CHAPTER ELEVEN
Evaluating Practice

PART FOUR: FINDINGS

CHAPTER ELEVEN

EVALUATING PRACTICE

In this chapter | summarise my findings. In a further account of current practice |
provide evidence to support my claim that love is brought into my professional

practice through a pedagogy of presence.

| show how the quality of my practice has improved as | continue to ask the

question, ‘How may | become an instrument of love’s purpose?’

SUMMARISING MY FINDINGS:

| have combined journalling and spiritual practice to bring an intimate and non-
verbal experience of love into professional practice. | have brought this inner felt
experience into language taking a phenomenological approach and | have
immersed myself in the relation between physical, emotional and spiritual
knowledge. | have analysed the movement of knowledge between the personal
and the social in the language of inclusionality, and shown how social relations

mediate my inner non-verbal experience.
| situate my method within the action research paradigm and my philosophy
within a holistic and subjectivist frame. As | write | realise my knowledge in the

relation between thinking and the act of writing.

My knowledge and its production are deliberately value-laden. | cultivate

reasoned emotion in order to influence my thought process.

| judge the worth of my action and its loving dimension in silent reflective spiritual

practice. | judge the worth of my action and its loving dimension in the feedback |
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get from others and its relation to my standards of judgement. These standards
are:
* to recontextualise (reframe) what | am and we are doing now; so that our joint
work can become easier and more pleasurable.
* to inspire and support relational based strategies and inclusive decision-
making within organisations
* to bring a resonance, a flavour of harmony linking the practical and invisible

spaces in which we participate.

These criteria are focussed on seeking harmony and wholeness, but they do not

ignore challenge and difference.

| have reviewed issues of contradiction and synthesis in western philosophy and
argue that the creative dynamism arising from difference is an important

component of love at work.

| conclude that love is the medium in which personal growth and social change
takes place, and that it is possible to transmit an embodied understanding of love
through a pedagogy of presence. This pedagogy may be explicit, but is often

implicit and on occasion, tacit.

Following Bernstein, | argue that the resonances of love are transmitted across
the boundaries between people as well as the boundaries between individuals
and organisational structures. | maintain that it is the thickness of the insulation
of these boundaries that determines how much of love’s resonance flows into my

practice.

EXAMPLE OF CURRENT PRACTICE

In this example | apply my first person inquiry methodology and show how | bring
the ordering principle of silence and the ordering principles of language into
action, as | seek to bring a pedagogy of loving presence into my practice as a

non-Executive Director and Chair of the Board of a housing association.
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EVALUATING PRACTICE AGAINST MY OWN STANDARDS OF JUDGEMENT

In this example | follow the form of Whitehead’s questions, writing notes about
issues | imagine | need to learn about, writing up the results of actions and
conversations. Then reflecting on these in my daily spiritual practice, and using
the transformational resonances of eros and agape as part of my strategic
thinking, | reconsider and evaluate my accounts. In this way | bring the ordering

principle of silence and the ordering principles of language into my practice.

Colouring my thinking with eros, | consider implementation of the organisational
vision. Bringing agape alongside my thinking, | consider how to build an effective
relationship with the Chief Executive and how relations between Board members
might be improved. In this way | plan to create new vision and purpose, to
emphasise the value of relationship building through the way that | Chair

meetings. | consider how | might influence others by using the power of my
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position in the organisational structure to focus on the preparation of particular

reports and joint tasks.

| am deliberately seeking to re-frame and recontextualise the work of the Board
by focussing my attention in particular directions, and embodying an enquiring
and relational approach. | hold the idea of ‘increasing tenant involvement in
NHH’ as a part of myself, waiting for opportunities to enact these ideas. This is

how | apply my embodied knowledge, and embody a pedagogy of presence.

For example, at the end of one of our meetings | am given an opportunity to go to
a regional event and decide to go. As a consequence of this decision, the Chief
Executive also decides to attend. | prepare for this event, and use it as an
opportunity for learning about the regional context and the direction that NHH’s
might move into. | hope that there will be potential for strengthening the
relationship between the CE and myself and an opportunity to see how he

networks with other key players in the region.

| evaluate my practice by reflecting on my two main aims: (1) to develop NHH’s
reputation and (2) to develop relationships with the Chief Executive and between

Board members.

| judge the value of my inquiry by (a) the inner resonance between my intention
and action, and (b) by my stated intention that may be negotiated and revised,
and (c) the practical outcome. | judge the worth of my claim to practise pedagogy

of presence using the three criteria, which are:

» toreframe we are doing now; so that our joint work can become easier and

more pleasurable.

* to inspire and support relational based strategies and inclusive decision-

making within organisations

» to bring a resonance, a flavour of harmony linking the practical and invisible

spaces in which we participate.

At the end of these two cycles, | conclude
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i) That the process of ‘reframing’ has been started by involving tenants in
the recruitment and induction process for Board members, and by my

further reconsideration of the format of the Customer Care strategy.

ii) That my aim to create the conditions for organisational growth by
supporting relational based strategies is evidenced by my actions at the

Board meeting.

iii) The opportunity to attend the Regional event might enable the CE and
myself to create a shared landscape of possibility. This will contribute to
creating a relation between us and defining the practical and invisible

space that we share.

In this case example | have shown how the methodology of my first person
inquiry is applied to my organisational practice. | focus my attention on the
possibilities afforded by silence as | prepare for meetings. | read and make notes
in relation to the agendas and reports; | encourage and make time for the
multiple meanings of the reports to resonate with my embodied sense of what
feels right and what feels dissonant. | absorb the meaning as well as analyse the

meaning of what | read and allow silence to reorder my thoughts.

EVALUATING ‘A PEDAGOGY OF PRESENCEFE’

| use Bernstein’s model of pedagogic communication to argue that love can be
transmitted in pedagogic relations. | have clarified the difference between
explicit, implicit and tacit pedagogy in my practice as a yoga teacher and as a

leader.
In my practice as a Board member, and now as Chair of the Board, | will alter the

nature of the pedagogic transmission by focussing my gaze in certain directions |

hope | will tacitly transmit my recontextualising principles. | use explicit pedagogy
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in highlighting Board recruitment and the Customer Care strategy for full
discussion. | use implicit pedagogy by watching and encouraging tenants views
as a part of a process rather than as an item on the agenda or a report. | use
tacit pedagogy through my embodied intention to open up relational spaces and

improve communication.

Although the pedagogy of presence may involve all three forms of pedagogic
communication, it is tacit pedagogy that links (o)ntology with (e)pistemology.
The example above is a demonstration of the practical relevance of a pedagogy

of presence, which seeks to legitimise certain aspects of organisational life.

My findings, that embodied knowledge is transmitted through the pedagogy of
presence, is also demonstrated in the video on the CD-ROM and in the evidence

provided in the feedback of my yoga students.

EVALUATING THE NOUMENAL QUALITIES OF LOVE AT WORK

Patti Lather’s (Lather, 1995) concept of ironic validity is based on the premise
that validity can never be captured, only displaced by other meanings, and that
we can only grasp at meanings through a series of narratives or representations

that can never show the real meaning.

‘Using simulacra to resist the hold of the real and to foreground radical
unknowability, the invisible can be made intelligible via objects that are about
nonobjecthood. Contrary to dominant validity practices where the rhetorical
nature of scientific claims is masked with methodological assurances, a strategy
of ironic validity proliferates forms, recognising that they are rhetorical and
without foundation, post-epistemic, lacking in epistemological support’ (Lather
1995 p.677).

It is like this with my experience of divine love. | know that | can never show the
real meaning, so | have attempted to show a flavour of it by describing what | see
through the lens of love and hope that by doing this, something of love’s essence
can be shared. It gives a new dimension to the manner in which we inquire

because it is through the manner of its many forms of lightness that the
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noumenon, the nature, of the values of humanity are enabled to shine through

my representations.

This noumenal quality of love is the ineffable, almost grasped and never
captured. This disappearing form is represented through subtlety of touch, a
fleeting lightness, and is the sacred ground from which the pedagogy of presence

arises.

It is the quality of my consciousness’ that determines what | see, and which
determines my imagined symbolic landscape. When | act in accord with a loving
landscape the resonance of my action spreads into the shared social space that |
am a part of. New and changing meanings are derived from the resonances of
others. | have proliferated love’s forms in an organisational context, not in order
to fix meanings but to bring it into fuller consciousness, to increase the

possibilities of love’s modality being materialised in practical outcomes.

| maintain that in relational practice it is possible to judge the noumenal quality of
love by its reflection in action. And | point to the conjunction of my ongoing
interest in tenant involvement and my election as Chair at the point when four
new Board members are about to be recruited, as an indication that the direction
and modality of my loving inquiry has been validated over time. However social
relations do not solely determine the quality of my consciousness or my

understanding of the meaning of love at work.

The foundation of my consciousness is derived from the qualities of my being
and developed through the ordering principles of silence in spiritual practice. |
know that there is nothing new under the sun, that my claims in relation to both
my (o)ntology and the divine are ‘rhetorical and without foundation, post-
epistemic, lacking in epistemological support” (ibid. p. 677). | nevertheless argue
that the combination of spiritual practice and action research has been well
documented, the coherence of the direction of my intention with the direction of
my practice (above), and my many hermeneutical and phenomenological
descriptions of love, when knitted together, validate my claim to realise the

ineffable qualities of love at work.

' See definitions of consciousness on pp. 62-63
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Lather goes on to suggest neo-pragmatic validity as another form of validity
that ‘let contradictions remain in tension’ which welcomes ‘openness and counter-
interpretations’ (Lather, 1995 p.679). Because love’s socially constructed
meanings are always disappearing and reappearing, | have used this sense of
fluidity as a way of discovering the power relations inherent in hegemonic

constructions of love.

My knowledge is constructed from messing about whilst holding the shape and
focus of my purpose in mind. | feel this way, what does this mean; | think this,
they think that, does this mean that | will change my mind? Mine is, and always
was, a world of relative meanings in which | respond or invite response to get
clarification, contradiction, balance, equanimity. It gets complicated, shifting this
way and that way, falling into holes, climbing out again, keeping the balls in the

air.

In bringing my (o)ntology and Rayner’s concept of the Complex Self together, |
show how the ‘I’ is also fluid, and | have extended Lather’'s concept of neo-

pragmatic validity to include the knower as well as the known.

The changing nature of individual consciousness and the fluidity of new
meanings defies both fundamentalism and hegemony. In this way neo-pragmatic
validity becomes an important source for legitimising my inquiry and my spiritual
values without any requirement to explain my position in relation to the

dangerous realms of religion or religious belief systems.

In her concept of rhizomatic validity Lather says ‘Rhizomes produce
paradoxical objects’, ‘[t]hey enable us to follow an anarchistic growth, not to
survey the smooth unfolding of an orderly structure’ (Lather, 1995 p.680) and her
ideas were lying rhizomatically beneath my mind as | wrote Chapter Seven. It
resonates with Bordieu’s reading of how habitus is learned through mnemonic
forms, and with my sense of the mandalic field and inclusivity. Embodied
memories enable me to discover the phenomenological themes, to
reconceptualise, to get at the deeper meanings behind the experience of love

and organisation.

288



CHAPTER ELEVEN
Evaluating Practice

From experience | know that something worthwhile will arise provided | keep the
focus of sensed memory in my mind. My direction changes as | respond to this
idea or this person, as | feel ‘called’ or ‘hailed’ by events, and as the focus of my
attention arouses feelings and changes my actions. Nothing is an accident, it
might all be important. This responsiveness to events or people is how | develop
knowledge that contributes to the fulfiiment of purpose. Rhizomatic validity is a
way of describing the direction of my inner and outer orientation, the checking
and rechecking of the direction of the flow of thinking and being in the process of

doing.

And | also offer this writing as a pale example of Lather’s fourth concept of

validity, that of voluptuous or situated validity, ‘a disruptive excess’ that is:

‘[a] self conscious partiality, an embodied positionality and a tentativeness which
leaves space for others to enter, for the joining of partial voices. Authority comes
from engagement and reflexivity in a way that exceeds Lyotardian paralogy via
practices of textual representation that, by hegemonic standards, “go too far” with
the politics of uncertainty. The effect is achieved by blurring the lines between

the genres of poetry and social science reporting’ (Lather, 1995 p.683).

| could have gone even further in blurring the boundaries between poetry and

reality, between the confessional and the academic. Perhaps one day | will.

| justify the use of Lather’s concepts of situated validity because she highlights
the potential afforded in the relation of risk to scholarship, because poetry
discloses knowledge rather than analyses the already known, there is an
unfolding of knowledge from a different perspective. She encourages a collapse
of the boundary between poetry and knowledge, and suggests new ways of
validating value-laden knowledge that legitimises felt experience within the

academy.

THE TRUTH OF THE METHOD

The truth of my claim, that | can become an instrument of love’s purpose through

a pedagogy of presence as | act in a leadership role, can also be validated
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through the disciplined consistency with which | journal and make sense of my

practice accounts.

In Chapter Three | show how my methodology sits within the action research
paradigm, and in Chapter Four | show how | have adapted this to incorporate my

spiritual discipline.

In making my claim to truth, | follow Heron’s model of bi-polar congruence

(Heron, 1996 p. 57). Here, Heron says:

‘| take the view that validity itself, concern with the justification of truth-values, is
interdependent with that which transcends it, the celebration of being-values, of

what is intrinsically worthwhile in our experience’ (Heron, 1996, p. 58).

Starting my inquiry with my embodied experience of love in Part Two, | develop
hermeneutical accounts of practice in Part Three, which leads onto the
development of propositional knowledge. | then substantiate my theory of
pedagogy of presence in a further hermeneutical reading, where | show how
spiritual experience can be brought into my leadership actions. This is a pattern
of coherence and consistency which Heron refers to as ‘bi-polar congruence as
dialectical process’, where, firstly, the ‘grounding of truth values’ moves from
embodied and felt knowing, into action and practice, to the propositional (the
formulation of living theory), and back into experiential knowing. And secondly,
where ‘consummation of being’ moves from the experiential to the presentational
to propositional to practical and back to experiential®>. | show how | ‘ground’ my
truth values in Chapters One, Five and Six; and ‘consummate’ my being values in
Chapters Seven, Eight, Ten and here in the evaluation of my action account at

the beginning of this chapter.

In seeking to verify my findings, | make no universal claim, either in the
application of my method or the generalisability of my findings. The relevance of

my claim lies in the characteristics of humanity that we all share.

2| have differences with Heron’s model where he claims that knowing is valid only if it is
free from distortion. | argue the case for immersion in values in Chapter Two.
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EVALUATING THIS THESIS AGAINST MY STANDARDS

i) to reframe what we are doing now; so that our joint work can

become easier and more pleasurable.

This refers to the relation of the reader to what is written. If my thesis ‘makes
sense’ or if it echoes the experience of the reader, or if it creates more questions
and more inquiring with others, then this thesis will be influencing and reframing.
| indicate the audience and the arenas in which this account may be relevant in

the next Chapter.

| also provide a more personal ‘felt’ evaluation of this account using this standard

in the Epilogue.

i) to inspire and support relational based strategies and inclusive

decision-making within organisations

| was focused on developing the loving skills of collaborative working throughout
my inquiry. In this chapter, and in the CD-ROM referred to in Chapter One, and in
Chapter Six, | have given examples of how | bring love into practice through the

pedagogy of presence

| ask the reader to judge this thesis against this standard. In Part Three, chapters
Seven, Eight and Ten, | show how the dynamical boundaries of love can operate
in leadership activity and | make a case for allowing the emergence (rather than

the imposition) of strategy and organisational structure through relationship.

iii) to bring a resonance, a flavour of harmony linking the practical and
invisible spaces in which we participate.

This standard refers to the poetic, noumenal qualities of love and the qualities of

‘beingness’. This is the standard that | use when | reflect on my action accounts,

and that | seek to bring into my action.
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Again, it is up to the reader to judge how far these qualities resonate within him
/herself. | have been concerned with my (o)ntology and not ontology-in-general,
and so these words will not have a universal appeal. On the other hand | would
expect that there will be some parts of the writing, or extracts, that will ‘make
sense’ to most readers, because love, desire and relationship are universal

human characteristics.
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