Appendix 5 – One Typical Event – E 55 

A.
Background

Dori teaches 18 hours a week, mostly Grades 2 to 6, as well as a remedial Grade 8. Dori is a NQT who teaches in a development town in a practical vocational school in which pupils from low and medium socio-economic backgrounds, as well as new immigrants – mainly Ethiopians, study. She teaches within the framework of a Special Education programme funded by the K.R.B. Foundation for Enrichment in School Classrooms. The class she teaches is a Grade 8 Special Education class with pupils having special needs and the topic is the “Magic Lesson “ (how to perform all types of magic tricks their context and explanations). The reflective monologue and dialogue discussed below took place about one month after Dori started to teach but since the project only started in November, almost one full trimester has already been completed.

B.
Monologue

This is the stage at which Dori, after recording the lesson, watches it and writes a reflective monologue on her own, without any preparation or guidance.

“In the recorded lesson one sees immediately that we are talking about a Special Education class. Many of the pupils do not cooperate immediately. They express interest (since the programme is well-structured and interesting, also for me) but are not as alert or active as I had hoped they would be. I see in the recorded lesson that even the first organisation, sitting at their desks, takes too long. Afterwards, when I introduce the new subject, I explain too much. I seem to be talking all the time during this lesson. I don’t let the pupils talk… I must try to talk less. But how will I be able to teach all the material dictated by the programme? A great deal of teaching aids is available in this programme but it takes so much time to distribute them during the lesson. I don’t know how to do this quickly and effectively. Perhaps I could think about this together with my mentor”

“In the meantime, I would like to write here about several things that came to mind while watching the recorded lesson for the first time. Certain activities are required in order to succeed in performing magic tricks: ‘Let’s start right away with the trick,’ ‘Applause from the audience, please,’ and ‘What a strain on my brain’…

In the recorded ‘Magic Lesson,’ one pupil presents a magic trick learnt in the previous lesson in order to strengthen her skills in performing the trick. I present a new magic trick and the pupils talk about its structure and explanation.

I want to explain some phenomenon in this special class:

‘Discipline and tardiness’ - the everyday teacher (the one that teaches them all the week) is present in the class but works according to her own needs, corrects notebooks and prepares material for the rest of the day. The class enjoys the atmosphereof my lesson and works well. I am not needed to resolve disciplinary problems. 

‘Special needs’ - Avi, the Ethiopian pupil presents a magic trick and already at his beginning, pupils are giving their feedback: ‘The trick doesn’t work.’ I stopped them and wanted them to first emphasise in what aspects Avi did succeed, his clear explanation, I told them we must encourage one aanother and they responded with round of applauses.
Another problem exists, ‘Active and Passive learning’ - there are 2-3 pupils whom I could not convince to perform a trick…I think they have an image problem; the ‘Young Magicians’ kit they received for the project identified them as being in the Special Education class. The kit is more suitable for younger children, aged 3-4 years younger than the pupils in this class. But within their class framework, the pupils are proud of the magic tricks they perform.

 At the beginning of every lesson, about 10 minutes, I present some general knowledge. I do this in less time in this class since it is hard for the pupils to concentrate. I see in the recorded lesson that I am trying to give feedback in the first person as I was taught in the college‘You did this or that…’ but this does not work in every class as far as I can remember.

C.
Reflective Dialogue

Dori brings the recorded lesson and the monologue in which she has jotted down some of her thoughts that came to mind while she watched, and we started to watch together. I asked her to take the remote control and stop whenever she wanted to say something or ask a question. While we started to watch, Dori gave a little background about the school (written above), and after two minutes she stopped the film and said:

NQT: “The main problem I have in this class, as well as in two other classes I teach, is that I can’t remember the names of the pupils. Every week I walk into classes that combined, have about 90 pupils, and even though more than one month has passed, I still can’t remember their names. I remember Avi’s name since he is Ethiopian and is very shy. As for the rest, it is not very nice that I don’t remember their names… they expect that I should.”

EPM: “I also think it is important to remember their names. Perhaps you know of some ways or tricks that can help you remember the pupils’ names?
NQT: “In college we learned a little bit about familiarity games and remembering names but I don’t recall exactly. I think this was during the first year when we still did not know one another. I have a problem – the pupils know each other well but I don’t know them. I have an idea; maybe I could take advantage of the recorded lesson in order to sharpen my memory about their names? What do you suggest?”

EPM: “A teacher can remember names in several ways. Let’s see what you choose; perhaps you could pay attention to some outstanding features of the pupils. You said that Avi was Ethiopian and was shy and therefore you remembered him already in the first lesson. Who else stands out?”

NQT: “There is an especially tall pupil called Nora as well as two identical twins called Sharon and Dan. It is easy to discern between them since Sharon has long hair and Dan has very short hair. There is also a very loud, possibly hyperactive, pupil called Miriam, a new immigrant from the former Soviet Union called Ina, and a girl who looks older than her classmates called Natalie. I see that I can indeed remember some of their names.”

EPM: “Good, you can see for yourself; you only have to believe in yourself and want to do it. What about having them place name-cards on their desks? Tell them it is important for YOU to remember their names and ask them to help you already at the beginning… what do you think? Let’s continue to think about other ideas together.”

We continued to watch the filmed lesson and saw that after the first explanations at the beginning of the lesson, Dori invites one of the pupils to present to the entire class the magic trick they had learned last week.

EPM: “Do they present magic tricks in every lesson? How about asking everyone presenting a trick to state his name and something about the field of enrichment that interests him regarding magic or any other area? This would help you get to know them better and perhaps also remember their names.”

NQT: “You’ll see later on in the record how the pupils and I arrange the class before the magic trick presentation. The trick is like a real show; the audience applauses after the trick are performed. The subject of arranging the chairs and the seating arrangement is also problematic in my opinion and this bothers me. I would like to also talk about this, and if we don’t have time, maybe I could write you an email like I did two weeks ago. Would you be able to respond to it?

EPM: “Of course I would. Write me about everything that bothers you following the recording and in general. But now, perhaps you would be willing to add some information for me: what are the additional contents in this enrichment class? This is Grade 8 – do they explain the phenomena related to the magic tricks?

NQT: “Based on the programme, which is very structured, I am supposed to stop and explain all the time. The emphasis is on actual learning through magic tricks. But as you see, this is a weak Grade 8 class - this is why it is called remedial - so I don’t put academic pressure on them.”

EPM: “I see in your monolog that you are debating about which teaching methods to use. You write: ‘I must try to talk less and let them answer.’ You write: ‘How can I make more effective use of the many teaching aids I have available in this lesson?’ You wrote at the end that you wanted to consult with me; do you still want to?”
NQT: “I would like to consult with you on another subject about which I had no time to write: ‘time management’ and ‘efficiency’. This bothers me a great deal. How can I plan my time better in order to have enough time to cover all the material in the programme? Is it really important to cover everything? How can I involve the pupils more? There are some pupils in the class who are very active (about three); the rest are very passive.”
EPM: “You have brought up two very important points: (1) Time management and efficiency; and (2) Actively involving the maximum number of pupils in the class. Where do you want to start? We may not have enough time to discuss both these issues so please let me know what are your priorities.”

NQT: “I would prefer that we talk about the second issue first. Regarding the first, I think I will be able to manage on my own; I already feel that I am gaining experience. I need more help and advice regarding the issue of involving the pupils. What do you suggest?”

EPM: “As usual in education it is complex, there are several possibilities available and you must choose what is best for you and your class. Do you remember what you learned in college about working in small groups? Working in pairs? Or peer teaching whereby one pupil teaches other pupils around him?”

NQT: “I remember everything but I thought that in a remedial class in which pupils have such special needs it would be impossible to use sophisticated methods. Therefore, I returned mainly to frontal teaching. But the pupils are making most of the presentations, as you see in the recorded lesson. I wanted to ensure that I am really teaching them and that they are listening and learning. I see in the recorded lesson that except for several moments of enthusiasm, the pupils are rather passive and are often, based on their facial expressions, not listening very attentively. So, what do I get out of frontal teaching? I also don’t know if they are used to working in small groups – I never asked their every day teacher. I am not sure that they know how to work in small groups.”

EPM: “Since our time has run out
 perhaps we should continue via email as we did at the beginning of the year when you wanted to ask some urgent questions. In any case I intended asking that you summarise in writing the dialogue we had and add several things, after reflecting on it.”

We continued to watch the recorded lesson for another few minutes but the next NQT arrived with her film.

After a few days I received the following email message:

“I watched the recorded lesson again for the third time. Several subjects came up that I had not discussed in the monologue or in the reflective dialogue with you. Actually one of the subjects arose but we did not have time to discuss it, the issue of seating arrangement. During all of the lessons, the pupils would sit in rows one behind the other. In the Magic Lesson, we had to change the sitting arrangement into an open arrangement whereby the pupils faced one another and their backs were to the walls. I understood that we had to change our seating arrangement, and last week we sat in a circle without the desks. This was not good since apparently the pupils need the desks to lean on. Next week we will sit in a circle but with the desks inside the circle. They know that they are not allowed to sit too close to the magician”. 

“Last week we moved to a more advanced programme, from ‘Young Magicians’ to ‘Magicians,’ and the pupils are very pleased with this progress”. 
“Regarding the subject of names, I had another idea. I asked them to help me remember their names and took responsibility for remembering a few new names in every lesson and being tested afterwards by them.” 
Explaining the magic trick: When I watched the film, I discovered that I was explaining the trick too many times – this trick was indeed complex but I could have left the additional explanation to individual practice.

I see that sometimes I succeed in explaining limits to them. For example, I told them that whoever forgets his cards will not participate in the next Magic Lesson. The week after, each pupil brought his cards.

I know that at times it is difficult to discern between a teacher-friend and a teacher-teacher. I saw in the film that we had discussed the issue of the War in Iraq for the last part of the lesson. The pupils were very apprehensive about this topic and today it appears to me that it was more important to talk about it than to perform another magic trick.

Concluding now, several changes were made that I would like to mention below:

(
In this lesson, one pupil chose to present a magic trick. He ‘failed’ in presenting the trick but nevertheless I felt that he was strengthened by the experience. After some comments from me everyone supported and helped him.

(
I presented a new magic trick. I felt that everyone was focused on me and were curious about it until a pupil walked in late and drew attention away from me. I had to present the trick to everyone again, but actually especially for him so that he could be involved. I turned his coming in late into a didactic advantage in that I naturally had to repeat what I had said.

(
Teaching the magic trick apparently took too long and needed less time. I am still not managing my time well.

(
A pupil in the class wears glasses but did not bring them. In the first record that I took, I am seen discussing this issue directly with him but I didn’t have time to talk to you about this. I tried recently after several lessons to get closer to him personally in order to encourage him to bring his glasses. This has not yet helped but I will keep trying.
(
Next week I will use the video glasses again and record another lesson. We can discuss what we see afterwards. I think that I could learn a great deal about my work using these records.
(
It is more difficult in a remedial class; the vision is different since the pupils already know tricks (cups on pompoms). I must bring in a cassette playing the right kind of background music. I teach them that magic is not witchcraft rather an illusion. It will teach them also in day-to-day life to observe and study if a trick is involved.”

D.
Subsequent Monologue

I will present here contents of another letter from the same NQT that was sent to me as a reflective monologue prior to an additional planned meeting following the recording of another lesson during the month of February.

“I am sending you the subjects I saw while watching myself in the film. On second thought, it appears that we have made progress in some areas but have not succeeded in many others...

At the beginning of the lesson, I was tested in the ‘names exam.’ This situation created proximity, humour, barrier breaking – it showed that the teacher also has weaknesses. I took advantage of the humorous situation and openness and told Natalie, the new immigrant from the former Soviet Union, that she had missed several lessons. If I could be responsible for remembering names, perhaps she could also be more responsible and attend more lessons…

The ‘lesson structure’ is nowadays generally fixed: 2-3 pupils present a magic trick learned in the previous lesson, the other pupils give their feedback, I present and teach a new magic trick, and the trick is practiced in pairs. There is slightly more involvement...

Suddenly it started to rain heavily and it excited them. Nature has done wonderful tricks in the sky…the demonstration was powerful and they asked for explanation…I wanted to explain what I learnt in geography, but I decided on the spot that we will treat it as magic and every pupil including me will look for explanations…I wrote on the board two sources for information, a website about weather and a book about the climate in north Israel. We enjoy such moments…I feel that they like my lessons…

If only Avi would bring his glasses. I wanted to convince him to wear them but he still did not bring them. I am very involved in my pupils’ problems (even though I teach them only two hours a week). I love to be involved in what is happening with them; this sharpens my feeling of blossoming when working with grown-up pupils. Special Education has always interested me.

Subject to discuss next meeting:  They are sitting all the time, how much can they sit? So, now and then, we work in pairs and also present magic tricks. We generally manage to present now 3-4 tricks during the course of the lesson.

I have still a problem in that I talk too much. I noticed that I don’t ask anymore ‘Did you understand me?’ or ‘Was I clear?’ This is important since I feel guilty that I am going too fast so as to have enough time to do everything I had planned.

Someone came in very late to class; I did not make a scene since this is not my job (he had already received permission from the head-teacher) therefore I took advantage of his tardiness to enable another pupil to repeat the trick…”

In her third monologue, on 15 March, she writes: The video glasses bother me slightly but I can manage. This time I recorded a younger class. I would like to try and make comparisons in the reflective dialogue to see what happens to me in different classes. It will be difficult to compare between the two lessons since the subject is different, the classes are different and only I am the same teacher, am I? ... I feel that my awareness is developing and my memory is improving. Sometimes I am able to talk slower – this happens to me also during the lessons that I am not recording...

In this lesson I make greater use of the blackboard. In the first recorded lesson I did not notice this but ever since I have been writing concepts on the board at the beginning of each lesson, for example, the difference between egg yolks and egg whites (the lesson was about ‘Young Chefs - cooking around the world’)...

Where do I have the knowledge and skills for this Special Education programme? I teach what I learned from the film and from brochures, and I practice magic tricks at home. I prepare myself very well. I learned a great deal in the college but already now I feel that the act of education is that which will teach me the most and the best.

It is important that I remember what theory this relates to (sometimes I think of this only afterwards), for example, bringing tools for “Chefs of the World.” One pupil refuses to bring the tools. All my persuasion doesn’t help (the homeroom teacher also tried). I can’t fulfill my threats of not involving him. He is the son of divorced parents and lives with his father. I understood that he had no mother to help him out – the emotional involvement changed the entire picture between us but I feel it is important to be consistent. 

It is especially important to be consistent with Grade 2 pupils. When I must decide between being human or being consistent, I will choose to be human. The pupils can apparently tell the difference.

E.
My Conclusion

As may be seen above in the monologues and the dialogues, a diversity of key issues have been brought up: the issue of remembering pupils’ names (when talking about professional teachers and not homeroom teachers), seating and class arrangement, teaching methods, frontal teaching vice-versa small group learning, active learning, integrating pupils having special needs, time management and efficiency, disciplinary problems, presenting limits, tardiness, etc.

This documentation demonstrates only part of the rich pedagogical issues that were the materials for my research. Dori was the NQT that was labeled by E55 and demonstrated the NQTs concerns about the ecology of her classes and the environment of her pupils, she could represent other issues but it was the most discussed one.

With the help of this typical case I can also demonstrate issues that were not monitored or analysed
 but emphasis is on themes that I dealt with in Dori’s case: 

The central theme of Event E55, after the triangulation with other recorded lessons, monologues, dialogues and summating interviews with Dori, was after all the ecological aspects of her teaching activities. Following Vonk, it represented the third dimension that he explored and helped us, in this research enquiry to define the situation of NQTs, when they cannot integrate well the other two dimensions.
 Only after several years of teaching with good experience and reflection the new teachers are able to integrate all the aspects and turn themselves into a teaching sophisticated tool. Dori seams to have great potential in this direction. 

� I chose this case study in order to describe it in full, or almost in full, since the subjects raised here are also very common to other case studies. 


� Here Dori continues to write a one-page monolog about the filmed lesson as was required of her. Most of the subjects are at the level of simple description about the lesson and includes considerable technical, but very little practical, reflection.


� Two hours of conversation are devoted to NQTs in every session and four personal conversations following the recorded lesson are held during the year. In addition, four half-day general discussions are held in which all the newly qualified teachers meet and discuss subjects that come up together.


� I underlined those not used issues, see page 7; 8; 9 in this appendix.


� Knowledge, skills and personal aspects – see figure 2 on page 22.
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