1949). Research in teacher education was not  

mature enough to provide any guidance in determining an appropriate st rategy mature enough to provide any guidance in determining an appropriate st rategy 

to deal with this issue.   According to Ful ler and Bown (1975):to deal with this issue.   According to Ful ler and Bown (1975):   
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The question is: which interveThe question is: which interve ntion by which interveners in what nt ion by which interveners in what 

situations elicit what responses from which prospective teachers? Each situations elicit what responses from which prospective teachers? Each 

of  the variables warrants examination.  .   .   .   .   .   .   the appropriate of  the variables warrants examination.  .   .   .   .   .   .   the appropriate 

question at this stage of  our knowledge is not are we right? but only question at this stage of  our knowledge is not are we right? but only 

what iwhat i s out there? (P. 52) .  s out there? (P. 52) .    

    

Based on my experience in teacher training, f indings of the previous studies Based on my experience in teacher training, f indings of the previous studies 

and the knowledge of the context at F.I.T., I  made the fol lowing and the knowledge of the context at F.I.T., I  made the fol lowing 

recommendations to provide a st rategy for tr ial .      recommendations to provide a st rategy for tr ial .        

  

1.   These teachers need a sol id 1.   These teachers need a sol id theoretical  base to plan their lessons with theoretical  base to plan their lessons with 

understanding.understanding.   

  

2.  Training of appropriate depth and suff icient guided practice might reduce 2.  Training of appropriate depth and suff icient guided practice might reduce 

the t ime these teachers take to plan their lessons.  the t ime these teachers take to plan their lessons.    

  

3.  These teachers need thorough training in task analysis; wri3.  These teachers need thorough training in task analysis; wri t ing, selecting t ing, selecting 

and using behavioral  objectives and the use of  teaching aids such as overhead and using behavioral  objectives and the use of  teaching aids such as overhead 

projectors and handouts.  These techniques are helpful  for clear,  eff icient  and projectors and handouts.  These techniques are helpful  for clear,  eff icient  and 

effective teaching.  effective teaching.    

  

4. Teachers should be taught lesson planning as a three4. Teachers should be taught lesson planning as a three-- phaphased process.   sed process.   

They should be able to prepare real ist ic plans quickly, match these plans to They should be able to prepare real ist ic plans quickly, match these plans to 

classroom real i ty and improve their plans in the l ight of their interactive classroom real i ty and improve their plans in the l ight of their interactive 

experience.  experience.    

  

5.  These teachers need on5.  These teachers need on-- thethe -- job support to improve the qual i ty of lessojob support to improve the qual i ty of lesson  n  

planning.  Also, these teachers need t ime to plan and teaching aids such as planning.  Also, these teachers need t ime to plan and teaching aids such as 

overhead projectors and handouts to present their subject matter quickly and overhead projectors and handouts to present their subject matter quickly and 

clearly. clearly.   
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This study added new professional knowledge of teachers’  planning practices This study added new professional knowledge of teachers’  planning practices 

to my professito my professi onal knowledge. It  generated the concept of three stages/levels  onal knowledge. It  generated the concept of three stages/levels  

in teachers’  learning to plan their  teaching. This concept is proved useful  to in teachers’  learning to plan their  teaching. This concept is proved useful  to 

guide teachers’  professional training. Furthermore,  I  later used i t  to identi fy  guide teachers’  professional training. Furthermore,  I  later used i t  to identi fy  

the stages of development in insthe stages of development in ins ti tute improvement and development   to t i tute improvement and development   to 

recommend an appropriate action strategy reported in (  Punia 1992). I t  made recommend an appropriate action strategy reported in (  Punia 1992). I t  made 

signif icant cont ribution towards the improvement of  Teacher training in FITsignif icant cont ribution towards the improvement of  Teacher training in FIT  

  

  

  

  

  

  

        

        

                            

  

  

  

  

  

  

  

  

  

  
Appendix 5: The Questionnaire 
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Inexperienced Lecturers and Assistant Inexperienced Lecturers and Assistant 

Lecturers’ Lesson Planning @ FITLecturers’ Lesson Planning @ FIT   

  
  

This quest ionna ire consis ts of a number of  sta tements to understand your  This quest ionna ire consis ts of a number of  sta tements to understand your  
lesson planning prac tices . There is a considerable varie ty in such pract ices  lesson planning prac tices . There is a considerable varie ty in such pract ices  
and there a re no r ight or  wroand there a re no r ight or  wro ng answers. I  want  your  individua l exper iences.  ng answers. I  want  your  individua l exper iences.  
If  you do not understand a question or sta tement you can consul t me . P lease  If  you do not understand a question or sta tement you can consul t me . P lease  
wr ite  in appropr ia te spaces and by using t icks  in the  appropriate  boxes.wr ite  in appropr ia te spaces and by using t icks  in the  appropriate  boxes.   
  
  
The questionnaire is divided in three par ts .  In part (1) The questionnaire is divided in three par ts .  In part (1) you can descr ibe your  you can descr ibe your  
lesson planning in your own way.  Part (2) describes the context of lesson lesson planning in your own way.  Part (2) describes the context of lesson 
planning and par t (3)  is designed to  understand your personal  s tyle  of lesson  planning and par t (3)  is designed to  understand your personal  s tyle  of lesson  
planning and to  plan fur ther training,  if  required.planning and to  plan fur ther training,  if  required.   
  
  
……………………………………………………………………………………………………………………………………………… ………………………………   

  

PART (1) 
The Lesson Planning General Description 

  
  
1. What do you include in your lesson plan? ( subject matter, activ it ie s etc.)1. What do you include in your lesson plan? ( subject matter, activ it ie s etc.)   
  
  
  
  
2. Br iefly describe how you plan your lessons?2. Br iefly describe how you plan your lessons?   
  
  
  
  
3. Why do you plan? (What are the reasons for planning your wor3. Why do you plan? (What are the reasons for planning your work)?k)?   
  
  
  
  
  
4. How do you use your lesson plans during and after lesson presentation?4. How do you use your lesson plans during and after lesson presentation?   
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5. What does your lesson plan look l ike? Please attach a typical le sson plan with 5. What does your lesson plan look l ike? Please attach a typical le sson plan with 
this quest ionnaire.this quest ionnaire.   

 
 
 

Part Two: Context  Analysis 
  
                              
  

1.1.   What are your profWhat are your professional qual if icat ions?essional qual if icat ions?   
  
  
  
  
  

2.2.   What i s the name of your school?What i s the name of your school?   
  
  
  
  

3.3.   What i s your posit ion in the organisat ion structure?What i s your posit ion in the organisat ion structure?   
  
  
  
  
  

4.4.   What subjects do you teach?What subjects do you teach?   
  
  
  
  

5.5.   How many years have you been teaching?How many years have you been teaching?   
  
  
  

  
  

6.6.   What courses do you normal ly teach?What courses do you normal ly teach?   
  
  
  
  
  

7.7.   What kinds of What kinds of students do you teach?students do you teach?   
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8.8.   What i s the normal s ize of your clas ses?What i s the normal s ize of your clas ses?   
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Part 3: THE DETAILED ANALYSIS OF TEACHERS LESSON Part 3: THE DETAILED ANALYSIS OF TEACHERS LESSON 
PLANNINGPLANNING  

    
  

A: The Preactive Planning 
  
Please provide your answers by making a tick or by fi l l ing the blanked spacesPlease provide your answers by making a tick or by fi l l ing the blanked spaces ..   
  

  

1. Which of the f1. Which of the f ol lowing is the most important  aim of ol lowing is the most important  aim of 

your teaching?your teaching?   

1.1.   Provid ing relevant knowledge to the s tudent s.Provid ing relevant knowledge to the s tudent s.   
2.2.   Helping s tudent s to learn what i s taught.Help ing s tudent s to learn what i s taught.   
3.3.   Mot iva t ing s tudents to learn by themse lvesMot iva t ing s tudents to learn by themse lves   
4.4.   Anyth ing el seAnyth ing el se --------------------------------------------------------------------------------------------------------   

  
2. Wh2. Which of the fol lowing statements i s true of you?ich of the fol lowing statements i s true of you?   
     My le sson p lans are:     My le sson p lans are:   

1.1.   My in ten t ions for classroo m teaching which I rig id ly fo l low dur ing le sson My in ten t ions for classroo m teaching which I rig id ly fo l low dur ing le sson 
presenta t ion.presenta t ion.   

2.2.   Like road maps to fo l low wi th flex ib i l i ty.Like road maps to fo l low wi th flex ib i l i ty.   
3.3.   Records of my experience of in teract ive teachingRecords of my experience of in teract ive teaching   

AnAn yth ing el sey th ing el se ------------------------------------------------------------------------------------------------------------------------ ..   
  
3. Which of the fol lowing statements defines lesson planning?3. Which of the fol lowing statements defines lesson planning?   
     Lesson p lanning i s ma in ly :     Lesson p lanning i s ma in ly :   

1.1.   Wri t ing of learn ing object ives.Wri t ing of learn ing object ives.   
2.2.   Organisa t ion of content.Organisa t ion of content.   
3.3.   Organisa t ion of teachingOrganisa t ion of teaching -- learnilearni ng material s.ng material s.   
4.4.   Matching teaching act iv i t ie s wi th avai lab le t ime.Matching teaching act iv i t ie s wi th avai lab le t ime.   
5.5.   Matching content wi th avai lab le t ime.Matching content wi th avai lab le t ime.   
6.6.   Any th ing el se………………………….Any th ing el se………………………….   

  
4. Which of the fol lowing units defines your lesson?4. Which of the fol lowing units defines your lesson?   

1.1.   A topicA topic   
2.2.   SubjectSubject   
3.3.   Act iv i tyAct iv i ty   
4.4.   Period of t i me.Period of t i me.   

  
5. Which of the fol lowing statem5. Which of the fol lowing statements i s true for you?ents i s true for you?   
             I plan :             I plan :   

1.1.   All my lesson s.Al l my lesson s.   
2.2.   75% of my lesson s.75% of my lesson s.   
3.3.   50% of my lesson s.50% of my lesson s.   
4.4.   Less than 50 % of my le sson s.Less than 50 % of my le sson s.   
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6. How much time do you spend on lesson planning each week?6. How much time do you spend on lesson planning each week?   

1.1.   Five hours.Five hours.   

2.2.   More than five hours.More than five hours.   
3.3.   Less than five hours.Less than five hours.   
4.4.   Anyth ing el sAnyth ing el see ------------------------------------------------   

7 7 .. How much time do you spend on planning a typical le sson?How much time do you spend on planning a typical le sson?   
1.1.   More than one hourMore than one hour   
2.2.   One hourOne hour   
3.3.   Half of an hourHalf of an hour   
4.4.   Anyth ing el se____________.Anyth ing el se____________.   

  
8. Which of the fol lowing statements i s true for you?8. Which of the fol lowing statements i s true for you?   
            I plan my lesson s mo s t ly :             I plan my lesson s mo s t ly :   

1.1.   At hoAt ho meme   
2.2.   In schoolIn school   
3.3.   Part ly at  ho me and part ly at  schoolPart ly at  ho me and part ly at  school   
4.4.   ---------------------------------------------------------------------------------------- ..   

  
9.Which of the fo l lowing statements i s true for you?9.Which of the fo l lowing statements i s true for you?   
I p lan most of my le sson s I p lan most of my le sson s   

1.1.   Menta l lyMenta l ly   
2.2.   In wri t ingIn wri t ing   
3.3.   Part ly in wri t ing and part ly menta l lyPart ly in wri t ing and part ly menta l ly   
4.4.   Any o ther way?________Any o ther way?________ __________________________________________   

  
10. Which of the fol lowing i s the main reason for planning my teaching?10. Which of the fol lowing i s the main reason for planning my teaching?   
  

1.1.   I am requi red to p lan my le ssons by the school.I am requi red to p lan my le ssons by the school.   
2.2.   Planning g ives me conf idence dur ing classroom teaching.Planning g ives me conf idence dur ing classroom teaching.   
3.3.   I can learn to teach bet ter by p lanning my lesson s.I can learn to teach bet ter by p lanning my lesson s.   
4.4.   StudStud ents en joy p lanned le ssons.en ts en joy p lanned le ssons.   
5.5.   Students learn more.Students learn more.   
6.6.   Anyth ing el seAnyth ing el se ----------------------------------------------------------------------------------------------------------------------------   

  

  
11. Which of the following is the most important  factor influencing your  11. Which of the following is the most important  factor influencing your  

lesson planning?lesson planning?   
  

1.1.   Avai lab le materia l s.Ava i lab le materia l s.   
2.2.   Avai lab le t i me.Ava i lab le t i me.   
3.3.   SSyl labus /p lanned curricu lu m.yl labus /p lanned curricu lu m.   
4.4.   Student ab i l i ty and readiness to learn.Student ab i l i ty and readiness to learn.   
5.5.   Your own abi l i ty and readiness to learn.Your own abi l i ty and readiness to learn.   
6.6.   School requi rement to p lan.School requi rement to p lan.   
7.7.   Anyth ing el se____________________________.Anyth ing el se____________________________.   
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12. Which of the following is the most important  source of informat ion 12. Which of the following is the most important  source of informat ion 

forfor  planning your  lessons? planning your  lessons?   
  

1.1.   Syl labus /p lanned curricu lu m.Syl labus /p lanned curricu lu m.   
2.2.   Textbooks.Textbooks.   
3.3.   My own experience.My own experience.   
4.4.   Yearly p lan.Yearly p lan.   
5.5.   Semester plan.Semester plan.   

  
13. Which of the following techniques is  most useful in  learning to plan 13. Which of the following techniques is  most useful in  learning to plan 

lessons?lessons?   
  

1.1.   Wri t ing learning object ivesWri t ing learning object ives   
2.2.   Defin ing and sequencing teachingDefin ing and sequencing teaching  poin t s po in t s   
3.3.   Select ion and t i m ing the various act iv i t ie s in a lesson Select ion and t i m ing the various act iv i t ie s in a lesson   
4.4.   Select ion of appropr iate content to teachSelect ion of appropr iate content to teach   
5.5.   Use of various teaching aids.Use of various teaching aids.   

  
  

B- INTERACTIVE TEACHING:  
Using Lesson Plans during lesson presentations 

  
    

15. Which of the following statements is  15. Which of the following statements is  true for  you?true for  you?   
1.1.   I occasiona l ly abandon my lesson p lans dur ing le sson presenta t ion.I occasiona l ly abandon my lesson p lans dur ing le sson presenta t ion.   
2.2.   I often abandon my lesson p lans dur ing le sson presenta t ions.I often abandon my lesson p lans dur ing le sson presenta t ions.   
3.3.   I always adapt my p lan to the real ty of the in teract ive teachingI always adapt my p lan to the real ty of the in teract ive teaching   
4.4.   I always fo l low my p lans comp le te ly.I always fo l low my p lans comp le te ly.   

  
16.Which of16.Which of  the fol lowing is the most  important  problem during lesson  the fol lowing is the most  important  problem during lesson 

presentations?presentations?   
  

1.1.   Students ask too many quest ions.Students ask too many quest ions.   
2.2.   There i s inadequa te t i me to cover the p lanned lesson.There i s inadequa te t i me to cover the p lanned lesson.   
3.3.   I tend to make unreal i s t ic assu mp t ion s about the s tudent s’ previous I tend to make unreal i s t ic assu mp t ion s about the s tudent s’ previous 

knowledgeknowledge   
4.4.   There are frequeThere are freque nt in terrupt ion s from out s ide the cla ssn t in terrupt ion s from out s ide the cla ss   
5.5.   Any otherAny other ---------- ------------ ----------- -------- -------------------------- ------------ ----------- -------- ----------------   

  
17. How often do you refer  to your lesson plans during lesson 17. How often do you refer  to your lesson plans during lesson 
presentations?presentations?   

1.1.   Frequent lyFrequent ly   
2.2.   Occasiona l lyOccasiona l ly   
3.3.   NeverNever   



  7575   

4.4.   Any o therAny o ther   
  
18. Which of the following is 18. Which of the following is true of you?true of you?   
      I refer to my le sson p lans for       I refer to my le sson p lans for   

1.1.   Teaching sequenceTeaching sequence   
2.2.   Main poin t s of the le ssonMain poin t s of the le sson   
3.3.   Ti me managementTi me management   
4.4.   Con tent including d iagram, exerci ses and so on.Con tent including d iagram, exerci ses and so on.   

  

  
19. Lesson planning can divert teacher attention from student react ions to 19. Lesson planning can divert teacher attention from student react ions to 

teaching to planned teaching to planned lesson excessively.  To what extent it  is  true  of  your lesson excessively.  To what extent it  is  true  of  your 
lesson presentat ions?lesson presentat ions?   

  
1.1.   Mos t lyMos t ly   
2.2.   Occasiona l lyOccasiona l ly   
3.3.   Not at al lNot at  al l   

  

CC-- PostPost --active Reflections:active Reflections:   

Reviewing lesson plans  for learning after lesson Reviewing lesson plans  for learning after lesson 

presentationspresentations   

  
  
20. Which of the fol lowing i s 20. Which of the fol lowing i s the most s ignif icant indithe most s ignif icant indi catorcator  of the success of your  of the success of your 
le ssons?lessons?   

1.1.   Students en joy the le ssonStudents en joy the le sson   
2.2.   Students understand the lessonStudents understand the lesson   
3.3.   Lesson events occur as plannedLesson events occur as planned   
4.4.   I learn from the lesson.I learn from the lesson.   

  
  
21.Which of the fo l lowing i s the most s ignif icant problem in lesson planning?21.Which of the fo l lowing i s the most s ignif icant problem in lesson planning?   

1.1.   Lack of t i me to p lanLack of t i me to p lan   
2.2.   LackLack of management contro l and suppor t for teacher p lanning of management contro l and suppor t for teacher p lanning   
3.3.   Lack of adequa te train ing in lesson p lanningLack of adequa te train ing in lesson p lanning   
4.4.   Lack of p lanning cu l ture in the schoolLack of p lanning cu l ture in the school   
5.5.   Any o therAny o ther --------------------------------------------------------------   

  
22. 22. To What  extent your  interactive  teaching might improve if  you could To What  extent your  interactive  teaching might improve if  you could 

plpl an all your  lessons?an all your  lessons?   
1.1.   To a ve ry large extentTo a ve ry large extent   
2.2.   To a large exten tTo a large exten t   
3.3.   To so me exten tTo so me exten t   
4.4.   Not at al lNot at  al l   
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23.23.   T o what extent you might learn to teach better i f  you could plan all  T  o what extent you might learn to teach better i f  you could plan all  
your lessons?your lessons?   

1.1.   To a large exten t.To a large exten t.   
2.2.   To so me exten t on ly.To so me exten t on ly.   
3.3.   Not at al l .Not at  al l .   

  
  
  
  
  
  
  
  
  
  
  
  
Thank YouThank You   
RSPRSP  
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Trainee Technical and  VocationalTrainee Technical and  Vocational   Teachers’ Teachers’ 

Reflections on Their Interactive Teaching?Reflections on Their Interactive Teaching?   
  
  
  
The exploratory study il luminates the complexi ty of the teaching task and the  The exploratory study il luminates the complexi ty of the teaching task and the  
problem of teacher trainers to facilitate teacher learning. It reports on how a  problem of teacher trainers to facilitate teacher learning. It reports on how a  
grogro up of inexperienced trainee  teachers were  learning to  link their  preactive  up of inexperienced trainee  teachers were  learning to  link their  preactive  
plans with interactive reality of teaching under the guidance of their tutor.  plans with interactive reality of teaching under the guidance of their tutor.  
They had dif ficuty to match planned time, assumed student abili ty to learn They had dif ficuty to match planned time, assumed student abili ty to learn 
with the reality of interactwith the reality of interact ive teaching. ive teaching.   

  
  
  

1. Introduction and Research Questions1. Introduction and Research Questions  

To guide the t rainee teachers in using preactive plans effectively and to To guide the t rainee teachers in using preactive plans effectively and to 

understand teachers’  problems in matching these plans to real i ty of  interactive understand teachers’  problems in matching these plans to real i ty of  interactive 

teaching, I  began to monitor teachers’  implemteaching, I  began to monitor teachers’  implementation of their use of lesson entation of their use of lesson 

plans during formal training in classroom set t ing. So the general goal of  the plans during formal training in classroom set t ing. So the general goal of  the 

study was to explore and understand the problem of matching preactive plans study was to explore and understand the problem of matching preactive plans 

to the real i ty of  interactive teaching. This general goal was divided to the real i ty of  interactive teaching. This general goal was divided into six  into six  

questions l isted below:  questions l isted below:    

  

1.   What was the goal of  lesson plan evaluation?1.   What was the goal of  lesson plan evaluation?  

2.   What were teachers' problems in matching preactive plans to interactive 2.   What were teachers' problems in matching preactive plans to interactive 

teaching?teaching?  

3.   How did they overcome these problems?3.   How did they overcome these problems?  

4.   Can teachers evaluate their lesson 4.   Can teachers evaluate their lesson plans?plans?   

5.   Do they need any guidance?5.   Do they need any guidance?  

6.  What were the signif icant factors inf luencing the success or Fai lure of  6.  What were the signif icant factors inf luencing the success or Fai lure of  

teachers' lesson plan evaluations?teachers' lesson plan evaluations?   

  

2. Research method  2. Research method                  

I  tr ied general discussions with the teachers on their interactive teaching aI tr ied general discussions with the teachers on their interactive teaching a nd nd 

postactive reflections without success. Often teachers had a l i t t le to report  postactive reflections without success. Often teachers had a l i t t le to report  

about their problems without a f ramework to guide their thinking. I  learnt the about their problems without a f ramework to guide their thinking. I  learnt the 
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importance of frameworks by chance. Once af ter an observation of classroom importance of frameworks by chance. Once af ter an observation of classroom 

teaching of a traineeteaching of a trainee teacher I asked him to evaluate his own lesson  teacher I asked him to evaluate his own lesson 

presentation. I  put a f ramework in front of the teacher and asked him to try  presentation. I  put a f ramework in front of the teacher and asked him to try  

again.  To my del ight, the teacher managed to evaluate his lesson presentation again.  To my del ight, the teacher managed to evaluate his lesson presentation 

successful ly. I  had discovered that  frameworks were usuccessful ly. I  had discovered that  frameworks were useful  tools  for training seful  tools  for training 

beginners in teaching. Within this context I  designed a framework in the form beginners in teaching. Within this context I  designed a framework in the form 

of a selfof a self --evaluation questionnai re (evaluation questionnai re ( appendix 6appendix 6 ) to guide teachers in evaluating ) to guide teachers in evaluating 

their  lesson plans. Trainee teachers completed these questionnaires their  lesson plans. Trainee teachers completed these questionnaires 

immedimmediately after using their preactive lesson plans during interactive iately after using their preactive lesson plans during interactive 

teaching.  They later used their  completed questionnaires in open discussions teaching.  They later used their  completed questionnaires in open discussions 

with trainers and other trainees.  This  process of evaluating one plan each with trainers and other trainees.  This  process of evaluating one plan each 

week continued for about a month. Thiweek continued for about a month. Thi s study is based on teachers’  reports in s study is based on teachers’  reports in 

the f inal  week.   Inthe f inal  week.   In -- depth interviews with individuals would have provided better  depth interviews with individuals would have provided better  

information. However, i t  was too t ime consuming for a t rainer.information. However, i t  was too t ime consuming for a t rainer.   

  

Sixteen vocational teachers with 0Sixteen vocational teachers with 0 --3 years of teaching experience atte3 years of teaching experience atte nding a nding a 

partpart -- t ime day int ime day in --service program for a Teachers' Cert i f icate completed the service program for a Teachers' Cert i f icate completed the 

questionnaire. They had learnt to prepare preactive plans in wri t ing using a questionnaire. They had learnt to prepare preactive plans in wri t ing using a 

standardized format based on the Tyler model (1949). The teachers had no standardized format based on the Tyler model (1949). The teachers had no 

di ff icul ty in using thediff icul ty in using the  simple questionnaire.  I  abstracted and categorized  simple questionnaire.  I  abstracted and categorized 

teacher reports under the eight questions in the questionnaire.    teacher reports under the eight questions in the questionnaire.      

  

3. Analysis of Teacher Reports3. Analysis of Teacher Reports   

During interactive teaching these teachers seemed to be matching planned During interactive teaching these teachers seemed to be matching planned 

t ime, content and student abi l it ime, content and student abi l i ty with the real i ty of the interactive teaching.   ty with the real i ty of the interactive teaching.   

Time management and mixed abi l i ty classes were their reported problems.  In Time management and mixed abi l i ty classes were their reported problems.  In 

future they aimed to use handouts to accelerate the speed of their lesson  future they aimed to use handouts to accelerate the speed of their lesson  

presentations;   include independent  class work in futurepresentations;   include independent  class work in future  lesson planning and  lesson planning and 

to make a f lexible use of  their plans during interactive teaching.  They seemed to make a f lexible use of  their plans during interactive teaching.  They seemed 

to be learning from his experience. Thei r responses to various questions of  the to be learning from his experience. Thei r responses to various questions of  the 

questionnaire are reported next.  questionnaire are reported next.    
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3.1.   List the areas which went accordi3.1.   List the areas which went accordi ng to your planng to your plan  

Their responses varied considerably. For example, they mentioned every thing Their responses varied considerably. For example, they mentioned every thing 

with (n=5); everything except t ime al location (n=2); content and t ime (n=4);  with (n=5); everything except t ime al location (n=2); content and t ime (n=4);  

method and t ime (n=3) and content  and method (n=2).  method and t ime (n=3) and content  and method (n=2).  I t  is  interesting to f ind It  is  interesting to f ind 

that onthat on ly f ive out 16 reported preactive plans matched the real i ty of interactive ly f ive out 16 reported preactive plans matched the real i ty of interactive 

teachingteaching .   .     

  

3.2.   Give reasons for the success of your plan3.2.   Give reasons for the success of your plan   

They mentioned teacher preparedness to teach with (n=3); student readiness They mentioned teacher preparedness to teach with (n=3); student readiness 

to learn the lesson (n=3);  teacher and studeto learn the lesson (n=3);  teacher and stude nt preparedness to teach and learn nt preparedness to teach and learn 

(n=2); t ime management by the teacher (n=2) and content matched student  (n=2); t ime management by the teacher (n=2) and content matched student  

needs and abi l i ty (n=3). Avai labi l i ty of faci l i t ies, student and teacher needs and abi l i ty (n=3). Avai labi l i ty of faci l i t ies, student and teacher 

relat ionship were also mentioned with (n=1 each).  According to their reportrelat ionship were also mentioned with (n=1 each).  According to their report s  s  

one plan was total ly unsuccessful . one plan was total ly unsuccessful . Teacher and student preparedness and the Teacher and student preparedness and the 

match between the content and the s tudent abi l i t ies were the most f requently  match between the content and the s tudent abi l i t ies were the most f requently  

reported factors inf luencing the success of a preactive planreported factors inf luencing the success of a preactive plan .   .     

  

3.3.   List the areas which did not 3.3.   List the areas which did not go according to plango according to plan  

They mentioned t iming of the lesson with (n=6) and none went against the plan  They mentioned t iming of the lesson with (n=6) and none went against the plan  

with (n=3). Lesson st ructure and content, objectives and evaluation,  content  with (n=3). Lesson st ructure and content, objectives and evaluation,  content  

and t ime, int roduction and sequence,  student abi l i ty, feedback, introduction and t ime, int roduction and sequence,  student abi l i ty, feedback, introduction 

andand feedback and evaluation were also mentioned with (n=1 each).  feedback and evaluation were also mentioned with (n=1 each). Time Time 

management was the most f requently reported problemmanagement was the most f requently reported problem .  .    

  

3.4.   Give reasons for the failure of your plan3.4.   Give reasons for the failure of your plan  

They mentioned t ime management (n=3), mixedThey mentioned t ime management (n=3), mixed-- abi l i ty classes (n=3), students abi l i ty classes (n=3), students 

asking toasking to o many questions (n=2), teacher had too much material  to cover,  o many questions (n=2), teacher had too much material  to cover,  

student abi l i ty and t ime, inadequacy of teacher explanations each  (n=2).   student abi l i ty and t ime, inadequacy of teacher explanations each  (n=2).   

Lack of preparation by the teacher and s tudents ' previous knowledge were Lack of preparation by the teacher and s tudents ' previous knowledge were 

also mentioned  (n=1). also mentioned  (n=1). Contextual factors suContextual factors su ch as mixedch as mixed-- abi l i ty classes and  abi l i ty classes and  

lack of t ime were the most frequently reported reasons for the fai lure of thei r  lack of t ime were the most frequently reported reasons for the fai lure of thei r  

plansplans .   .     
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3.5.   What action would you take to remedy the situation?3.5.   What action would you take to remedy the situation?  

They mentioned making f lexible use of lesson plans and using of teaching aiThey mentioned making f lexible use of lesson plans and using of teaching ai ds ds 

such as handouts to expedite the lesson presentation with (n=3 each). Need to  such as handouts to expedite the lesson presentation with (n=3 each). Need to  

al low more t ime and more explanations in their preactive plans were  al low more t ime and more explanations in their preactive plans were  

mentioned with (n=2). Reflectionsmentioned with (n=2). Reflections --  in in --  action, not answering students '   action, not answering students '  

i rrelevant questions, postponement oirrelevant questions, postponement o f the interactive problems, giving due f the interactive problems, giving due 

regard to students’  previous knowledge, emphasizing important  points,  regard to students’  previous knowledge, emphasizing important  points,  

removing part of the content were mentioned with (n=1, each).   Flexible use of  removing part of the content were mentioned with (n=1, each).   Flexible use of  

lesson plans and the use of teaching aids such as handouts were the lesson plans and the use of teaching aids such as handouts were the most  most  

frequently proposed solutions to the problem of t ime management.  frequently proposed solutions to the problem of t ime management.  I t  was It  was 

interesting to f ind that di f ferent teachers perceived and aimed to solve their  interesting to f ind that di f ferent teachers perceived and aimed to solve their  

problem differentlyproblem differently ..   

  

3.6.   What changes would you make in your lesson plan?3.6.   What changes would you make in your lesson plan?  

They aimed to use of  tThey aimed to use of  t eaching aids such as handouts (n=5) and al low some eaching aids such as handouts (n=5) and al low some 

t ime for students' to do independent work (n=4). They also mentioned using t ime for students' to do independent work (n=4). They also mentioned using 

reflectionreflection-- inin -- action (n=2), planning according to students' abi l i t ies, al lowance action (n=2), planning according to students' abi l i t ies, al lowance 

for more t ime and detai l ,  making al lowance for cofor more t ime and detai l ,  making al lowance for co ntingencies in planning  nt ingencies in planning  

(n=1).  One of them refused to change his  lesson plans on the grounds that i t  (n=1).  One of them refused to change his  lesson plans on the grounds that i t  

was too t ime consuming for him.  was too t ime consuming for him.    

  

3.7.   How would you evaluate the success rate of your lesson?3.7.   How would you evaluate the success rate of your lesson?  

Seven of them rated i t  good and nine of them rated i t  fSeven of them rated i t  good and nine of them rated i t  f air.  What did they air. What did they 

mean by these terms remained nebulous. I t  is di f f icul t to define the degree of  mean by these terms remained nebulous. I t  is di f f icul t to define the degree of  

match between the plan and the real i ty of the classroom teaching. match between the plan and the real i ty of the classroom teaching.   

  

3.8.   Any other comments and suggestions3.8.   Any other comments and suggestions   

a.   He could have added variety in his teachinga.   He could have added variety in his teaching .  .     

b.   Many changes in lesson plans would discourage teachers from planning.                                               b.   Many changes in lesson plans would discourage teachers from planning.                                                 

c.   Plans should be changed only after, not during lesson presentation.  c.   Plans should be changed only after, not during lesson presentation.    

d.   Time al location should include al lowance for contid.   Time al location should include al lowance for conti ngencies.  ngencies.    



  8181   

e.   Teachers need thorough t raining in lesson planning.  e.   Teachers need thorough t raining in lesson planning.    

f .    Time management was the main problem.  f .    Time management was the main problem.    

g.   Students should be able to understand Engl ish wel l .   g.   Students should be able to understand Engl ish wel l .     

h.   Workshop lessons were easy to conduct.  h.   Workshop lessons were easy to conduct.    

i .    When students’  abi l i ty matchedi.   When students’  abi l i ty matched a lesson plan i t  usual ly succeeded.   a lesson plan i t  usual ly succeeded.    

j .    I  now see the advantage of a wri t ten plans (n=2).  j .    I  now see the advantage of a wri t ten plans (n=2).    

k.  More practice was needed in learning to match preactive plans to k.  More practice was needed in learning to match preactive plans to 

interactive teaching.  interactive teaching.    

  

4.  Interpretation of   Teacher Reports4.  Interpretation of   Teacher Reports   

1.   The goal of evaluating1.   The goal of evaluating  preactive plans seemed to be matching preactive  preactive plans seemed to be matching preactive 

plans to the real i ty of the interactive teaching.   I t  would seem to be a di ff icul t  plans to the real i ty of the interactive teaching.   I t  would seem to be a di ff icul t  

task indeed.  For example only 30% of these teachers reported to have task indeed.  For example only 30% of these teachers reported to have 

achieved this goal. How they achieved this task remainachieved this goal. How they achieved this task remains unknown? s unknown?   

  

2.   Teachers’  general problem seemed to be matching the preactive plan to 2.   Teachers’  general problem seemed to be matching the preactive plan to 

the students’  rate of understanding during a lesson presentation. They the students’  rate of understanding during a lesson presentation. They 

seemed to be deal ing with several variables at the same t ime e.g. they were seemed to be deal ing with several variables at the same t ime e.g. they were 

matching content, avamatching content, ava i lable t ime and other resources, student abi l i ty and i lable t ime and other resources, student abi l i ty and 

preparedness to learn and the teacher's abi l i ty and preparedness to teach.  preparedness to learn and the teacher's abi l i ty and preparedness to teach.  

They were indeed grappl ing with a di ff icul t task. With this part icular group They were indeed grappl ing with a di ff icul t task. With this part icular group 

t ime management and mixed abi l i ty classes were the t ime management and mixed abi l i ty classes were the most signif icant  most signif icant  

problems.  problems.    

  

3.   To overcome the problem of t ime management they proposed to make 3.   To overcome the problem of t ime management they proposed to make 

more use of teaching aids such as handouts to speed up the interactive more use of teaching aids such as handouts to speed up the interactive 

teaching and to bet ter explain the lesson content.  They also mentioned that  teaching and to bet ter explain the lesson content.  They also mentioned that  

they wouthey wou ld make a f lexible use of their plans during interactive teaching. To ld make a f lexible use of their plans during interactive teaching. To 

overcome the problem of mixedovercome the problem of mixed --abi l i ty classes they suggested that they abi l i ty classes they suggested that they 

would incorporate more independent work for students in their lesson plans.  would incorporate more independent work for students in their lesson plans.  

Al l  these suggestions seemed appropriaAl l  these suggestions seemed appropria te.  te.    
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4.   I t  was rather grati fying for me that these inexperienced teachers were 4.   I t  was rather grati fying for me that these inexperienced teachers were 

able to produce a reasonable evaluation of  their preactive plans with the use able to produce a reasonable evaluation of  their preactive plans with the use 

of the framework I had prepared for them. Two interesting sideof the framework I had prepared for them. Two interesting side-- effects of this  effects of this  

exercise seemed exercise seemed to be that two teachers who did not  prepare wri t ten plans to be that two teachers who did not  prepare wri t ten plans 

previously  had real ized the value of wri t ten plans for a systematic  evaluation previously  had real ized the value of wri t ten plans for a systematic  evaluation 

of their preactive plans.  of their preactive plans.    

  

5.   These teachers needed further guidance in using their  plans with 5.   These teachers needed further guidance in using their  plans with 

f lexibi l i ty and in tf lexibi l i ty and in t ime management. They also needed management support  ime management. They also needed management support  

in providing them with teaching aids such as overin providing them with teaching aids such as over -- head projectors, handouts head projectors, handouts 

to present thei r lessons more eff iciently.  to present thei r lessons more eff iciently.    

  

6.6.   Match between the content and the mixedMatch between the content and the mixed --abi l i ty students was the most  abi l i ty students was the most  

important faimportant factor inf luencing the success of their  interactive teaching.   ctor inf luencing the success of their  interactive teaching.   

One teacher commentedOne teacher commented ::   

      “When a lesson plan matched student  abi l i ty and needs, i t  usual ly        “When a lesson plan matched student  abi l i ty and needs, i t  usual ly  

succeeded.”succeeded.”     

       Some  of them mentioned teacher preparedness to teach as wel l .          Some  of them mentioned teacher preparedness to teach as wel l .     

5.  Discussion 5.  Discussion and suggest ion for further studiesand suggest ion for further studies   

We knew l i t t le about how teachers learnt to relate thei r preactive plans to their  We knew l i t t le about how teachers learnt to relate thei r preactive plans to their  

interactive teaching and how they reviewed their plans.   The present study interactive teaching and how they reviewed their plans.   The present study 

made a modest contribution in this direction.   Many studies maymade a modest contribution in this direction.   Many studies may  be necessary  be necessary 

to conceptual ize teachers’  use of lesson plans ful ly. The fol lowing account is  to conceptual ize teachers’  use of lesson plans ful ly. The fol lowing account is  

based on my personal observations and speculation sprinkled with the f indings based on my personal observations and speculation sprinkled with the f indings 

from this study.  from this study.    

    

Usual ly inexperienced teachers fol low their lesson plans rigidlyUsual ly inexperienced teachers fol low their lesson plans rigidly  rendering the  rendering the 

plans unproductive as an aid to student learning.   Inexperienced teachers,  plans unproductive as an aid to student learning.   Inexperienced teachers,  

l ike those in this study, need guidance in learning to match plans to the real i ty  l ike those in this study, need guidance in learning to match plans to the real i ty  

of their interactive teaching. The teachers involved in this inquiry were of their interactive teaching. The teachers involved in this inquiry were 

successfusuccessfu l ly learning to prepare comprehensive wri t ten preactive plans and to l ly learning to prepare comprehensive wri t ten preactive plans and to 

match their plans to interactive teaching using a formal framework.  Matching match their plans to interactive teaching using a formal framework.  Matching 
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preactive plans to interactive teaching is a di ff icul t task. Even experienced preactive plans to interactive teaching is a di ff icul t task. Even experienced 

teachers have di ff icul ty to accteachers have di ff icul ty to acc omplish this  task. Usual ly experienced teachers omplish this  task. Usual ly experienced teachers 

with wri t ten and systematic lesson plans have less di ff icul ty in matching thei r  with wri t ten and systematic lesson plans have less di ff icul ty in matching thei r  

preactive plans to classroom real i ty.   preactive plans to classroom real i ty.     

    

The process of matching the preactive plan to the real i ty of the classroom can The process of matching the preactive plan to the real i ty of the classroom can 

be divbe div ided into three interided into three inter -- related processes: preparation of real ist ic preactive related processes: preparation of real ist ic preactive 

plans,  abi l i ty to match the plan to interactive teaching, and reviewing the plans,  abi l i ty to match the plan to interactive teaching, and reviewing the 

preactive plans in the l ight of experience gained through interactive teaching.  preactive plans in the l ight of experience gained through interactive teaching.  

Each element requires diEach element requires di fferent knowledge,  ski l ls and att i tudes.  Teachers fferent knowledge,  ski l ls and att i tudes.  Teachers 

need to reflectneed to reflect -- inin -- action and to reflectaction and to reflect -- onon-- action as suggested by Schon (1983) action as suggested by Schon (1983) 

and the process is a form of  action research.   and the process is a form of  action research.     

  

The f i rst requirement to solve the problem is  to prepare real ist ic lesson plThe f i rst requirement to solve the problem is  to prepare real ist ic lesson pl ans ans 

based on real ist ic information.  New and inexperienced teachers lack the based on real ist ic information.  New and inexperienced teachers lack the 

necessary information to prepare real ist ic lesson plans.   On the other hand necessary information to prepare real ist ic lesson plans.   On the other hand 

experienced teachers possess a wealth of  such information accumulated experienced teachers possess a wealth of  such information accumulated 

through years of experience and through years of experience and they have less di ff icul ty in preparing real ist i c  they have less di ff icul ty in preparing real ist i c  

plans.  plans.    

    

To master interactive teaching, teachers have to be sensit ive to students’  To master interactive teaching, teachers have to be sensit ive to students’  

readiness to learn, pace of learning and their learning needs. Often lesson readiness to learn, pace of learning and their learning needs. Often lesson 

plans require adjustments such as leaving outplans require adjustments such as leaving out  a part of the lesson plan. I t  may  a part of the lesson plan. I t  may 

even involve an extension to the original plan. Inexperienced teachers, l ike even involve an extension to the original plan. Inexperienced teachers, l ike 

those in this study,  often f ind i t  di f f icul t to manage the planned t ime.  During those in this study,  often f ind i t  di f f icul t to manage the planned t ime.  During 

preactive planning they cannot estimate the t ime required to tepreactive planning they cannot estimate the t ime required to teach the given ach the given 

content.  During interactive teaching they fai l  to monitor t ime and during content.  During interactive teaching they fai l  to monitor t ime and during 

postactive reflections they do not adjust their original plans. Only careful  postactive reflections they do not adjust their original plans. Only careful  

lesson planning,  careful  assessment  of  the si tuation during interactive lesson planning,  careful  assessment  of  the si tuation during interactive 

teaching, making cteaching, making c ontinuous adjustments to the original lesson plan and ontinuous adjustments to the original lesson plan and 

exercising control  over the learning environment tend to close the gap exercising control  over the learning environment tend to close the gap 

between the classroom real i ty and the lesson plan. I t  takes a long and between the classroom real i ty and the lesson plan. I t  takes a long and 
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continuous process to master the task of matching plans to rcontinuous process to master the task of matching plans to r eal i ty of  teaching.  eal i ty of  teaching.  

Some teachers in this study report  that they would make a f lexible use of  Some teachers in this study report  that they would make a f lexible use of  

lesson plans in future. They were only beginning to real ize that preactive plans lesson plans in future. They were only beginning to real ize that preactive plans 

need adjustments during interactive teaching.    During postactive reflections,  need adjustments during interactive teaching.    During postactive reflections,  

teteachers have the opportunity to improve the qual i ty of their  lesson plans. For  achers have the opportunity to improve the qual i ty of their  lesson plans. For  

example, some teachers in this study reported that  they intended to example, some teachers in this study reported that  they intended to 

rest ructure their lesson plans, include handouts and some independent work rest ructure their lesson plans, include handouts and some independent work 

for students.for students.   

    

Teachers do not adjTeachers do not adj ust  their plans to the classroom real i ty  in the same way.   ust  their plans to the classroom real i ty  in the same way.   

Some do not make any adjustments at al l .   One teacher in the present study Some do not make any adjustments at al l .   One teacher in the present study 

argued against  adjusting his reactive plans. Morine (1979) had reported that  argued against  adjusting his reactive plans. Morine (1979) had reported that  

teachers were reluctant to change their plansteachers were reluctant to change their plans  even i f  plans were not   even i f  plans were not  

proceeding as wel l  as expected. Some teachers make adjustments only during proceeding as wel l  as expected. Some teachers make adjustments only during 

interactive teaching and some during postactive reflections only. Some interactive teaching and some during postactive reflections only. Some 

teachers in the present study proposed to adjust their plans both during and teachers in the present study proposed to adjust their plans both during and 

after theafter the ir interactive teaching. I t  may also be t rue that some make mental  i r interactive teaching. I t  may also be t rue that some make mental  

adjustments, others make wri t ten adjustments and some make both wri t ten and adjustments, others make wri t ten adjustments and some make both wri t ten and 

mental adjustments. Each teacher has his personal style of lesson planning as mental adjustments. Each teacher has his personal style of lesson planning as 

an integrated process to suit his pan integrated process to suit his p rofessional experience and context of  rofessional experience and context of  

teaching. teaching.   

  

I  hypothesise that the beginning teachers do not make adjustments at al l ,  after  I  hypothesise that the beginning teachers do not make adjustments at al l ,  after  

some teaching experience they learn to make postactive adjustments.  some teaching experience they learn to make postactive adjustments.  

Learning to adjust plans during interactive teaching is leLearning to adjust plans during interactive teaching is learnt last. I t  might be arnt last. I t  might be 

useful  to test this hypothesis in a future study.  useful  to test this hypothesis in a future study.    

Professional Significance of This StudyProfessional Significance of This Study   

The study achieved my intended goal in capturing the postactive thoughts of a The study achieved my intended goal in capturing the postactive thoughts of a 

group of inexperienced teachers to guide their  ref lective teachigroup of inexperienced teachers to guide their  ref lective teaching. I  learnt that  ng. I  learnt that  

learning to adjust preactive plans to the real i ty of interactive teaching is   learning to adjust preactive plans to the real i ty of interactive teaching is   

di f f icul t for  teachers and i t  takes t ime, training and wi l l  to learn  f rom diff icul t for  teachers and i t  takes t ime, training and wi l l  to learn  f rom 



  8585   

experience. Ialso became aware of the di ff icul t ies of  relat ing planned experience. Ialso became aware of the di ff icul t ies of  relat ing planned 

curriculum to curriculum to the operational one.the operational one.   

  

Teacher trainers at FIT had no previous experience of guiding teacher Teacher trainers at FIT had no previous experience of guiding teacher 

postactive reflection. As a result of this study teacher trainers began to postactive reflection. As a result of this study teacher trainers began to 

monitor teachers’  use of thei r preactive lesson plans. monitor teachers’  use of thei r preactive lesson plans. Other teacher trainers Other teacher trainers 

can speed ucan speed u p the teacher learning process using the methodology of this  p the teacher learning process using the methodology of this  

study. However, more research is required to ful ly understand how teachers  study. However, more research is required to ful ly understand how teachers  

learn to adjust their preactive plans to classroom real i ty through training and learn to adjust their preactive plans to classroom real i ty through training and 

from personal experience. Later the quesfrom personal experience. Later the ques tionnaire used in this study  proved t ionnaire used in this study  proved 

useful  as a learning tool for trainee teachers and teacher trainers began to use useful  as a learning tool for trainee teachers and teacher trainers began to use 

i t  during postactive interview in cl inical  superv ision of teachers.i t  during postactive interview in cl inical  superv ision of teachers.   

  

The next study presents how teacher trainers at FIT faci l i tated the  The next study presents how teacher trainers at FIT faci l i tated the  

implementation of teachers’  planning as a threeimplementation of teachers’  planning as a three-- phased reflective process to phased reflective process to 

improve the qual i ty of their classroom teaching.improve the qual i ty of their classroom teaching.       
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Appendix 6 
Lesson Planning: Post-active Reflections 

  
This questionna ire is designed to help you in eva luat ing your lesson plannThis questionna ire is designed to help you in eva luat ing your lesson plann ing ing 
individual ly and with a id f rom your tutors . Answer  the fol lowing questions individual ly and with a id f rom your tutors . Answer  the fol lowing questions 
careful ly . You may extend this l ist if  you like. With a systematic approach careful ly . You may extend this l ist if  you like. With a systematic approach 
like this one you can develop the habi t of evalua ting al l your lesson plans like this one you can develop the habi t of evalua ting al l your lesson plans 
menta lly and in  wri ting amenta lly and in  wri ting a nd share your experiences with colleagues. nd share your experiences with colleagues.   
…………………………………………………………………………………………..…………………………………………………………………………………………..   
  
1.  List the areas of your lesson plan,  which matched interactive 1.  List the areas of your lesson plan,  which matched interactive 
teaching e.g. time allocation.teaching e.g. time allocation.   
  
  
  
  
2. Give reasons for this match.2. Give reasons for this match.   
  
  
  
  
  
3. List the areas of your lesson pla3. List the areas of your lesson pla n which did not match your n which did not match your 
interactive teaching eg students’ previous knowledge.interactive teaching eg students’ previous knowledge.   
  
  
  
  
4.  Give  reasons for  the  mismatch.4.  Give  reasons for  the  mismatch.   
  
  
  
  
5.  What  would  you do in  future  to remedy t he  problem of  mismatch?5.  What  would  you do in  future  to remedy t he  problem of  mismatch?   
  
  
  
  
  
6.  What  changes would  you introduce  in  your  future  lesson plan6.  What  changes would  you introduce  in  your  future  lesson plan  and why? and why?   
  
  
  
  
7.  Which of  the  following statements  deter mines the  success  of  your  7.  Which of  the  following statements  deter mines the  success  of  your  
lesson plan?lesson plan?   
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••   Plan matched the in teract ive teaching.Plan matched the in teract ive teaching.   
••   Students were in terested in learn ing.Students were in terested in learn ing.   
••   Students learn t the lesson content.Students learn t the lesson content.   
••   I feel in contro l of le sson presenta t ionI feel in contro l of le sson presenta t ion   
••   I l ikeI l ike  to improve my lesson presenta t ion s. to improve my lesson presenta t ion s.   

  

  

Lesson Planning Problems of a Group of Lesson Planning Problems of a Group of 

Inexperienced Vocational Teachers from the Fiji  Inexperienced Vocational Teachers from the Fiji  

Insti tute of TechnologyInsti tute of Technology   

      

InIn  thi s study a  group of  trainee teachers report their  problems in using   thi s study a  group of  trainee teachers report their  problems in using  

systematic instructional plannsystematic instructional plann ing as preactive planning, interactive teaching and ing as preactive planning, interactive teaching and 

postac tive reflection as an integrated system to teacher tra iners attempting to  postac tive reflection as an integrated system to teacher tra iners attempting to  

overcome their problems.  Their reported problems include contextual problems overcome their problems.  Their reported problems include contextual problems 

such as lack of time and teachingsuch as lack of time and teaching -- learning reslearning res ources,  their inadequate  ources,  their inadequate  

professional development and student readiness to learn  their le ssons.  professional development and student readiness to learn  their le ssons.    

  

1. Introduction1. Introduction  

The usual teacher training in lesson planning at the Fi j i  Insti tute of Technology The usual teacher training in lesson planning at the Fi j i  Insti tute of Technology 

included the preparation of preactive plans based on the Tyincluded the preparation of preactive plans based on the Ty ler model (1949).  ler model (1949).  

The plans were to be comprehensive, systematic and in wri t ing to be  The plans were to be comprehensive, systematic and in wri t ing to be  

meaningful  to al l  the stakeholders. Training  included lectures fol lowed by meaningful  to al l  the stakeholders. Training  included lectures fol lowed by 

trainee practice in preparing lesson plans later checked and assessed by the trainee practice in preparing lesson plans later checked and assessed by the 

trainers. The tratrainers. The tra inees were left to implement their learning in their own ways.  inees were left to implement their learning in their own ways.  

However, as a result of the exploratory study of experienced teachers’  lesson However, as a result of the exploratory study of experienced teachers’  lesson 

planning teacher trainers began to teach preparation of preactive plans,  planning teacher trainers began to teach preparation of preactive plans,  

effective use of preactive plans during ineffective use of preactive plans during in teractive teaching and evaluation of  teractive teaching and evaluation of  

preactive plans in the l ight of interactive teaching as an integrated process.   preactive plans in the l ight of interactive teaching as an integrated process.   

They also began to monitor teachers’  lesson planning problems to reinforce They also began to monitor teachers’  lesson planning problems to reinforce 
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their usual teacher training and to support teachers to improve their usual teacher training and to support teachers to improve practice in their  practice in their  

departments.  departments.    

    

To provide teachers with adequate support in implementing their  lesson plans To provide teachers with adequate support in implementing their  lesson plans 

i t  was necessary to ful ly understand teachers ’  planning problems and to f ind i t  was necessary to ful ly understand teachers ’  planning problems and to f ind 

ways to help them to solve these problems.  This study reports the lways to help them to solve these problems.  This study reports the l esson esson 

planning problems of a group of trainee teachers at the Fi j i  Insti tute of  planning problems of a group of trainee teachers at the Fi j i  Insti tute of  

Technology.  This  study provides only  a snapshot  view of  the teacher problems Technology.  This  study provides only  a snapshot  view of  the teacher problems 

of a group of teachers during a week. No general ization is intended in this  of a group of teachers during a week. No general ization is intended in this  

study.   study.     

  

2. Research 2. Research methodologymethodology  

Eighteen vocational teachers with 0Eighteen vocational teachers with 0 -- 3 years of teaching experience attending  3 years of teaching experience attending  

an inan in -- service program for Technical Teachers’  Cert i f icate offered at the Fi j i  service program for Technical Teachers’  Cert i f icate offered at the Fi j i  

Insti tute of  Technology were involved in this  study. I  asked these teachers to Insti tute of  Technology were involved in this  study. I  asked these teachers to 

describe adescribe a  signif icant lesson planning problem each week on a blank form  signif icant lesson planning problem each week on a blank form 

(appendix 7).(appendix 7).  They brought the completed forms to teacher training sessions  They brought the completed forms to teacher training sessions 

for discussions amongst their col leagues and their t rainer.  This practice for discussions amongst their col leagues and their t rainer.  This practice 

continued for six weeks.  However, this stcontinued for six weeks.  However, this study presents the problems recrded in udy presents the problems recrded in 

the second week.   the second week.     

  

The blank form is designed to describe teachers’  problems and the way they The blank form is designed to describe teachers’  problems and the way they 

solve them.  I  aimed to understand the nature of teachers’  problems and how solve them.  I  aimed to understand the nature of teachers’  problems and how 

they solved them.   This study reports the natuthey solved them.   This study reports the nature of teachers’  planning re of teachers’  planning 

problems, not with the way they attempted to solve these problems. The problems, not with the way they attempted to solve these problems. The 

fol lowing teacher reports provide the nature of the data produced. The next  fol lowing teacher reports provide the nature of the data produced. The next  

table provides the frequency count of the various problemstable provides the frequency count of the various problems  

 
Sample of Teacher Reports 

1.  I  prepared a lesson for two hours.  Part of the lesson was written 1.  I  prepared a lesson for two hours.  Part of the lesson was written 

and partly unwritten.  Every thing went according to the plan for an and partly unwritten.  Every thing went according to the plan for an 

hour.  After the fi rst hour an odd thing happened.  The students (only hour.  After the fi rst hour an odd thing happened.  The students (only 
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seven in the class) started to ask many queseven in the class) started to ask many questionsstions-- mostly doubts in mostly doubts in 

relations to their reading.  It took me hal f an hour to answer all the relations to their reading.  It took me hal f an hour to answer all the 

questions.  By this time my lesson plan was disturbed.  I  could not help questions.  By this time my lesson plan was disturbed.  I  could not help 

answering the questions, which were relevant.  I  carried on with the  answering the questions, which were relevant.  I  carried on with the  

lesson plan where Ilesson plan where I  had left off.  I  decided not to rush with the lesson.  I   had left off.  I  decided not to rush with the lesson.  I  

just reshuffled my lesson plan.  just reshuffled my lesson plan.    

  

2.  I  was taking a second year class in engineering.  I  presumed that the 2.  I  was taking a second year class in engineering.  I  presumed that the 

previous lecturer had covered his topic and I planned my lesson previous lecturer had covered his topic and I planned my lesson 

accordingly.  However it accordingly.  However it was found that the other lecturer had not was found that the other lecturer had not 

covered his topic.  I  had to cover most of his topic.  The topic I was to  covered his topic.  I  had to cover most of his topic.  The topic I was to  

cover had parts related to the previous topic.  Unless it  was covered it  cover had parts related to the previous topic.  Unless it  was covered it  

was wrong to go any further.  Lesson plans are no good unless the was wrong to go any further.  Lesson plans are no good unless the 

pprevious records are clear.revious records are clear.       

  

3.  When I reviewed the previous lesson with the students, they were 3.  When I reviewed the previous lesson with the students, they were 

unable to answer the basic questions.   There seemed to be an atmosphere unable to answer the basic questions.   There seemed to be an atmosphere 

of uncertainty and blank expressions were present on students’ faces.  I  of uncertainty and blank expressions were present on students’ faces.  I  

was frustratwas frustrat ed and fel t that what time he had spent with the class the ed and fel t that what time he had spent with the class the 

previous day was wasted.   I  felt  then that something was wrong with my previous day was wasted.   I  felt  then that something was wrong with my 

teaching and that I had to learn to selfteaching and that I had to learn to self -- evaluate my lessons and to plan evaluate my lessons and to plan 

my lessons.  my lessons.    

    

I  rewrote a lesson plan with an introI rewrote a lesson plan with an introduction and developed it  on the main duction and developed it  on the main 

points of the lesson.   I  included the lesson objectives and class exercises points of the lesson.   I  included the lesson objectives and class exercises 

to do so that I may obtain feedback to stress the main points again at the to do so that I may obtain feedback to stress the main points again at the 

end of the lesson.  end of the lesson.    

    

With the new plan students showed more enthusWith the new plan students showed more enthusiasm.  They did the class iasm.  They did the class 

exercises very well.  As we reviewed the main points at the end of the exercises very well.  As we reviewed the main points at the end of the 

lesson, student participant was incredible. I  learnt that i f a lesson plan is lesson, student participant was incredible. I  learnt that i f a lesson plan is 
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well prepared and followed during lesson presentation students are well prepared and followed during lesson presentation students are 

bound to learnbound to learn.  .     

  

  

4.  I  planned a lesson for an hour, according to the time allowed in the 4.  I  planned a lesson for an hour, according to the time allowed in the 

syllabus, but I could not teach the topic within the time.  I  reported the syllabus, but I could not teach the topic within the time.  I  reported the 

matter to the Section Head who reported the matter to the Head of the matter to the Section Head who reported the matter to the Head of the 

School.  The matter was discusseSchool.  The matter was discusse d and finally an extra half  of an hour d and finally an extra half  of an hour 

was allowed for the topic.was allowed for the topic.       

  

Data AnalysisData Analysis   

  

The Frequency CountThe Frequency Count   

  

ProblemsProblems              Frequency Frequency  

1. Teacher had to teach without a plan1. Teacher had to teach without a plan                  4       4   

2. Insuf f icient t ime to cover the lesson content2. Insuf f icient t ime to cover the lesson content                3              3         

3.Diff3.Diff icul ty in wri t ing behavioral  objectivesiculty in wri t ing behavioral  objectives                2       2   

4. Students were not ready for  the new lesson4. Students were not ready for  the new lesson                2       2   

5. Lack of teaching aids in schools5. Lack of teaching aids in schools                  2       2   

6. Diff icul ty in selecting content of appropriate quanti ty and qual i ty6. Diff icul ty in selecting content of appropriate quanti ty and qual i ty          2       2   

7.  Lack of  t ime 7.  Lack of  t ime to plan lessonsto plan lessons                  1       1   

8.  Need to adjust plans 8.  Need to adjust plans                      1       1   

9.  Diff icul ty in matching various components of the lesson plan9.  Diff icul ty in matching various components of the lesson plan                                           

11   

  

3.  Interpretation of the teachers’ reports3.  Interpretation of the teachers’ reports   

Report analysis shows that preactive planning is imporReport analysis shows that preactive planning is impor tant to these teachers.  tant to these teachers.  

They f ind i t  di f f icul t to teach without them. They report problems associated They f ind i t  di f f icul t to teach without them. They report problems associated 

with preactive planning, interactive teaching and postactive reflections as with preactive planning, interactive teaching and postactive reflections as 
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provided below.  I t  means that this group of teachers is learning to use lessoprovided below.  I t  means that this group of teachers is learning to use lesso n n 

planning as a reflective process taught during training.planning as a reflective process taught during training.   

  

1. These teachers appreciated need for lesson plans to support thei r  1. These teachers appreciated need for lesson plans to support thei r  

interactive teaching (n=4).  interactive teaching (n=4).    

2. The reported contextual problems included lack of t ime to plan (n=1) and 2. The reported contextual problems included lack of t ime to plan (n=1) and 

avai labi l i ty of teachavai labi l i ty of teach ing aids (n=2).  ing aids (n=2).    

3. The preactive planning problems included di ff icul ty in wri t ing behavioral  3. The preactive planning problems included di ff icul ty in wri t ing behavioral  

objectives (n=2), selecting content of appropriate quanti ty and qual i ty (n=2) objectives (n=2), selecting content of appropriate quanti ty and qual i ty (n=2) 

and matching various components of the Tyler model (n=1).  and matching various components of the Tyler model (n=1).    

4. Reported interactive4. Reported interactive  problems included lack of s tudent readiness to learn  problems included lack of s tudent readiness to learn 

(n=2) and teacher di ff icul ty  in matching t ime to the planned content (n=3).  (n=2) and teacher di ff icul ty  in matching t ime to the planned content (n=3).    

5.  Adjustments of preactive plans after interactive teaching was also reported 5.  Adjustments of preactive plans after interactive teaching was also reported 

(n=1).  (n=1).    

  

I  categorized the reported problemI categorized the reported problems into training problems and contextual  s  into training problems and contextual  

problems. It  would seem that six problems could be resolved through further  problems. It  would seem that six problems could be resolved through further  

training by the trainers but ten problems were contextual problems beyond training by the trainers but ten problems were contextual problems beyond 

teachers’  cont rol . They required management support to teaching anteachers’  cont rol . They required management support to teaching an d student  d student  

readiness to learn their lessons. I t  would seem that teachers’  planning as a readiness to learn their lessons. I t  would seem that teachers’  planning as a 

reflective action wihtout other s takeholder cooperation remains of l imited reflective action wihtout other s takeholder cooperation remains of l imited 

value.value.       

4. Recommendations to improve practice 4. Recommendations to improve practice   

To overcome al l  teachers’  lesson planning proTo overcome al l  teachers’  lesson planning problems is indeed a di ff icul t task.  blems is indeed a di ff icul t task.  

I t  involves teacher preparedness to teach, student preparedness to learn and It involves teacher preparedness to teach, student preparedness to learn and 

management preparedness to support the teachingmanagement preparedness to support the teaching-- learning process through learning process through 

adequate teachingadequate teaching -- learning resources. I t  was rare for me to f ind educatilearning resources. I t  was rare for me to f ind educati onal  onal  

establ ishments where these requirements were adequately met. This is what  establ ishments where these requirements were adequately met. This is what  

makes i t  di f f icul t to match the planned curriculum to the operational one in makes i t  di f f icul t to match the planned curriculum to the operational one in 

education where topeducation where top --down st rategies of curriculum development are used . To down st rategies of curriculum development are used . To 

overcome the problems ofovercome the problems of  this group of teachers the researcher made the  this group of teachers the researcher made the 
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fol lowing recommendations, which were later  accepted by the  stakeholders fol lowing recommendations, which were later  accepted by the  stakeholders 

and put into practice:and put into practice:   

  

1.1.   To promote teachers’  planning in the Fi j i  Insti tute of Technology,  To promote teachers’  planning in the Fi j i  Insti tute of Technology,  

management intervention is necessary to ovemanagement intervention is necessary to overcome contextual problems.   rcome contextual problems.     

2.2.   Careful  student selection and counsel ing in study ski l ls is l ikely to better  Careful  student selection and counsel ing in study ski l ls is l ikely to better  

prepare students to learn their lessons.  prepare students to learn their lessons.    

3.3.   Monitoring lesson planning on and off Monitoring lesson planning on and off -- thethe-- job is  a useful  strategy to job is  a useful  strategy to 

reinforce formal teacher training. reinforce formal teacher training.     

4.4.    I f  teachers were to use lesson planning with confidence they may have  If  teachers were to use lesson planning with confidence they may have 

to be t rained in to mastery level during teacher training.  to be t rained in to mastery level during teacher training.    

  

5.  Professional signi ficance of this study to improve practice5.  Professional signi ficance of this study to improve practice   

This study shows how teacher educators might  support praThis study shows how teacher educators might  support practice in schools. A ct ice in schools. A 

simple and a useful  method of generating new knowledge about  improving  simple and a useful  method of generating new knowledge about  improving  

practice through teacher planning has emerged from this study.  practice through teacher planning has emerged from this study.    

  

The study i l lumnated important  issues in matching the planned curriculum with  The study i l lumnated important  issues in matching the planned curriculum with  

the operational  one ithe operational  one i n the insti tute.   Al l  the stakeholders learnt from this study n the insti tute.   Al l  the stakeholders learnt from this study 

the that the achievement  of  learning object ives of the planned curriculum  the that the achievement  of  learning object ives of the planned curriculum  

cannot be the sole responsibi l i ty of teachers.  I t  required cooperation and cannot be the sole responsibi l i ty of teachers.  I t  required cooperation and 

support f rom students, management and the csupport f rom students, management and the consultant. I t  invoves a team onsultant. I t  invoves a team 

effort.   This study clearly showed that to implement the planned curriculum effort.   This study clearly showed that to implement the planned curriculum 

successful ly, teachers have to be prepared to teach; students have to be successful ly, teachers have to be prepared to teach; students have to be 

ready to learn and management has to be wi l l ing to provide t ime and other  ready to learn and management has to be wi l l ing to provide t ime and other  

resoreso urces to create an appropriate teachingurces to create an appropriate teaching-- learning environment in a learning environment in a 

col laborative culture. I  later used these ideas to generate a new model of  col laborative culture. I  later used these ideas to generate a new model of  

schoolschool --based curriculum development at FIT (see Punia 1992). based curriculum development at FIT (see Punia 1992).   

  

In this s tudy, teachers reported that the success ofIn this s tudy, teachers reported that the success of  a lesson plan depended on  a lesson plan depended on 

teacher preparedness to teach and student preparedness to learn.  As a result  teacher preparedness to teach and student preparedness to learn.  As a result  

of these remarks, I  became interested in obtaining teachers’  perception of  of these remarks, I  became interested in obtaining teachers’  perception of  
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effective teachers and effective students.   This led to next  three studies oeffective teachers and effective students.   This led to next  three studies o f  f  

teacher images of  effective lessons,  effective teaching ski l ls and good teacher images of  effective lessons,  effective teaching ski l ls and good 

students. students.   
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Appendix 7 
Teacher’s Lesson Planning ProblemsTeacher’s Lesson Planning Problems   

  
(The Quest ionna i re)(The Quest ionna i re)   

  
This quest ionna ire has two goa ls. Firs t,  I  would like to suppor t you in solving This quest ionna ire has two goa ls. Firs t,  I  would like to suppor t you in solving 
your planning probyour planning prob lems without being present in your lesson presenta tions.  lems without being present in your lesson presenta tions.  
Secondly,  I  would l ike you to share your experience with your colleagues in  Secondly,  I  would l ike you to share your experience with your colleagues in  
teacher tra ining and with your  col leagues onteacher tra ining and with your  col leagues on -- thethe -- job. To record the  job. To record the  
information with a minimum of inconvenience I  have desiinformation with a minimum of inconvenience I  have desi gned this  gned this  
questionnaire for you. P lease record the most important problem carefully and questionnaire for you. P lease record the most important problem carefully and 
accura te ly.accura te ly.   
  

……………………………………………………………………………………..……………………………………………………………………………………..   
  
  
  
  
1. What was the s ituat ion?1. What was the s ituat ion?   
  
  
  
  
  
  
2. Exactly what happened?2. Exactly what happened?   
  
  
  
  
  
  
3. What did you do?3. What did you do?   
  
  
  
  
  
4. What was the result of 4. What was the result of your action?your action?   
  
  
  
  
  
5. What have you learnt from this incident?5. What have you learnt from this incident?   
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Thanking you.Thanking you.   
RSP.RSP.   

  

  

Technical Teachers’ Perception of Effective Technical Teachers’ Perception of Effective 

Teaching  in Direct TeachingTeaching  in Direct Teaching  

  

  

According to  the trainee teacher reports in this  study ef fective  teachers  present  According to  the trainee teacher reports in this  study ef fective  teachers  present  

their their subjectmatter clear ly   with student involvement  in the teachingsubjectmatter clear ly   with student involvement  in the teaching --  learning  learning 

process.  They regard vi sual aids most useful to  achieve these goalsprocess.  They regard vi sual aids most useful to  achieve these goals .  .  They do not  They do not  

mention teaching to achieve the planned learning objectives.mention teaching to achieve the planned learning objectives.   

  

  

1. Introduction 1. Introduction   

In the previous two In the previous two studies teachers at FIT mentioned that effective teaching studies teachers at FIT mentioned that effective teaching 

depended on teacher preparedness to teach and student preparedness to depended on teacher preparedness to teach and student preparedness to 

learn. Frequently other teachers in the Fi j i  Insti tute of Technology  mentioned learn. Frequently other teachers in the Fi j i  Insti tute of Technology  mentioned 

that i t  took a good teacher and a good class to that i t  took a good teacher and a good class to make a successful  lesson.  make a successful  lesson.  

They talked of good teaching without defining i t .   They talked of good teaching without defining i t .     

    

As a teacher educator I bel ieved i f  teacher trainers are to help teachers to As a teacher educator I bel ieved i f  teacher trainers are to help teachers to 

acquire new knowledge, ski l ls and att i tudes,  they ought to be famil iar with  acquire new knowledge, ski l ls and att i tudes,  they ought to be famil iar with  

their exis t ing knowledgtheir exis t ing knowledg e, ski l ls, att i tudes, bel iefs and perceptions.  e, ski l ls, att i tudes, bel iefs and perceptions.    

  

There was no general ly accepted defini t ion of  good and/or effective teaching.   There was no general ly accepted defini t ion of  good and/or effective teaching.   

Teachers, students, publ ic administrators and teacher trainers al l  varied in Teachers, students, publ ic administrators and teacher trainers al l  varied in 
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their perception of effective teaching (Wragg 1984their perception of effective teaching (Wragg 1984, Calderhead 1984).  Bar  , Calderhead 1984).  Bar  

(1961) summarizing a massive amount of American research concluded: (1961) summarizing a massive amount of American research concluded:   

  

Some teachers were preferred by administrators, some were liked by the pupils and 

some taught in classes where there were substantial gains in pupil learning and 

generally speaking these were not the same teachers.  ( Wragg 1984. p 4.  ).  

  

Brown (1975) dist inguished between good teaching and effective teaching f rom Brown (1975) dist inguished between good teaching and effective teaching f rom 

a teacher educator’s viewpoint .  According to him effective teaching involves a teacher educator’s viewpoint .  According to him effective teaching involves 

the achievement of spthe achievement of specif ic learning objectives and good teaching is in the eci f ic learning objectives and good teaching is in the 

eyes of the beholder.  eyes of the beholder.    

  

At the t ime of this study very l i t t le was known about the cri teria teachers used At the t ime of this study very l i t t le was known about the cri teria teachers used 

to define effective teaching.   Taylor (1970) reported that evaluation did not  to define effective teaching.   Taylor (1970) reported that evaluation did not  

seem to be the coseem to be the co ncern of teachers. Some studies of primary school teachers ncern of teachers. Some studies of primary school teachers 

and secondary school teachers indicated that student involvement was the and secondary school teachers indicated that student involvement was the 

most important cri terion teachers used to evaluate their lessons (Taylor 1970,  most important cri terion teachers used to evaluate their lessons (Taylor 1970,  

Zahoric  1982).   I f  student involvement was aZahoric  1982).   I f  student involvement was a  means to an end or an end in   means to an end or an end in  

i tsel f was not  clear  from these studies.  Processitsel f was not  clear  from these studies.  Process --product research of  the past  product research of  the past  

decade had fai led to l ink teacher behavior  to student learning with suff icient  decade had fai led to l ink teacher behavior  to student learning with suff icient  

rel iabi l i ty so that i t  might be useful  to t rain teachers.   rel iabi l i ty so that i t  might be useful  to t rain teachers.     

  

As farAs far  as I was aware, no studies had been conducted to l ink teaching  as I was aware, no studies had been conducted to l ink teaching 

processes to learning outcomes in vocational education. This inquiry aimed to processes to learning outcomes in vocational education. This inquiry aimed to 

f i l l  this gap and to provide me with the present  teacher perception of good f i l l  this gap and to provide me with the present  teacher perception of good 

teaching to understand the nature of tteaching to understand the nature of t he operational curriculum in FIT more he operational curriculum in FIT more 

ful ly.  This inquiry provides only a snapshot view of a soful ly.  This inquiry provides only a snapshot view of a so --cal led good lesson. It  cal led good lesson. It  

includes:  includes:      

  

1.  Teachers’  reported behaviors in teaching.1.  Teachers’  reported behaviors in teaching.   

2.   Cri teria teachers used in assessing their  effectiveness in teaching.2.   Cri teria teachers used in assessing their  effectiveness in teaching.   

3.3.    Teachers’  goals embedded in their teaching   Teachers’  goals embedded in their teaching-- learning processes.  learning processes.    
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2.  Research methodology2.  Research methodology  

Nineteen inNineteen in --service teachers attending the Teachers’  Cert i f icate Course service teachers attending the Teachers’  Cert i f icate Course 

conducted at the Fi j i  Insti tute of Technology part icipated in this study as an conducted at the Fi j i  Insti tute of Technology part icipated in this study as an 

integral  paintegral  pa rt of teacher t raining.  They taught  vocational subjects at t rade and rt of teacher t raining.  They taught  vocational subjects at t rade and 

technician level in courses mainly conducted at the Fi j i  Insti tute of  technician level in courses mainly conducted at the Fi j i  Insti tute of  

Technology. Their teaching experience varied form 0Technology. Their teaching experience varied form 0 --3 years and they usual ly  3 years and they usual ly  

used direct teaching method marked by tused direct teaching method marked by talk  and chalk with occasional use of  alk  and chalk with occasional use of  

visual aids with some variety in their  teaching styles. The classrooms of Fi j i  visual aids with some variety in their  teaching styles. The classrooms of Fi j i  

Insti tute of Technology were bui l t  for the use of this method.  Insti tute of Technology were bui l t  for the use of this method.    

    

For a descript ive study of this kind I assumed that teachers’  reports on For a descript ive study of this kind I assumed that teachers’  reports on 

specif ic cases were a val id source of information. As an integral  part of  specif ic cases were a val id source of information. As an integral  part of  

training I asked each teacher to describe his own recent experience of  training I asked each teacher to describe his own recent experience of  

successful  teaching. I  guided the respondents in thei r descript ive wri t ing by successful  teaching. I  guided the respondents in thei r descript ive wri t ing by 

requiring them to complete a simprequiring them to complete a simp le structured questionnaire as shown in le structured questionnaire as shown in 

Appendix 8Appendix 8  seeking information about the fol lowing aspects  of  a good lesson  seeking information about the fol lowing aspects  of  a good lesson 

they taught or  observed recently . they taught or  observed recently .   

  

1.  The context (the si tuation) in which teaching took place;1.  The context (the si tuation) in which teaching took place;   

2.  The teacher’s behavior (what teacher d2.  The teacher’s behavior (what teacher d id in the part icular si tuation) in id in the part icular si tuation) in 

teaching;teaching;   

3.  The effects of teacher behavior on students.  3.  The effects of teacher behavior on students.    

  

The context was important to me for two reasons. First ly, teacher behavior is  The context was important to me for two reasons. First ly, teacher behavior is  

largely  contextlargely  context --  dependent.  Secondly, context  knowledge is  useful  to transfer   dependent.  Secondly, context  knowledge is  useful  to transfer  

thithi s experience in other contexts.  Teachers’  reported behavior was to provide s experience in other contexts.  Teachers’  reported behavior was to provide 

insights into the teachinginsights into the teaching-- learning process in classrooms and the last piece of  learning process in classrooms and the last piece of  

information was to reveal teachers’  goals in his  lesson. In addit ion to information was to reveal teachers’  goals in his  lesson. In addit ion to 

teachers’  sel fteachers’  sel f -- reports, as reports, as a teacher trainer I knew al l  the teachers personal ly  a teacher trainer I knew al l  the teachers personal ly  

and I had observed them during interactive teaching as an integral  part of  and I had observed them during interactive teaching as an integral  part of  

teacher t raining. I  later discussed my interpretations with the teachers. Three teacher t raining. I  later discussed my interpretations with the teachers. Three 

descript ions from teacher reportes are provided descript ions from teacher reportes are provided below.below.   
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 Samples of Teachers’ Descriptions of Good Teaching 

  

  

19 Students of form 3 in a secondary school were learning typewriting.  19 Students of form 3 in a secondary school were learning typewriting.  

The topic of  the lesson was centering of Headings.  The lesson The topic of  the lesson was centering of Headings.  The lesson 

consisted of twoconsisted of two --way communication.   The students were askingway communication.   The students were asking  the  the 

teacher questions and the teacher was asking them questions. The teacher questions and the teacher was asking them questions. The 

teacher regarded the lesson successful since students were asking him teacher regarded the lesson successful since students were asking him 

so many questions. They were involved in the learning process.so many questions. They were involved in the learning process.   

  

20 Trade students of mechanical engineering at  F.I.T20 Trade students of mechanical engineering at  F.I.T . were being taught . were being taught 

a theory lesson.  The teacher turned al l the teaching points into a theory lesson.  The teacher turned al l the teaching points into 

questions, which he gave to students to answers by observing various questions, which he gave to students to answers by observing various 

machines available in the workshop. The students managed to find the machines available in the workshop. The students managed to find the 

answers to his questions by themsanswers to his questions by thems elves. Self  elves. Self  -- learning is better than learning is better than 

learning from direct teaching.learning from direct teaching.   

  

The teacher taught 25 accounting students of form 4 in a vocational  The teacher taught 25 accounting students of form 4 in a vocational  

school. He carefully l inked the lesson to previous lessons, clearly school. He carefully l inked the lesson to previous lessons, clearly 

presented the new information, obtained feedback, ppresented the new information, obtained feedback, p rovided supervised rovided supervised 

practice and summarized the lesson at  the end. He found the lesson practice and summarized the lesson at  the end. He found the lesson 

successful, as most of the students in the class completed their successful, as most of the students in the class completed their 

independent work within time and without teacher’s intervention. I  independent work within time and without teacher’s intervention. I  

found that the structure of lesson taufound that the structure of lesson taught during teacher training does ght during teacher training does 

work in practice.work in practice.   

  

  

  

3. Analysis of Teacher Reports3. Analysis of Teacher Reports   

  

3.1. Context of teaching3.1. Context of teaching   
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General ly these teachers taught various topics from trade level courses mainly  General ly these teachers taught various topics from trade level courses mainly  

conducted at the Fi j i  Insti tute of  Technology, but a few teachers conducted at the Fi j i  Insti tute of  Technology, but a few teachers taught  in taught  in 

secondary schools  of  Fi j i .  Teachers’  descript ions of the context  included the secondary schools  of  Fi j i .  Teachers’  descript ions of the context  included the 

name of  the school, class name and the number of students in the class and name of  the school, class name and the number of students in the class and 

the t i t le of the lesson. There was no mention of student abi l i ty and motivation the t i t le of the lesson. There was no mention of student abi l i ty and motivation 

to learn and to learn and the avai labi l i ty of the required teachingthe avai labi l i ty of the required teaching-- learning materials. For  me learning materials. For  me 

teachers’  knowledge of their context as negat ive and posit ive forces effecting  teachers’  knowledge of their context as negat ive and posit ive forces effecting  

their classroom work was incomplete,  requiring further  clari f ication. their classroom work was incomplete,  requiring further  clari f ication.   

  

3.2.3.2.   Effective teacher behaviorEffective teacher behavior   

To analysTo analys e effectiv eteacher behaviour I   summarised teacher reports  and e effectiv eteacher behaviour I   summarised teacher reports  and 

used Gagne’ and Briggs (1974) framework recommended for  structuring  used Gagne’ and Briggs (1974) framework recommended for  structuring  

effective lessons to interpret teacher reports  as fol lows. Teacher trainers at   effective lessons to interpret teacher reports  as fol lows. Teacher trainers at   

FIT also used this framework in their t rainiFIT also used this framework in their t raini ng. ng.   

  

  

TEACHER REPORTED BEHAVIOUR IN LESSON PRESENTATIONTEACHER REPORTED BEHAVIOUR IN LESSON PRESENTATION  

1) Linking the previous lesson with the present                                           11) Linking the previous lesson with the present                                           1   

2) Providing complete Knowledge.                                                              12) Providing complete Knowledge.                                                              1   

3) Providing3) Providing  knowledge clearly                                                                    7 knowledge clearly                                                                    7   

4) Using two way communication                                                                44) Using two way communication                                                                4   

5) Providing guided practice after presenting new information           5) Providing guided practice after presenting new information                    2         2   

6) Providing adequate structure to lessons.                                                 2                                            6) Providing adequate structure to lessons.                                                 2                                              

7) Students’  independent learning with project work and inquiry7) Students’  independent learning with project work and inquiry --                 2                2   

     based learning.     based learning.   

  

In In the l ight of Gagne’ and Briggs (1974) framework for strcturing lessons which the l ight of Gagne’ and Briggs (1974) framework for strcturing lessons which 

I also used in my training programmes  these teachers reported to providing I also used in my training programmes  these teachers reported to providing 

for the fol lowing events:for the fol lowing events:   

1.1.   IntroductionIntroduction  including opening the lesson to gain student attention,   including opening the lesson to gain student attention,  

presentapresenta tion of lesson goals and review of the previous lesson to prepare t ion of lesson goals and review of the previous lesson to prepare 

students for the new lesson.  students for the new lesson.    
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2.2.   DevelopmentDevelopment  of the lesson to include presentation of content  in smal l   of the lesson to include presentation of content  in smal l  

steps with adequate explanation and feedback for each.   steps with adequate explanation and feedback for each.     

3.3.   ConsolidationConsolidation  of new knowledge,  of new knowledge, ski l ls, att i tudes using homework,  ski l ls, att i tudes using homework,  

supervised class work and project work.  supervised class work and project work.    

4.4.   SummarySummary  to provide integration by restating the goals achieved in the   to provide integration by restating the goals achieved in the  

lesson.lesson.   

  

Only two teacher reports include all the events outlined aboveOnly two teacher reports include all the events outlined above .   Others .  Others 

reports include parts of the reports include parts of the whole structure e.g. review of previous lesson whole structure e.g. review of previous lesson 

(n=1), clear presentation of content (n=7), use of visual aids for explanations (n=1), clear presentation of content (n=7), use of visual aids for explanations 

(n=3) and reinforcement of learning (n=2) and so on. See table above. (n=3) and reinforcement of learning (n=2) and so on. See table above.   

  

They did not mention the use of int roductions to their leThey did not mention the use of int roductions to their le ssons, the use of  ssons, the use of  

summary, and the use of specif ic learning objectives in opening and closing summary, and the use of specif ic learning objectives in opening and closing 

their lessons. Student learning objectives were not included in their reported their lessons. Student learning objectives were not included in their reported 

teaching behaviors at al l .   teaching behaviors at al l .     

  

The teacher responses clearly show that these teacherThe teacher responses clearly show that these teacher s were not just  s were not just  

transmitt ing knowledge and ski l ls, they were helping students to learn i t  and transmitt ing knowledge and ski l ls, they were helping students to learn i t  and 

they seemed highly  appreciative of  student  par t icipation in learning.  they seemed highly  appreciative of  student  par t icipation in learning.  

Achievement of  planned learning objectives may have been left to students.   Achievement of  planned learning objectives may have been left to students.   

More importantlyMore importantly , there were individual di f ferences in teacher perceptions of  ,  there were individual di f ferences in teacher perceptions of  

good lessons. They valued specif ic aspects  of the Briggs/Gane framework,  good lessons. They valued specif ic aspects  of the Briggs/Gane framework,  

probably to suit their personal abi l i ty and envirnmental constraints.probably to suit their personal abi l i ty and envirnmental constraints.   

  

3.3.  Criteria used to measure effectiveness3.3.  Criteria used to measure effectiveness   

The fThe f ol lowing summary of the cri teria teachers used in this study to assess the ol lowing summary of the cri teria teachers used in this study to assess the 

effectiveness of their lessons supports Taylor (1970) study. Wri t ing about  effectiveness of their lessons supports Taylor (1970) study. Wri t ing about  

secondary school teachers in England Taylor  (1970) reported, secondary school teachers in England Taylor  (1970) reported, ““an important  an important  

index for success for teachers index for success for teachers is the extent to which their attention commands is the extent to which their attention commands 

the pupi l  attention, awakens his interest, involves his energies and leads him the pupi l  attention, awakens his interest, involves his energies and leads him 
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to be eager to learn moreto be eager to learn more ” (P77).” (P77).   For eleven of these vocational teachers this  For eleven of these vocational teachers this  

was also the goal of their good lessons. was also the goal of their good lessons.   

 

REPORTED CRITERIA USED FOR MEASURING SUCCESS 

1) Students were busy with their work                                                           1) Students were busy with their work                                                           

44   

2) Students were cooperative in learning                                                       2) Students were cooperative in learning                                                       

22   

3) Students were happy 3) Students were happy in their work.                                                             in their work.                                                             

22   

4) Students asked many questions from the teacher                                     34) Students asked many questions from the teacher                                     3   

5) Students answered teacher’s oral  questions correctly.                              55) Students answered teacher’s oral  questions correctly.                              5   

6) S6) S tudents preformed wel l  in guided practice.                                                tudents preformed wel l  in guided practice.                                                

22   

7) Students preformed wel l  in a formal test .                                                     7) Students preformed wel l  in a formal test .                                                     

11   

  

4.  My interpretations of the data4.  My interpretations of the data     

The teaching goals inferred frThe teaching goals inferred fr om the descript ions of the teachingom the descript ions of the teaching-- learning learning 

process seemed to be student involvement in the teachingprocess seemed to be student involvement in the teaching -- learning process learning process 

(n=12) and clear  presentation of content (n=7). Student involvement included a (n=12) and clear  presentation of content (n=7). Student involvement included a 

variety of activi t ies such as students asking questions (nvariety of activi t ies such as students asking questions (n =3), part icipating in =3), part icipating in 

discussions (n=2), learning through discovery learning (n=1), engaging in discussions (n=2), learning through discovery learning (n=1), engaging in 

project  work (n=1),  completing teacher’s supervised student  practice (n=3) and project  work (n=1),  completing teacher’s supervised student  practice (n=3) and 

student involvement in a twostudent involvement in a two-- way communicat ion throughout  the whole lesson way communicat ion throughout  the whole lesson 

(n=2).(n=2).   Clear  presentation of content  included clear  presentation of subject    Clear  presentation of content  included clear  presentation of subject  

matter, using visual aids (n=6) and real ist ic examples (n=1).  matter, using visual aids (n=6) and real ist ic examples (n=1).    

    

The dist inction between clear presentation and student engagement in the The dist inction between clear presentation and student engagement in the 

learning process is not absolute. For example,learning process is not absolute. For example,  in the use of questions,   in the use of questions,  

discussions, discovery learning and projectdiscussions, discovery learning and project -- based teaching st rategies, i t  is  based teaching st rategies, i t  is  

di f f icul t to separate the two categories.   General ly i t  is reasonable to interpret  di f f icul t to separate the two categories.   General ly i t  is reasonable to interpret  
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that teachers’  goals were student involvement in the teachingthat teachers’  goals were student involvement in the teaching-- learninlearnin g process g process 

with a clear  presentation of content.   This conclusion was consistent  with the  with a clear  presentation of content.   This conclusion was consistent  with the  

reports in my previous studies at the Fi j i  Insti tute of Technology, Zahoric  reports in my previous studies at the Fi j i  Insti tute of Technology, Zahoric  

(1982) and Taylor (1970).(1982) and Taylor (1970).   

    

I t  may not be appropriate to draw any conclusions from this tyIt may not be appropriate to draw any conclusions from this type of data.   pe of data.   

However, i t  might  be interesting and useful  to construct  an image of an However, i t  might  be interesting and useful  to construct  an image of an 

effective teacher from the viewpoint of these teachers.  Wragg (1984) had effective teacher from the viewpoint of these teachers.  Wragg (1984) had 

presented such an image as fol lows: presented such an image as fol lows:   

  

There is less dissent about what constitutes effective teaThere is less dissent about what constitutes effective teaching in ching in 

discussion between people outside the profession than there is in discussion between people outside the profession than there is in 

research and evaluation literature.   Good teachers, i t is commonly held, research and evaluation literature.   Good teachers, i t is commonly held, 

are keen and enthusiastic, well organized,  f irm but fair,  stimulating,  know are keen and enthusiastic, well organized,  f irm but fair,  stimulating,  know 

their stuff, and interested in their stuff, and interested in the welfare of their pupils.  the welfare of their pupils.    

  

According to the teachers of this study:According to the teachers of this study:   Ef fective teachers motivated their    Ef fective teachers motivated their  

students to part icipate in their  lessons,  knew their  subject matter wel l  and students to part icipate in their  lessons,  knew their  subject matter wel l  and 

presented i t  to their students in a s t imulating and a meaningful  way. presented i t  to their students in a s t imulating and a meaningful  way. The  The  

achievement of the specif ic learning object ives was the responsibi l i ty of  achievement of the specif ic learning object ives was the responsibi l i ty of  

students.students.     

  

According to them good teachers do not merely transmit knowledge to their  According to them good teachers do not merely transmit knowledge to their  

students:  they seek student  involvement in the learning process. However,  students:  they seek student  involvement in the learning process. However,  

they do not  reportthey do not  report  any concern for the achievement of students’  learning  any concern for the achievement of students’  learning 

objectives. Thus the report provided me with an interesting issue in teaching objectives. Thus the report provided me with an interesting issue in teaching 

for discussion with the group. Who should be held responsible for the for discussion with the group. Who should be held responsible for the 

achievement  of student learning objective?achievement  of student learning objective?   

  

AccordingAccording  to my professional judgment as an advisor in curriculum and staff   to my professional judgment as an advisor in curriculum and staff  

development the study val idated occasional  complaints f rom industry about the development the study val idated occasional  complaints f rom industry about the 

qual i ty of training provided at the Fi j i  Insti tute of Technology. I f  present  qual i ty of training provided at the Fi j i  Insti tute of Technology. I f  present  
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teaching practices continued at FIteaching practices continued at FI T general ly,  students trained at the Insti tute T general ly,  students trained at the Insti tute 

might not be able to apply the content learnt at FIT.  might not be able to apply the content learnt at FIT.    

  

5. Discussion5. Discussion  

We al l  tend to understand l i fe from personal point of view. We fai l  to We al l  tend to understand l i fe from personal point of view. We fai l  to 

understand that  our  l ives are interrelated. That is why often pol icunderstand that  our  l ives are interrelated. That is why often pol icy makers and y makers and 

the publ ic in general are not aware of teachers’  contextual di f f icul t ies in the publ ic in general are not aware of teachers’  contextual di f f icul t ies in 

teaching towards the achievement of planned learning objectives. Often the teaching towards the achievement of planned learning objectives. Often the 

anticipated goals of good teaching amongst teachers, teacher trainers,  anticipated goals of good teaching amongst teachers, teacher trainers,  

curriculum planners acurriculum planners and the industrial ists  are di fferent. For instance,  nd the industrial ists  are di fferent. For instance,  

curriculum planners and pol icyholders regard teachers responsible to achieve curriculum planners and pol icyholders regard teachers responsible to achieve 

specif ic learning objectives. Teacher trainers expect teachers to st ructure their  specif ic learning objectives. Teacher trainers expect teachers to st ructure their  

lessons adequately as taught in teacher trainilessons adequately as taught in teacher traini ng programmes but they remain ng programmes but they remain 

obl ibvious of teacher perspective. In this context this study was obl ibvious of teacher perspective. In this context this study was   

Of pari tular interest to me as a curriculum development consultant.Of pari tular interest to me as a curriculum development consultant.   

  

Later  the teachers in this s tudy cogently  argued that i t  was unreasonable to Later  the teachers in this s tudy cogently  argued that i t  was unreasonable to 

hold teachershold teachers  responsible for the achievement of planned learning objectives  responsible for the achievement of planned learning objectives 

without ful l  support from the students, the management, the indust ry and the without ful l  support from the students, the management, the indust ry and the 

pol icypol icy --makers. They also expressed need for further training to structure their  makers. They also expressed need for further training to structure their  

lessons adequately and management slessons adequately and management s upport to provide adequate t ime and  upport to provide adequate t ime and  

teaching materials to f inish the prescribed curriculum to adequate depth.  Their  teaching materials to f inish the prescribed curriculum to adequate depth.  Their  

comments provided me and the management  useful  information to take the comments provided me and the management  useful  information to take the 

necessary action described elsewhere ( Punia 1992).necessary action described elsewhere ( Punia 1992).   

Appendix 8Appendix 8   

TeacheTeacher Perception of a Most Successful Lessonr Perception of a Most Successful Lesson   

  
Very l itt le i s  known about how technical  and vocat ional  teachers evaluate their Very l itt le i s  known about how technical  and vocat ional  teachers evaluate their 
le ssons.   I  want to  learn how you evaluate a good lesson. It wi l l  help me to le ssons.   I  want to  learn how you evaluate a good lesson. It wi l l  help me to 
improve your present understanding. This  questionnaire improve your present understanding. This  questionnaire i s designed to enable you i s designed to enable you 
to describe your experience without inconvenience. Please describe one of your to describe your experience without inconvenience. Please describe one of your 
successful le ssons under the fo l lowing headings.successful le ssons under the fo l lowing headings.   
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----------------------------------------------------------------------------------------------------------------------
--------------------   

  
  

1.1.   What  was the  s i tuation?What  was the  s i tuation?   
  
  

  
  
  
  
  
  

2.2.   What  happened in  the  lesson? (What  d id  th e  teacher  and/or  What  happened in  the  lesson? (What  d id  th e  teacher  and/or  
students  do?)students  do?)   

  
  

  
  
  
  
  
  

3.3.   What  was the  e f fec t  on  the  lesson?What  was the  e f fec t  on  the  lesson?   
  
  

  
  
  
  
  
  

4.4.   What  have you learnt  from this  lesson and why?What  have you learnt  from this  lesson and why?   
  
  
  
  
  
  
  

  
  
Thank you.Thank you.   
  
RSPRSP   
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Technical Teachers’ Perception of Effective Teaching Technical Teachers’ Perception of Effective Teaching 

SkilSki l lsls   

  

The teachers in  this  study al so  report student attention control  and clear  The teachers in  this  study al so  report student attention control  and clear  

teaching the most important skills  in direct teaching. They make no mention of  teaching the most important skills  in direct teaching. They make no mention of  

the other skill s required to achieve student learning objectives.  They seem to be  the other skill s required to achieve student learning objectives.  They seem to be  

involved in presinvolved in presenting the planned subjematter  clearly.  They were interested in enting the planned subjematter  clearly.  They were interested in 

pedagogicalpedagogical -- contentcontent --knowledge. Probably students are expected to take  knowledge. Probably students are expected to take  

responsibility for the achievement of planned learning objectives.responsibility for the achievement of planned learning objectives.   

  

1. Introduction1. Introduction  

The previous study captured teachers’  The previous study captured teachers’  perception of an effective/good lesson.  perception of an effective/good lesson.  

This study complements the previous study by report ing on teachers’  This study complements the previous study by report ing on teachers’  

perception of various teaching ski l ls/competencies involved in interactive perception of various teaching ski l ls/competencies involved in interactive 

teaching e.g. opening a lesson, obtaining feedback and closing a lesson. teaching e.g. opening a lesson, obtaining feedback and closing a lesson. The The 

term ski l l  as a concept in teaching is not clearly defined both in l i terature and term ski l l  as a concept in teaching is not clearly defined both in l i terature and 

in practice.  For instance, ski l ls used in various Microteaching programs used in practice.  For instance, ski l ls used in various Microteaching programs used 

in teacher training came f rom various sources.  in teacher training came f rom various sources.    

  

The concept of  teaching ski l ls is associatThe concept of  teaching ski l ls is associat ed with the advent of Microteaching,  ed with the advent of Microteaching,  

a method developed to train teachers in lesson presentation ski l ls at Stanford  a method developed to train teachers in lesson presentation ski l ls at Stanford  

Universi ty  (Bush and Al len 1964). According to this method of teacher Universi ty  (Bush and Al len 1964). According to this method of teacher 

training, the trainee was gradual ly inducted into the task of del ivertraining, the trainee was gradual ly inducted into the task of del iver ing a ing a 

complete lesson. The t rainee learnt to present  a port ion of a lesson to a smal l  complete lesson. The t rainee learnt to present  a port ion of a lesson to a smal l  

group of students for a short period of 5group of students for a short period of 5 --10 minutes.  The lesson was micro in 10 minutes.  The lesson was micro in 

class,  duration and content.   Port ions of the lesson were cal led teaching ski l ls. class,  duration and content.   Port ions of the lesson were cal led teaching ski l ls. 

In the orIn the or iginal program at Stanford they identi f ied several ski l ls, which became iginal program at Stanford they identi f ied several ski l ls, which became 

the basis of many subsequent training programs in the U. K. and the U. S.  A.   the basis of many subsequent training programs in the U. K. and the U. S.  A.   

These ski l ls included:These ski l ls included:   
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1.  Establ ishing a set,1.  Establ ishing a set,   

2.  Establ ishing an appropriate frame of reference,2.  Establ ishing an appropriate frame of reference,   

3.  Ac3.  Ac hieving closurehieving closure   

4.  Using questions effectively,4.  Using questions effectively,   

5.  Recognizing and obtaining attending behavior, 5.  Recognizing and obtaining attending behavior,   

6.  Control  of student part icipation,6.  Control  of student part icipation,   

7.  Providing feedback,7.  Providing feedback,   

8.  Employing punishment and rewards,8.  Employing punishment and rewards,   

9.  Sett ing a model.9.  Sett ing a model.   

    

According to McKnight (1979),  oriAccording to McKnight (1979),  ori ginal ski l ls were derived from the principles ginal ski l ls were derived from the principles 

of programmed learning which was popular at  that  t ime.  These ski l ls focused of programmed learning which was popular at  that  t ime.  These ski l ls focused 

on teacher’s behavior and were not related to teacher intentions and student  on teacher’s behavior and were not related to teacher intentions and student  

achievement in learning. For example, enthusiastic teachachievement in learning. For example, enthusiastic teach ing as a ski l l  ing as a ski l l  

originated from a set  of correlat ion studies but i t  fai led to produce consistent  originated from a set  of correlat ion studies but i t  fai led to produce consistent  

results in di f ferent sett ings (Zumwalt 1983). Later  processresults in di f ferent sett ings (Zumwalt 1983). Later  process -- product  research product  research 

attempted to relate teacher behavior to student achievement and teacher attempted to relate teacher behavior to student achievement and teacher 

thoughts withoughts wi thout consistency in f indings.    thout consistency in f indings.      

    

Later  Microteaching programs defined ski l ls d i f ferently.  For  example, in some Later  Microteaching programs defined ski l ls d i f ferently.  For  example, in some 

training programs teacher’s pleasant smile, pleasant voice, establ ishing set  training programs teacher’s pleasant smile, pleasant voice, establ ishing set  

and achieving closure were  cal led teaching ski l ls. Teachers leaand achieving closure were  cal led teaching ski l ls. Teachers lea rnt to imitate rnt to imitate 

and use in their lesson presentations. Some ski l ls were also derived from the and use in their lesson presentations. Some ski l ls were also derived from the 

analysis  of  teaching strategies.  Independent study packages produced by the analysis  of  teaching strategies.  Independent study packages produced by the 

Microteaching unit at the Universi ty of Lancaster was an example of this type Microteaching unit at the Universi ty of Lancaster was an example of this type 

of ski l l .of ski l l .  Some researchers created teaching ski l ls by observing and recording  Some researchers created teaching ski l ls by observing and recording 

ski l led performance of teachers as described in Wragg (1984). Wragg (1984) ski l led performance of teachers as described in Wragg (1984). Wragg (1984) 

suggested that  ski l ls represent  teacher activi t ies, which requi re ski l l ,  suggested that  ski l ls represent  teacher activi t ies, which requi re ski l l ,  

intel l igence and sensit ivi ty.  Al thoughintel l igence and sensit ivi ty.  Al though researchers and teacher educators l ike  researchers and teacher educators l ike 

me defined teaching ski l ls in various ways, l i t t le was known about teachers’  me defined teaching ski l ls in various ways, l i t t le was known about teachers’  

perception of teaching ski l ls. This  led me as a teacher trainer to gather and perception of teaching ski l ls. This  led me as a teacher trainer to gather and 

understand teaching ski l ls from teacher perspective. understand teaching ski l ls from teacher perspective.   
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At thAt th at t ime many teachers t raining col leges, part icularly in vocational  at t ime many teachers t raining col leges, part icularly in vocational  

education, taught teaching ski l ls through Microteaching programs. Teachers education, taught teaching ski l ls through Microteaching programs. Teachers 

were later expected to use these ski l ls in classroom teaching in schools in real  were later expected to use these ski l ls in classroom teaching in schools in real  

sett ings.   The Hong Kong Technicsett ings.   The Hong Kong Technic al Teachers’  Col lege and the Fi j i  Insti tute of  al  Teachers’  Col lege and the Fi j i  Insti tute of  

Technology provided simi lar learning experiences to trainee teachers.  The Technology provided simi lar learning experiences to trainee teachers.  The 

Microteaching programs included the fol lowing ski l ls derived from the teacher Microteaching programs included the fol lowing ski l ls derived from the teacher 

evaluation instrument used in teacher t raining:evaluation instrument used in teacher t raining:   

  

1.  Ope1.  Ope ning a lesson;ning a lesson;   

2.  Achieving closure;2.  Achieving closure;   

3.  Using questions effectively;3.  Using questions effectively;   

4.  Stimulus variat ion: using visual aids in the clear presentation of content;4.  Stimulus variat ion: using visual aids in the clear presentation of content;   

5.  Demonstrating a ski l l .5.  Demonstrating a ski l l .   

  

The teacher ‘classroom teaching evaluation inst rument’  used in these The teacher ‘classroom teaching evaluation inst rument’  used in these 

insti tutinsti tut ions included ten ski l ls derived from a f ramework I designed to structure ions included ten ski l ls derived from a f ramework I designed to structure 

and present lessons adequately.and present lessons adequately.   

1.  Opening a lesson.1.  Opening a lesson.   

2.  Control l ing the pace of a lesson to match s tudent learning.2.  Control l ing the pace of a lesson to match s tudent learning.   

3.  Obtaining pupi l  part icipation through questioning.3.  Obtaining pupi l  part icipation through questioning.   

4.  Provi4.  Provi ding a proper lesson structure.ding a proper lesson structure.   

5.  Using clear  verbal and non5.  Using clear  verbal and non--verbal communication.verbal communication.   

6.  Use of visual aids to enhance the qual i ty of  communication.6.  Use of visual aids to enhance the qual i ty of  communication.   

7.  Using sound Knowledge of subject matter.7.  Using sound Knowledge of subject matter.   

8.  Use of feedback in two8.  Use of feedback in two-- way communication.way communication.   

9.  Class manage9.  Class management in al l  aspects.ment in al l  aspects.   

10. Closing a lesson.10. Closing a lesson.   

  

These ski l ls were based on the assumption  that  in vocational and technical  These ski l ls were based on the assumption  that  in vocational and technical  

education in the Further and Higher Education Sector of education was education in the Further and Higher Education Sector of education was 

basical ly the clear communication of  the subject matter  and helpinbasical ly the clear communication of  the subject matter  and helping students g students 
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to learn i t .The content of the microteachnig programme and the teacher to learn i t .The content of the microteachnig programme and the teacher 

classroom evaluation inst rument had never been val idated from teacher classroom evaluation inst rument had never been val idated from teacher 

perspective.  I  had two objectives in this study:perspective.  I  had two objectives in this study:   

  

1.  To val idate the content of the Microteaching prog1.  To val idate the content of the Microteaching programs and the ‘ teacher rams and the ‘ teacher 

evaluation instrument’   in teacher practice in real sett ings. evaluation instrument’   in teacher practice in real sett ings.   

2.  To capture teachers’  perception of teaching ski l ls used in direct teaching in 2.  To capture teachers’  perception of teaching ski l ls used in direct teaching in 

classrooms.     classrooms.       

  

2. Research methodology2. Research methodology  

I  conducted two surveys of teachers’  personal obI conducted two surveys of teachers’  personal ob servations of effective  servations of effective  

teaching ski l ls in classroom teaching, one at Hong Kong Technical Teachers’  teaching ski l ls in classroom teaching, one at Hong Kong Technical Teachers’  

Col lege and the other at F.I.T.  These surveys were integral  parts of teacher Col lege and the other at F.I.T.  These surveys were integral  parts of teacher 

training programs to ensure val idi ty of teacher training. The two surveys showtraining programs to ensure val idi ty of teacher training. The two surveys show   

remarkable simi lari t ies also a few disremarkable simi lari t ies also a few dis --simi lari t ies in teacher reports. simi lari t ies in teacher reports.   

  

Twenty inTwenty in --service t rainee teachers from Fi j i  and twentyservice t rainee teachers from Fi j i  and twenty --seven simi lar teachers seven simi lar teachers 

from Hong Kong attending the Technical  Teachers’  Cert i f icate Courses from Hong Kong attending the Technical  Teachers’  Cert i f icate Courses 

part icipated in this study.   Mostpart icipated in this study.   Most  of  these teachers came from technical   of  these teachers came from technical  

insti tutes and they taught trade and technician courses with 1insti tutes and they taught trade and technician courses with 1 --5 years of  5 years of  

teaching experience. The usual method of teaching in the insti tut ions was teaching experience. The usual method of teaching in the insti tut ions was 

frontal  teaching in classrooms.frontal  teaching in classrooms.   

  

Each trainee teacher described a criEach trainee teacher described a cri t ical  incident of effective teaching from his  t ical  incident of effective teaching from his  

or her recent observations. I  provided teachers with a copy of the semior her recent observations. I  provided teachers with a copy of the semi --

structured questionnaire in structured questionnaire in appendix 9appendix 9  to guide them in describing thei r   to guide them in describing thei r  

observations. Three teacher reports are provided below.observations. Three teacher reports are provided below.   

  

In an afIn an af ternoon lecture from 1ternoon lecture from 1-- 4 p. m., (22) engineering students were 4 p. m., (22) engineering students were 

seated in a rather small,  hot and stuffy room.  The lecturer was a seated in a rather small,  hot and stuffy room.  The lecturer was a 

seniorsenior--  lecturer with many years of experience. He walked into the room  lecturer with many years of experience. He walked into the room 

looking very fresh and joyful with a few pieces of  chalooking very fresh and joyful with a few pieces of  chalk in his hand.   His lk in his hand.   His 
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appearance li fted the spirit of the enti re class.  He went through a 3appearance li fted the spirit of the enti re class.  He went through a 3--

hour lesson and imparted almost four pages of information without hour lesson and imparted almost four pages of information without 

referring to any textbook or handout. By entering looking fresh and referring to any textbook or handout. By entering looking fresh and 

joyful, he got the attention ojoyful, he got the attention of the class.  His layout of the class work f the class.  His layout of the class work 

and smoothness in his presentation kept the class attentive throughout and smoothness in his presentation kept the class attentive throughout 

the lesson. the lesson.   

  

subject matter Knowledgesubject matter Knowledge  

  

Eight students in an English technical col lege were attending a 26Eight students in an English technical col lege were attending a 26-- week week 

course for Master Foreign Goincourse for Master Foreign Going Certificate in the merchant navy.  The g Certificate in the merchant navy.  The 

teacher had ten years of teaching experience. The teacher carried no teacher had ten years of teaching experience. The teacher carried no 

notes or lesson plans but had remarkable knowledge of subject matter.  notes or lesson plans but had remarkable knowledge of subject matter.  

He dictated all notes from his memory.  Students admired his ability and He dictated all notes from his memory.  Students admired his ability and 

clasclas sroom discipline was total. He was always ready to answer sroom discipline was total. He was always ready to answer 

questions and never needed to refer to textbooks.  questions and never needed to refer to textbooks.    

  

  

Use of visual aids 

  

It was Technical drawing lesson with the fi rst year craft students.  The It was Technical drawing lesson with the fi rst year craft students.  The 

topic of the lesson was third angle orthographic prtopic of the lesson was third angle orthographic projection of simple ojection of simple 

machine parts.  The teacher was a trained teacher with 5 years of  machine parts.  The teacher was a trained teacher with 5 years of  

teaching experience. The teacher took out a perspex box and an angle teaching experience. The teacher took out a perspex box and an angle 

plate. He put the angle plate inside the box.   Then he asked a student to  plate. He put the angle plate inside the box.   Then he asked a student to  

come out,  gave the student a come out,  gave the student a fel t pen and then asked him to draw the fel t pen and then asked him to draw the 

outline of the object on the Perspex plate.  His tactic impressed me very outline of the object on the Perspex plate.  His tactic impressed me very 

much because the students could see the outline of the angle plate.   much because the students could see the outline of the angle plate.   

Student understood the principle very easi ly as he could visual ize the Student understood the principle very easi ly as he could visual ize the 

coconcept.  ncept.    
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Data AnalysisData Analysis   

I  synthesised the reported information in three ways.   First, I  made a l ist of al l  I  synthesised the reported information in three ways.   First, I  made a l ist of al l  

the ski l ls (see the ski l ls (see appendix 10appendix 10 ).    Secondly, I  classi f ied ski l ls on the l ist into three ).    Secondly, I  classi f ied ski l ls on the l ist into three 

categories: subject matter knowledge, teacher personal i ty and categories: subject matter knowledge, teacher personal i ty and pedagogical  pedagogical  

ski l ls. General ly as a teacher trainer I considered these categories essential  ski l ls. General ly as a teacher trainer I considered these categories essential  

for effective teaching. Thirdly, I  compared these reported ski l ls with those in for effective teaching. Thirdly, I  compared these reported ski l ls with those in 

Microteaching programs and teacher evaluation inst ruments (a rating scale)  Microteaching programs and teacher evaluation inst ruments (a rating scale)  

used at HKused at HK TTC & F.I.T. TTC & F.I.T.   

  

The Reported Teaching Skills:  A Summary  

  

Category of skillCategory of skill                  Frequency F. I.  T               Frequency F. I.  T     Frequency H.K. Frequency H.K.   

Stimulus variat ion ski l lsStimulus variat ion ski l ls                            9                         9               17        17   

Attention cont rol  Attention cont rol      55                           4                      4   

Knowledge of subjKnowledge of subject matter ect matter   22                2         2     

    

Use of personal i ty Use of personal i ty     22                0         0         

Handl ing student misbehavior Handl ing student misbehavior   22                1         1   

Reinforcing ski l ls Reinforcing ski l ls     00                3         3   
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3. My interpretation of teacher reports3. My interpretation of teacher reports   

There is some evidence to support my personal experience and l iThere is some evidence to support my personal experience and l i terature of  terature of  

that period that effective teachers successful ly establ ish rapport with their  that period that effective teachers successful ly establ ish rapport with their  

students, possess and communicate their  subject matter successful ly to their  students, possess and communicate their  subject matter successful ly to their  

students.  In other words effective teaching depends on teacher’s inf luential  students.  In other words effective teaching depends on teacher’s inf luential  

personal i typersonal i ty , knowledge of subject  matter  and his pedagogical ski l ls.   ,  knowledge of subject  matter  and his pedagogical ski l ls.     

  

From the Fi j i  Insti tute of Technology two teachers mentioned effective use of  From the Fi j i  Insti tute of Technology two teachers mentioned effective use of  

personal i ty, two mentioned teachers’  mastery of subject matter and sixteen of  personal i ty, two mentioned teachers’  mastery of subject matter and sixteen of  

them reported the use of pedagogical sthem reported the use of pedagogical s ki l ls including attention control ,  ki l ls including attention control ,  

st imulus variat ion and handl ing student  misbehavior. From the Hong Kong stimulus variat ion and handl ing student  misbehavior. From the Hong Kong 

Technical Teachers’  Col lege two teachers mentioned expert ise in subject  Technical Teachers’  Col lege two teachers mentioned expert ise in subject  

mater and twentymater and twenty -- f ive of  them reported pedagogical ski l ls. The use of  f ive of  them reported pedagogical ski l ls. The use of  

personapersona l i ty was not mentioned at  al l .  I  am aware of  the di ff icul ty of  l i ty was not mentioned at  al l .  I  am aware of  the di ff icul ty of  

categorizing teaching ski l ls in this way.   These three categories are not  categorizing teaching ski l ls in this way.   These three categories are not  

mutual ly exclusive.   However, this analysis was useful  to me to examine the mutual ly exclusive.   However, this analysis was useful  to me to examine the 

nature of teaching to develop a val id st rnature of teaching to develop a val id st rategy for teacher t raining.  ategy for teacher t raining.    

    

I  interpreted that these results indicated the effects of teacher t raining,  I  interpreted that these results indicated the effects of teacher t raining,  

teacher  values and contextual inf luence on their  practice. For example,  most  teacher  values and contextual inf luence on their  practice. For example,  most  

teacher training programs do not attempt to change teacher personal i tyteacher training programs do not attempt to change teacher personal i ty  and  and 

knowledge of  subject matter. In the Further and Higher Education Sector  knowledge of  subject matter. In the Further and Higher Education Sector  

teachers were recrui ted on the assumption that they knew thei r subject matter  teachers were recrui ted on the assumption that they knew thei r subject matter  

from previous training and industrial  experience and that they had suitable from previous training and industrial  experience and that they had suitable 

personal i ty for teaching.personal i ty for teaching.  Most teacher Most teacher -- t rain ing programs concentrated on t rain ing programs concentrated on 

improving communication ski l ls (pedagogicalimproving communication ski l ls (pedagogical -- contentcontent --knowledge).  knowledge).    

  

A comparison of the pedagogical ski l ls described by these teachers with those A comparison of the pedagogical ski l ls described by these teachers with those 

included in the Microteaching program showed that  they mainly  mincluded in the Microteaching program showed that  they mainly  mentioned the entioned the 

use of visual aids for st imulus variat ion and to explain content clearly. Only  use of visual aids for st imulus variat ion and to explain content clearly. Only  

one person from Hong Kong mentioned the use of discussion to open a lesson one person from Hong Kong mentioned the use of discussion to open a lesson 

and two teachers f rom the Fi j i  Insti tute of Technology mentioned workshop and two teachers f rom the Fi j i  Insti tute of Technology mentioned workshop 
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ski l ls.  They dski l ls.  They d id not mention two important ski l ls:  closing a lesson with a id not mention two important ski l ls:  closing a lesson with a 

synthesis and ‘ the use of questioning ski l l  to achieve student involvement in a synthesis and ‘ the use of questioning ski l l  to achieve student involvement in a 

lesson.   How could these results be explained?lesson.   How could these results be explained?  

    

My informal and formal observations of many teachers from the FiMy informal and formal observations of many teachers from the Fi j i  Insti tute of  j i  Insti tute of  

Technology showed that they rarely attended to proper openings and closures Technology showed that they rarely attended to proper openings and closures 

to their lessons. They at tributed i t  lack of t ime to cover the prescribed content  to their lessons. They at tributed i t  lack of t ime to cover the prescribed content  

in prescribed syl labuses.  As for the questioning ski l l ,  in both of these in prescribed syl labuses.  As for the questioning ski l l ,  in both of these 

developidevelopi ng countries I found i t  very  di ff icul t to impart this ski l l  to teachers.  ng countries I found i t  very  di ff icul t to impart this ski l l  to teachers.  

These teachers had two handicaps. First ly , they had di ff icul ty in asking These teachers had two handicaps. First ly , they had di ff icul ty in asking 

questions in Engl ish. Secondly, in their cul tures questioning was not the usual  questions in Engl ish. Secondly, in their cul tures questioning was not the usual  

way to teach and learn in theiway to teach and learn in thei r cul tures.  I  found that vocational teachers being r cul tures.  I  found that vocational teachers being 

more practical  than theorretical  people rarely found i t  di f f icul t to learn more practical  than theorretical  people rarely found i t  di f f icul t to learn 

workshop ski l ls. Teaching related theory (knowledge) in a meaningful  way was workshop ski l ls. Teaching related theory (knowledge) in a meaningful  way was 

their  main concern. They found visual aids useful  totheir  main concern. They found visual aids useful  to  explain their content   explain their content  

better.    So these reports did not surprise  me.   better.    So these reports did not surprise  me.     

    

A comparison of the reported pedagogical  ski l ls with the content of the A comparison of the reported pedagogical  ski l ls with the content of the 

‘Teacher Evaluation Instrument’  showed that several ski l ls were missing. Use ‘Teacher Evaluation Instrument’  showed that several ski l ls were missing. Use 

of feedback, pupi l  part icipatioof feedback, pupi l  part icipatio n through quest ioning, twon through quest ioning, two --way communication,  way communication,  

lesson pace, clear verbal explanations and lesson closure were missing f rom lesson pace, clear verbal explanations and lesson closure were missing f rom 

their reports. One person from Hong Kong mentioned opening a lesson and their reports. One person from Hong Kong mentioned opening a lesson and 

one of them mentioned logical development of a lesson.  Two peone of them mentioned logical development of a lesson.  Two people from ople from 

each group reported knowledge of subject matter.  One person from Hong each group reported knowledge of subject matter.  One person from Hong 

Kong and two persons f rom the Fi j i  Insti tute of Technology mentioned class Kong and two persons f rom the Fi j i  Insti tute of Technology mentioned class 

management problems.   The rest of  the descript ions were mainly about the management problems.   The rest of  the descript ions were mainly about the 

use of teaching aids to pruse of teaching aids to pr esent content clearly  and to attract student attention.   esent content clearly  and to attract student attention.   

So, presentation of content clearly with visual aids was the most So, presentation of content clearly with visual aids was the most 

frequently reported skil l.frequently reported skil l.       

    

I  interpreted that these ski l ls represented teacher’s  personal concerns in I interpreted that these ski l ls represented teacher’s  personal concerns in 

interactive teaching. I  assinteractive teaching. I  ass umed that teachers selectively observed and umed that teachers selectively observed and 
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remembered those ski l ls they needed to develop their pedagogicalremembered those ski l ls they needed to develop their pedagogical --contentcontent --

knowledge .  knowledge .  The teachers in the two institutions seem to be mainly The teachers in the two institutions seem to be mainly 

concerned about class management, expertise in subject matter concerned about class management, expertise in subject matter 

knowledgeknowledge and in clear presentation of subject matter. and in clear presentation of subject matter.  They did not seem  They did not seem 

concerned about helping the students to learn through questioning, twoconcerned about helping the students to learn through questioning, two-- way way 

communication,  supervised class work,  proper openings and closures to communication,  supervised class work,  proper openings and closures to 

lessons. They do not seem to be concerned aboutlessons. They do not seem to be concerned about  the impact of their teaching  the impact of their teaching 

(Ful ler 1969).   (Ful ler 1969).     

    

I  put the above interpretation to teachers from the Fi j i  Insti tute of Technology I put the above interpretation to teachers from the Fi j i  Insti tute of Technology 

for their explanation.  According to these teachers, due to lack of t ime and for their explanation.  According to these teachers, due to lack of t ime and 

teaching materials in the Insti tute, most teacheteaching materials in the Insti tute, most teachers were concerned about  rs were concerned about  

f inishing their syl labuses in the avai lable t ime and to teach lesson content  f inishing their syl labuses in the avai lable t ime and to teach lesson content  

clearly. They had no t ime to attend to students ’  learning di ff icul t ies.  According clearly. They had no t ime to attend to students ’  learning di ff icul t ies.  According 

to these teachers, environmental constraints prevented them from practicto these teachers, environmental constraints prevented them from practic ing ing 

al l  the ski l ls taught in teacheral l  the ski l ls taught in teacher -- training programs. I was aware of the fact that  training programs. I was aware of the fact that  

this explanation may only be a part ial  explanation of the real i ty. For example,  this explanation may only be a part ial  explanation of the real i ty. For example,  

were these teachers capable of using these ski l ls in ideal condit ions? were these teachers capable of using these ski l ls in ideal condit ions? 

However, I  later fouHowever, I  later fou nd from other teachers that  most teachers in F.I .T.  had nd from other teachers that  most teachers in F.I .T.  had 

di ff icul ty in f inishing their syl labuses due to lack of t ime, appropriate teaching di ff icul ty in f inishing their syl labuses due to lack of t ime, appropriate teaching 

materials and adequate training.  So the study provided me with useful  materials and adequate training.  So the study provided me with useful  

information to take action to improve practicinformation to take action to improve practic e.e.   

  

4. Professional significance of  the study for curriculum development and 4. Professional significance of  the study for curriculum development and 

teacherteacher   trainingtraining  

I t  was interesting to f ind that teacher descript ions of  teaching ski l ls matched It was interesting to f ind that teacher descript ions of  teaching ski l ls matched 

Wragg (1984) and my defini t ion of teaching ski l l  as a competency. Teachers Wragg (1984) and my defini t ion of teaching ski l l  as a competency. Teachers 

conceptconcept ual ised a teachin ski l l  as a components of a lesson including ual ised a teachin ski l l  as a components of a lesson including 

knowledge, ski l ls and affect.   They did not learn just  behavioural  ski l ls   knowledge, ski l ls and affect.   They did not learn just  behavioural  ski l ls   

through dri l l  and without associated knowledge and att i tudes as through dri l l  and without associated knowledge and att i tudes as 

conceptual ized in Stanford Universi ty. conceptual ized in Stanford Universi ty.   
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There were  sThere were  some mismatches between teachers’  perception of important  ome mismatches between teachers’  perception of important  

teaching ski l ls and that of the trainers. For example, t rainers at the Fi j i  teaching ski l ls and that of the trainers. For example, t rainers at the Fi j i  

Insti tute of Technology considered al l  ski l ls important to conduct an effective Insti tute of Technology considered al l  ski l ls important to conduct an effective 

lesson. However teachers involved in this slesson. However teachers involved in this s tudy did not attach equal  tudy did not attach equal  

importance to al l  the ski l ls taught to them. They seemed to place more importance to al l  the ski l ls taught to them. They seemed to place more 

emphasis on clear presentation of content  and less emphasis on ski l ls emphasis on clear presentation of content  and less emphasis on ski l ls 

involved in being responsive to student learning. Use of visual aids for the involved in being responsive to student learning. Use of visual aids for the 

clear presenclear presentation of content was the most popular ski l l  with the teachers in tat ion of content was the most popular ski l l  with the teachers in 

this study. The study highl ighted to me and the management the need to this study. The study highl ighted to me and the management the need to 

introduce educational technology in making course content more meaningful  to introduce educational technology in making course content more meaningful  to 

students.  students.    

    

Teachers’  and teacher traineTeachers’  and teacher trainers’  conceptual ised teaching goals di fferently .  rs’  conceptual ised teaching goals di fferently .  

Teachers in real sett ings reported to t ransmitt ing content clearly to thei r  Teachers in real sett ings reported to t ransmitt ing content clearly to thei r  

students when the t rainers prepared them to present content clearly  and to students when the t rainers prepared them to present content clearly  and to 

guide students’  in the achievement of learning objectives.guide students’  in the achievement of learning objectives.   The study clearly    The study clearly  

indicated that teachers were concerned with teaching subject matter, not with indicated that teachers were concerned with teaching subject matter, not with 

student  learning due to contextual constraints. I  learnt that  to improve the  student  learning due to contextual constraints. I  learnt that  to improve the  

exist ing si tuation the insti tute had to address the teachers’  contaxtual  exist ing si tuation the insti tute had to address the teachers’  contaxtual  

problemsproblems to enable them to teach to achieve specif ic learning objectives. to enable them to teach to achieve specif ic learning objectives.   

  

This inquiry proved useful  to develop a shared perception of teaching ski l ls  This inquiry proved useful  to develop a shared perception of teaching ski l ls  

amongst  stakeholders. More importantly,  i t  enabled me as a consultant in amongst  stakeholders. More importantly,  i t  enabled me as a consultant in 

curriculum and staff development to devcurriculum and staff development to dev elop a shared vision of the curriculum elop a shared vision of the curriculum 

development problem of FIT amongst teachers, the management and myself as development problem of FIT amongst teachers, the management and myself as 

an advisor.an advisor.   
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Appendix 9 
 

Teacher Perception of Teaching skills: The Questionnaire 
  
F rom your recent experience think of the most skil ful lesson you delivered or  From your recent experience think of the most skil ful lesson you delivered or  
observed. Descr ibe the most important skill or  skills the teacher used to make observed. Descr ibe the most important skill or  skills the teacher used to make 
a success of his lesson. Please use the following questions to descr ibe your  a success of his lesson. Please use the following questions to descr ibe your  
experience .experience .   

----------------------------------------------------------------------------------------------------------------------
------------   

  
  
  
  

1.1.   What  was the  s i tuation?What  was the  s i tuation?   
  
  
  
  
  
  
  

2.2.   How experienced was the  teacher?How experienced was the  teacher?   
  
  
  
  
  
  
  

3.3.   Exact ly what  did  the  teacher  do?Exact ly what  did  the  teacher  do?   
  
  
  
  
  
  

4.4.   What  was the  e f fec t  of  h is  act ion?What  was the  e f fec t  of  h is  act ion?   
  
  
  
  
  
  

5.5.   What  ski l l  d id  he  use  to make a sucWhat  ski l l  d id  he  use  to make a suc cess  of  his  lesson?cess  of  his  lesson?   
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Thank YouThank You   
RSPRSP   

  

  

Vocational Teachers’ perception of Good Students at Vocational Teachers’ perception of Good Students at 

the F.I.Tthe F.I.T   

  

According  to the teacher reports in this study good students were interested in According  to the teacher reports in this study good students were interested in 

learning and they were partcipative  in the  teachinglearning and they were partcipative  in the  teaching -- learning process.  learning process.  They They 

attached less importance to student intelligence and prior  learning. This study attached less importance to student intelligence and prior  learning. This study 

supports the finding of my previous studies that  teachers in FIT  were concerned supports the finding of my previous studies that  teachers in FIT  were concerned 

with the teaching process aimed at tranmitting  knowledge, skills and attitudes,  with the teaching process aimed at tranmitting  knowledge, skills and attitudes,  

not with not with the outcomes of the learning process.   the outcomes of the learning process.     

  

1. Introduction1. Introduction  

According to the teacher reports  in the study of the lesson planning problems According to the teacher reports  in the study of the lesson planning problems 

and the study of postand the study of post -- active evaluation of  lesson plans, the success of  a active evaluation of  lesson plans, the success of  a 

lesson plan depends upon a good teacher and a glesson plan depends upon a good teacher and a good student. This statement  ood student. This statement  

suggests that  the value of teachers’  lesson planning is curtai led when students suggests that  the value of teachers’  lesson planning is curtai led when students 

are not prepared to learn.  I t  is general ly known amongst teachers that the are not prepared to learn.  I t  is general ly known amongst teachers that the 

achievement  of  student learning does not  depend upon teachers’  good achievement  of  student learning does not  depend upon teachers’  good 

teacteaching alone. It  depends on good teaching and good leaning. In this  context  hing alone. It  depends on good teaching and good leaning. In this  context  

I  explored teacher perception of a good student or a student prepared for  I  explored teacher perception of a good student or a student prepared for  

learning during their classroom teaching. learning during their classroom teaching.   

    

A group of  trainee teachers part icipated in the study as an intA group of  trainee teachers part icipated in the study as an int egral  part  of  a egral  part  of  a 

training session.  We did not define the term a good student for them.   We training session.  We did not define the term a good student for them.   We 
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hoped that an  image of a good student  would emerge from this inquiry. There hoped that an  image of a good student  would emerge from this inquiry. There 

was l i t t le previous research with simi lar teachers to i l luminate my inquiry  was l i t t le previous research with simi lar teachers to i l luminate my inquiry  

problem. problem.   

    

According to Shavelson and Stern (1981), teachers attend to a variety of  According to Shavelson and Stern (1981), teachers attend to a variety of  

information about students in planning and carrying out instruction. They information about students in planning and carrying out instruction. They 

further reported that in the majori ty of the studies, mostly  conducted in primary further reported that in the majori ty of the studies, mostly  conducted in primary 

and secondary schools teaand secondary schools teachers attended to: chers attended to:   

  

Student general  ability or achievement, sex, class participation, selfStudent general  ability or achievement, sex, class participation, self --

concept, social competence, independence, class behavior and work concept, social competence, independence, class behavior and work 

habits were found to be importanthabits were found to be important     (p.  462).(p.  462).     

  

  

Most  of  these trai ts seemed to be related to studMost  of  these trai ts seemed to be related to student  personal i ty,  academic ent  personal i ty,  academic 

abi l i ty and classroom behavior and work habits.  No previous studies had been abi l i ty and classroom behavior and work habits.  No previous studies had been 

reported in vocational education in the FE/HE sector  to explore teachers’  reported in vocational education in the FE/HE sector  to explore teachers’  

perception of a good student .  perception of a good student .    

    

At that t ime the stakeholders in qual i ty of At that t ime the stakeholders in qual i ty of the work of FIT fel t  that courses the work of FIT fel t  that courses 

conducted at F.I.T. laid excessive emphasis  on cognit ive and psychomotor  conducted at F.I.T. laid excessive emphasis  on cognit ive and psychomotor  

goals and af fective goals had been neglected.   However, very l i t t le was known goals and af fective goals had been neglected.   However, very l i t t le was known 

about the affective goals useful  for  improving the qual i ty of teaching about the affective goals useful  for  improving the qual i ty of teaching in the in the 

Insti tute. I  hoped that this inquiry might also be useful  to provide useful  Insti tute. I  hoped that this inquiry might also be useful  to provide useful  

information to solve this problem.  information to solve this problem.    

  

2. Research method2. Research method  

Twenty inTwenty in --service trainee vocational teachers from F.I.T. part icipated in this  service trainee vocational teachers from F.I.T. part icipated in this  

study during a t raining session.  Thestudy during a t raining session.  The i r academic qual i f ications varied f rom i r academic qual i f ications varied f rom 

trade cert i f icate to a degree in an appropriate technical f ield. Their teaching trade cert i f icate to a degree in an appropriate technical f ield. Their teaching 

experience varied f rom 0experience varied f rom 0 --5 years and they mostly taught trade and technician 5 years and they mostly taught trade and technician 
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courses.  They were at tending the Technical Teachers’  Cert i fcourses.  They were at tending the Technical Teachers’  Cert i f icate program at  icate program at  

the Fi j i  Insti tute of Technology.  the Fi j i  Insti tute of Technology.    

    

I  col lected the data in three stages.   First ly, each lecturer made a l ist of the I col lected the data in three stages.   First ly, each lecturer made a l ist of the 

qual i t ies of a good student. I  combined the Individual l ists into a composite l ist  qual i t ies of a good student. I  combined the Individual l ists into a composite l ist  

with al l  the t rai ts  reported by the with al l  the t rai ts  reported by the group and displayed the results on the group and displayed the results on the 

chalkboard. This l ist is  provided below under the heading of  the good qual i t ies  chalkboard. This l ist is  provided below under the heading of  the good qual i t ies  

identi f ied by the group.   identi f ied by the group.     

  

Next I  asked the teachers to rearrange their  l ists according to the importance Next I  asked the teachers to rearrange their  l ists according to the importance 

they attached to each i tem. Tthey attached to each i tem. The most signif icant i tem being number one and he most signif icant i tem being number one and 

the least signif icant being number ten.  As a group they identi f ied three i tems the least signif icant being number ten.  As a group they identi f ied three i tems 

as the most important.   Next I  took the f requency count for each i tem.  The as the most important.   Next I  took the f requency count for each i tem.  The 

three i tems with their frequency counts are given undthree i tems with their frequency counts are given und er the next heading.  er the next heading.    

  

 I  was aware of the l imitat ions of this method, which may have a low val idi ty   I  was aware of the l imitat ions of this method, which may have a low val idi ty  

and rel iabi l i ty. To overcome this problem I  thoroughly discussed the f indings of  and rel iabi l i ty. To overcome this problem I  thoroughly discussed the f indings of  

the study with the teachers as the integral  part of teacher training. Andthe study with the teachers as the integral  part of teacher training. And later   later  

val idated the f indings with other teachers in the Insti tute. Yamamoto (1969) val idated the f indings with other teachers in the Insti tute. Yamamoto (1969) 

had reported a simi lar methodology he used with s tudent teachers to had reported a simi lar methodology he used with s tudent teachers to 

characterize an ideal pupi l .   characterize an ideal pupi l .     

  

3. Results of the study3. Results of the study  

The results are presented in two l ists. The f i rsThe results are presented in two l ists. The f i rs t l ist provides al l  the qual i t ies  t l ist provides al l  the qual i t ies  

identi f ied by the teachers in a random order.  The next l ist offers three qual i t ies  identi f ied by the teachers in a random order.  The next l ist offers three qual i t ies  

with frequency counts identi f ied as the most important by the group.  with frequency counts identi f ied as the most important by the group.    

  

The quali ties of a good student as identified by the groupThe quali ties of a good student as identified by the group  

1.1.   ResponsiResponsi ve to teaching.ve to teaching.   

2.2.   Interested in learning.Interested in learning.   

3.3.   Punctual in attending classes.Punctual in attending classes.   

4.4.   With pleasant personal i ty.With pleasant personal i ty.   
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5.5.   Has integri ty in deal ing with others.Has integri ty in deal ing with others.   

6.6.   Shows ini t iat ive.Shows ini t iat ive.   

7.7.   With good academic background.With good academic background.   

8.8.   With good academic performance.With good academic performance.   

9.9.   Has wi l l ingness to work.Has wi l l ingness to work.   

10.10.   Has cooperativHas cooperative nature.  e nature.    

  

The most frequently reported qualities with their frequency countsThe most frequently reported qualities with their frequency counts   

1.  1.    Interested in learning.                                                      8  Interested in learning.                                                      8    

2.  2.    Punctual in attending classes                                          7Punctual in attending classes                                          7   

3. 3.   ResponsiResponsi ve to teaching.                                                  5ve to teaching.                                                  5   

  

Interpretation of the dataInterpretation of the data   

The random l ist is very simi lar  to the summary of f indings from several studies The random l ist is very simi lar  to the summary of f indings from several studies 

reported in Shavelson and Stern (1981).  This l ist includes t rai ts about student  reported in Shavelson and Stern (1981).  This l ist includes t rai ts about student  

personal i ty, academic abi l i ty and student’s c lass behavior and work habits.   personal i ty, academic abi l i ty and student’s c lass behavior and work habits.   

This group of teachers regarded classroom behavior and work habits as more This group of teachers regarded classroom behavior and work habits as more 

important than student personal i ty and academic background.  These teachers important than student personal i ty and academic background.  These teachers 

seemed to be saying that gooseemed to be saying that goo d students were  “d students were  “ cooperative, possessed cooperative, possessed 

adequate academic background,  but, most of al l  they had healthy work habits  adequate academic background,  but, most of al l  they had healthy work habits  

such as regular attendance of classes, interest in learning and part icipation in such as regular attendance of classes, interest in learning and part icipation in 

lessons.”lessons.”   These teachers were more focused on thei r class  These teachers were more focused on thei r class room teaching and room teaching and 

the teaching processes than the outcomes of student learning which were the teaching processes than the outcomes of student learning which were 

beyond their direct control .beyond their direct control .   

  

These arguments seemed to be consistent with the researcher’s own These arguments seemed to be consistent with the researcher’s own 

experience as a teacher and with the common staff room talk about studexperience as a teacher and with the common staff room talk about students ents  

amongst teachers. Most teachers prefer students with average intel l igence but  amongst teachers. Most teachers prefer students with average intel l igence but  

with good work habits. They do not admire students with good academic with good work habits. They do not admire students with good academic 

background but with poor and lazy work habits .  background but with poor and lazy work habits .    

  

4. Later Discussion on Findings4. Later Discussion on Findings     
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I t  was interesting aIt was interesting a nd st range to me to f ind that these teachers did not attach nd st range to me to f ind that these teachers did not attach 

signif icant importance to students’  general abi l i ty, academic performance and signif icant importance to students’  general abi l i ty, academic performance and 

academic background.   However, during the discussion these teachers argued academic background.   However, during the discussion these teachers argued 

that  students showed interest and cooperatthat  students showed interest and cooperat ion in their lessons only  when they ion in their lessons only  when they 

were academical ly ready to learn. They also argued that students who  were academical ly ready to learn. They also argued that students who  

possessed these qual i t ies also performed wel l  in examinations.  They also possessed these qual i t ies also performed wel l  in examinations.  They also 

argued that teachers should del iberately promote these trai ts amongst their  argued that teachers should del iberately promote these trai ts amongst their  

ststudents.  udents.    

      

1. Implications of the study for practice1. Implications of the study for practice   

This inquiry  provided al l  the stakeholders with useful  information for  student  This inquiry  provided al l  the stakeholders with useful  information for  student  

selection, teachers’  teaching and teacher training.   First ly , the f indings selection, teachers’  teaching and teacher training.   First ly , the f indings 

provided cri teria for  the selection of studentprovided cri teria for  the selection of students for various courses conducted at  s  for various courses conducted at  

the Insti tute. Secondly, i t  provided teachers a l ist of qual i t ies, which might be the Insti tute. Secondly, i t  provided teachers a l ist of qual i t ies, which might be 

inculcated in their students to enhance the qual i ty  of  their learning.  Thirdly,  inculcated in their students to enhance the qual i ty  of  their learning.  Thirdly,  

teacher trainers were better informed about  the t raining nteacher trainers were better informed about  the t raining needs of  trainee eeds of  trainee 

teachers in motivating their students to learn.teachers in motivating their students to learn.   

  

This study indicated to me that the teachers in this study were mainly  This study indicated to me that the teachers in this study were mainly  

concerned with student cooperation in their teaching but were not  concerned concerned with student cooperation in their teaching but were not  concerned 

with students’  achievement of specif ic learnwith students’  achievement of specif ic learn ing objectives. Probably due to ing objectives. Probably due to 

environmental constraints, learning had become the responsibi l i ty of students environmental constraints, learning had become the responsibi l i ty of students 

in the Insti tute.  in the Insti tute.    

  

The f indings of  this  study were consistent  wi th the f indings of  other  studies The f indings of  this  study were consistent  wi th the f indings of  other  studies 

indicating teachers’  concerns with the teachingindicating teachers’  concerns with the teaching-- learning process, not with the learning process, not with the 

product  of  learning.  This, pointed towards the l ikely  gap in the teachingproduct  of  learning.  This, pointed towards the l ikely  gap in the teaching--

learning process offered at the Fi j i  Inst i tute of Technology and the learning process offered at the Fi j i  Inst i tute of Technology and the 

expectations of the local industry. expectations of the local industry.   

    

On the whole the study achieved my primarOn the whole the study achieved my primary goal of capturing teachers’  y goal of capturing teachers’  

perception of a good student in FIT. For the teachers involved in this study,  perception of a good student in FIT. For the teachers involved in this study,  
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““good students cooperated with them in their teaching by attending good students cooperated with them in their teaching by attending 

classes regularly,  showing interest in their learning and participating in classes regularly,  showing interest in their learning and participating in 

their their lessonslessons ”.  I t  seems to be a very l imited yet a practical  image of student  ”. I t  seems to be a very l imited yet a practical  image of student  

readiness to learn from a lesson.readiness to learn from a lesson.   
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